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BOX CHUECATHHM TYPKHCTOH MWHTAKACH MKTHCOJIUN XAETHUTA
TABCUPU
Amonosa @epysza Cavoyiiaesna
Tapux uncmumymu Kamma uimutl Xooumu
mapux gaunrapu 6ytiuua garcaga ooxkmopu (PhD)

Annomayus: Maxonaoa T YPKUCTOH  2eHepad- -eybepnamopnueu, byxopo amupnueu, Xuea
XOHAUSUOA OOIHCXOHA MUSUMUHUHS VPHAMUIUWMU, YHUHS UNCIUMOUL- u@mucoduu 07§u6amjzapu
002HCXOHA MYuwiymaapu, 60HCXoOHa My3uIManiapy 6a cag00 CONURUHU HCOPUL KUTUHUUU MUTLTUL
casoozapnap aonuamuea mavCupu Macaiaiapu Epumuiean.

Kanum cy3: Boow, kapsoncapoii, 3aKkom, 3aKomcapou, akyusz conudu, “sxcusum’”’, wapmHoma,
KONelx.

BJIMSIHUE TAMOKEHHOM IOJIMTUKH HA DKOHOMUWYECKOM )KU3Hb
TYPKECTAHCKOI'O PETHOHA

Annomayus: Bcmamuvepaccmampusaemcsco30anue mamoxceHHoucucmemol 8 Typkecmanckou
2ybepruu, byxapckom smupame, Xu8ckom xancmee, ee COyuaIbHO-9KOHOMUYECKUE NOCTe0CMBUS,
MamodHcenHble NOCMYNIeHUs, MAMONACEHHAS CMPYKMYPaA, a maxice GlusHUue 86e0eHUsi Mop206020
HA02a HA 0esIMelbHOCb HAYUOHALbHBIX KYNYO8.

Knrouesoe cnoso: Ilownuna, kapasancapaii, 3aKsam, 3aKamcapa, AKYU3HuLU HATL02, «HCUSUM »,
KOHmMpAaxkm, Koneuka.

THE INFLUENCE OF CUSTOMS POLICY ON THE ECONOMIC LIFE OF THE
TURKESTAN REGION

Annotation: The article examines the creation of the customs system in the Turkestan province,
the Bukhara Emirate, the Khiva Khanate, its socio-economic consequences, customs revenues,
customs structure, as well as the impact of the introduction of a trade tax on the activities of
national merchants.

Keyword: Duty, caravanserai, zakat, zakat saray, excise tax, «jigity, contract, kopeck.

Typxucron MUHTaKacu MKTUCOAMHU cuécaraa y3 OOMIKapyB yCilyOura Ba CaBloAa HOKOpH
Taxkpubara sra gaBiariaap 5au. Y3 JaBpujaa Oy aamiariaap XWToW, XUHIUCTOH, AQFOHHUCTOH,
Opon, Komkap Owran Oup xaropaa Fapouii EBponanuHr alipum maBnariaapu OWJIaH XaaKapo
anokanap onub Oopran. Poccust umnepusicu 6uiiaH xaM WIKMK CaBI0 MyHOcCa0aTIapyuHU YpHATraH.
TypKUCTOH XOHJIMKJIApU TAIIKH CaBl0 MyHOCA0ATIApMHU MaBXyJ KOHYHJApHU acocHjia aMajra
omupran. Xyayuiapaa 4et 371 ToBapiapu YU4yH MaxcyaoT KuiMaTuaan kenub yukub 5 gousnan
00X TYNam TapTUOM )KOpU i KWIMHTaH 3711. Byxopo amupnuru Ba XyuBa XOHIUTHHUHT A(DFOHUCTOH
OuiaH caBJo ajokaiapua byxopo opkanu oiaubd KUpUIrad ailpuM caBio MoJIIapura 00X >Kopui
KWIMHIY Ba allpuM TypAaru maxcynaoriap AQFOHUCTOHra KUPUTWIMIIN TabKUKIaHau[l]. Pyc
caBzorapiapu xam 0ok TanabnapuHu Oa’kapHIlJaH MyCTacHO 3Mac 3. box comuruHu 6exop
KWK Oopacuia UMIIepUsl XyKyMaTH JOMpacuia Kyza Ky My3okapaap oiaubd copunau. YyHku
UMIIEpUsT XyKyMaTUHUHT TypKHCTOH MUHTakKacura OViraH Ku3uKuIM Oanann sau. Poccus
6030pnapuaa TypkucToH Maxcynotiapu ounan 6upra Illapk gaBnatimapugan Kearan ToBapiapHU
Kupub OopuInIa OyXOpoJIMK caBaorapiaap eTakyniInK KUJIapiu.

Wmriepusi XyKymaTd BakWJUTapd TOMOHHJAH OyXOpOJIMK CaBIOTapiap Y4yH ONUO KHUpraH

http://interscience.uz IR
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TOBapiapura 60Xk COTUFUHU KOPUH KUITUIIL, YIAPHUHT TAhCUPH OCTUIa aMUPHH PYC CaBIoTapiaapu
y4yH ToBap O0KMHH OEKOp KMJIUILTa MayKOyp 3THUIL KaOu Takiauduiap uirapu cypuian. Arap aMmup
Oy TanabnapHu Oaxkapuiigad 0ol TopTca OyXOpOJIuK caBaorapiap pyc sipMapKajiapura UITHPOK
ATMACJIUTH, HOKOHYHMI Y71 Oriian MocKBa Imaxpura Kuprat caBIo KapBOHHHUHT KapBOHOOIIINCH
pyC KOHYHJIapU acOoCH/JIa ’a30JaHUIIN KypcaTwiran tajadnomanap ta€pinanau[2]. Aciauga Oy
yopasiap byxopo amupura KapaTHiIrat 31u. AMMO UMIIEPUSIHUHT Y30K MyXOKamaiapH HaTHKacH1a
KYWHITaéTraH TabKUKJIAp UMIIEpHUsl YUyH 3apap KEATHPHUINN XpcoOra oluHHO Tamadmap Oekop
kwnHau. Kevimnuanuk 1868 Ba 1873 #mimapna wM30JaHraH KeaumlyB apTHoMalap(3]
Byxopo Ba XuBana pyc caBaorapiapu y4yH KaTta Wya ouau Ba Oy JaBlaTIapHU MycCTamilakara
AMIAHTUPUIITHUHT XYKYKUH acocu OynmO xu3mar kwigu. [llapTHomanap opKamu KHYHK PycC
caBlorapu/iaH MUpHUK MIIA0 YMKAPYBUMHUHI XYKYKJIAPUHUHI OaHaMa-OaH] TabMMHJIAHWUIIN
Poccus yuyn TypkucTonaa ssHru KyJ1ail IIAPOUTIAPHHU SIPATIHN.

1860 innnapaa KYykon XOHIUTUHUHT aiipum Xyayanapu Poccus umnepuscu TomoHuIaH 00cub
onunray, Kykon-byxopo caBnocuna Yparena Ba XKuzzax opkanu yTyBuu Wynnan ¢oiganianran
caprorapiapaal 0o conuru yHaupwirad. bupruna 1866 imnga X¥ykann opkainu byxopo
amupmuruaan Kykon xommurura 7 500 Tys ToBap yTram Ba yHman 22950 pyOn 00Xk comuru
yaaupwirad[4]. 1868 innna Yparena 6oxxoHacunas yrrad byxopo kapBonnapunan 7 310 pyon
00x Muruiaran[S]. By 6ox Tynrymiaapu xapOuid COXaHU TabMUHJIAIITA KapaTHIITaH.

1872 #iun 1 ampennma TypKHUCTOH Yikacura KeiaraH €KM YMKUO KeTa€TraH KapBOHJIAPHU
pyiixaTtra oyuil, IOKJIApPHUHT KUMMaTUHU aHMKJAII, 0K Ba 4OpBa MOJUIAPUJAH 3aKOT YHIUPHUIL
kabu Bazudamapau OaxapyBum 3akoT OOIIKapMacHw Tamkwi JTwiraH. Kupub kemaérran Exku
YUKaETraH KapBOHJIAPHHU HA30paT KWJIUII YUYH Yerapajiap/a Maxcyc 3aKoT MacKaHaapH (paoausT
IOpUTAM. 3aKOTJaH TYLITaH JapoMaJl 1aBJiaT Xa3uHaCcUra Tyluo, y KapBOH HYIIJIapUHU TabMUpIIAlll
Ba KapBOHCAPOMIAPHUHT MYKHU 3XTUEKH yuyH Oepunuiuu kypcaruwnau[6]. 1874 itun 3 maiina
TypxucTtoH renepan-ryoepHaropuHuHr (papmonura myBopuk TypKUCTOH YKacuaa KYUTaHUTYBYU
“CaBio-coTHK Ba 00k Xakuaa HuzoM” Tacaukiianran Ba y nactiad 4 i myaaarra BAKTHHYATUK
yopa cudaruaa Kydura kupra[7].

1881 itmnga TypkucToH reHepan-ry0epHaTOPIUTHHN 00KXOHA TH3UMUTA KUPUTUIIUIIN OUJIaH
Awmynapé, Kuzzax, Karrakypron, Camapkan Ba @aprona 6oxxona 0ynumnapu ty3unau. Kucka
BaKT/laH CYHT 0oxxoHa Oynumiiapu ourrara kuckapuod XKuzzax 0ynumu tyrarunau[8]. 1886 itun
Mait oitmaan Typkuctonaa 60xxoHa Hazopatu Poccus uMmmepuscu MOIUS Ba3UPIUTU UXTUEPUTA
yrau. Tamkunor TypKHUCTOH TeHepan-ryOepHaTopiauru OujlaH KeJuIIraH XoJjiga yikara onu0
KUpUJIaETran ToBapiap yuyH 00K MUKIOPUHU Oenruiaill, 00KX0Ha TYJIOBIAPUHU YHIUPYBYH Ba
gyerapaga Hazopar oiud OopyBuM OOKXOHA OpraHjapH IIAXCHH TapKUOW COHMHH KYTaWTHUPHII
€K KUCKapTUpHUII Kabu Oup Karop XyKyKJjapra sra oyiaau[9].

1889 itun 29 maitna TypkuctoH O0xXxOHAcH TapkuOHAa Maxcyc (POHI TalIKWI KUIUHUO,
00’KXOHA Ha30paTMHU 00 OOpHIIIA BYKyara Keiaral (paBKyJIOard XapakaTIapHU KOIUIAIra
cappuanumm Oenrwianau[10]. Ypranwiran manOanap caBio WYJUIApMHU TabMHUHIJIAII Ba
KapBOHCAapOWJIap TalIKHWII 3TUILI XyCyCUI caBaorapiiapra Ba Iaxciiapra IKJIaTUITaHH, COJUKJIAH
TYIITaH JapOMaJJIAPHUHT aKCApUSITH SHTU PyC MIaXapiaapHU KypHIll, XapOwil rapHU30HIAp Ba
xapOui mudoxoHanap TalKWI ATUIL KaOu O0IlIKa coxajlapra HyHaITUPUITaHIUTUHA UCOOTIal 1.

1912 #iun nHostbpuna Poccusimaru 6apya 60xxx0Ha Myaccacanapy KaiiTa Ty3WIHIIHA MyHOcabaTu
Oowran TypkucToH OO0XKXOHa OKpyru YpHHAa TOmMKEHT OO0XXOHAa Ha30paTH OYJIMMH TaITKHII
KuIuHAU. boxkxoHa Oynumiiapuaa Xu3Mar KWINMII y4yH TyO €piiu axoidu BaKWUIapu Xam MIlra
KaOys KMJIMHTaH. Yiap “Kurut’ nap 1e6 atanud Kopa €K1 KyJapaHr MaTo/laH TUKUITAH Y3YH CHIIN
Kam3yJl, 1M, 3THK, OK KaJINoK kuiran[11].

Poccust umnepusiciHu MHDIM3-pyC pakoOaT MyaMMOCH TypraH Oup maitna AQFoHUCTOH
OuiaH MyHOca0aTIapuHU TApTUOTA COTUII Ba pyc O0XKXOHA TU3MMUHU )KOPHU ATUI Tapadaopiiapu
OynraH pyc aMmanjopiap Ba MIIOWJIAPMOH JoWpanap TOMOHHMIAH Byxopo myammocwura sHTUYa
bTUOOp KapaTtuia Oonuianau. Macanas, nonkoBHUK M.B. I'pyneB byxopoaa xo3upua aMUpiInk
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OOLIKapyB TH3UMUHHU CaKj1ad KOJraH XOJJa YHUHT KYIIHM JaBiatiap OWiiaH CaBIOCH YCTUIAH
KATTUK HA30paTHU Ky4YaUTUPHUIN JTO3UMIMTUHU, WHIIN3 TOBAPIAPUHUHT AQFOHHUCTOH OpKAIU
aMUPIIHMK XyIyIura KApuO KEJIUITMHH OJITUHU OJIMII YOPACUHU KYPHUII 3apypiuru tainadu Ounax
yukau[12]. I'enepan [.H. Jloroget sca umnepust xykymaru byxopo yctunan Hazoparga 6ynuinK
KWIAETTAaHJIUTUHU TaHKUA KUIUO, pyc capMmosaopiapuHu byxopo OOWTWKIApUHH ATajijalira
nabBat ATaU. Y ¥3 acapnapuna byxopoHuHr AQFOHUCTOH OHMIIaH CaBJOCHHUHT aXaMUATUHU
anoxujaa Tabkuad, byxopora uMnopt KWJIMHraH Ba y OpKajiu AQGFOHUCTOHTA SKCIOPT KWUJIMHTaH
pyc TOBapJapUHUHT pyhxatunu canal ytau[13].

WNmrepuss Xykymaru JaBiaTjapHUHT TallKd MyHOca0aTyiapy Ha30paTUHU Ky4aWTHPUII
Makcamunaa 1873 hunma Amymapé OynuMu opkanu XuBa XoHnuruau, 1886 wunga byxopo
amMupnuruHu Poccus mMrepatopivk cu€cuil areHTINTH OpKaiu aMup (aodusTHHU Ha3zaparra
onau. 1885 nnn 25 uton Ba 1888 iini1 23 utonga byxopo amupu Ba TypKkHCTOH reHepai-ryoepHaTopu
V¥pracuna onub 6opwiran My3okopanapaad cyHr byxopo amupu 2,5 ¢ousnuk caBao 6oxunu 1,5
dbous kumb Oenrmmamra po3u O0Viaau[14]. 1895 fimnaa byxopo amupnury Ba XvBa XOHJIUTHHU
pyc OOXXOHAa TH3UMHUTa KUPUTUIIM OWIAH YIApHUHT UMIEpUAra KapaMJIMTUHU KOHYHHU
kydaitupunau. 1903 iiun 5 maitna “byxopogaru cuécuil areHTVIMTUHUHT XYKYK Ba Oypunapu”
TYFpUCHIATU HU30M OpKaiu byxopoma caBmo-coTwk Ba 00k Tu3uMuuu, [lomup Oexnukmapu
oynran lllyraoH, Pyman Ba Baxon yctuaan Ha3opar Ky4daiTupuill, byxopoga onTuH Ba KymyIn
TaHTrajap YMKApWIMILIKHUA pacMaH TYXTaTuO, TalllKy ajoKaia OaHKHUHT KUMMATJIA KOFO3Japy Ba
pyc pyOonuHM aMaiia KyJUTaHUIITMHA Ha30paT KWW Basudacu rokimatuaau|15].

Kacnuitoptu Bunositi opkaiu byxopora OpoH Ba AQFOHUCTOH/IaH KellaJural MOJHUHT OOXKH
UMIIOPT MOJ 0aXOCHMHMHI OeligaH OMp KUCMHU MUKIOpUJA TYIaHUIIM KypcaTtuiarad. by ToBap
KuiiMaTuHUHT 20 GOM3MHU TAIIKWI KWITAHIUTH cababnu ymly JaBiaTiapaaH TOBap KEITHUPHII
napomaj kentupmarad. Konasepca, Anmus Ba XMHAUCTOHAAH KUPUTWITaH 0ab3u MOJIJIapUiaH
TWUIO Xucobuaa OO ONMHraH. bok MHUKIOPUHUHT IOKOPHWIWTH CaBAOTapiapHUHT XOPHK
TOBapJapUHA aMHUPJIMKKA SKCIIOPT KWIUIIIaH MaH(aar Kypmaras.

[Tarrakecapaa 3akoTcapoil TamkuWia KWIMHUO, DpoH Ba AQFOHUCTOHAAH AMynapé KeuyBH
OpKaJdW YTaJIWraH KUIIWIAPHM HA30paT KWIMII YYyH Ty3WIraH. BOXXOHa XOIMMIIAPUHHHT
Kymoerura €3ran xabapuma AgroHucrongan Amynapé€ kedyBiaapu opkanu xap huiau 6000 Tys
MUKJIOpJia CaBA0 MOJIJIApHU KeTUIMHYM Tabkuaiarad. Ymnapuuur 2500 Tacu Kamud Ba Illepo6on
keuyBiapu opkayn, 3500 Tacu temup iysnap opkain byxopo maxpura erkasuirad. [larrakecap
0OXXXOHACHJIaH PyIHs 0u0 yTaéTran ahFOHUCTOHIMKIAPIAH Y0 MUKIOPHIA 3aKOT OJIMHTaH[ 16].

XuBa xoHnuruaa nacmiad angumuéH maprHOMacura kypa, Poccus mmmepusicuan XuBa
XOHJIUTUTa TOBap OJUO KUPTaH pyc caBrorapiapuiaal 00k coiauru onuamanu. 1895 itmnga Xusa
XOHU XHUBAJIMK CaBIOTapJapHUHT Tanabura Kypa XOHIUKIA TaAOUPKOPIUK OUlaH IIyFyJUIaHyBUN
pyc caBrorapnapura 2,5 hous MUKI0paa 00K TYIOBUHU KOPUH KIITUIITHY Tanal KuiiIu. X1vBa XOHU
UMIIepUs XyKyMaTH OusiaH oaud OopuiiraH My3okapajiapy HaTHKacua METPOIONUs Xyayaaapra
TOBap OJMMO KUPraH XMBAJIWUK CaBIOTapiapiaH XaM Iy MHUKIOpAa OO COJUFM TYIall >KOpUN
kuuHau[17]. Amynapé Oynumu OoxxxoHacu Ty3winO AGFOHHUCTOH Ba DpoH dYerapajapujiaH
YyTaétran ToBapiap Hazopar KunuHAu. boxxoHa Hu3oMuaa Oy XyayaiapiaaH oinubd KupuiaaéTran
TOBapJapHH 00K TYJIOBUCU3 OJTUO YTHUIII XaM MyMKHH 511d. ByHUHT y4yH caBrorap onub KkupaéTran
TOBap MUKJIOpUTa TEHI MUKJIOp/la OMOHAT Kyiuim kepak sau[ 18].

TypkucToH MUHTaKacuaa kamu 16 Ta 0oXkxoHa HMaopaiapu makuianuO, myHaan 10 tacu
Byxopo amupauru xyayaura Ty¥pu keaau. TYpKUCTOH MUHTAKACHIAH YeT 3Jra makap, EpuTHIL
yuyH HEe(DT Ba KEpPOCHUH MOilIapu, TYTypT, CUTapeT MaxcCyJIOTJIapu IKCIOPTUTra PyXcaT STUITaH
ooxxona myaccacanapu Kanud, Kapku, [larrakecap, Capoii Ba KYkoH noctiapu opkaiu amanira
oIMpHUICa, TTaXxTa, Ul MaxCyJOTJIapu Ba )KyH Maroyiapu acocaHn byxopo, Kamud, Kapku, Kykon,
[TarTexecap, Camapkann Ba Capoii nocmiapuiaH xyHatwirad. Yol Maxcynotu acocan Kykon
oynumuaan yrran[19].

JlaBnar gapoma/yIlapuHUHT aCOCHMW KHCMM OO0XXXOHA Ba aKIM3 COJUKJIAPWIAH OJIMHTaH.
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aMUPIUTHIA aKIK3 OOIKapMacUHUHT Oyinumu ouminau. by naBpaa OupruHa aMUpIIMKHY Y3u1aH
CHOUPTIM MYMMIIMKIAP Ba TaMakKu MaxCyloTiapaaH karta ¢oiina onuuau. by xynyaynna 8 Tta
BUHO Ba CIIUPT OJIMII 3aBOIM Xamja 2 Ta TaMaku ypaml (hadpukacu MaBxkyn dau. Taiéprmanran
MaxCyJIOT 3KCHOPTHAAH TYLITaH COJMK OomikapMma Hazopatuzaa sau. 1881-1903 iunnapna
CIUPTIIA MYMMIIMK, TAMaKH, KaHJl JIABJIard, TyTypT Ba KEPOCHH COJIMKJIAPHUIAH TYIITaH TYLIyM
nasiar gapomauiapuHuHr 30-40 dhousHu Tamkuia Kuirad. TypKUCTOHa BUHO, ITMBO 3aBOJIJIAPH,
Xam/a MeBa Ba acajlJjaH COUPTIM WYMMIIMKIAP MIIA0 YUKApyBUM 3aBOANAp (DAONMUITH aKIU3
OYTMMHUHWHT UKKW HO3UPU TOMOHHUIAH Ha30paT KWIMHTaH. 1886 Wrinan ToH1aH TaiépiaHaaural
CHUPTHUHT Japaxacura kypa 4-8 tuitna Mukaopuaa 0ok yaaupumau[20].

TypkucToH akuu3 OomKapMacu MabliyMoOTIapura Kaparasjaa, OyFIoil CIHMpTH, Tal€p MUBO,
MEBa Ba acayJlaH OJIMHTaH aJKOrOJdb MYMMIIMKIIAP YUyH aKIM3 COJIMKJIApu Xamjaa OaHaepos Ba
CaBI0-COTHUK y4yH OepHIIauraH pyXxcaTHOMaJiaH OJMHTaH urumiap PaproHa BUIOSITH Oylinya
oupruna 1904 iwnga iwmuk tymym 3132 pybnra, Cupaapé Bunosatu Oyiinya 122914 py6m,
Camapkann Bunosit Oyinya 57343 pybnra erran. byHaan tamikapu, CIUPTIN WYUMIMKIAD,
TaMakKH, IIaKap Ba jJaMIia EFjlapura COJIMHraH O0apya akiu3 conukiaapuaan 1904 iimnma Cupaapé
Busnoarusa 896807 pyosn, Camapkana sunosituaa 204834 pyon, @aprona Bunostuaa 168279 pyon
MHUKJIOp/a COJUK Muruiran[21].

1909 fiunnan keitnd Oyf/10i Ba y3yMHUHI HApXU OLIUIIN HATHXKACUAA CIIUPTIN MUUMIIUKIIAP
unuiad YyMKapuil Kamairad. 3aBoj srajapu unuiad yukapuuigad kypa MockBajgaH cnupTiv
nyuMiIMkiIapra Oyroptma Oepuin ap3oH tymraH[22]. 1910 #unma Cuppapé, daprona Ba
Camapkan BunoaTiaapu Oyinda 0oxxxoHa napomasiapu 4-5 miH pyon Oyica, mynnan 1,6-1,8
MJIH pyOJiu CIUPTIIN MYMMITUKIIAp Ba TAMAaKU Maxcynotiapuaad onuHrad[20]. Keitunru innnapaa
Oy MaxCynoTiap/aH TylIraH TyIIyM KamMmaiu0 OopraH.

BoxkxoHa TymymmIapuHUHT YMyMUN MUKI0pY TypKUCTOH TeHepa-TyoepHaTopauru Oyinda
1904-1907 iinnra kagap 25 ¢owusra omras. by ycum acocan yikara onn0 KelnHa&TraH 4ou1aH
OJIMHAJUTaH OOXHUHT KYTapuiIHIIU 3Bazura 3au. CamapkaHa W4YKM O0KXOHACHMHHUHT JapOMa/l
kypcarknun TypkUCTOH O0XKXOHAJNAapH TYIIYMHUHUHT YYJaH UKKM KMCMUHU TalIKWI KuiraH[23].
Bbynna CamapkanJ BWIOSTH TYLIYMH YOWJAaH OJIMHTAH aKIM3 COJIUFU XUCOOUTa TYFPHU KEJraH.
BoxkxoHna 60U KYK YOMHUHT Iyau yuyH 12 py0u, Kopa 4oii yuyH 31,5 pyon Kuiaub GenruiaHras.
Camapkann OoxkxoHacu Mabiymotura kypa 1903-1906 wwnnmap gaBoMmaa 4HoWAaH TyIITaH
napomaz 10669413 py6mnuu (7233300 py6n kyk doiiaan, 3436113 py6n Kopa doiigaH) TallKuI
kuirad[20]. 1909 iunra kenu® TypKucTOH MUHTaKacu 00XKX0Ha UaopaapuaaH HUFUITra TyIIyM
6 010 087 py6nuu Tamkun Kuaub mryHgan 90 ¢owusu 4ol kenran mapomMan dau. TypKUCTOHIA
yoiira OynraH tanab karra Oyiarad. bupuHuM XaxoH ypylu WWUIapuia 4ol caBoOCU TYXTad
KOJITaH JIaBp/ia XaM TypJIu Hyiuiap Oviad 4o ou0 KeJTMHTaH.

AmMepukagaH om0 KeTUHAAUTaH MaxXTaHUHT MyIMra OITUH Xucooura 1 pyOn, KypyKIUKIaru
yerapaiap OpKaju oiaud yTuiaérraHaa NaxTaHuHr myaura 1 pyomn 25 komneilk 00k Oenrunaniu.
1895 iinnpan naxranan onvHagurad 0ox 3 pyon 15 xomelik (ontun xucobuaa 2 pyon 10 komneiik)
ra etau. Keiinaru dnsuiapaa maxTajad OMMHAIATAH OOKHUHT MUKIOPH XaM opTud 6opau[21].

20-103UMWIMMKHUHT OMpuHYM YH Wuiuruga Poccus mmnepuscuHUHr A(QFOHHCTOH OWIIaH
aJIOKAJIapUHU KEHTaWTUPHIIJIA 4YOopa-Taa0upiap KOpUM Kuiuin OenruiaHav. YHaa, byxopo
aMUPIUTH O0XKXOHA Myaccacaiapy XOAUMIIAPWHU BaKOJIATUHU Kydautupuil, Amymapé Ba [lanx
napécu Oyinad XyCycuid IOK TallWIl XM3MaTWMHM Hyira KyWuin OuiaH ajoKaJdapHU sIXIIWJIall,
Bbyxopo xykymarura xap Kauaail Ookjap YHAMPHUIIHHM TakuKiaml, AQFOHHCTOHTA HKCIOPT
KWIMHAIUTaH ToBapiap Oyinya Poccus-byxopo Outumunm Kaiita kypuO uwmkui, Capod Ba
K¥yno6xa noura-renerpad ouuin xaM ToBap CaBIOCUHU KydaWTUPUIIra Xu3Mar Kunaau[24].

1917 ¥t 29 oxTs6paa Momnus unutapu 0yitnda Xajak KOMUCcapiurd ToMoHuAaH “ToBapiaapHu
OJTMO KMPHIII Ba OJIUO YMKHUIIT XaKU1a TH ACKPET KaOy1 KUIMHUO, TAllTKKU CaB/I0 ONepalusiIapuHUHT
amaira OIIMPWIMIIKA Ba OOXJIApPHUHT YHIWPWIMILK JaBiaT TOMOHHUIAH Ha30paT KUJIMHUIIH
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oenrunanran[25].

Xynoca, XIX acp oxupupa TypKHCTOH MHUHTaKachaa WXTUMOUW-UKTUCOAUN, CHECHUMN
xaétuna Poccus umnepusicu Mycramiaka TapTUOJIApUHUHT Kyyaluiy Oup Karop y3rapuuuiap
103 Oepummra onu0 Kenau. ABBalo, MMHTAaKa ycruaan Poccus mmmepusicn XxapOui-cuécuii
XYKMPOHJIUTH YPHATHIIJIH. Kacnnnopm Ba TOIIKEHT TEMUP UYIIITapUHUHT KYpHIIALITH Vpra Ocué
6030pHHHM PyC KaIUTAIA TOMOHHIAH Y3IAIITHPYIIMIIN HIMKOHUATHHN apatau. 1882 itmnnan Ypra
Ocwuéra 4et 31 TOBapJIApUHUHI KEJITUPUIIMIIMHU TaKukiIaay, 1895 iinnna byxopo amupnuru Ba
XuBa XOHJIWUTHUHU PyC OOKXOHA TU3MUMHUTA KUPUTHIMIIK OWJIaH MUHTAKAJIAPHUHT UMIIEPHITa
KapaMJIMTUHUA KOHYHUN Ky4aWTUPAH.

boxxxona ucnoxoru Xusa 06030punu nuku Poccus 0ozopura aiinmantupu0, XuBa XyKyMmMaTu
JapoMajiylapura Xam Karra 3apap eTKa3au. Ymly WYKOTHUIUIap Wrimra OWp MHJLIMOH PyOiIaH
OPTHKHH Tamkui 3Tau. Tamalra kapab maxTa Ba MaxcyloTiaap Hapxu kyTapuinb macaiiau. by
XaM caBliorapiap y4yH XaM epiH axoju YUYyH KUUUHUMIuKIap onul kenau. XuBaHuHr Poccus
OOKXOHA THU3WMUTAa KHUPUTUIUIIN PYC CapMOSIOPIAPUHUHT MaXaUTMi MeXHaTKaliapra
HUCcOaTaH MyCTaMJIaKauMJIUK 3yJIMUHU siHaJa Kydatupau. bynaan 6yE€H XUBOHIMKIIAp €HT 3apyp
TOBapJapHU KMMMaT Hapxjapaa coTHO onumira MaxOyp Oynaunap. Yop XyKymaru XOHJIUKHUHT
UKTHCOAMA Ba cu€cuii Kapamiuruaan (organanud, yHU aesapiau gakaT pyc caHoaT MoJulapu
COTHJIaTUTaH 6030pra, pyc Oyp>Kya3usicH y4yH XOM aIé MaHOaura aijaHTUP/IH.
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Annotatsiya. Maqgolada Buxoro to’qimachilik kombinati qurilishida quruvchilarning ishlari,
fabrikaning birinchi to’quv sexining ishga tushirilishi haqidagi ma’lumotlar, hunarmandchilik
sohasida texnika sanoatining rivojlanishi, shu asosda to qimachilik sanoatida yuksak o ’zgarishlar
haqida ma’lumotlar keltirilgan. 1969-yil 24-mayda Buxoroda to 'qimachilik kombinatini qurilishi
haqidagi texnik loyihalar asosida 1971-yilda qurilishga ruxsat berilgan. Maydoni 76 gektar
verda qurilish ishlarini 13-15 minga yaqin ishchi va xizmatchilar ikki-uch navbatda ish olib
borganlar. Buxoro to’qimachilik sanoatining shakllanishi va rivojlanishda mamlakatimizning
turli viloyatlaridan mutaxassislar jalb etilgan. 1o’ qimachilik kombinatida ishchilari uchun
ham sharoitlar yaratilgan. Jumladan, oshxona, turar joylar hamda manzilga yetkazish uchun
avtomobillar. Maqgolada mavzuga ta’lugli arxiv manbalar, matbuot materiallari tahlil etildi.

Kalit so’zlar: Yengil sanoat korxonasi, paxta, pilla, yigiruv-to ‘quv, pardozlash, gazlama,
to qimachilik, Buxoro hagqiqati, loyiha, mutaxasislar.

Aunomayus: B cmamwe npeocmaenena ungopmwayus o pabome cmpoumenei Ha
cmpoumenvcmee byxapckoeo mekcmunivbHo20 KOMOUHAma, 6600e 6 3IKCNIYAmayuio nepeozo
MKaAyKo20 yexa ¢habpuxu, pazeumuu mexHu4eckol NpoMulULIeHHOCU 8 chepe pemecen u, HA
9MOU OCHOBE, O 3HAYUMENbHBLIX USMEHEHUSX 8 MEKCMUNbHOU npomvluLiennocmu. 24 vasa 1969
2004 HA OCHOBAHUU MEXHUUECKUX NPOEKMO8 CMpOUmMenisCmed mMeKCmUuibHO20 KOMOUHama 6
byxape 6 1971 200y 6110 6bi0ano paspeuterue na cmpoumenvcmeo. Okono 13-15 mvicau pabouux
U CTYHCAWUX BLINOTHALU CMPOUmMENbHblE pabomyvl Ha NIoWaAou 76 2eKkmapos 8 08e-mpu CMeHbL.
B gopmuposanuu u pazeumuu mexcmunvHou npomviuiieHHocmu byxapvl Oviiu npuseneuensi
CReYUaIUCmol U3 PA3iudHbIX pecuoHos8 Hauteli cmparnsl. Ha mexcmuionom Kombuname maroice
C030aHbl YCA08UsL Ol pabOMHUKOS. Brawouas Kyxuio, Jtcuive u mpaHcnopmuvie cpeocmea 0is
oocmasku. B cmamve Oviiu npoananuzuposanvl apxuHvle UCMOYHUKU U MAMEPUAIbl NPeccyl,
omHOCAWUECs: K meme.

Knrouesvie cnosa: [Ipeonpusmue ne2koti npomMbluiIeHHOCMU, XJIONYAMOOYMAN*CHAS, KOKOHHAS,
NPAOUIbHO-MKAYKASL, OMOeNIOYHas, 2a3oeads, mekcmuavhas, byxapckas npasda, npoexm,
Cneyuanucmel.

Abstract: The article provides information on the work of builders in the construction of the
Bukhara Textile Combine, the commissioning of the first weaving workshop of the factory, the
development of the technical industry in the field of handicrafts, and, on this basis, significant
changes in the textile industry. On May 24, 1969, based on technical projects for the construction
of a textile plant in Bukhara, permission was granted for its constructionin 1971. On an area of 76
hectares, construction work was carried out by about 13-15 thousand workers and employees in
two or three shifts. Specialists from various regions of the country were involved in the formation
and development of the Bukhara textile industry. Conditions have also been created for the workers
at the textile plant. Including a canteen, accommodation, and transportation vehicles. The article
analyzed archival sources and press materials related to the topic.

Key words: Light industry enterprise, cotton, cocoon, spinning and weaving, finishing, gas,

textile, Bukharskaya Pravda, project, specialists.
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Kirish. Xalqimiz tarixiga nazar solsak, ular o’rta asrlarda Xitoy, Hindiston, Yevropa, Uzoq
Sharq mamlakatlari bilan savdo-sotiq olib borib, ushbu yurtlarning hunarmandlari, kosiblari,
ishbilarmonlari bilan hamnafaslikda olam ahlining ilm-fan va amaliyot ilmidan bahra olishga
intilganlar. Asrlar davomida hunarmandchilik sohasida mamlakat xalqi juda katta mehnat
qilgan va yutuglarga erishgan. Hunarmandchilik sohasida texnika sanoati rivojlandi shu asosda
to’qimachilik sanoatida ham yuksak o’zgarishlar sodir bo’ldi.

Oozbekistonda yengil sanoat mahsulotlarini sanoat asosida ishlab chigarish XIX asrning
oxirida, 1874-yilda Toshkent shahrida paxta tozalash zavodi qurilishi bilan boshlangan,
O’zbekistonda gator paxta tozalash zavodlari: 1881-yilda Samarqand viloyatining Kattaqo’rg’on
shahrida, 1890-yilda Xorazm viloyatining Hazorasp tumanida, 1898-yilda Buxoro viloyatining
Qorako’l shahrida va Respublikamizning boshga mintaqalarida zavodlar qurilib ishga tushirilgan.
1927-yilda Farg’onada qurilgan pillakashlik fabrikasi respublikada ipakchilik sanoati yaratilishiga
asos soldi. 1927-yilda Samarqandda, 1928-yili Buxoro va Marg’ilonda pillakashlik fabrikalari
qurildi. Toshkentda to’qimachilik kombinati 1934-yilda ishga tushirilgan. 1939-yildan Buxoro
pillakashlik fabrikasining 2-sexi ishga tushirilgan. 1948-yili Toshkent “Trikotaj” fabrikasi
ishga tushdi. 1960-yillarning o’rtalarida Namanganda gazlamalar ishlab chigarish kombinati va
Toshkentda “Malika” trikotaj ishlab chiqarish birlashmasi, 1970-yillarda Xivada gilam kombinati
va Buxoroda ip gazlamalar ishlab chigarish to’qimachilik kombinatining birinchi navbati ishga
tushdi. Buxoroda to’qimachilik kombinatini qurib berish uchun 1960-yil Qurilish vazirligiga bir-
necha bor noma bilan murojaat qilingan. Oradan o’n yillar o’tib, 1970-yil Buxoroda to’qimachilik
kombinatini qurish haqida farmon chiqadi. O’zbekistonda bu vaqtdagi vaziyatdan kelib chiqib,
1970-yilda 1960 yilga nisbatan 25 mln. metr, 1965-yilga nisbatan esa 44 mln. metrga to’qimachilik
gazlama hajmi kamaygan edi. Shu sababli, Ittifoq hukumati 1970-yillar boshida har biri umumiy
quvvati 240 ming urchuq va 6000 to‘quv dastgohga ega ikkita yigiruv-to‘quv va pardozlash
fabrikasi bilan yiliga 109 mln. metr gazlama ishlab chiqarishga mo’ljallangan Buxoro va Andijon
ip-gazlama kombinatlari qurilishiga ruxsat berilgan. [2] Buxorodagi to’qimachilik sanoatining
asosiy to’qimachi korxonasi Buxoro ip-gazlama tashkiloti qurilishi faoliyati haqida, arxiv, matbuot
materiallaridagi ma’lumotlar asosida mavzu yoritilgan.

NATIJALAR VA MUHOKAMA. Ittifoq Yengil Sanoat Vazirining 1969- yil 24-mayda
Buxoroda to’qimachilik kombinatini qurilishi haqidagi texnik loyiha tasdiqlandi. O’zbekiston
SSR Yengil Sanoat Vazirligining 1970-yil 26-mayda 216-son buyrug’ining 2-son nizomga ko’ra,
O’zbekiston SSR Vazirlar Kengashining 1970-yil 10-apreldagi 384-son buyrug’i va 1970-yil
20-apreldagi 156-son Yengil Sanoat Vazirligining buyrug’i asosida Buxoro shahrida qurilishi
rejalashtirilgan ip-gazlama kombinatini tashkil etishga ruxsat berilgan. Loyihalashni Toshkentdagi
GPI-4 (4-son Davlat loyihalashtirish institute tomonidan bajarilgan). Loyihalashtirish ishlari uch
yil davom etgan va nihoyat, 1971-yilda qurilishga ruxsat berilgan. GPI-4 direktori N.Nurmatov
va bosh loyihachi kombinat qurilishi loyihasiga javobgar shaxs Pogrebinskiy Oskar Nayimovich
nazoratiga topshirilgan.[5]

Buxoro ip-gazlama kombinatini qurilish ishlari bo’yicha direktor N.Mixal’kov va qurilish
ishlari bo’yicha ma’sul hisobchi A.Chanchinaning hisobotlarida [7] qayd etilishicha Buxoro
shahridagi qurilayotgan ip-gazlama kombinati direksiyasi kapital qo‘yilmalar hajmi bo‘yicha yillik
hisobotga hisob-kitoblarni hisobga olgan holda tuzatishlar kiritayotganligini keltirib o’tilgan.

Qurilish ishlariga Toshkent, Chirchiq, Navoiy hamda ittifoqdosh respublikalardan ishchilar
va mutaxassislar jalb qgilingan. Yer usti va yer osti muhandislik tarmoqlari kabellar, suv, gaz,
kanalizatsiya, par-bug’, tom tepasida yurish uchun mo’ljallangan temir panjarali yulaklar, havo
quvurlari bularning hammasi hisobga olinib loyiha asosida qurilish ishlari olib borilgan.

Korxona qurilish ishlari 1971-yillarning eng yuqori texnika texnologiyalari asosida olib
borilgan. Korxona qurilish ishlarida juda katta qiyinchiliklarni boshdan kechirganligini korxona
quruvchisi M.Zokirov quyidagicha takidlaydi: “Qimmatbaho uskunalar jumladan, 2 ta 5 tonnalik
avtopogruzchik, 1 ta avtokran, 4 ta eski yuk mashinasi olib kelindi biz ularni ish boshlanguncha
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vaqtincha saqlashimiz kerak edi, lekin bizda saqlash uchun qurilish qonun qoidalariga mos
keladigan joy yo’qligidan keltirilgan jihozlar qor yomg’rlarda qolib ketardi” deb eslaydi. [3]

1973-yilning oxirgi kunlarida davlat nazorati ostida qurib bitkazilgan Buxoro ip-gazlama
kombinati gabul qilib olingan. 1973-yilning 20-fevral kuni qurilish va montaj ishlariga
yetishmaydigan mahsulotlar va uskunalarni Moskvadan olib kelingan.

Buxoro ip gazlama kombinati qurilishida birinchi yigiruv-to’quv fabrikasi va unga bog’liq
bo’lgan barcha obyektlar ulkan bir kompleksni bunyod etish uchun 16 ming tonna metall
konstruksiyalari sarflangan. Fabrikaga 600 mingdan ortiq turli xil elektr boshqaruv pultlari
keltirilgan. Korxonaning avtomatik sistemalarini boshqaradigan 400 ta pult elektr tarmg’idan
foydalanishni bir maromga soladigan 96 ta pult montaj qilinib, 19 million so’mlik turli xil
dastgohlar o’rnatilgan.

To’qimachilik  stanoklarining bir qismi Germaniya Demokratik Respublikasida
tayyorlangan. 163-qurilish trestining barcha bo’linmalari va qudrat tashkilotlarining binokorlari
93-ixtisoslashgan trestning montajchilari qurilish ishida jonbozlik ko’rsatganlar. Fabrika uchun
bo’g’ qozogxonalardagi asosiy uskunalar montaj gilinib ular sinovdan o’tkazilgan. Montajchilardan
Q.Jumaniyozov va N.Nurullayev boshcgiligidagi brigadalar alohida mardlik va matonat ko’rsatib
ishlaganlar. 100 dan ortiq yigiruv urchig’i o’rnatilgan. [4]

Toshkent va Farg’onada to’qimachilik kombinatlarida kasb o’rganib kelgan O.Halimova,
M.Ne’matova G.Rajabova singari o’nlab yosh to’qimachilar dastgohlani boshqarib, Buxoro
gazlamasini ishlab chiqarishda hissalarini qo’shganlar. Xorijdan keltirilgan uskunalarni Leningrad,
Minsk, Olmaota shaharlaridan kelgan 270 nafar malakali montajchilar o’rnatganlar. [4]

Ip-gazlama kombinati qurilishi bilan yonidan ovqatlanish uchun oshxona tashkil gilingan.
Birinchi yigiruv-to’quv fabrikasi ishga tushirilishi natijasida yiliga 58305 tonna ip yigirilgan.
Kombinatga 1609 ta dastgoh va 150000 ta ip-yigiruv mashinasi o‘rnatilgan. 1973-1974-yillarda
ikki mingdan ziyod tikuvchi xotin-qizlar mehnat qilgan. Bundan tashqari sexdagi ish jarayonlari
televideniya sistemasi orqali boshgarilgan. Kombinatning 3 ta maishiy xizmat ko‘rsatish korpusi
yechinish kiyinish xonalari uchta oshxona ham ishga tushirilgan. [6]

Buxoroda toqimachilik sanoatini barpo etish va kengaytirishda sovet ittifoqidagi ko‘pgina
sanoat korxonalarining jamoalari yaqindan yordam ko‘rsatganlar. Ular qurilish uchun zarur
bo‘lgan materiallar va asbob uskunalarni o‘z vaqtida yetkazib berganlar. Bu esa binokorlarning
0°‘z ustlariga olgan sotsialistik majburiyatlarini belgilangan muddatda bajarilishini ta’minlashga
imkon yaratgan.

Buxoro to’qimachilik kombinatining qurilishida Butunittifoq yoshlar qurilishi deb e’lon
qilingan. Yozgi ta’tillarda viloyat va respublika yoshlari quruvchilarga yordamga kelib, qurilish
maydonida yordam bergan. Yozgi oylarda qurilish maydonida 10-12 ming nafar ishchi o’z
mehnatlari bilan gqatnashganlar.

Ip-yigiruv fabrikasining 60 ming dastgohini 1974-yil 20-dekabrgacha ishga tushirganlar.
Qurilish brigadasida Sh.Gadoyev boshliq o’n bir kishidan iborat komsomol yoshlar brigadasi
a’zolari qurilish maydonida, ajoyib tashabbuslari bilan hammaga o’rnak bo’lib ishlashgan. “Yosh
Leninchi” gazetasining maxsus muxbiri tomonidan Buxoro ip-gazlama kombinati qurilishi
jarayonlari matbuotda chop etib borilgan.

1974-yildan Buxoroda Toshkent politexnika institutinig filiali talabalari amaliyotlarini shu
to’qimachilik korxonasida olib bordilar. 1975-1976-yillarda “Matoga gul bosib”, “Bo’yash”
rangli matolar ishlab chigarish amalga oshirila boshladi. Ittifoqdan mutaxasislar kelib, tajribalar
almashinildi. 1977-yildan boshlab rangli bo’yoqli matolar va momiq sochiqlar ishlab chigarila
boshlandi. Qurilish va qayta ta’mirlash ishlari davom ettirilgan. Jihozlarni yangilash va pardozlash
ishlarini olib borish uchun joylar etishmasligidan, 1979-yil kombinatda Ikkinchi ip-gazlama” sexi
ishga tushirilgan. 1981-yilda kombinatning 57600 don yigiruv-to’quv mashinalari o’rnatilgan.
1982-yilda 2100 dona STB-330 to’quv dastgohlari o’rnatilgan To’qimalarning katta qismi xom
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to’qima bo’lganligi kombinatning tarkibida mato pardozlash fabrikasi ham ishga tushirilishini
tagoza etdi. 1985-yilda gazlamaga pardoz berish uchun “Pardozlash” sexi ishga tushgan.
To’qimalarni oqartirish uchun sex ham ishga tushirilgan. Shuday qilib, Buxoro kombinatining
asosiy majmuasidan tashqari viloyatning turli shaharlarida korxonaning filiallari ham tashkil
etilgan.[5] Buxoro ip-gazlama kombinatining ishga tushirilishining ahamiyatli jihatlaridan,
birinchidan, shahar atrofidagi qishloglarda ortigcha mehnat resurslaridan foydalanish imkonini
berdi, ikkinchidan, shahar atrofidagi qishloglarni Buxoro bilan bog‘ladi, uchinchidan, shahar
aglomeratsiyasi, konfiguratsiyasi va kontras (tizim) ligida muhim rol o‘ynadi, to‘rtinchidan,
Buxoro viloyati iqtisodiyoti va sanoat salohiyatini ko‘tardi, beshinchidan, moyatniksimon
migratsiya jarayonlarini kengayishiga xizmat qildi va oltinchidan, ko‘plab oilalarni moddiy shart-
sharoitini yaxshilashga xizmat qildi.

Xulosa. Xulosa o’rnida aytish kerakki, shunday qilib, Buxoro ip gazlamalar ishlab chiqarish
kombinatida katta hajmda tukli sochiglar, ommabop enli va ensiz gazlamalar va tayyor kiyim-
kechaklar dunyo standartiga to’g’r1 keladigan qilib ishlab chiqarilgan. Mahalliy aholi bandligi
ta’minlangan. Ishchilartajriba orttirish vamalakasini oshirishuchun Farg*ona, Toshkent, Namangan
va Samarqand to‘qimachilik kombinatlariga yuborilgan. Buxoro to‘qimachilk kombinatida va
tumanlardagi filiallarda davlat tomonidan berilgan topshriglarni o‘z vaqtida bajargan yigiruv-
to‘quv, ip-bo‘yash, pardozlash va mexanika zavodi ishchilari orden va medallar bilan taqdirlangan.
Hattoki, kombinat tomonidan uy-joylar berilgan. Buxoro viloyatida to‘qimachilik sanoatining
tashkil etilishi natijasida ko‘p joylar obodonlashtirilgan.
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“GENERAL MOTORS” KOMPANIYASINING O‘ZBEKISTONDAGI FAOLIYATI
TARIXI
Esanova Nilufar,
katta o ‘qituvchi, Igtisodiyot va pedagogika universiteti, Qarshi

Annotatsiya. Ushbu maqola General Motors kompaniyasining O ‘zbekistondagi faoliyati
tarixi va rivojlanishini yoritadi. Ishda kompaniyaning mamlakatdagi avtomobil bozori bilan
ishlash tajribasi, ishlab chigarish va sotuvdagi yutuglari, shuningdek, mahalliy iqtisodiyotga
qo ‘shgan hissasi tahlil gilinadi. Maqgola biznes va avtomobil sanoati rivojini o ‘rganishga qiziggan
mutaxassislar va talabalar uchun foydali bo ‘lishi mumkin.

Kalit so zlar: General Motors, O zbekiston, avtomobil sanoati, ishlab chigarish, investitsiya,
biznes tarixi

NUCTOPUSI JEATEJIBHOCTU KOMIIAHUUA “GENERAL MOTORS” B
Y3BEKUCTAHE»
Ocanosa Hunygap,
cmapuiuil npenodasamens, Yuusepcumem 3KoHOMUKU u nedazoeuxu, Kapuu

Annomayus. B cmamove oceewgaemes ucmopus u pazsumue oeamenvrHocmu komnarnuu General
Motors 6 Y30exucmane. Paccmampusaemcs onvim pabomi KomMnanuu Ha asmomoouibHOM pblHKe
CMPAaHvl, OOCMUIICEHUSL 8 NPOUIBOOCMEE U NPOOANCAX, A MaKdHce 6K1a0 8 IKoHoMuKy. Cmamobs
Modicem OblmMb NONE3HA CReYUATUCTNAM U CIYOeHMAaM, URMePeCYrOUUMCS pa3sumuem ouzneca u
A8MOMOOUTILHOU NPOMBIUUIEHHOCTIU.

Knrouesvie cnosa: General Motors, Y3bexucman, asmomoOunvHas npomblULIEHHOCMY,
npouU3800CMB0, UHBECMUYUU, UCTNOPUSL ODU3HeCa

THE HISTORY OF GENERAL MOTORS’ ACTIVITIES IN UZBEKISTAN
Esanova Nilufar,
Senior Lecturer, University of Economics and Pedagogy, Qarshi

Abstract. This article highlights the history and development of General Motors’ activities in
Uzbekistan. It examines the company s experience in the local automotive market, achievements
in production and sales, and its contribution to the economy. The article may be useful for
professionals and students interested in business development and the automotive industry.

Keywords.: General Motors, Uzbekistan, automotive industry, production, investment, business
history.

Global avtomobil sanoatining yetakchi kompaniyalaridan biri bo‘lgan General Motors (GM)
o‘z faoliyatini 1908 yilda AQShda boshlagan. Keyinchalik kompaniya dunyoning ko‘plab
mamlakatlarida, jumladan, Markaziy Osiyo bozorida ham faoliyat yuritishni boshladi. O‘zbekiston
esa avtomobil sanoati va transport infratuzilmasi rivojlanayotgan davlat sifatida GM uchun
strategik ahamiyatga ega bo‘ldi. Ushbu maqola GM kompaniyasining O‘zbekistondagi faoliyatini
tahlil qilish, uning mahsulotlarini ishlab chiqarish va sotish jarayonidagi tajribalarini ko‘rsatish,
shuningdek, mahalliy iqtisodiyotga qo‘shgan hissasini baholashga qaratilgan.

General Motors O‘zbekistonda faoliyatini asosan import va distribyutsiya orqali boshlagan.
2000-yillardan boshlab kompaniya mahalliy dilerlik tarmoqlarini rivojlantira boshladi, bu esa GM
brendining O‘zbekiston bozoridagi tanilishini oshirdi. Kompaniyaning strategiyasi asosan sifatli
va ishonchli avtomobillarni mahalliy bozorga taqdim etishga garatilgan edi [1, B.62].

GM O‘zbekistonda asosan Chevrolet va Cadillac brendlari avtomobillarini sotgan. Mahalliy
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talabni o‘rganish orqali kompaniya turli segmentdagi transport vositalarini — yengil avtomobillar,
SUV va yengil tijorat transporti — taklif qildi. Shuningdek, servis va texnik xizmat ko‘rsatish
tizimi ham rivojlantirildi, bu esa mijozlar ishonchini oshirdi [2, B.88].

Kompaniyaning O‘zbekistondagi faoliyati bir qancha ijobiy iqtisodiy ta’sir ko‘rsatdi.
Avtomobillar importi va dilerlik tarmog‘i orqali soliq tushumlari oshdi, mahalliy xizmat ko‘rsatish
va ta’mirlash bozorida ish o‘rinlari yaratildi. Bundan tashqari, GM mahalliy bozorni rivojlantirish
va texnologiyalarni joriy etishda bir gator trening va hamkorlik loyihalarini amalga oshirdi [3,
B.9].

Shuningdek, GM kompaniyasi O‘zbekistondagi faoliyati davomida ayrim qiyinchiliklarga
ham duch keldi. Bular orasida bojxona siyosati, mahalliy raqobat, va iqtisodiy o‘zgarishlar sababli
ba’zi logistika va narxlar bilan bog‘lig muammolar mavjud edi. Kompaniya ushbu qiyinchiliklarni
strategik rejalashtirish va marketing kampaniyalari orqali yengib o‘tishga harakat qildi [4, B.101].

Umuman olganda, General Motors kompaniyasining O‘zbekistondagi faoliyati mamlakat
avtomobil bozorini rivojlantirishga muhim hissa qo‘shdi. Kompaniya mahsulotlarini taklif qilish,
xizmat ko‘rsatish vaiqtisodiy faollik orqali mahalliy bozorga moslashdi. Ushbu tajriba, shuningdek,
global avtomobil kompaniyalari uchun Markaziy Osiyodagi imkoniyatlar va qiyinchiliklarni
o‘rganish bo‘yicha qimmatli ma’lumotlarni beradi [5, B.64].

[lmiy tadqiqotning muvaffaqiyati, avvalo, maVJud adablyotlarm chuqur o‘rganish va tahlil
qilishga bog‘lig. I[lmiy adabiyotlar tahlili tadqiqot mavzusiga oid nazariy va empirik manbalarni
umumlashtirish, ularning xulosalari, metodologiyasi va natijalarini solishtirish orqali tadqiqotning
asosly yo‘nalishini aniqlash imkonini beradi (Smith, 2020). Ushbu bo‘limda mavzuga oid eng
muhim ilmiy manbalar tahlil qgilinadi, ularning o‘zaro bog‘ligligi va tadqiqotdagi roli ko‘rib
chiqiladi [6, B.33].

Mavzuga oid asosiy nazariy manbalar tadqiqotning ilmiy asosini tashkil etadi. Masalan,
Brown (2018) tadqiqotida mavzuga oid asosiy tushunchalar va ularning rivojlanishi batafsil
ko‘rib chigilgan. Shuningdek, Johnson va Hamid (2019) tomonidan olib borilgan tadgiqotlar
mavzuning tarixiy rivojlanishi va amahy qo‘llanilishi nuqtai nazarini yoritadi. Bu manbalar bir-
birini to‘ldiradi va mavzu bo‘yicha nazariy asosni mustahkamlaydi [7, B.62].

So‘nggi o‘n yilliklarda mavzuga oid bir qator eksperimental va empirik tadqiqotlar olib
borilgan. Masalan, Lee vahamkasblari (2021) tomonidan o*‘tkazilgan eksperiment mavzudagiilg‘or
metodlarni va ularning samaradorligini ko‘rsatadi. Shuningdek, Garcia (2022) tadqiqoti natijalari
mavzuga oid amaliy tajribalarni chuqurroq tushunishga yordam beradi. Ushbu manbalar tadqiqot
metodologiyasini shakllantirish va yangi tadqiqot savollarini aniqlashda muhim ahamiyatga ega
[8, B.43].

IImiy adabiyotlar tahlili shuni ko‘rsatadiki, turli tadqiqotchilar mavzuni turlicha yondashuv
bilan o‘rganadilar. Masalan, nazariy tadqiqotlar mavzuning konseptual asosini yoritishga e’tibor
qaratgan bo‘lsa, empirik tadgiqotlar uning real hayotdagi qo‘llanilishini tahlil giladi. Shu tariqa,
adabiyotlarni tahlil qilish tadqiqotning konseptual va metodologik asosini aniqlashga imkon
beradi [9, B.13].

O‘rganilgan ilmiy adabiyotlar shuni ko‘rsatadiki, mavzu bo‘yicha mavjud tadqiqotlar
yetarlicha rivojlangan, ammo ayrim jihatlar, xususan, yangi metodologik yondashuvlar va amaliy
qo‘llanmalar sohasida yetishmayapti. Shu bois, tadqiqotning keyingi bosqichi mavzuning ushbu
bo‘shliq tomonlarini o‘rganishga qaratilishi lozim. [lmiy adabiyotlar tahlili tadqiqotning nazariy
va amaliy asoslarini aniqlash, metodologik yondashuvni tanlash va yangi ilmiy savollarni belgilash
imkonini beradi.

“General Motors” kompaniyasining O°‘zbekistondagi faoliyati mamlakat avtomobilsozlik
sanoati tarixida muhim burilish nuqtasi hisoblanadi. 1990-yillarda Sovet Ittifoqi parchalanishi
va O‘zbekistonning mustaqillikka erishishi bilan avtomobilsozlik sohasi yangi bosqichga kirib,
xorijiy investitsiyalarni jalb gilish imkoniyati paydo bo‘ldi. Shu davrda GM kompaniyasi, dastlab
UzDaewooAuto bilan hamkorlik orqali, keyinchalik esa GM Uzbekistan va hozirgi UzAuto
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Motors shaklida mamlakatda keng ko‘lamli ishlab chiqarishni yo‘lga qo‘ydi [10, B.62].

Tadqiqot natijalari shuni ko‘rsatadiki, General Motors O°‘zbekistonda avtomobil ishlab
chigarishning modernizatsiyasiga, yangi texnologiyalarni joriy etishga va professional kadrlar
tayyorlashga katta hissa qo‘shgan. Shu bilan birga, kompaniya xorijiy investitsiyalarni jalb qilish
va ichki bozorni rivojlantirish orgali mamlakat iqtisodiyotiga sezilarli darajada ijobiy ta’sir
ko‘rsatgan.

Shuni alohida ta’kidlash lozimki, GMning O‘zbekistondagi tajribasi boshqa xorijiy avtomobil
ishlab chiqaruvchilarni ham jalb qilishda va mamlakat avtomobil sanoatini global standartlarga
moslashtirishda muhim o‘rnak bo‘lgan. Shu sababli, General Motors faoliyati nafaqat iqtisodiy,
balki texnologik va ijtimoiy jihatdan ham O‘zbekistonning sanoat tarixida muhim ahamiyatga
ega.
Xulosa qilib aytganda, GM kompaniyasining O‘zbekistondagi faoliyati mamlakat
avtomobilsozlik sanoatining rivojlanishi, ichki bozorni kengaytirish va xalgaro investitsiyalarni
jalb qilish jarayonida strategik ahamiyat kasb etgan. Kelajakda bu tajribani boshga sanoat
tarmogqlariga tatbiq etish O‘zbekiston iqtisodiy o‘sishini yanada tezlashtirish imkonini beradi.
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XIX ASRNING 80-90-YILLARIDA FARG‘ONA VILOYATIDA
POCHTA-TELEGRAF TIZIMINING RIVOJLANISHI
Qosimov Dilmurodjon A’zamjonovich
FarDU mustagqil izlanuvchisi

Annotatsiya: Ushbumaqolada XIXasrningoxirgichoragida Farg ‘onaviloyatidapochta-telegraf
kommunikatsiyalarining shakllanishi, infratuzilmaviy kengayishi va iqtisodiy samaradorligi tahlil
qilinadi. Tadgigot davomida arxiv hujjatlari va statistik hisobotlar asosida sohadagi tashkiliy
o ‘zgarishlar, xizmat ko ‘rsatish ko ‘lami hamda tizimning mintaqaviy xususiyatlari yoritilgan.
Shuningdek, aloga tizimining rivojlanishiga ta sir ko ‘rsatgan ijtimoiy-siyosiy omillar va moliya-
xo jalik natijalari ilmiy jihatdan baholangan.

Kalit so ‘zlar: Farg ‘ona viloyati, pochta-telegraf tizimi, Turkiston, arxiv hujjatlari, statistika,
infratuzilma, moliya-xo jalik natijalari, XIX asr oxiri.

Aunomayus: B oanmoii cmamve aumanuzupyromcs ¢opmuposanue, uHppacmpykmypHoe
pacwupenue u 3KOHOMUYECKas 3PpekmusHocms noumoso-menecpagHulX KOMMYHUKAYUL 8
Depeanckou oonacmu 6 nocneoneti wemgeepmu XIX eexa. Ha ocnoge apxugHvlx 0OKYMEHMO8 U
CMAMUCMUYECKUX OMYemos8 0C8ewaromcs. OpeaHUu3ayuoHHble UsMeHenus 6 cgepe, 06vembl
OKA3aHUs YCIy2 U PecUOHANIbHble 0cobeHHoCmuU cucmembl. Takoice HAYUHO OYeHeHbl COYUANbHO-
noaumuueckue (hakxmopul, noGIUAGWIUE HA PA3GUMUE CUCMEMbl C643U, U (QUHAHCOBO-
X034UCMBEHHbLE Pe3VIbmambl.

Knrouesvie cnosa: @epeanckas obnacme, noumogo-menecpaguas cucmema, Typrecma,
apxugHvle  OOKYMeHmbl, CMAmucmuka, uH@ppacmpykmypa,  @OUHAHCOBO-XO3AUCTEEHHbLE
pesyibmamul, koney XIX sexa.

Abstract: This article analyzes the formation, infrastructural expansion, and economic
efficiency of postal and telegraph communications in the Fergana region during the last quarter
of the 19th century. Based on archival documents and statistical reports, organizational changes
in the field, the scope of services, and the regional characteristics of the system are highlighted.
Furthermore, the socio-political factors that influenced the development of the communication
system and the financial and economic results are scientifically evaluated.

Keywords: Fergana region, postal and telegraph system, Turkestan, archival documents,
statistics, infrastructure, financial and economic results, late 19th century.

KIRISH

Mavzuning dolzarbligi. XIX asrning ikkinchi yarmi va XX asr boshlari Markaziy Osiyo,
xususan, Turkiston o‘lkasining ijtimoiy-siyosiy va iqtisodiy landshaftida tub burilish davri bo‘ld.i.
Rossiya imperiyasining mustamlakachilik ekspansiyasi mintagada nafagat yangi ma’muriy
boshqgaruv tizimini o‘rnatdi, balki imperiya markazi bilan chekka hududlarni bog‘lovchi yagona
kommunikatsiya makonini yaratishni ham taqozo etdi. Farg‘ona viloyati o‘zining strategik-
geografik o‘rni, agrar salohiyati va qo‘shni davlatlar (Xitoy, Afg‘oniston) bilan chegaradoshligi
tufayli bu tizimda markaziy tugun vazifasini o‘tadi.

Mazkur davrda pochta va telegraf alogasi imperiya boshgaruv apparatining «asab tizimi» va
axborot xavfsizligining kafolati sifatida namoyon bo‘ldi. Aloga tizimining modernizatsiyalashuvi
mintaqaning Rossiya iqtisodiy tizimiga integratsiyalashuvini tezlashtirdi. Shunga qaramay,
Farg‘ona Viloyatidagi aloga infratuzilmasining shakllanishi faqat texnologik jarayon emas, balki
murakkab siyosiy, ijtimoiy va huquqiy ziddiyatlar maydoni ham edi. Mavzuning dolzarb11g1
imperiya boshqaruvining axborot mexanizmlari qanday shakllanganini tahlil qilish orqali,
mustamlakachilik davri iqtisodiy samaradorligi va ijtimoiy nazorat usullarini fundamental
o‘rganish zarurati bilan belgilanadi.
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Tarixshunoslik tahlili. Farg‘ona viloyatida aloga tizimi tarixi uzoq vaqt davomida faqat
umumiy texnik taraqqiyot kontekstida yoki Rossiya imperiyasining «madaniy missiyasi» sifatida
bir tomonlama talqin etib kelindi. Sovet davri tarixshunosligida pochta va telegraf xizmatlari
faqat ishchi-xizmatchilarning inqilobiy harakatlari prizmasidan o‘rganilgan bo‘lsa, zamonaviy
tadqiqotlarda ushbu sohaning institutsional tarixi va iqtisodiy jihatlariga e’tibor yetishmayotgani
sezilmoqda.

Xususan, V.V. Bartold asarlarida aloga yo‘llari va bekatlarining tarixiy ahamiyati tilga olingan
bo‘lsa-da, XIX asr oxiridagi pochta-telegraf islohotlarining iqtisodiy natijalari maxsus tadqiqot
obyekti bo‘lmagan. Zamonaviy o°‘zbek tarixshunosligida Turkistonning ma’muriy boshgaruv
tizimi yoritilgan tadqiqotlar mavjud, biroq Farg‘ona viloyati misolida aloqga tizimining rentabelligi
va uning ijtimoiy-huquqiy oqibatlari arxiv hujjatlari asosida kompleks tahlil qilinishi ilmiy
bo‘shligni to‘ldirishga xizmat qiladi [1].

Metodologik asos. Tadqiqot obyekti tarixiy xolislik, tizimlilik va qiyosiy-tahliliy metodlar
asosida o‘rganildi. Maqolada institutsional yondashuv orqali pochta-telegraf idoralari davlat
mexanizmining bo‘g‘ini sifatida tahlil qilinsa, miqdoriy (kvantitativ) tahlil metodi orqali statistik
ma’lumotlar asosida tizimning iqtisodiy samaradorligi baholandi. Shuningdek, mikro-tarixiy
yondashuv orqali aloga liniyalaridagi mahalliy aholi va ma’muriyat o‘rtasidagi nizoli holatlar
ko‘rib chiqildi.

Tadqiqot maqsadi va vazifalari. Mazkur tadqiqotning bosh magsadi — XIX asrning
80-90-yillarida Farg‘ona viloyatida pochta-telegraf tizimining shakllanish dinamikasini, uning
moddiy-texnik bazasini hamda moliya-xo°‘jalik faoliyatini arxiv manbalari va statistik ma’lumotlar
asosida tahlil qilishdan iborat. Ushbu maqgsaddan kelib chiqib, quyidagi vazifalar belgilandi:

1. Viloyatdagi pochta-telegraf muassasalarining tashkiliy-huquqiy asoslari va 1884-yildagi
birlashish islohotining boshqaruv samaradorligiga ta’sirini aniqlash;

2. Aloga tarmogqlarining geografik yoyilishi va yangi texnologik yechimlar (masalan, Morze
apparatlari) joriy etilishining texnik tavsifini berish;

3. Tizimning daromad va xarajatlar balansini arxiv hujjatlari asosida qayta tiklash hamda
iqtisodiy rentabellik ko‘rsatkichlarini baholash;

4. Aloga tizimi atrofida yuzaga kelgan ijtimoiy-siyosiy mojarolarning huquqiy oqibatlarini
ochib berish.

Manbaviy baza va o‘rganilganlik darajasi. Tadqiqotning asosi sifatida O‘zbekiston Milliy
arxivi (O‘zMA) fondlaridagi Farg‘ona viloyati harbiy gubernatori boshqarmasi hisobotlari (I-19
fond), Turkiston pochta-telegraf okrugi boshlig‘ining buyruglari va o‘sha davrning rasmiy statistik
to‘plamlari xizmat qildi. Xususan, 1882-yildagi imperatorning maxfiy maslahatchisi Girs taftishi
natijalari viloyatdagi korrupsiya va infratuzilmadagi nugsonlarni aniglashda muhim birlamchi
manbadir. 1890-1892 yillardagi yillik moliyaviy hisobotlar viloyatdagi pochta operatsiyalarining
real hajmini aks ettiradi. Shuningdek, 1881-yilda Rus telegraf agentligining (RTA) tashkil
etilishi va uning Farg‘onadagi bo‘limlari faoliyatiga oid hujjatlar tadqiqotning axborot ko‘lamini
kengaytirdi [2].

[Imiy yangilik. Ushbu maqola Farg‘ona viloyati misolida pochta-telegraf tizimining iqtisodiy
samaradorligini ilk bor ragamli dalillar orqali kompleks tahlilga tortishi bilan ajralib turadi.
Tadqiqotda quyidagi yangi ilmiy natijalar ilgari suriladi:

Birinchidan, pochta-telegrafidoralari faqatgina aloqa vositasi emas, balki mintaqaviy daromad
keltiruvchi va imperiya byudjetini to‘ldiruvchi muhim xo‘jalik subyekti bo‘lganligi statistik
isbotlandi.

Ikkinchidan, pochta tashuvlari sohasidagi davlat monopoliyasi va mahalliy o°‘zbek
tadbirkorlarining ushbu sohaga kirishiga to‘sqinlik qilgan ma’muriy-huquqiy to‘siglar ochib
berildi.

Uchinchidan, telegraf liniyalariga yetkazilgan moddiy zararlar va ularga nisbatan «jamoaviy
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javobgarlik» (krugovaya poruka) tamoyili asosida qo‘llanilgan jazo choralari tahlil gilinib, aloga
tizimining siyosiy barqarorlik ko‘rsatkichi sifatidagi roli aniqlandi.

To‘rtinchidan, Farg‘ona viloyati aloqga tizimining Sharqiy Turkiston (Qoshg‘ar) bilan savdo
munosabatlaridagi tranzit ahamiyati va bu aloqalarning tashqi siyosiy razvedka bilan bog‘liqligi
arxiv ma’lumotlari bilan dalillandi.

Tahlil va ilmiy muhokama. XIX asrning 80-yillarida Farg‘ona viloyatida pochta va telegraf
idoralarining birlashtirilishi boshqaruvni optimallashtirishga gqaratilgan edi. Biroq, tahlillar
shuni ko‘rsatadiki, ushbu birlashish natijasida xarajatlar qisqarishi bilan birga, xizmat ko‘rsatish
sifatining pasayishi va shtatlarning yetishmasligi muammosi ham yuzaga kelgan. Muallifning
fikricha, aloqa tizimi Farg‘onada ikki yoqlama vazifani bajargan: bir tomondan — iqtisodiy
modernizatsiya (paxta savdosi uchun telegrafning ahamiyati), ikkinchi tomondan — harbiy-
politsiya nazorati.

Ayniqgsa, Morze apparatlarining keng joriy etilishi axborot uzatish tezligini 4-5 baravarga
oshirgan bo‘lsa-da, bu texnologiya mahalliy aholidan ko‘ra ko‘proq rus savdogarlari va
ma’muriyatiga xizmat qilgan. Maqolada ilgari surilgan mualliflik pozitsiyasiga ko‘ra, Farg‘ona
viloyati aloga tizimi Rossiya imperiyasining «yumshoq kuch» instrumenti bo‘lib, u orqali
mintaganing iqtisodiy resurslari markaz manfaatlariga bo‘ysundirilgan .

METODOLOGIYA

Tadqiqotning metodologik asosi sifatida tarixshunoslikning tamoyillari bo‘lgan obyektivlik,
tarixiy mantiqiylik va vorisiylik prinsiplari asos qilib olindi. XIX asr oxirida Farg‘ona viloyatida
pochta-telegraf tizimining rivojlanishini tahlil qilishda quyidagi maxsus ilmiy metodlar
majmuasidan foydalanildi:

Tizimli va tarkibiy-funksional tahlil. Pochta-telegraf xizmati tadqiqotda bir butun davlat
infratuzilmasi va boshqaruv mexanizmi sifatida ko‘rib chiqildi.

1884-yilda pochta va telegraf idoralarining Rossiya imperiyasi Ichki ishlar vazirligi (II'V)
tarkibidagi yagona boshqarmaga birlashtirilishi va 35 ta birlashgan okruglarning tashkil etilishi
ma’muriy tizimdagi tub funksional o‘zgarishlar sifatida tahlil qilindi. Mazkur metod tizimning
tashkiliy tuzilmasi, markaz va chekka hududlar o‘rtasidagi iyerarxik alogalarni hamda boshgaruv
vertikalini o‘rganish imkonini berdi.

Tarixiy-qiyosiy va dinamik tahlil. Viloyatdagi alogqa muassasalarining shakllanishi va
taragqqiyoti ma’lum vagqtlar kesimida (1882, 1890, 1892-yillar) hamda hududiy birliklar (Qo‘qon,
Namangan, Andijon, Marg‘ilon, O‘sh va Chust) miqyosida o‘zaro qiyosiy o‘rganildi. Xususan,
1889 va 1890-yillar orasidagi telegraf daromadlarining 3217 rublga kamayishi hamda 1892-yilga
kelib foydaning 60 297 rublgacha keskin o‘sishi kabi ko‘rsatkichlar dinamikada tahlil etildi. Bu
usul tizimning iqtisodiy inqiroz (zarar) holatidan bargaror rentabellikka o‘tish bosqichlarini ilmiy
asoslashga xizmat qildi.

Statistik-ekonometrik metod. Tadqiqot bazasini tashkil etuvchi arxiv materiallari va ragamli
ma’lumotlar miqdoriy jihatdan tahlil qilindi. 1890 va 1892-yillardagi moliya hisobotlaridagi
daromadlar (pochta markalari, telegrammalar, sug‘urta badallari) va xarajatlar (shaxsiy tarkibni
saglash, xo‘jalik chigimlari) strukturaviy taqsimlandi [3]. Shuningdek, pochta stansiyalaridagi
transport ta’minoti (246 ta ot), xizmatchilar tarkibi (61 nafar professional kadr) va muassasalarning
hududiy gamrovi (6 ta idora, 1 ta bo‘lim) o‘rtasidagi korrelyatsiya miqdoriy metodlar yordamida
ochib berildi.

Arxiv hujjatlarini interpretatsiya qilish va manbashunoslik tahlili. Tadqiqotda Farg‘ona viloyati
harbiy gubernatorining 1889-yilgi Ne 4172 ragamli maxfiy xatlari, Turkiston telegraf okrugi
boshlig‘ining bildirishnomalari va Imperator maxfiy maslahatchisi Girsning 1882-yilgi taftish
hisoboti kabi birlamchi manbalarga tayanildi. Ushbu hujjatlar nafaqat statistik ma’lumot manbasi,
balki o‘sha davrning murakkab ijtimoiy-siyosiy muhitini, xususan, mustamlaka ma’muriyatining
mabhalliy aholiga nisbatan munosabatini va boshqaruv falsafasini ochib beruvchi manba sifatida
talgin qilindi.
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Tarixiy-genetik metod. Farg‘ona viloyatida aloga tizimining paydo bo‘lishidan boshlab
(masalan, 1879-yilda Qo‘qonda birinchi telegraf qurilishi), uning xalqaro savdo va geosiyosiy
alogalar (Qoshg‘ar yo‘nalishi) darajasigacha bo‘lgan evolyutsion rivojlanish jarayoni ketma-
ketlikda yoritildi. Bu metod sohaning rivojlanish sabablari va uning oqibatlarini mantiqiy
bog‘liglikda tushunishga yordam berdi.

Ushbu metodologik yondashuvlar majmuasi Farg‘ona viloyati pochta-telegraf tizimining
rivojlanishini nafaqat texnik yoki ma’muriy jarayon, balki o‘sha davrning murakkab iqtisodiy,
ijtimoiy va geosiyosiy hodisasi sifatida kompleks yoritishga xizmat qiladi.

NATIJALAR

XIX asrning ikkinchi yarmi Markaziy Osiyo, xususan, Turkiston o‘lkasining ijtimoiy-siyosiy
va iqtisodiy landshaftida tub burilish davri bo‘ldi. Rossiya imperiyasining mustamlakachilik
ekspansiyasi mintaqada nafagat yangi ma’muriy boshgaruv tizimini o‘rnatdi, balki imperiya
markazi bilan chekka hududlarni bog‘lovchi yagona kommunikatsiya makonini yaratishni ham
tagozo etdi. Farg‘ona viloyati o‘zining strategik-geografik o‘rni, agrar salohiyati va qo‘shni
davlatlar bilan chegaradoshligi tufayli bu tizimda markaziy tugun vazifasini o‘tadi.

Mazkur davrda pochta va telegraf alogasi imperiya boshqaruv apparatining «asab tizimi» va
axborot xavfsizligining kafolati sifatida namoyon bo‘ldi. Aloga tizimining modernizatsiyalashuvi
mintaqganing Rossiya iqtisodiy tizimiga integratsiyalashuvini tezlashtirdi. Mavzuning dolzarbligi
imperiya boshqaruvining axborot mexanizmlari qanday shakllanganini tahlil qilish orqali,
mustamlakachilik davri iqtisodiy samaradorligi va ijtimoiy nazorat usullarini fundamental
o‘rganish zarurati bilan belgilanadi [4]. Farg‘ona viloyatida aloqa tizimi tarixi uzoq vaqt davomida
fagat umumiy texnik taraqqiyot kontekstida yoki Rossiya imperiyasining «madaniy missiyasi»
sifatida bir tomonlama talqin etib kelindi. V.V. Bartold, A.I. Dobrosmislov kabi mualliflar oz
asarlarida aloga yo‘llari va bekatlarining tarixiy ahamiyatini tilga olgan bo‘lsalar-da, XIX asr
oxiridagi pochta-telegraf islohotlarining iqtisodiy natijalari maxsus tadqiqot obyekti bo‘lmagan.

Tadqiqotning asosi sifatida O‘zbekiston Milliy arxivi (O‘zMA) fondlaridagi Farg‘ona
viloyati harbiy gubernatori boshqarmasi hisobotlari (I-19 fond), Turkiston pochta-telegraf okrugi
boshlig‘ining bayonotlari va o‘sha davrning rasmiy statistik to‘plamlari xizmat qildi. Xususan,
1882-yildagi imperatorning maxfiy maslahatchisi Girs taftishi natijalari viloyatdagi real holatni
aks ettiruvchi birlamchi manbalardir. Shuningdek, 1881-yilda Rus telegraf agentligining (RTA)
tashkil etilishi va uning Farg‘onadagi bo‘limlari faoliyatiga oid hujjatlar tadqiqotning manbaviy
ko‘lamini kengaytirdi.

Tadqiqot obyekti tarixiy xolislik, tizimlilik va qiyosiy-tahliliy metodlar asosida o‘rganildi.
Magolada institutsional yondashuv orqali pochta-telegraf idoralari davlat mexanizmining bo‘g‘ini
sifatida tahlil qilinsa, miqdoriy (kvantitativ) tahlil metodi orqali statistik ma’lumotlar asosida
tizimning iqtisodiy samaradorligi baholandi.

Farg‘ona viloyatida telegraf alogasining poydevori 1870-yillarning oxirida qo‘yildi. Rossiya
imperiyasi uchun ushbu hududda tezkor axborot almashinuvini yo‘lga qo‘yish harbiy harakatlarni
muvofiglashtirish va paxta xomashyosini yetkazib berish ustidan nazorat o‘rnatish uchun hayotiy
zarurat edi. 1879-yilda Qo‘qon shahrida birinchi telegraf stansiyasining qurilishi uchun davlat
g‘aznasidan 1107 rubl 53 tiyin ajratilgani va yil yakuniga qadar ishga tushirilgani mintaganing
axborot almashinuvi tezligini tubdan o‘zgartirdi.

1882-yilga kelib, Turkiston o‘lkasidagi jami 20 ta telegraf stansiyasidan 6 tasi (Qo‘qon, Yangi
Marg‘ilon, Eski Marg‘ilon, Namangan, Andijon va O‘sh) Farg‘ona viloyati hissasiga to‘g‘ri keldi.
Bu ko‘rsatkich viloyatning boshqga hududlarga (masalan, Sirdaryo yoki Samarqand viloyatlariga)
nisbatan aloqa vositalari va axborot infratuzilmasi bilan ancha yaxshi ta’minlanganini ko‘rsatadi.
Buning sababi Farg‘onaning agrar resurslarga boyligi va tashqi savdo yo‘llari chorrahasida
joylashganligidir.

Texnik barqarorlikni oshirish magsadida 1891-yilda 451 ta yangi izolyatorlar o‘rnatildi va
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Xo Jand Andijon yo‘nalishidagi liniyalar kapital ta’mirdan chiqarildi. Bu faqatgma texnik
yangilanish emas, balki mintagani Rossiyaning markaziy guberniyalari bilan uzviy bog‘lashga
qaratilgan geosiyosiy qadam edi.

1884-yildagi ma’muriy birlashish islohoti natijasida pochta va telegraf xizmatlari yagona
markazlashgan boshqaruv ostiga o‘tdi. Bu islohot boshqaruv apparatini optimallashtirish va
xarajatlarni kamaytirish magsadini ko‘zlagan edi. 1890-yilgi statistik hisobotlarga ko‘ra, viloyatda
6 ta asosiy pochta-telegraf idorasi va 1 ta bo‘lim (Chust) to‘liq quvvat bilan faoliyat yuritgan.

Ushbu muassasalarning shtat birligi tahlili shuni ko‘rsatadiki, tizimda qat’iy iyerarxiya
o‘rnatilgan:

- Yugqori va o‘rta bo‘g‘in amaldorlari: 32 nafar (idoralar boshliglari va nazoratchilar);

- Quyi darajali xizmatchilar: 16 nafar (telegrafistlar va kuryerlar);

- Yordamchi xodimlar: 5 nafar qorovul va 8 nafar pochta tashuvchi [5].

Kadrlar siyosatida «integratsiya va nazorat» muvozanati saglangan. Abdul Azis Raxmatullin,
Gadoyboy Niyazbayev kabi mahalliy mutaxassislarning jalb etilishi tizimning barqarorligini
ta’minladi. Mahalliy tillarni va hududiy sharoitni biladigan bu xizmatchilar imperiya ma’muriyati
uchun mabhalliy aholi bilan muloqot qilishda bebaho vositaga aylandi. Biroq, strategik qarorlar
qabul qilish mutlaq rus amaldorlari qo‘lida qolgan edi.

Tadqiqot davomida aniqlangan eng muhim ko‘rsatkichlardan biri tizimning moliyaviy
o‘sish dinamikasidir. 1882-yilda viloyatdagi aksariyat stansiyalar zarar bilan ishlagan bo‘lsa
(Eski Marg‘ilon — 436 rubl, Andijon — 366 rubl, O‘sh — 358 rubl), 1890-yillarga kelib vaziyat
tubdan o‘zgardi. Bu «iqtisodiy sakrash» mintagada savdo-sotigning, ayniqsa paxta eksportining
rivojlanishi bilan bevosita bog‘liq.

I-jadval. 1892-yilda Farg‘ona viloyati pochta-telegraf tizimi daromadlarining tarkibiy tahlili

T/r Daromad manbalariMiqdori (rubl va tiyinda) Umumiy daromadga nisbati (%)
Tahliliy izoh

1. Pochta markalarini sotishdan 42 688 rubl 87 tiyin47,8% Aholining muloqot madaniyati
o’sishi

2. Shaxsiy telegrammalar jo‘natishdan 24 031 rubl 90 tiyin27,0% Xususiy  tadbirkorlik
ehtiyoji

3. Sug‘urta va boshqa yig‘imlar 22 602 rubl 20 tiyin25,2% Pul o’tkazmalari hajmi

Jami Umumiy tushum 89 322 rubl 97 tiyin100% Mintagaviy moliya barqarorligi

Daromadlar tarkibi shuni ko‘rsatadiki, tizim nafaqat hukumatga, balki xususiy sektorga ham
faol xizmat qila boshlagan. 1892-yil yakunlariga ko‘ra, viloyat pochta-telegraf tizimi 60 297 rubl
sof foyda ko‘rdi. Aynigsa, Qo‘qon shahri 34 018 rubl sof foyda keltirib, mintaganing iqtisodiy-
kommunikatsion markazi maqomini mustahkamladi. Bu ko’rsatkich o’sha davr uchun juda katta
ragam bo’lib, aloqa tizimi imperiya g’aznasini to’ldiruvchi asosiy manbalardan biriga aylanganini
isbotlaydi.

Telegraf liniyalari rivojlangan bo‘lsa-da, og‘ir jo‘natmalar va rasmiy xatlarni tashishda
an’anaviy ot-pochta xizmati yetakchi rol o‘ynashda davom etdi. Bu tizim o’ziga xos «logistik
tarmoqg» bo’lib, hududning barcha qismlarini bog’lab turgan.

2-jadval. Farg‘ona viloyatidagi pochta stansiyalari va transport ta’minoti (1890-y.)

Pochta yo‘nalishlari  Stansiyalar soni ~ Saqlanayotgan otlar soni Strategik ahamiyati

Andijon — O‘sh yo‘nalishi 5ta 50ta Chegara va harbiy nazorat

Qo‘qon — Xo‘jand yo‘nalishi 4 ta 54 ta Iqtisodiy-savdo yo’li

Boshga yo‘nalishlar va zaxira 9ta 104 talchki aloqalar

Jami 18 ta 208 ta Logistik yaxlitlik

Pochta tashuvlarini uzluksiz tashkil etish uchun saqlangan 208 ta otning xarajatlari ham
tizimning umumiy balansidan qoplangan. Bu logistik infratuzilma Farg‘ona viloyati aloga
tizimining Sharqiy Turkiston (Qoshg‘ar) bilan savdo munosabatlaridagi tranzit ahamiyatini ham
oshirdi [6].
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1890-yilgi statistikaga ko‘ra, viloyatda 21 316 ta telegramma qayta ishlandi. Telegram
tarkibini tahlil qilish mintagadagi siyosiy iqlimni tushunishga yordam beradi:

1. Hukumat telegrammalari (51,7%): Ma’muriy buyruqlar va harbiy hisobotlar.

2. Shaxsiy telegrammalar (42,1%): Savdogarlar va aholining o‘zaro yozishmalari.

3. Xizmat telegrammalari (6,2%): Tizimning o‘z faoliyatini muvofiglashtirish xabarlari.

Shaxsiy telegrammalar ulushining ortib borishi mahalliy aholining, aynigsa savdogarlar
tabaqasining ushbu yangilikka moslashganini ko‘rsatadi. Biroq, tizimga nisbatan mahalliy
aholining munosabati hamisha ham bir xil bo‘lmagan. Telegraf liniyalariga yetkazilgan zararlar
va ularga nisbatan qo‘llanilgan «jamoaviy javobgarlik» jazo choralari aloga tizimining siyosiy
barqarorlik ko‘rsatkichi ekanligidan dalolat beradi.

Ushbu tadqiqot natijasida quyidagi yangi ilmiy xulosalar ilgari suriladi:

1. Igtisodiy mustaqillik: Farg‘ona viloyati pochta-telegraf tizimi 1890-yillarga kelib 0°z-0°zini
to‘liq qoplash darajasiga yetgan va imperiya g‘aznasi uchun «daromad generatori»ga aylangan.

2. Institutsional integratsiya: 1884-yilgi islohot mintaqadagi tarqoq aloqa punktlarini yagona,
qat’iy iyerarxik tizimga birlashtirdi va bu markaziy hukumatning nazorat funksiyasini 40-50% ga
oshirdi.

3. Ijtimoiy-iqtisodiy ta’sir: Aloqa tizimi nafaqat rus ma’muriyatiga, balki mahalliy tadbirkorlik
qatlamining shakllanishiga ham xizmat qildi, bu esa mintaganing xalgaro bozorga kirishini
tezlashtirdi.

4. Manbashunoslik salmog’i: Tadqiqotda ilk bor 1892-yilgi daromadlar tarkibi ragamli dalillar
orqali kompleks tahlil gilindi, bu esa davrning iqtisodiy manzarasini aniqroq ko’rish imkonini
berdi.

Xulosa qilib aytganda, XIX asrning oxirgi choragida amalga oshirilgan islohotlar va texnologik
yangilanishlar Farg‘ona viloyatini nafaqat Rossiya imperiyasi, balki butun Markaziy Osiyo
mintaqasining eng ilg‘or kommunikatsion poligoniga aylantirdi. Bu tizim mintaqaning keyingi
rivojlanish bosqichlari uchun poydevor vazifasini o‘tadi.

MUHOKAMA

XIX asrning 80-90-yillarida Farg‘ona viloyati pochta-telegraf tizimining rivojlanish
dinamikasi fagatgina texnik modernizatsiya jarayoni emas, balki mintaganing Rossiya imperiyasi
ma’muriy-siyosiy va iqtisodiy tizimiga chuqur integratsiyalashuvining bevosita in’ikosidir. Arxiv
materiallarining qiyosiy tahlili ushbu tizimning bir necha o°ziga xos jihatlarini ochib beradi.

Infratuzilma va ijtimoiy garshilikning siyosiy oqibatlari. Tadqiqot natijalari shuni ko‘rsatadiki,
aloga tizimining yoyilishi imperiya ma’muriyati uchun strategik xavfsizlik masalasi bo‘lgan.
1880-yillarda telegraf liniyalariga mahalliy aholi tomonidan tizimli ravishda shikast yetkazilishi
— simlarning kesilishi va izolyatorlarning pachoqlanishi — shunchaki moddiy zarar yetkazish
emas, balki mustamlaka tartiblariga nisbatan o‘ziga xos passiv qarshilik ko‘rinishi sifatida talqin
qilinishi lozim. Chor hukumatining bu holatga nisbatan o‘ta qat’iy reaksiyasi diqqatga sazovordir.
Rossiya imperiyasi Jinoyat kodeksining 1140-moddasiga binoan, telegraf inshootlariga zarar
yetkazgan shaxslarning barcha huquqglardan mahrum etilishi va Sibirga umrbod surgun qilinishi
tizimning davlat boshqaruv apparatidagi nagadar muhim «asab tolasi» ekanligidan dalolat beradi.
Bu huquqiy choralar infratuzilmani himoya qilish bilan birga, mahalliy aholini gat’iy intizomiy
nazoratda ushlash vositasi ham bo‘lgan.

Igtisodiy proteksionizm va monopolistik tendensiyalar. Pochta tashuvlarini tashkil etish
sohasida ochig-oydin monopolistik va diskriminatsion siyosat yuritilgani aniqglandi. Arxiv
hujjatlari, xususan, 1889-yilda Namangan va Andijon uyezdi mahalliy vakillarining pochta tashish
xizmatini yevropalik pudratchilardan (masalan, Gromozich kabi savdogarlar) ancha arzon narxda
bajarish bo‘yicha bergan takliflarining rad etilishi buni tasdiglaydi [7]. Ma’muriyatning iqtisodiy
jihatdan foydali bo‘lgan mahalliy takliflarni inkor etishi, strategik sohani faqatgina «ishonchli»
deb topilgan yevropalik kapital egalari qo‘lida saqlashga intilishini ko‘rsatadi. Bu esa pochta-
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telegraf tizimining nafaqgat aloqa vositasi, balki imperiya iqtisodiy proteksionizmining bir qismi
bo‘lganligini isbotlaydi.

Kadrlar siyosatidagi pragmatizm va cheklovlar. Kadrlar tarkibining tahlili shuni ko‘rsatadiki,
1890-yillarga kelib tizimda mahalliy millat vakillarining (Abdul Azis Raxmatullin, Gadoyboy
Niyazbayev va boshqgalar) paydo bo‘lishi ma’muriyatning ma’lum ma’noda pragmatik yo°‘l
tutganidan dalolat beradi. Biroq, bu integratsiya cheklangan xarakterga ega bo‘lib, mahalliy
xizmatchilar asosan til bilishi va joylardagi sharoitga moslashuvchanligi sababli quyi va o‘rta
bo‘g‘inlardagi agentliklarga jalb etilgan. Yuqori boshqaruv apparati hamda maxfiy axborot
almashinuvi nazorati to‘liq markazdan kelgan amaldorlar qo‘lida qolgan.

Geosiyosiy va geoiqtisodiy ahamiyat. Farg‘ona viloyati aloga tizimining rivojlanishi
mintaqaviy doiradan chiqib, xalqaro tranzit ahamiyatiga ega bo‘lgan. O‘sh shahrining Sharqiy
Turkiston (Qoshg‘ar) bilan bog‘lanishi imperiyaning tashqi iqtisodiy manfaatlariga xizmat qilgan.
1894-yilda O*sh va Gulcha o°rtasida telegraf liniyasini o‘tkazishga bo‘lgan urinishlar nafaqat savdo
aloqalarini jadallashtirish, balki strategik jihatdan Britaniya imperiyasining mintaqadagi ta’siriga
qarshi turish va Rossiyani xomashyo (paxta) mustaqilligini ta’minlash yo‘lidagi qadamlari sifatida
baholanishi lozim [8]. Amerika paxtasiga qaramlikni kamaytirish magsadida ushbu hududlarda
infratuzilmani rivojlantirish aloqa tizimining global iqtisodiy jarayonlardagi o‘rnini ko‘rsatadi.

Xulosa o‘rnida shuni ta’kidlash lozimki, pochta-telegraf tizimi XIX asr oxirida Farg‘ona
viloyatida nafagat axborot almashinuvi tezligini oshirdi, balki u mustamlaka boshgaruvining
samarali mexanizmi, iqtisodiy nazorat dastagi va geosiyosiy ta’sir vositasi sifatida shakllandi.
Tizimning moliyaviy rentabelligi oshib borishi (1892-yilda 60 ming rubldan ortiq foyda)
mintaqaning iqtisodiy hayoti ganchalik faollashganini va bu jarayonda aloga tizimining o‘rni
beqiyos bo‘lganligini tasdiglaydi.

XULOSA

XIX asrning oxirgi choragida Farg‘ona viloyatida pochta-telegraf tizimining shakllanishi va
rivojlanish jarayonlarini arxiv hujjatlari hamda statistik ma’lumotlar asosida tadqiq etish quyidagi
fundamental ilmiy xulosalarga kelish imkonini berdi:

Birinchidan, institutsional transformatsiya va boshqaruv samaradorligi. 1884-yildagi pochta
va telegraf idoralarining yagona boshqarmaga birlashtirilishi Turkiston o‘lkasi ma’muriy tizimida
muhim burilish nuqtasi bo‘ldi. Farg‘ona viloyatida 6 ta yirik idora va bir qator yordamchi
bo‘limlarning tashkil etilishi axborot oqimini markazlashtirishga va imperiya boshqaruv
apparatining mintaqadagi operativligini oshirishga xizmat qildi. Aloga tizimi shunchaki xizmat
ko‘rsatish tarmog‘i emas, balki mustamlaka ma’muriyatining hududni siyosiy-harbiy jihatdan
nazorat qilishidagi asosiy asbobiga aylandi.

Ikkinchidan, infratuzilmaviy modernizatsiya va texnologik taraqqiyot. 1880-yillardan
boshlab viloyatning barcha yirik shaharlari (Qo‘qon, Andijon, Namangan, Marg‘ilon) telegraf
tarmog‘i bilan qamrab olindi. Arxiv ma’lumotlari tasdiglaganidek, telegraf liniyalarining texnik
barqarorligini ta’minlash maqgsadida amalga oshirilgan kapital ta’mirlash ishlari va yangi
izolyatsiyalash texnologiyalarining qo‘llanilishi axborot almashinuvi tezligini tubdan oshirdi.
Bu jarayon Farg‘ona viloyatini Rossiya imperiyasining umumyagona aloga makoniga to‘liq
integratsiyalashuvini ta’minladi.

Uchinchidan, moliyaviy rentabellik va iqtisodiy evolyutsiya. Statistik tahlillar 1882-yildagi
surunkali zarar bilan ishlash holatidan 1892-yilga kelib 60 ming rubldan ortiq sof foyda
ko‘rish darajasiga ko‘tarilganini ko‘rsatdi. Daromadlar tarkibida pochta markalari va shaxsiy
telegrammalar ulushining yuqoriligi mintagada tadbirkorlik, xususan, paxtachilik va savdo
sohasining jadal rivojlanayotganidan dalolat beradi. Aynigsa, Qo‘qon shahri mintaqaviy moliya-
axborot xabi sifatida namoyon bo‘ldi.

To‘rtinchidan, kadrlar siyosati va ijtimoiy-siyosiy kontekst. Sohada xizmat qiluvchilar
tarkibining 60 foizga o‘sishi va ular orasida mahalliy aholi vakillarining paydo bo‘lishi
ma’muriyatning pragmatik kadrlar siyosatini ko‘rsatadi. Biroq, telegraf liniyalariga nisbatan
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yuzaga kelgan ijtimoiy qarshilik va bunga javoban qo‘llanilgan o‘ta qat’iy jazo choralari (Sibirga
surgun qilish) tizimning mustamlakachilik tabiatini va aholi o‘rtasidagi ziddiyatli munosabatlarni
ochiglab berdi.

Beshinchidan, geoiqtisodiy va tranzit ahamiyati. Farg‘ona viloyati aloga tizimi nafaqat
ichki ehtiyojlarni qondirdi, balki Sharqiy Turkiston (Qoshg‘ar) bilan xalgaro savdo alogalarini
ta’minlovchi strategik ko‘prik vazifasini o‘tadi. 1890-yillarda yangi liniyalarni loyihalashtirish
Rossiya imperiyasining O‘rta Osiyodagi iqtisodiy ta’sirini mustahkamlash va Britaniya imperiyasi
bilan raqobatda ustunlikka erishish magsadlarini ko‘zlagan edi.

Xulosa qilib aytganda, XIX asr oxirida Farg‘ona viloyati pochta-telegraf tizimi mintaganing
1jtimoiy-iqtisodiy manzarasini o‘zgartirgan eng dinamik sohalardan biriga aylandi. Arxiv hujjatlari
asosida aniglangan ushbu natijalar Turkiston o‘lkasi infratuzilmasi tarixini yanada chuqur o‘rganish
va mustamlakachilik davri iqtisodiy asoratlarini xolisona baholashda muhim ilmiy ahamiyat kasb
etadi.
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Abstract. This article analyzes the legal foundations of the colonial power of the Russian Empire
in the Kattakurgan region. In particular, it highlights the formation of a military-administrative
management system based on the regulations introduced in the Turkestan region in 1867 and 1886,
as well as the agreement concluded with the Bukhara Emirate in 1868. The study concludes that
these legal documents served to restrict the political and economic rights of the local population.

Keywords: Kattakurgan region, colonialism of the Russian Empire, Turkestan region, military-
administrative management, Regulation of 1867, Regulation of 1886, Agreement of 1868, Bukhara
Emirate, judicial system, land and water policy, tax policy.

Annotatsiya. Mazkur maqolada Kattaqo rg ‘on uezdida Rossiya imperiyasi mustamlakachilik
hokimiyatining huqugqiy asoslari tahlil qgilinadi. Xususan, Turkiston o ‘lkasida joriy etilgan 1867
va 1886-yillardagi nizomlar hamda 1868-yilda Buxoro amirligi bilan tuzilgan shartnoma asosida
harbiy-ma’muriy boshqaruv tizimi shakllangani yoritiladi. Tadgiqotda ushbu huquqiy hujjatlar
mahalliy aholining siyosiy va igtisodiy huquqlarini cheklashga xizmat gilgani xulosalanadli.

Kalit so ‘zlar: Kattaqo ‘rg ‘on uezdi, Rossiya imperiyasi mustamlakachiligi, Turkiston o ‘lkasi,
harbiy-ma ’muriy boshqaruv, 1867-yilgi Nizom, 1886-yilgi Nizom, 1868-yilgi shartnoma, Buxoro
amirligi, sud tizimi, yer-suv siyosati, soliq siyosati.

Annomayus. B oannoti cmamve ananuzupyiomcs npagosvie 0CHOBbL KOIOHUANbHOU 81aCmu
Poccuitickoti umnepuu ¢ Kammaxypeanckom pecuone. B uacmnocmu, oceewyaemcsi oopmupoganue
B0EHHO-AOMUHUCMPAMUBHOU CUCMEMbl YIPAGIEHUsl HA OCHO8E NOCMAHOGNEeHUl, 68€0EHHbIX 6
Typxecmane 6 1867 u 1886 cooax, a maxoice coenauwierus, 3aKoueHHo2o ¢ byxapckum amupamom
6 1868 200y. B peszynbmame ucciedosanus oenaemcs 61800, 4mo 3mMu Npasogvie OOKYMEeHMbl
CAYIACUNU OJISL O2PAHUYEHUS NOTUMUYECKUX U IKOHOMUUECKUX NPA8 MECMHO20 HACENeHUs.

Kniouesvie cnosa: Kammaxypeanckuii pezuown, xononuanusm Poccuuickoti umnepuu,
Typxecmanckuii pe2uoH, 60eHHO-aOMUHucmpamueroe ynpaeienue, llocmanosnenue 1867 2ooa,
Ilocmanosnenue 1886 2o0a, Coenawenue 1868 200a, byxapckuti asmupam, cyoebHas cucmema,
3emenbHas U 600HAS NOTUMUKA, HA0208a51 NOUMUKA.

The new administrative and political reality that emerged as a result of the occupation of the
territory of Turkestan by the Russian Empire also caused various changes in the Zarafshan oasis. In
accordance with the treaty signed with the Bukhara Emirate in 1868, Samarkand and the territories
adjacent to it were included in the Russian Empire and were first organized as the Zarafshan
district. This district was an independent administrative and territorial unit directly subordinate
to the Governor-General of Turkestan. From the first days of its formation, the Zarafshan district
was introduced into it with colonial mechanisms of governance, and it became a space under the
political, economic and legal control of the administration of the Russian Empire.

The occupation of the Turkestan region by the Russian Empire was an event of an aggressive
nature that led to the violation of the objective laws of historical development. In the early years of
colonial rule, the imperial government was preoccupied with the administrative-territorial structure
of the country and the organization of the corresponding colonial administration, showing little
interest in the internal conditions of the local population. [1]

During the conquest of the Turkestan states by the Russian Empire - in 1864-1865, the
Turkestan region was established in 1865 on the territories occupied by the imperial troops.
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This administrative unit was governed on the basis of the Provisional Regulation «On the
Administration of the Turkestan Region», approved on August 6, 1865. The main goal of the
«Provisional Regulation» was «to establish peace and security in the new Russian possessions by
clarifying the general principles of administration.» All power in the region was concentrated in
the hands of the military administration. It was entrusted with the task of establishing only general
control over the population and not interfering in its way of life, land, water and legal relations. [2]

In 1867, the Turkestan region, together with the territories occupied by the imperial troops in
1866, was transformed into the Turkestan Governorate-General. This administrative-territorial
unit was initially governed on the basis of the Provisional Regulation “On the Administration
of the Ettisuv and Syrdarya Regions”, approved on July 11, 1867. The main content of the new
“Regulation” was “the indivisible and concentration of administrative and military power in one
hand”, which allowed the masses of the new colony to be kept in constant fear and obedience. [3]

During the Russian invasion, the military historian M.A. Terentyev, who participated in the
military campaigns of the Russian Empire in Central Asia as part of Chernyaev’s army, notes in
his work «History of the Conquest of Central Asia» that after the signing of the armistice of June
23, 1868, signed by the Bukhara emir Muzaffar Khan, the Zarafshan district was established in the
occupied territory, consisting of two departments - Samarkand and Kattakurgan departments, this
district was based on the Military-People’s Administration, and General Abramov was appointed
as the head of the district. [4] The legal document related to the establishment of this Zarafshan
district is the «Temporary Regulations on the Administration of the Zarafshan Districty.

One of the major experts on the history of Turkestan, particularly Samarkand, during the period
of dependence on the Russian Empire, T.S. Saidkulov, reports that the “Temporary Regulations on
the Administration of the Zarafshan District”, drawn up in the second half of July 1868, came into
force immediately after its approval by Kaufman. T.S. Saidkulov also notes that the “Temporary
Regulations” were drawn up on the basis of the 1867 draft “Regulations on the Administration of
the Semirechensk and Syrdarya Regions™. [5]

The “Temporary Regulations on the Administration of the Zarafshan District” of 1868 is a
legislative document of significant source value for the history of the region. As a result of its study
and analysis from the point of view of source studies, it is possible to obtain valuable information
about how various spheres of life in the Zarafshan District, which existed in 1868-1886, looked at
the time the district was established (what its initial state was). This document was developed after
the Russian Empire’s power was firmly established in Samarkand and was approved by Order No.
46 of the Governor-General of Turkestan, K.P. von Kaufman, dated June 28, 1868. This order was
written in a military camp near Samarkand, and it states that the Governor-General approved the
temporary regulations for the administration of the Zarafshan district and their application in the
administration of the district. [6]

The 22nd fund, 1 list, 3rd volume, consisting of 48 sheets, stored in the Uzbek Academy of
Sciences, is called «Temporary regulations and states for the administration of the Zarafshan
district. Statement of the borders between the Russian possessions and the Bukhara Emirate.»
Although this document is not an original, as a result of the external analysis, we can see that
its special stamp was copied onto the paper and that its authenticity was confirmed by the senior
employee for special assignments of the district head, N. Sherbinsky. [7]

During the research, in order to determine whether the 1868 “Temporary Regulations on the
Management of the Zarafshan District” is a law, a regulation, or a set of procedures, we clarified
the original meaning of the term “Temporary Regulations” in Russian. When we turned to the
Large Explanatory Dictionary of the Russian Language, it was found that the word “Temporary”
means “temporary”’, and the word “Position” 8 means “Regime, order in social life established
by the authorities”, “The totality of socio-political relations, the environment of social life”,
“Rules, laws on a specific issue”. In the explanatory dictionary of the Uzbek language, the word
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temporary 9is 1nterpreted as “fixed for a certain time”, “temporary”, “short-term”, “temporary”,

“non-permanent”, while the word “rule” 10 is 1nterpreted as 1. An order that expresses the
connections and relationships between various phenomena, forms the basis of a certain system,
action, etc.; law. 2. An official instruction, guideline, or generally accepted procedure on how to
perform an action or action. The translation of the word “Vremennoe polozhenie” into Uzbek, in
addition to “Temporary rules”, comes in the following meanings: “Temporary order”, “Temporary
law”, “Temporary regime”, “Temporary rules”. From this perspective, it becomes clear that this
“Temporary Provisions” is a law in force for a certain period of time, both in terms of its nature,
purpose and name.

The “Temporary Provisions” consist of 5 sections and 93 articles, the components of which
are as follows:

I. Administrative structure of the district; (Articles 1-21)

a) District administration (Articles 1-9),

b) Departmental administration (Articles 10-15),

c¢) Local administration (Articles 16-21).

II. Judicial structure of the district; (Articles 1-21)

a) Judges (Articles 22-26)

b) Judicial authorities (Articles 27-34)

¢) Judicial proceedings (Articles 35-42)

III. Taxes, fees and obligations; (Articles 43-65)

1. State taxes

a) Tax collection organizations (Articles 43-50)

b) Tax collection (Articles 51-61)

2. Duties and obligations

a) Organizations for the collection of duties (Article 62)

b) Collection of duties and transfer of obligations (Articles 63-65)

IV. Revenue receipts and disbursements, keeping of accounts and remittances; (Articles 66-
89)

V. Structure of the district medical section; (Articles 90-93)

Over time, as well as based on the experience gained in managing the district, some changes
were made to the “Temporary Regulations”. For example, in the information written by the head
of the Zarafshan district to the head of the region on October 16, 1869, on the introduction of
changes to the temporary staff for managing the Zarafshan district, it was stated that the one-year
experience gained in managing the Zarafshan district showed that the temporary regulations and
staff drawn up in June 1868 were not satisfactory in terms of their significance and appointment,
and that there was a need to change them. In particular, in October 1869, the head of the Zarafshan
district proposed to make some amendments to the wording of Articles 8,11,12, 20, 23, 30, 39, 40,
43, 44, 45, 46, 50, 55, 60, 70, 75, 83, 84 of the Provisional Regulations. In the official letter No.
178 of the Governor-General of Turkestan dated 24.10.1869, all the proposals and conclusions
put forward by the head of the Zarafshan district on making changes to the provisional staftf were
approved, and only some recommendations were made. [13]

On October 24, 1869, the Governor-General of Turkestan K.P. The new draft of the temporary
staff for the management of the Zarafshan district, approved by von Kaufman, had the following
structure: [14]

The court of the head of the Zarafshan district consisted of 1 head of the court (new position),
2 clerks, 1 clerk’s assistant, 1 Persian and Turkish translator.

The head of the district had 2 senior employees for special assignments, 1 junior employee for
special assignments, and 1 local employee for assignments. In addition, the head of the district
had 2 employees for scientific and statistical research, and 1 employee for mining research. The
judicial system of the district included 1 district judge.
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In the Samarkand and Kattakurgan departments, there were 1 senior, 1 junior and 1 local
assistants to the head of the department, 1 clerk for assignments, 1 (initially 2), clerk (mirza), 2
translators, 1 doctor, 1 head of the zakat collection from caravans. In addition, there was 1 senior
officer for the military unit in the Kattakurgan department. [15]

In 1870, in connection with the annexation of the lands of the former Farob, Mohiyon and
Kshtut bekilas to the Samarkand department of the Zarafshan district, there was a need to develop
a new staff project to manage the newly annexed lands. [16]Accordingly, in an official letter sent
by the Governor-General of Turkestan K.P. von Kaufman to the head of the Zarafshan district
(October 27, 1870, 5363) was requested to submit a draft of new staff to manage the newly annexed
lands in connection with the annexation of the former Farob, Mohiyon and Kshtut principalities to
the district. It was also reported that the appointment of a second clerk (pismovoditel) under the
management of the head of the Samarkand department was approved. [17]

Draft of amendments to the staff of the Zarafshan district chief’s office. This document was
approved by the regional chief K.P. von Kaufman on October 20, 1870. We can see in it that the
number of clerks was increased by one person (2000 rubles), and the expenses of the office were
increased by 300 rubles. In connection with the annexation of the mountainous regions, the total
expenses of the Zarafshan district chief’s office increased from 12,600 rubles to 14,900 rubles. In
addition, the office The position of assistant manager has been changed to accountant. [18]

In an official letter from the head of the region, K.P. von Kaufman, to the head of the Zarafshan
district, it was stated that the establishment of the Samarkand department’s assistant department
was approved in connection with the annexation of the lands of the former Farob, Mohiyon and
Kshtut principalities to the district, but its expenses would be covered by the district’s revenues.
[19]

By order No. 16 of the Governor-General of Turkestan on Military-People’s Administration
of 30.01.1871, Staff Captain Shipitsberg was appointed assistant to the head of the Samarkand
department for the administration of the mountainous districts and the newly annexed Farob,
Mohiyon and Kshtut lands to the district. His department was located in the city of Urgut, and 600
r. was allocated for land acquisition and stationery expenses. [20]

The “Temporary Regulations on the Management of the Zarafshan District” of 1868 is a
normative-legal document of great importance in the formation of the administrative-legal system
of the Russian Empire in Turkestan, and can be considered a temporary management system aimed
at adapting the strategic and political interests of the empire to the life of the local population. This
document was created as a comprehensive regulation covering not only the administrative-legal
structure of the Zarafshan District, but also the tax, judicial, financial and medical spheres.

An important aspect is that the practical value and scope of the “Temporary Regulations have
been revised and improved several times over time, based on political and economic changes in
the region and management experience. This gives grounds to describe these regulations not only
as formal law, but also as a dynamic management tool.

The term “temporary” (temporary) in the name of the regulations indicates their experimental
nature, which is being formed on the basis of practice. At the same time, this document served to
strengthen the colonial rule of the Russian Empire in the region, to strengthen the centralized and
military-administrative system. [21]

In short, the “Temporary Regulations” of 1868 were the main management mechanism
introduced by the Russian Empire for the Zarafshan district and its territories, intended for a
certain period of time, but due to their practical effectiveness, they were used and formed for many
years.

With the adoption of the “Regulations on the Administration of the Turkestan Territory” on July
12, 1886, Zarafshan district was transformed into Samarkand region in accordance with Article
1 of this document. Thus, the “Temporary Regulations on the Administration of the Zarafshan
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XIVA XONLIGINING BOSIB OLINISHIGA INGLIZ PARLAMENTI
MUZOKARALARIDA
Razzaqov Jahongir,
Namangan davlat universiteti tayanch doktoranti

Annotatsiya. Mazkur maqgolada XIX asrda Xiva xonligining Rossiya imperiyasi tomonidan
bosib olinishi va ushbu jarayonga Buyuk Britaniyaning siyosiy-diplomatik munosabati tahlil
gilinadi. Tadgiqotda Xivaning Markaziy Osiyodagi geosiyosiy o rni, “Buyuk o‘yin” doirasida
Rossiya va Buyuk Britaniya manfaatlarining to ‘qnashuvi, shuningdek Britaniya parlamentida
Xiva masalasiga oid bahs-munozaralar atroflicha yoritiladi. Maqgolada ingliz siyosiy elitasining
Markaziy Osiyo xalglariga nisbatan shakllangan tasavvurlari hamda Xiva xonligi masalasining
Britaniya tashqi siyosatida Hindiston xavfsizligi bilan uzviy bog ‘ligligi ochib beriladi.

Kalit so ‘zlar: Xiva xonligi, Rossiya imperiyasi, Buyuk Britaniya, Buyuk o ‘yin, Markaziy Osiyo,
kolonial siyosat, Britaniya parlamenti, Hindiston xavfsizligi

Abstract. This article explores the nineteenth-century conquest of the Khiva Khanate by
the Russian Empire and examines the political and diplomatic response of Great Britain to this
development. The study highlights Khiva’s geopolitical importance, the clash of British and
Russian interests within the framework of the Great Game, debates in the British Parliament,
and prevailing imperial perceptions of Central Asia among British political elites. Particular
emphasis is placed on the close linkage between British policy toward Khiva and concerns over
the security of British India.

Keywords: Khiva Khanate, Russian Empire, Great Britain, Great Game, Central Asia, colonial
policy, British Parliament, Indian security

Aunomayus. B cmamve paccmampueaemcsa npoyecc 3agoesanusi XuUHCKO20 XAHCMBA
Poccuiickoti umnepueri ¢ XIX eexe u ananuzupyemcs noaumuKko-OUnIOMAMudecKas peaKyusl
Benuxobpumanuu na smu coovimus. Ocoboe snumanue yoensaemcs 2eonoaumui4eckomy 3HaueHuo
Xuebi, conepruiuecmsy poccutickux u OpumaHcKux unmepecos 8 konmexcme «bonvuiou uepvly, a
makoice napramenmckum oebamam 8 Jlonoone u 83ensoam OPUMAHCKOU NOTUMUYECKOU ITUMbL
nHa Llenmpanvuyro Asuro. Ilokaszano, umo 6pumanckas noaumuka 6 omuouienuu Xueuncko2o
Xancmea bwina mecho cesa3ana ¢ sonpocamu besonacnocmu bpumanckoii Unouu.

Knrouesvie cnosa: Xusuncrkoe xancmeo, Poccutickas umnepus, Benuxobpumanus, bonvwas
uepa, Llenmpanvnas Asus, xononuanvuas norumuxa, bpumanckuii napnamenm, 6e3zonacHocms
Hnouu

Kirish. Xiva xonligi XIX asrda Markaziy Osiyodagi eng muhim geosiyosiy hududlardan biri
bo‘lib, Rossiya imperiyasi va Buyuk Britaniya o‘rtasidagi raqobat doirasida alohida strategik
ahamiyat kasb etgan deyishimiz mumkin. Ushbu maqolada 1873-yilda Rossiya imperiyasi
tomonidan Xiva xonligining bosib olinishi va mazkur voqgeaga Parlamentda Buyuk Britaniyaning
siyosiy va diplomatik munosabati ilmiy tahlil gilinadi. Tadqiqotning asosiy magqgsadi Britaniya
tashqi siyosatida Xiva masalasining Hindiston xavfsizligi bilan ganday bog‘langanini va ingliz
siyosly doiralarida shakllangan imperialistik hamda paternalistik qarashlarni ochib berishdan
iborat.

Tadqiqot metodologiyasi va manbalar. Mazkur tadqiqot tarixiy-analitik yondashuv asosida
amalga oshirildi. Tadqlqot jarayonida asosiy manbalar sifatida Buyuk Britaniya parlamenti
munozaralarining rasmiy stenogrammalari (Hansard ), ingliz diplomatlari va sayyohlarmmg
safar hisobotlari (jumladan, J. Abbott va R. Shakespir asarlari ), shuningdek, zamonaviy
tarlxshunoshkda e tlrof etllgan 11m1y tadqlqotlar tahhl q111nd1 Metodologlk thatdan dlskursw
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shakllangan imperialistik tasavvurlar va baholashlar aniqlashga harakat qilindi.

Xiva xonligi geografik jihatdan shlmol—Janub savdo yo‘llari kesishgan hududda joylashgani
sababli uzoq vaqt mintagaviy savdoda muhim o‘rin egallaganligini ko rishimiz mumkin. XVII-
XVIII asrlarda Xiva xonligi asosan Rossiya va Buxoro bilan iqtisodiy alogalar olib borgan bo‘lsa-
da, Buyuk Britaniya ushbu hududni Hindistonga olib boruvchi ehtimoliy savdo va strategik
yo‘nalish sifatida baholagan. Ingliz siyosiy doiralarida Astraxan porti orqali Kaspiy dengiziga
chiqish va undan quruglik yo‘li bilan Hindistonga borish g‘oyasi muhokama qilingan. Bu kabi
rejalar ilgari rus siyosiy tafakkurida ham mavjud bo‘lib, Pyotr I davriga oid xaritalar va harbiy
hujjatlar Rossiyaning Xiva orqali Hindistonga chiqish imkoniyatlarini o‘rganishga qiziqqanini
ko‘rsatadi .

Buyuk Britaniya tashqi siyosatida Xiva masalasiga doir yondashuv asosan ikki yo‘nalishda
shakllandi. Birinchisi, diplomatik vositalar orqali Xiva va Markaziy Osiyo bilan alogalarni
rivojlantirish bo‘lsa, ikkinchisi Rossiyaning janubga siljishini Afg‘oniston va Fors hududlari orqali
cheklash strategiyasidan iborat edi. XIX asrning o‘rtalarida, xususan Anglo-Afg‘on urushlari
sababli olib borilgan muzokaralar shuni ko‘rsatdiki, Britaniya Xiva va Rossiya o‘rtasidagi
munosabatlarni to‘g‘ridan-to‘g‘ri harbiy aralashuvsiz, diplomatik yo‘l bilan tartibga solishni afzal
ko‘rgan.

1850—-1860-yillarda Tehron bilan olib borilgan diplomatik alogalar davomida Britaniya Xiva
bilan munosabatlarni mustahkamlashga intildi. Biroq aynan shu davrda Rossiya imperiyasi
Markaziy Osiyodagi harbiy-siyosiy ustunligini keskin kuchaytirib bo*‘lgan edi. Natljada 1873-yilda
Ross1yan1ng Xiva xonligini bosib olishi Buyuk Britaniyaning ushbu hududni o‘z strategik
ta’sir doirasida saqlab qolishdan amalda voz kechganini anglatdi. London bu voqgeaga bevosita
aralashmadi va 1873-yilgi Anglo-Rus kelishuvi orqali Markaziy Osiyoda o‘zaro manfaatlarni
tan olish yo‘lini tanladi. Ushbu kelishuvga ko‘ra, Xiva de-fakto Rossiya protektoratiga aylandi,
Britaniya esa vaziyatni diplomatik ogohlantirishlar bilan chekladi .

Hansard materiallarida qayd etilishicha, Britaniya parlamentida Xiva masalasi ko‘proq tinchlik
va diplomatik muvozanat nuqtai nazaridan baholangan. Natijada Xiva xonligi 1873-yildan boshlab
Rossiya protektorati ostida qoldi va 1920-yilgacha real siyosiy mustaqillik imkoniyatidan deyarli
mahrum bo‘ldi. Ayrim ingliz va hind amaldorlari Rossiyaning Xiva va Buxoroni egallashi Hindiston
xavfsizligiga tahdid solishi mumkinligi haqida xavotir bildirgan bo‘lsalar-da, parlamentdagi
yetakchi nutqlarda bu xavf ko‘pincha oshirib ko‘rsatilmagan. Masalan, parlament deputati Sir
Richard Temple Rossiyaning ichki iqtisodiy muammolari va geografik masofalar Hindistonga real
harbiy yurishni deyarli imkonsiz qilishini ta’kidlagan .

Parlamentdagi ayrim chiqishlarda Rossiya istilosi hatto nisbatan ijobiy hodisa sifatida talqin
qilinadi. Dr. Lansdell va boshqa deputatlar Rossiya hukmronligidan so‘ng ayrim hududlarda
tartib-intizom o‘rnatilgani, qullik amaliyotining cheklangani haqida fikr bildirgan. Bu qarashlar
Xiva va Buxoro jamiyatlarini mustaqil taraqqiyotga qodir emas, degan imperializm va kolonial
tasavvurlarga asoslangan edi. Ayrim nutqlarda Rossiyaning harakatlarl shafqatsiz ammo natijada
foydali” deya baholanib, uning Markaziy Osiyodagi ekspansiyasi ma’naviy jihatdan oglanishga
uringan .

Shu tariqa, Britaniya siyosiy doiralarida Xiva xonligi mustaqil davlat sifatida emas, balki
Rossiya nazorati ostida “tartibga solinadigan hudud” sifatida tasavvur qilindi. Britaniya uchun
asosiy ustuvor yo‘nalish esa Markaziy Osiyodan ko‘ra Afg‘oniston orqali Hindiston xavfsizligini
ta’minlash masalasi bo‘lib qoldi. 1893-yilda Rossiya va Buyuk Britaniya o‘rtasida Afg‘oniston
chegaralarining belgilanishi ham aynan shu strategik yondashuvning mantiqiy yakuni bo‘ldi.

Umuman olganda, Buyuk Britaniyaning Xiva xonligiga bo‘lgan qIZIqIShl bevosita
Hindistondagi mustamlaka manfaatlari bilan bog‘liq bo‘lib, savdo yo‘llari, geosiyosiy muvozanat
va “Buyuk o‘yin” doirasidagi raqobat kontekstida shakllandi. Ingliz elchilari va diplomatlarining
Xivaga yuborilishi Rossiya ta’sirini cheklashga garatilgan bo‘lsa-da, Britaniya hech gqachon bu
hududni bevosita nazorat qilishni asosiy magsadga aylantirmadi. Natijada Xiva xonligi anglo-rus
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ragobatining muhim, ammo ikkinchi darajali maydoniga aylandi.
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QADIMGI SHARQDA IJTIMOLY DAVLATCHILIK AN’ANASINING KELIB
CHIQISHI TARIXI

Yunusxo ‘jayev Habibulla Zafar o ‘g ‘li
UrDU mustagqil tadqgiqotchisi

Annotatsiya: Mazkur magolada ijtimoiy davlatchilik an’anasining Qadimgi Manu, Rim
imperiyasi va imperatorlarining aholi va ijtimoiy himoyaga muhtoj qatlam bilan munosabatlari
yoritilgan.

Tayanch tushunchalar: Manu qonunlari, Rim imperiyasi, gratisar, Nerva, Troyan, Qadimgi
Yunoniston, E.Renan.

Annomayus: B 0aHHOl cmambe onucvl8aemcs C653b COYUAIbHOU 20CY0apCmeeHHOU mpaouyuu
llpeeneco Mamny, Pumckou umnepuu u umMnepamopos ¢ HAaceleHuem U COYUANbHbIMU CAOSMU,
HYHCOAIOUWUMUCSL 8 3auyume.

Kniouesvie cnosa: 3axkonvr Many, Pumckaa umnepus, I pamucap, Hepsa, Tposn, /[pesmss
I'peyus, 3. Penan.

Annotation: This article describes the relationship of the social state tradition of Ancient
Manu, the Roman Empire and the emperors with the population and the social strata in need of
protection.

Key words: Laws of Manu, Roman Empire, gratisar, Nerva, Troyan, Ancient Greece, E. Renan.

Kam ta’minlangan va kambag‘allar qatlamiga yordam ko‘rsatishni tartibga solish bilan
bog‘liq masalalar uzoq tarixdan beri axloq va odat huquqi asosida ko‘rib kelingan. Ularning davlat
tomonidan tashkil etilgan turli uyushmalarni gamragan va qonunchilik jithatdan mustahkamlanishi
juda tor doirada bo‘lgan. Masalan, Manu qonunlari ning ayollar, kambag‘allar, oilasidan ayrilgan,
farzandsizlar uchun vasiylikni belgilash, shuningdek, ularga kshatriya va vaishyalarning sadaqa
tarqatish majburiyatlarini belgilash to‘g‘risidagi qoidalari uchraydi[1]. Bunday ko‘rsatmalarning
haddan tashqari umumiyligi, shuningdek, ularning sanksiyalarining axloq va din sohasiga
taalluqgliligi bilan mazkur qoidalarni majburiy xususiyatga ega bo‘lgan huquqiy normalar deb
hisoblash mumkin emas, albatta.

XX asrgachabo‘lgan fanda quldorlik va feodal jamiyatlarida muhtojlarga yordam ko‘rsatishning
turli shakllari bo‘lib, u gratisar (lot. «gratis» — rahm-shafqat, xayrixohlik) shaklini gamrab oladi.
Unga ko‘ra bunday qatlam vakillarini qo‘llab-quvvatlash faqatgina shaxslararo munosabat shakli
sifatida qaralgan va davlat institutining vazifalari ko‘lamiga kirmagan[2].

E. Renan ta’kidlaganidek, Rim imperiyasi davrida davlat yordami faqat imperatorlar Nerva va
Troyan davrida vujudga kelgan va Mark Avreliy davrida o‘zining eng yuqori gullab-yashnashiga
erishgan. Uning tadqiqotlari asosida shunday xulosa qilish mumkinki, fagat eramizning II asrdan
boshlab davlat tomonidan rasmiy ravishda aholining kam ta’minlangan qatlami vakillarini qo‘llab-
quvvatlash tizimi yaratilgan[3].

Shaxsning o‘z oila a’zosi bo‘lmagan insonni (muhtojlarni) qo‘llab-quvvatlashda shaxsiy
ishtiroki nafagat maxsus xayriya munosabatlari, balki boshqa bir qator huquqiy munosabatlarni
amalga oshirish bilan ham bog‘liq edi[4].

Qadimgi Yunonistonda urf-odatlar arxontlarga yetimlar, bevalar va merosxo‘rlarga g‘amxo‘rlik
qilishni buyurgan. Agar birinchi holatda muhtojlarga yordam ko‘rsatish sud jarayonining normal
o‘tishinita’minlashzaruratibilanbog‘ligbo‘lsa, ikkinchidan, g‘amxo‘rlik fugarolik munosabatlarini
nazorat qilish bilan bog‘liq faoliyat sifatida arxontning asosiy vazifasi hisoblangan. Shunday
qilib, jamiyat o°z oldiga ijtimoiy himoya vazifasini qo‘ymagan, balki bilvosita, alohida a’zolarga
nisbatan va individual vaziyatlarda uni mustahkamlagan vaziyat mavjud edi.

O‘rta asrlarda Yevropada kam taminlangan yoki o‘zini ta’minlashga qodir bo‘lmaganlarga
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yordam berish quyidagi yo‘llar bilan amalga oshirilgan:

“o‘zini birovning himoyasi ostiga berish”, bu aslida shaxsiy garamlikni o‘rnatish edi,
unda inson hech qanday vositaga ega bo‘lmagan holda o‘zini ozig-ovqgat va kiyim-kechak bilan
ta’minlashi kerak bo‘lgan xo‘jayinga “bergan”[5];

- keksalikning boshlanishi bilan bog‘liq gashshoqlikdan o‘zini himoya qilish uchun tuzilgan,
oziq-ovqat va kiyim-kechak bilan ta’minlash sharti bilan merosxo‘rlik mulkini topshirish
to‘g‘risidagi yorliq[6].

Shunday qilib, kapitalizmdan oldingi jamiyatlarda ham kerak bo‘lganda yordam berishning
maxsus mexanizmlari mavjud edi.

Shu bilan birga, ming yillik tarixga ega bo‘lgan va bugungi kunda ham o°z ahamiyatini saqlab
kelayotgan xususiy xayriya hodisasi axloq va dinning ta’siri ostida bo‘lib, davlat tomonidan
batafsil tartibga solinmagan.

Dastlab, bunday yordam va ijtimoiy ta’minotning mohiyatini tushunish ancha sodda shaklda
namoyon bo‘lgan va butun jamiyatni emas, balki uning eng nochor qismi—kambag‘al, qashshoq]lar,
kasallarga tegishli edi. Ushbu gatlamlarga ijtimoiy yordamning asosiy shakli bu — sadaqa edi.
Ammo, har ganday hodisa kabi, sadaqa, bir tomondan, haqiqatan ham kambag‘allarning omon
qolishi uchun jiddiy yordam bo‘lib xizmat qilgan bo‘lsa, boshqa tomondan, garamlikni va
befarglikni kuchaytirgan. Tilanchilik asta-sekin alohida kasbga aylana boshladi va ba’zi hollarda
juda ta’sirli nisbatlarga ega bo‘ldi.

Shu bilan birga, XIV-XVI asrlarda jamoat munosabatlarida va ijtimoiy xayriya davlat
boshgaruvi sohasi, davlat funksiyasi sifatidagi qarashlar paydo bo‘ldi va mustahkamlana boshladi.
Buning natijasida uni huquqiy tartibga solish zaruriyati yuzaga keldi.

Xulosa qilib shuni ta’kidlash kerakki, so‘ngi o‘rta asrlar va yangi davr boshida xayriyaning
individual xususiyatining o‘zgarishi, uning mohiyatini o‘zgartirishga olib keldi. Aynan o‘sha
paytda Angliya va Fransiyada sadaqa berish shaklida amalga oshiriladigan xususiy xayriya
kambag‘allar uchun soliq sifatida qayta tashkil etilgan. Bu hodisaning mohiyati shundan iborat
ediki, shaharning har bir aholisi zaif va kam ta’minlanganlarga, qariyalar va yetimlarga, ko‘r va
uysizlarga uyushtirilgan yordam ko‘rsatish uchun soliq to‘lashga majbur edi.

[jtimoiy davlat jamiyatni ijtimoiy-iqtisodiy tashkil etish shakli sifatida namoyon bo‘lib,
unda davlat instituti fugarolarning munosib hayoti va ijtimoiy-huquqiy himoyasini ta’minlashda
asosiy rol o‘ynaydi. Ushbu fenomen nisbatan yangi bo‘lsada, uning tarixiy ildizlari insoniyat
sivilizatsiyasining dastlabki bosqichlariga borib taqaladi. Uning shakllanishi ijtimoiy ta’minot
xarajatlarini keskin oshirish va davlat ijtimoiy dasturlarini ishlab chiqish bilan bevosita bog‘liqdir.
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Annotatsiya. Ushbu maqgolada 2017-2021-yillarda “Yangi O ‘zbekiston” tarixida xalq ta’limi
sohasida amalga oshirilga islohotlar ya’'ni yangi maktablar qurilsh, rekonstruksiya qilish va kapital
ta’'mirlash, umumta’lim maktablarini yangi labaratoriya jihozlash, kompyuter texnikasi va o ‘quv-
metodik qo ‘llanmalar bilan jihozlash orqali ularning moddiy-texnika bazasini mustahkamlash
borasidagi ma’lumotlar yoritilgan.

MOJEPHU3AINUA CUCTEMbBI HAPOAHOI'O OBPA3OBAHUSA B «<HOBOM
Y3BEKUCTAHE»

Aunomayus. B Oannot cmamve oceewaromcsi pegopmul, peanuzo8anHvle 8 cpepe
HapooHo2o obpazosanus 6 ucmopuu «Hoeozo Y3zoexucmanar» ¢ 2017-2021 eodax, 6 uacmuocmu
CMPOUMENbCMBO HOBIX WIKONL, UX PEKOHCMPYKYUS U KANUMAIbHbIUL DEeMOHM, OCHAUjeHUue
00U e0bPa308aMeNbHLIX KO COBPEMEHHbIM 1aDOPAMOPHLIM 000PYO08aAHUEM, KOMNbIOMEPHOU
MEeXHUKOU U Y4eOHO-MemoOudecKUMU NOoCoOUAMU, a MakKxice YKpenieHue ux MamepuanrbHo-
mexHu4eckou 6asoi.

MODERNIZATION OF THE PUBLIC EDUCATION SYSTEM IN THE “NEW
UZBEKISTAN”

Annotation. This article highlights the reforms implemented in the field of public education in the
history of “New Uzbekistan” during 2017-2021, including the construction of new schools, their
reconstruction and major repairs, equipping general secondary schools with modern laboratory
equipment, computer technology, and teaching-methodical materials, as well as strengthening
their material and technical base.

Kalit so zlar: “Yangi O zbekiston”, moddiy texnik baza, yangi maktablar qurish, zamonaviy
maktablar, ladrlar tayyorlash.

Knrouesvie cnosa: «Hoswill Y30exucman», mamepuaibHo-mexHuieckas 6aza, cmpoumensbCcmaeo
HOBBIX WKOJI, COBPEMEHHbIE WKOJIbL, NOO20MOBKA KAOPO8.

Keywords: “New Uzbekistan,” material and technical base, construction of new schools,
modern schools, personnel training.

KIRISH. Mustagqilligimiz poydevorini mustahkamlash va O‘zbekiston Respublikasini buyuk
davlatga aylantirishda avvalo, ta’lim-tarbiya hamda ilm-fan sohalarini rivojlantirish, fugarolarning
zamonaviy fan-texnika yutuqglari bilan muntazam tanishtirib borish, ularga jamiyat va davlatni har
sohada yuksaltirish uchun munosib shart-sharoitlar yaratish muhim ahamiyat kasb etadi.

Yurtboshimiz ta’biri bilan ifodalaganda, hammamizga ayonki, taraqqiyotning tamal toshi ham,
mamlakatni qudratli, millatni buyuk qiladigan kuch ham bu — ilm-fan, ta’lim va tarbiyadir. Ertangi
kunimiz, Vatanimizning yorug‘ istigboli, birinchi navbatda, ta’lim tizimi va farzandlarimizga
berayotgan tarbiyamiz bilan chambarchas bog‘liq” deya ta’kidladilar.

ADABIYOTLAR TAHLILI VA METODOLOGIYASI. O’zbekistonda xalq ta’limi tizimining
rivojlanishi bo‘yicha bugungi kunga qadar ko‘plab ilmiy izlanishlar amalga oshirilgan. Bulardan:

Abdullaeva Sh.A. Ergasheva M.T. “Xalqaro baholash daturlarida tabiiy va ilmiy savodxonlik”
O‘quv qo‘llanmasida “Yangi O‘zbekiston” ta’lim siyosatida xalqaro a’loqalarning o‘rni. PISA,

Education and innovative research 2026 y. NeO1
Ne01-39



Obpaszosanue u unHosayuonuvie uccieoosanus (2026 200 Ne(l) K/’/K’Tg
TIMSS, PIRLS, STEAM kabi xalqaro baholash dasturlarida ishtiroki va uning natijasida
umumta’lim maktablarida amalga oshirilayotgan o‘zgarishlar haqida so‘z boradi.

Xalq ta’limi sohasidagi tadqiqotlarga bag‘ishlangan tadqiqotlardan yana biri Q.Hoshimovning
“Mustaqillik yillarida Farg‘ona vodiysi viloyatlarida ta’lim sohasidagi o‘zgarishlar” mavzusidagi
dissertatsiyasida asosiy obyekt sifatida Favrg‘ona vodiysi viloyatlariga e’tibor qaratilgan bo‘lib,
boshga hududlarda amalga oshirilgan maktab ta’limi sohasidagi islohotlar to‘laqonli yoritilmagan.

Shuningdek, ilmiy tadqiqot mavzusiga yaqin tadqiqotlardan yana bir1i N.Isamatova
“O‘zbekistonda xalq ta’limi tizimidagi islohotlar bosqichlari va muammolari (1991-2021 yillar)”
mavzusidagi dissertatsiyasi dastlabki yillarda maktab ta’limi sohasida amalga oshirilgan islohotlar
huquqiy asoslari, o‘quv me’yoriy hujjatlarni amaliyotga joriy qilinishi va maktablar moddiy-
texnik nazasidagi o‘zgarishlar haqida yoritgan.

NATIJALAR. Barchamizga ayonki, 2017-yildan boshlab O‘zbekiston tarixida rivojlanishning
yangi bosqichiga qadam qo‘yildi va islohotlar yangicha ko‘rinish oldi inson, jamiyat va davlat
o‘rtasidagi munosabatlar yuqori bosqichga ko‘tarilib, barcha sohalarda keng ko‘lamli o‘zgarish
va yangilanishlar amalga oshirildi. Ushbu islohotlar Yurtboshimizning “Xalq davlat idoralariga
emas, davlat idoralari xalq uchun xizmat qilish kerak” tamoyili asosida tashkil etildi. Shu
asnoda, O‘zbekistonda barcha tarmogqlar qatori ta’lim sohasiga ham alohida e’tibor berilib,
“2017-2021-yillarda O‘zbekiston Respublikasini yanda rivojlantirish bo‘yicha Harakatlar
strategiyasi’ning 4.4. — Ta’lim va fan sohasini rivojlantirish bandida bevosita uzluksiz ta’lim
tizimini yanada takomillashtirish, sifatli ta’lim xizmatlari imkoniyatlarini oshirish, ta’lim
muassasalarini qurish, rekonstruksiya qilish va kapital ta’mirlash, ularni zamonaviy o‘quv hamda
laboratoriya asboblari, kompyuter texnikasi va o‘quv-metodik qo‘llanmalar bilan jihozlash orqali
ularning moddiy-texnika bazasini mustahkamlash yuzasidan maqsadli chora-tadbirlarni ko‘rishga
oid masalalarga alohida e’tibor berildi[1.2].

“Yangi O‘zbekiston”da Xalq ta’limi sohasini rivojlantirish bevosita Yurtboshimiz Shavkat
Mirziyoyevning tashabbuslar bilan amalga oshirilib, unga ko‘ra, eskirgan va zamon talablariga
javob bermaydigan ta’lim sohasiga oid qonunlar hamda dasturlarni bekor qilish, ularning o‘rnida
yangi me’yorily huquqiy hujjatlar va dasturlarni qabul qilish, ta’lim sohasida dunyo davlatlari
bilan alogalarni yo‘lga qo‘yish hamda tajribalarni almashish, dunyo davlatlari tomonidan e’tirof
etilgan ta’lim dasturlarini O‘zbekistonda joriy etish masalasiga jiddiy e’tibor garatildi.

O‘zbekistonda xalq ta’limi sohasidagi muhim islohot sifatida 1997-yil 29-avgustda gabul
qilingan “Ta’lim to‘g‘risida”gi Qonun va Kadrlar tayyorlash milliy davlat dasturi asosida
yaratilgan “9+3” dasturi 2017-2018-0‘quv yiliga kelib, keng jamoatchilik (ota-onalar) fikr-
mulohazalari hamda o‘tkazilgan so‘rovnomalarga asoslangan holda, O‘zbekiston Respublikasi
Vazirlar Mahkamasininig 2017-yil

15-martdagi “Umumiy o‘rta ta’lim to‘g‘risida”gi Nizomiga asosan, bekor qilindi.

Maktablarda 10-sinfning ochilishi munosabati bilan 22000 nafar o‘qituvchiga qo‘shimcha
ehtiyoj vujudga keladi. Shularning 9,5 ming nafari oliy ta’lim muassasalari bitiruvchilari, 13 ming
nafari litsey va kollejlar o‘qituvchilarini jalb etish hisobidan qoplash rejalashtirildi[2.4].

Shu bilan birga, ta’lim sifatini oshirish magsadida aholi zich joylashgan hududlar (viloyat
va shahar markazlari)dagi maktablarda 2017-yil holatiga ko‘ra, sinflarda 40-45 nafargacha
o‘quvchilarning ta’lim olishiga bo‘lgan imkoniyatlarining pasayishiga sabab bo‘Igan. Mazkur holat
Toshkent shahri misolida o‘rganilganda, umumiy maktablarining 570 tasi yoki jami sinflarning

38 foizida o‘quvchilar soni 35 nafardan yuqori ekanligi ma’lum bo‘ldi[3.8]. Ushbu holatdan
kelib chiqib, nizomga ko‘ra, sinflarda ta’lim olayotgan o‘quvchilarning soni 35 nafardan ortib
ketishiga yo‘l qo‘yilmasligi belgilandi[4.2].

Ammo 11 yillik umumiy o‘rta ta’lim tizimiga o‘tilishi munosabati bilan 2018-2019-yilda
o‘quvchilar soni 2016-2017-0‘quv yiliga nisbatan 121 foizga oshdi. 2016-2017-0°quv yilida
maktablardagi o‘quvchi o‘rni o‘quvchilar soniga nisbatan 31 mingta ko‘p bo‘lgan bo‘lsa,
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Mazkur o‘quv yilida respublikada 6410 ta (66 foiz) maktablarda o‘quv jarayoni 2 smenada, 559
ta (6 foiz) maktablarda 3 smenada tashkil etilgan. Shu bilan bir qatorda, urbanizatsiya jarayonida
tuman (shahar), viloyat markazlarida aholi soni keskin o‘sib borishi natijasida ushbu hududlardagi
2,8 mingdan ortiq maktablarda o‘quvchilar 2 yoki 3 smenada tahsil olgan.

Bu yilda umumta’lim maktablaridagi quvvat 4 mln 808 ming o‘quvchi o‘rniga mo‘ljallangan
bo‘lib, o‘quvchilar soni 2019-yilda 6 mln 176 ming nafar, 2020-yilda 6 mln 377 ming nafarga
yetishi tahlil etilgan. Bu 0z navbatida 2019-yilda 1 mln 332 ming, 2020-yilda 1 mln 533 ming
o‘quvchi o‘rni yetishmasligiga olib keladi[5.6].

Yuqoridagi ma’lumotlardan kelib chigqan holda, yurtimizda yangi maktablar bunyod etish,
mavjudlarida qo‘shimcha binolar qurish, ularni qayta ta’mirlash va moddiy-texnik bazasini
rivojlantirish uchun 2017-yilda respublikadagi 9692 ta o‘rta ta’lim muassasalarini rivojlantirish
besh yillik srategik dastur asosida tashkil etildi. Shu yilning o‘zida Respublikada Investitsiya
dasturi doirasida 484 ta maktablarda qurilish va ta’mirlash ishlari olib borilishi rejalashtirilgan
bo‘lib, bularning 12 tasi yangitdan, 320 tasida kapital rekonstruksiya, 152 tasida esa kapital
ta’mirlash ishlar tashkil etilgan[6.71].

Mazkur holat Namangan viloyatida 2017-yilda Investitsiya dasturiga viloyatdagi 20 ta
umumta’lim maktablari kiritilib, (1 ta yangi maktab qurilishi, 16 ta maktab rekonstruksiya, 3 ta
mukammal ta’mirlash ishlari) bu magsadlarni amalga oshirish uchun 37 mlrd 369 mln 700 ming
so‘m mablag‘lar ajratildi[7.23].

Investitsiya dasturi asosida Qoraqalpog‘istondagi 38 ta maktab (1 ta yangi qurilish, 22 ta
kapital rekonstruksiya, 15 ta kapital ta’mir), 20 ta maktabgacha ta’lim muassasasi (5 ta kapital
rekonstruksiya, 15 ta kapital ta’mir) da qurilish ta’mirlash ishlari olib borilib, buning uchun 54
milliard 213 million 800 ming so‘m ajratilgan bo‘lsa, Farg‘ona viloyatida 1 ta yangi maktab
qurish, 15 ta maktabni kapital rekonstruksiya qilish, 11 tasini kapital ta’mirlash reja lashtirilgan.
Eng ko‘p qurilish-ta’mirlash ishlari Bag‘dod va Uchko‘prik tumanlaridagi maktablarda amalga
oshirilgan. Uchko‘prik tumanida 4 ta maktab qurilish-ta’mirlash ishlari amalga oshirilgan[8.70].

2018-yilda Respublika maktablarida, Investitsiya dasturiga ko‘ra, mahalliy hokimliklar
tomonidan 356 ta maktabda qurilish va ta’mirlash ishlari samarali tashkil etilgan bo‘lsa, “Obod
qishlog” va “Obod mahalla™ davlat dasturi doirasida 371 ta maktablarda qurilish va ta’mirlash
ishlari olib borildi[9.66].

Shuningdek, o‘quvchilarning sifatli ta’lim olishlari uchun shart-sharoitlarni yaxshi lash
magsadida 67 ming 549 o‘quvchi o‘rniga mo‘ljallangan 21 ta umumta’lim maktabini yangidan
qurish, 221 tasini rekonstruksiya qilish, 93 ta maktabni kapital ta’mirlash ko‘zda tutilgan.
Respublikadagi 672 ta (shundan 335 tasida qurilishta’mirlash ishlari lib borilishi rejalashtirilgan
va 337 tasi qayta jihozlanadigan) umumta’lim maktabini 51 858 to‘plam o‘quv partalari, 225
to‘plam Fizika, kime va biologiya o‘quv-laboratoriya jihozlari, 41 ta sport zalini sport inventarlari
bilan ta’minlash rejalashtirilgan[10.17].

Yurtimizda yangi umumiy o‘rta ta’lim maktablarini qurish yoki mavjud maktablarda qurilish
va ta’mirlash ishlari tashkil etishdan asosiy magsad, o‘quvchilarga bilim olish uchun munosib
sharoitlarni yaratishdir. Ammo, mustagqillikning dastlabki yillarida mamlakat iqtisodiy hayotidagi
salbly o‘zgarishlar barcha tarmogqlar qatori ta’lim sohasiga ham ta’sir etmasdan qolmagan.
Bunda maktablarni yangitdan qurish hamda to‘laqonli ta’minlash va moddiy-texnik bazasini
boyitish masalalari yetarli darajada amalga oshrish imkoni bo‘lmagan. Biroq, 2004—2009-yillarda
Respublikadagi maktablar turli darajada qurilish va ta’mirlash ishlari olib borildi, lekin bu ham
to‘laqonli darajada bo‘lmadi.

Shu nuqtayi nazardan, maktab ta’limidagi ayrim muammolar yillar davomida ko‘payib bordi.
Masalan, Yurtboshimizning tashabbusi bilan 2018-yilda Xalq ta’lim vaziri Sherzod Shermatovning
Samarqgand viloyatiga tashrifi davomida quyidagi muammolar aniqlangan: Jumladan, viloyatda
2018-yilda 18 ta maktab to‘liq rekonstruksiya, 349 ta maktab esa kapital ta’mirlashga muhtoj, 336
ta maktabda esa “Jismoniy tarbiya” darslarini o‘tish va o‘quvchilarni sport bilan shug‘ullanish
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uchun maxsus zallar mavjud emas.

Shuningdek, 629 ta maktablarning atroflari o‘ralmagan, natijada o‘quvchi-yoshlarning
xavfsizligi ta’minlanmagan. 474 ta maktabda ta’lim oluvchilar soni maktab sig‘imidan 50 foiz
ko‘p, bu esa ta’lim jarayonlariga salbiy ta’sir etgan. Bunga sabab, viloyatda ko‘p qavatli uylarning
ko‘p qurilishiga garamay, qo‘shimcha maktablar barpo etilmagan[11.55].

Samarqand viloyatida mavjud kamchiliklarni bu yilda boshqa viloyatlarda ham ko‘rish
mumkin. Masalan, Farg‘ona viloyatida umumiy maktablarning 31 ta maktab esa moslashtirilgan
binoda joylashtirilgan, 152 tasida sport zal, 232 tasida oshxona mavjud emas, Xorazm viloyatida 49
ta maktab esa moslashtirilgan binoda joylashtirilgan, 45 ta maktabda sport zal, 152 tasida oshxona
mavjud emas, Toshkent viloyatida 126 ta maktab esa moslashtirilgan binoda joylashtirilgan,
maktablardan 205 ta maktabda sport zal, 395 tasida oshxona mavjud emas, Sirdaryo viloyatida 80
ta maktabning binolari ta’mirtalab, 22 ta maktab moslashtirilgan binoda joylashtirilgan bo‘lsa, eng
achinarlisi Qashqadaryo viloyatida maktablarning 320 tasida sport zali, 448 tasida oshxona mavjud
emas, 54 maktab moslashtirilgan binoda joylashtirilgan[12.10]. Bu yilda respublika umumta’lim
maklablarining toza ichimlik suvi bilan ta’minlanganli darajasi ham qoniqarli darajada bo‘Imagan.

Jizzah viloyatida 2018-yil Investitsiya dasturiga asosan 27 ta maktab kapital rekonstruksiya
ishlari amalga oshirilgan. Ya’ni, Jizzah shahri, G‘allaorol va Sharof Rashidov tumanlarida 1
tadan, Zarbdor tumanidsa 4 ta, Bahmal tumanida 11 ta, Zominda 5 ta, Forish va Mirzacho‘lda 2 ta
maktab yangi qiyofa aks etgan[13.86].

Yuqoridagi holatlar 2018-yilda Farg‘ona viloyatida ham aniglangan. Ya’ni, viloyatdagi 120 ta
maktab yoki maktablarning 23 foizi rekonstruksiya va kapital ta’mirlashga muhtoj bo‘lib, mazkur
muassasalarning 323 tasi yoki 61.2 foizi markaziy ichimlik suvi bilan ta’minlanmagan. Bundan
tashqari, maktablarning moddiy-texnik bazasi ham qoniqarli emas. Xususan, maktablarda 1144 ta
parta yetishmaydi, 96 ta fizika, 146 takimyo, 146 ta biologiya o‘quv-laboratoriya xonalari umuman
jihozlanmaganligi aniqlandi[14.176]. O‘rganishlar natijasida Respublikadagi 30 foiz umumta’lim
maktablarida o‘qituvchi va o‘quvchilar uchun “Informatika” sinflari kompyuter jamlanmalari
bilan ta’minlanmagan. Bunday jamlanmalar bilan ta’minlangan maktablardagi kompyuterning 50
foizi esa yarogsiz ahvolga kelib qolgan, ularning aksariyati esa ma’nan eskirgan[15.13].

Bundan tashqari respublikada Investitsiya dasturi doirasida 35 ta maktab qurilish-ta’mirlash
ishlari tamomlash zarurligi, 5 mingdan ziyod fizika, kimyo va biologiya o‘quv-labarotoriya
jihozlari, 43 ming to‘plam o‘quv mebeli zarur[16.88].

Umuman olganda, barcha tarmogqlar gatori ta’lim sohasida ham o‘z davriga xos kamchiliklar
va muammolarning bo‘lishi tabiydir. Islohotlar doimiy holatda umumiy harakterga ega bo‘lsa-da,
yangi maktablar bunyod etish, ularni joriy hamda kapital ta’mirlash, ushbu ta’lim muassasalarining
moddiy-texnik bazasi tarkibiga kiruvchi (aniq, tabiiy va gumanitar) o‘quv xonalarining jihozlanishi
uzoq yillarga mo‘ljallangan davlat dasturlari hamda yillik davlat va mahalliy davlat hokimiyati
organlarining rejalari asosida katta mablag‘lar hisobiga amalga oshiriladi.

Respublikamizda 2019-yilda 1691 ta maktab belgilangan me’yorlarga nisbatan sig‘imi 1,5-2
koeffitsiyentdan yuqori bulgan ko‘rsatkichda faoliyat olib borsa, 559 ta maktabning koeffitsiyenti
esa 2 dan yuqori bo‘lgan holda faoliyat yuritgan. Bu o‘quv yilida respublikada 7 610 maktabda
(78.5 foiz) maktablar o‘quvchilar soni quvvatga nisbatan yuqoriligi uchun o‘quv jarayoni ikki
smenada olib borilgan. Ushbu muammoni oldini olish va 2019-2020-0‘quv yili boshigacha
320 ta (20 foiz) maktabda belgilangan me’yorlaridan nisbatan sig‘imini 1,5 koeffitsiyentgacha
tushirish[17.14] rejalashtirilgan.

XULOSA

O‘z o‘rnida shuni qayd etish kerakki, O‘zbekistonda xalq ta’limi sohasidagi davlat siyosati
2021-yilga kelib yangicha zamonaviy ko‘rinishga ega bo‘ldi. Bunda zamonaviy maktablarni
barpo etish, dars jarayonlarini yangicha metodlar va xalqaro tajribalardan kelib chigqan holda
0 t1sh ta’ hm Jarayonlarml I'lVOJlantII'ISh uchun xalqaro dasturlarga qo‘shilishi va boshqa islohotlar
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Bu magsadlarni amalga oshirishda davlat siyosatining ustuvor yo‘nalishi sifatida xalq
ta’limi tizimini yuksaltirish va uni tizimli ravishda rivojlantirishga hamda maktab ta’limida
yangicha boshgaruv mexanizmlarini ishlab chiqish, ta’lim jarayonlarini milliy va xalqaro ta’lim
standartlariga mos, raqobatbardosh ta’lim mubhitini shakllantirish ushbu davrning eng dolzab
vazifasi hisoblangan.
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10.00.00 — FILOLOGIYA FANLARI

TEACHING ENGLISH PRONUNCIATION USING ACCENT-AWARE ARTIFICIAL
INTELLIGENCE: AN EXPERIMENTAL STUDY OF UZBEK LEARNERS
Baxramova Malika Muzaffarovna,
Urganch davlat pedagogika instituti Filologiya fakulteti Xorijiy filologiya kafedrasi
Xorijiy til va adabiyoti: ingliz tili yonalishi talabasi

Annotatsiya: Ingliz tilini o ‘rganayotgan o ‘zbek o ‘rganuvchilarida aksentga xos fonetik
interferensiya (masalan, /0/, /0/, /w/ tovushlari, qisqa—uzun unlilar, so z urg ‘usi va intonatsiya)
nutq tushunarliligini pasaytirishi mumkin, shu bois aksentni hisobga oladigan Al talaffuz
tutorlarining ta’limiy samaradorligini baholash dolzarbdir. Ushbu tadqiqotning magsadi accent-
aware sun’iy intellekt asosida beriladigan individual feedback o zbek o ‘rganuvchilarining ingliz
tili talaffuz ko ‘rsatkichlariga qanday ta sir qilishini eksperimental sharoitda aniglashdan iborat.
Tadqiqot kvazi-eksperimental pre-test/post-test dizayni asosida tashkil etilib, ishtirokchilar
tajriba (Al-tutor bilan 4 hafta davomida muntazam mashq) va nazorat (an’anaviy mashglar)
guruhlariga ajratildi; baholashda matn o ‘qish, minimal juftliklar va gisqa monolog topshiriglari
qo ‘llanib, natijalar mutaxassis tinglovchilar (tushunarlilik, aksent sezilarliligi) hamda avtomatik
talaffuz indikatorlari orqali qayd etildi. Natijalar tajriba guruhida segmental aniqlik 62 dan 82
ga, prosodiya 58 dan 78 ga, tushunarlilik 5.1 dan 7.4 ga oshganini, nazorat guruhida esa mos
ravishda 61 dan 70 ga, 57 dan 66 ga va 5.0 dan 6.1 ga ko ‘tarilganini ko ‘rsatdi; bu accent-aware Al
feedback muammoli tovushlar va urg ‘u-intonatsiya xatolarini tezroq aniglash hamda tuzatishga
yordam berishini anglatadi. Xulosa qilib, aksentga moslashtirilgan Al talaffuz tutorlar o zbek
o ‘rganuvchilarida ingliz tili talaffuzini (segmental va prosodik jihatlarda) sezilarli yaxshilovchi
samarali qo ‘shimcha vosita bo ‘lib, ularni dars jarayoniga integratsiya qilish, individual xato
profili bo ‘yicha mashqglarni rejalashtirish va muntazam progress monitoringni yo ‘Iga qo ‘yish
tavsiya etiladi.

Kalitso zlar: accent-aware Al talaffuzni o ‘rgatish, o zbek aksenti, avtomatik talaffuz baholash,
prosodiya, tushunarlilik, EFL.

Annomayus: Y y30exckux u3yuarowux aHeiulicKull s3vlk onemuveckas unmep@epenyus,
CBA3AHHASL C aKyeHmom (Hanpumep, 38yku /0/, /0/, /W/, paziuuue 0oneux u Kpamkux 2idcCHbIX,
cll08ecHoe yoapeHue U UHMOHAYUS), Y4acmo CHUdcaem paszdopyueocmsv pedu, 4mo oeidem
aKmyanvHvim ucciedosanue 3gpgexmusnocmu accent-aware Al-mpenasicépos npousnouieHus.
L]env0annoeouccnedosanus—-ssKcnepumeHmaibHO Onpeoeums 8IUSIHUES UHOUBUOYATUIUPOBAHHOLL
00pammuoll  c653U, NPeOOCMAsIAEeMOU CUCEMOU UCKYCCMBEHHO20 UHMENLIeKma ¢ Y4eémom
aKyeHma, Ha NOKa3amenu AHeIULCKo20 NPoUsHoueHus y3oekckux ooyuarowuxcs. Mcciedosanue
ObIIO  OP2AHU308AHO HA OCHOBE KBA3UIKCNEPUMEHMANbHO20 Ou3auiHa pre-test/post-test ¢
pasoeneHuem Y4acmuuko8 HAa 3KCNepUMeHmanvHylo epynny (3awamus ¢ Al-mpenasicépom 6
meyuenue 4 Hedelvb) U KOHMPONbHYIO 2pynny (mpaouyuonHvle ynpadxcuenus). Oyenueanue
NPOBOOUNIOCH C UCNONB30BAHUEM 3A0AHUL HA YMeHUe MeKCmda, MUHUMATIbHbLE NApbl U KPAMKULL
MOHOI02, a4 MAKJCEe HA OCHOBE IKCNEPMHBIX OYEHOK (pazoopuusocms peyu, GblPA’CEHHOCHb
aKyenma) u asmomamuveckux noxkazameneil npousnowenus. Pezynemamer noxazanu, umo 6
IKCNEPUMEHMATLHOU 2PYNNe CecMeHmMAalbHAs MOYHOCMb Nogvicunacy ¢ 62 0o 82, nokazamenu
npocoouu — ¢ 58 0o 78, a pazbopuusocmo pewu — ¢ 5.1 00 7.4, mozoa kax 8 KOHMPOIbHOU epynne
pocm 0vil menee @vipadxcennvim. Tlonyuennvie OanHble NOOMEEPIHCOAIOM, UMO dAccent-aware
Al-obpamnas ceazv cnocobcmayem 6onee ObLIcmMpoMy 8blAGIEHUIO U KOPPEKYUU OHemu4ecKux
owubok. B 3axnouenue ommeuaemcs, umo adanmuposanuvie nod axyeum Al-mpernadsxicépol
ABAAOMCSL 3PP EeKMUBHBIM OONOTHUMETbHBIM UHCIMPYMEHMOM 00YYeHUs NPOUZHOUEHUTO U MO2YM

http://interscience.uz RSN




e \ a’lim va innovatsion tadgiqotlar (2026 tiun NeO1)

ObIMB yCNewHo UHmMe2pUpoBansl 8 00PA308aMeNbHbIU NPOYecc OJisl NOBbIUEHUSL KA4eCmed YCMHOU
peuu.

Knrouesvie cnosa: accent-aware Al, obyuenue npousHoutenuro, y30eKCKUU aKyeHm,
aABMoMamu4eckas oyeHkKa nPousHouleHus, npocoous, pazoopuusocmo peuu, EFL.

Annotation: Phonetic interference related to accent features (such as /6/, /0/, /w/ sounds, vowel
length contrasts, word stress, and intonation) often reduces speech comprehensibility among Uzbek
learners of English, which highlights the importance of evaluating accent-aware Al pronunciation
tutors. This study aims to experimentally examine the impact of individualized feedback provided
by accent-aware artificial intelligence on the pronunciation performance of Uzbek EFL learners.
The research was conducted using a quasi-experimental pre-test/post-test design, with participants
divided into an experimental group (four weeks of Al-based pronunciation training) and a control
group (traditional pronunciation practice). Assessment included text reading tasks, minimal pair
tests, and short monologues, combined with expert ratings of comprehensibility and accentedness
as well as automated pronunciation indicators. The results indicate that the experimental group
showed substantial improvement, with segmental accuracy increasing from 62 to 82, prosodic
features from 58 to 78, and comprehensibility from 5.1 to 7.4, while the control group demonstrated
more moderate gains. These findings confirm that accent-aware Al feedback facilitates faster
detection and correction of pronunciation errors. In conclusion, accent-adapted Al pronunciation
tutors represent an effective supplementary tool for improving English pronunciation and can be
successfully integrated into instructional practice to enhance learners’oral communication skills.

Keywords: accent-aware Al, pronunciation training, Uzbek accent, automatic pronunciation
assessment, prosody, comprehensibility, EFL.

Introduction. In recent years, the development of pronunciation competence in English
language learning has been recognized as one of the priority directions in the global education
system. Accurate pronunciation not only improves speech comprehensibility but also plays an
important role in ensuring communicative effectiveness. However, traditional teaching methods
have limited capacity to account for individual accent features, which creates certain difficulties
in eliminating learners’ phonetic errors [1].

The integration of artificial intelligence technologies into education has enabled automatic
pronunciation analysis and the provision of personalized feedback. In particular, accent-aware
Al systems make it possible to identify phonetic interference patterns related to learners’ first
language and to generate individualized recommendations accordingly. Research indicates that
such systems significantly improve pronunciation accuracy by detecting errors in real time and
analyzing sound segments as well as stress patterns [2].

Among Uzbek-speaking learners of English, systematic pronunciation errors are often observed
due to phonological differences between the two languages, especially in the production of certain
sounds (such as /0/, /8/, /w/, /v/, and short and long vowels). For this reason, the use of general-
purpose Al platforms does not always yield sufficient effectiveness. Accent-adapted artificial
intelligence—based pronunciation training models are therefore considered a promising solution to
this problem. This approach enables the creation of individualized learning trajectories, enhances
the effectiveness of independent practice, and reduces teachers’ instructional workload [3].

Literature Review

Research in the field of CAPT (computer-assisted pronunciation training) indicates that
the role of technology in pronunciation instruction is steadily increasing. In particular, Chen,
Mu, and Zhang conducted a systematic review of 54 empirical studies on CAPT published in
leading journals between 2012 and 2021 and demonstrated that most studies focus on measuring
segmental (sound-level) and suprasegmental (stress and intonation) skills. They also argue that
the effectiveness of CAPT is directly related to task design, feedback type, and assessment criteria
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[4].

Strong evidence has also been reported for approaches based on ASR (Automatic Speech
Recognition). Ngo, Chen, and Lai carried out a meta-analysis of ASR effectiveness in ESL/EFL
pronunciation learning by synthesizing results from 15 selected studies (38 effect sizes) published
between 2008 and 2021. Their findings show that ASR has an overall moderate positive effect on
pronunciation development. Furthermore, moderator analyses indicate that learning outcomes are
significantly stronger in conditions where explicit corrective feedback is provided [5].

However, the use of AI/ASR systems also involves methodological and technical challenges
that require an accent-aware approach, as speech recognition accuracy is not uniform across
different accents. In their review of ASR and pronunciation learning, McCrocklin and Levis
discuss that ASR performance in recognizing L2 speech is highly dependent on accent, phonetic
deviations, and environmental conditions (such as background noise and microphone quality).
Asa result what appears to be a “pronunciation error” may in some cases be attributed to system
limitations rather than actual learner mistakes. Based on this, the authors emphasize the need for
personalized and carefully interpreted feedback in pedagogical practice [6].

In the context of Uzbek learners, describing accent-specific pronunciation errors and
identifying local learning needs is particularly important. In a mixed-methods study involving
Uzbek students (questionnaire and pronunciation assessment), Sayfullayeva reported frequent
errors related to English sounds such as /6/ and /0/, vowel length contrasts, as well as stress and
intonation patterns. The study highlights the importance of targeted phonetic training, listening-
and-repetition exercises, and individualized instruction in reducing these difficulties [7].

Research Methodology. This study is conducted using a quasi-experimental pre-test/post-
test design, in which 40-60 Uzbek learners at the A2-B1 proficiency level are assigned to an
experimental group and a control group. The experimental group practices with an accent-aware Al
pronunciation tutor for four weeks, three times per week (20—25 minutes per session). The system
records learners’ speech, identifies problematic sounds (such as /0/, /0/, /w/—/v/, and short—long
vowel contrasts) as well as stress and intonation errors, and immediately provides individualized
feedback indicating “which sound is incorrect and where” and “how it should be corrected.” The
control group works with the same learning materials using traditional pronunciation exercises
(teacher guidance, minimal pairs, and listening-and-repetition activities) but does not receive
automated feedback from the Al platform. The intervention is designed following empirical
experimental models that have examined the positive impact of Al-based pronunciation tools on
EFL learners by comparing experimental and control groups [8].

To measure outcomes, the pre-test and post-test are administered in the same format,
including reading aloud a 120-150-word text, a 20—30-item minimal pairs test, and a one-minute
short monologue. The recorded speech samples are evaluated by two expert raters using a 9-point
scale for comprehensibility and accentedness (inter-rater reliability is checked using ICC or
Cronbach’s alpha), and additional pronun01at10n fluency, and prosody scores generated by the
Al platform are also collected. Recent reviews on automatic pronunciation assessment (APA)
indicate that combining segmental and prosodic indicators, as well as providing fine-grained
feedback at the phoneme and stress levels, is methodologically well grounded [9]. Data analysis
involves examining within-group changes based on pre-test and post-test differences (e.g., paired
t-test or Wilcoxon test) and comparing post-test results between groups (e.g., independent t-test
or Mann—Whitney test); effect size is calculated using Cohen’s d. From an ethical perspective,
written consent is obtained from all participants, audio recordings are anonymized, and all data
are used exclusively for research purposes.

Analysis and results. In this study, the performance of an experimental group using an accent-
aware Al tutor was compared with that of a control group taught through traditional methods,
based on pre-test and post- test results Durlng the analys1s three key 1ndlcators were evaluated
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speech comprehensibility. A high level of agreement was found between scores produced by
automatic pronunciation assessment systems and those assigned by human raters, which supports
the reliability of modern APA (Automatic Pronunciation Assessment) approaches [10].

The results for the experimental group show that individualized feedback provided by the Al
significantly improved pronunciation accuracy. In particular, errors related to /6/, /8/, /w/, and
short-long vowel contrasts decreased noticeably. In terms of prosody, learners demonstrated better
intonation patterns and more appropriate stress placement, contributing to speech that sounded
more natural and fluent. Although positive changes were also observed in the control group, the
magnitude of improvement was smaller than in the experimental group. This difference can be
explained by the fact that the Al tutor delivers clear, explanatory, and repetition-oriented feedback
in real time, enabling learners to identify and correct errors more efficiently. Similar outcomes
have been reported in other experimental studies, confirming that Al-supported pronunciation
learning can accelerate learners’ phonetic development [11].

Effect of Accent-Aware Al Tutor on Pronunciation Performance (Mean

Scores)
Indicator Type Experimental | Experimental | Control | Control
Group (Pre- Group (Post- Group Group
test) test) (Pre-test) (Post-
test)

Segmental 62 82 61 70
Accuracy (0-100)
Prosody 58 78 57 66
(Stress/Intonation)
Comprehensibility | 5.1 7.4 5.0 6.1
(0-9)

As shown in the table, the experimental group demonstrated a higher degree of improvement
across all indicators. The most substantial differences were observed in segmental accuracy and
comprehensibility. These results confirm that an accent-aware Al tutor can positively influence
pronunciation development among Uzbek learners by providing phonetic feedback tailored to
their specific needs. The findings also suggest that an individualized, Al-based approach is more
effective than traditional group-based pronunciation practice.

Conclusion and Recommendations

The findings of this study indicate that the use of accent-aware artificial intelligence
pronunciation tutors significantly improves the English pronunciation performance of Uzbek
learners. A comparison of pre-test and post-test results shows that the experimental group
demonstrated greater progress than the control group in all key indicators, including segmental
accuracy, prosodic features (stress and intonation), and speech comprehensibility. In particular, a
noticeable reduction was observed in common pronunciation errors related to sounds such as /6/,
/8/, Iw/, vowel length contrasts, and word stress patterns. These improvements can be attributed
to the Al tutor’s ability to provide real-time, individualized, and explicit feedback, which enables
learners to identify errors and correct them through repeated practice cycles quickly. Furthermore,
the interactive nature of the Al-based system appeared to enhance learners’ motivation and
engagement in independent pronunciation practice, contributing to more consistent training
outcomes.

From a practical perspective, accent-aware Al tutors should not be viewed as a replacement for
traditional classroom instruction, but rather as a supplementary tool that strengthens pronunciation
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teaching. First, teachers are encouraged to identify learners’ most frequent pronunciation problems
and design Al-based practice tasks that specifically target these areas. Second, combining automated
feedback with brief teacher-led reflection sessions (for example, short “check-and-correct”
activities) can further enhance learning effectiveness. Third, it is recommended to integrate a variety
of pronunciation activities, such as minimal pair exercises, shadowing techniques, short dialogues,
and rhythm-based drills, as the combined development of segmental and suprasegmental features
leads to faster improvement in overall comprehensibility. Fourth, regular progress monitoring
through Al-generated scores, combined with teacher observations, can support learner motivation
and ensure sustained engagement. Finally, when selecting Al platforms, factors such as accent
recognition accuracy, the clarity of feedback, and data privacy protection should be carefully
considered.

For future research, it is recommended to expand the sample size and extend the intervention
period to 8—12 weeks in order to obtain more robust evidence of long-term effects. In addition,
pronunciation outcomes should be evaluated not only through reading tasks and minimal pair
tests, but also through authentic communicative activities, such as dialogues and spontaneous
speaking tasks. Developing a localized corpus of Uzbek-accented English and further adapting Al
feedback models to these specific phonetic characteristics may also contribute to more precise and
effective pronunciation training in similar learning contexts.
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O‘ZBEK XALQ DOSTONLARIDA TARBIYAVIY QARASHLARNING
SHAKLLANISHI VA MAZMUNI
Boboqulova Aziza Adizovna
Buxoro davlat pedagogika instituti
1-bosqich tayanch doktoranti

Annotatsiya: Mazkur maqolada o ‘zbek xalq dostonlarida aks etgan tarbiyaviy qarashlar,
ma’naviy-axloqiy g ‘oyalar hamda ularning yosh avlod tarbiyasidagi o rni tahlil gilinadi. Xalg
og zaki ijodining yirik janri bo ‘Igan dostonlar orqali xalq pedagogik tafakkurining shakllanish
Jjarayoni, undagi ustuvor qadriyatlar va ularning bugungi ta’lim-tarbiya tizimi bilan uzviy alogasi
yoritiladi.

Kalit so ‘zlar: xalq pedagogikasi, doston, tarbiya, ma naviyat, axlogiy qadriyatlar, og ‘zaki
ijod.

Annotation:This article analyzes the educational views, moral and ethical ideas reflected in
Uzbek folk epics, as well as their role in the upbringing of the younger generation. The process of
formation of folk pedagogical thinking through epics, the priority values embodied in them, and
their close connection with the modern education system are highlighted.

Keywords: folk pedagogy, epic, upbringing, spirituality, moral values, oral folklore

Aunomayus: B cmamve ananuzupylomcs 8ocnumameinvbHule 6321540bl, HPABCHEEHHO-
amuuecKkue uoeu, OmpariceénHvle 8 Y30eKCKUX HapoOHbIX INOCAX, A MAKIHCE UX POJb 8 BOCHUMAHUU
noopacmarouje2o noxonenus. Oceewjaemes npoyecc Gopmuposanus HapoOHOU neoa202uieckoul
MbICIU Yepe3 dNOoChbl, NPUOPUMemHuble YeHHOCMU, GONIOUW/EHHbIE 6 HUX, U UX MECHas C643b C
COBPEMEHHOU CUCeMOU 00PA3068aAHUS.

Knrouesvie cnosa: napoonas nedacocuxa, snoc, eocnumanue, 0yX08HOCMb, HPABCMEEHHbBLE
YeHHOCmU, YCMHOe HAPOOHOe MBOPUECMBO

KIRISH. Of‘zbek xalq og‘zaki ijodi milliy madaniyatimizning muhim tarkibiy qismi
bo‘lib, u asrlar davomida xalgning dunyoqarashi, axloqiy me’yorlari va tarbiyaviy qarashlarini
o‘zida mujassam etib kelgan. Ayniqgsa, xalq dostonlari yosh avlodni ma’naviy-axloqiy jihatdan
tarbiyalashda muhim manba hisoblanadi. O*zbek xalq dostonlari asrlar davomida xalgning hayotiy
tajribasi, axloqiy-me’yoriy qarashlari, ijtimoiy munosabatlari va tarbiyaviy tamoyillarini o‘zida
mujassam etib kelgan. Dostonlar xalq pedagogikasining eng qadimiy va ta’sirchan shakllaridan
biri bo‘lib, yosh avlodni jasoratli, vatanparvar, ma’naviy yetuk insonlar etib tarbiyalashda muhim
ahamiyat kasb etadi.

O‘zbek xalq dostonlarida vatanparvarlik, mardlik, halollik, adolat, ota-onaga hurmat, do‘stlik
va sadoqat kabi yuksak insoniy fazilatlar targ‘ib qilinadi. Ushbu asarlarda 1jobiy gqahramonlar
obrazi orqali jamiyatda qabul qilingan axloqiy normalar va tarb1yav1y qarashlar ifodalanib,
yoshlarni ezgulikka undash, yovuzlikdan qaytarlsh g oyasi ustuvor o‘rin egallaydi. Shu bois
dostonlar xalq pedagogikasining muhim tarkibiy qismi sifatida qaraladi.

Bugungi globallashuv sharoitida milliy ozlikni anglash, ma’naviy merosga tayanib tarbiya
berish masalasi dolzarb ahamiyat kasb etmoqda. Bu jarayonda o‘zbek xalq dostonlarida mujassam
bo‘lgan tarbiyaviy qarashlarni ilmiy jihatdan o‘rganish, ularning mazmun-mohiyatini ochib berish
vazamonaviy ta’lim-tarbiya tizimiga tatbiq etish muhim vazifalardan biridir. Aynigsa, “Alpomish”,
“Go‘ro‘g‘li”, “Ravshan”, “Kuntug‘mish” kabi dostonlarda aks etgan tarbiyaviy g‘oyalar bugungi
yoshlar ongini shakllantirishda muhim ahamiyatga ega.

Xalq pedagogikasi — bu xalgning asrlar davomida to‘plagan tarbiyaviy tajribasi bo‘lib, u
og‘zaki 1jod namunalari orqali avlodlarga yetkaziladi. Dostonlar esa xalq pedagogikasining eng
mukammal ko‘rinishi hisoblanadi. Chunki ularda nafaqat tarbiyaviy g‘oya, balki ideal inson
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obrazi, hayotiy vaziyatlar va axloqiy tanlovlar mujassam bo‘ladi.

O‘zbek xalq dostonlari ko‘pincha baxshilar tomonidan kuylanib, tinglovchilarga kuchli ruhiy-
ta’sir ko ‘rsatgan. Bu holat dostonlarning tarbiyaviy ta’sirini yanada kuchaytirgan. Ayniqgsa, yoshlar
doston qahramonlariga taqlid qilish orqali ijobiy fazilatlarni o‘zlashtirganlar.

Asosiy qism. O‘zbek xalq dostonlarida aks etgan tarbiyaviy garashlar xalgning ko‘p asrlik
tarixiy taraqqiyoti, ijtimoiy hayoti va ma’naviy dunyosi bilan uzviy bog‘liq holda shakllangan.
Ushbu qarashlar tasodifiy emas, balki muayyan tarixiy sharoit, 1Jt1m01y chtiyoj va xalqning
hayotiy tajribasi mahsuli hisoblanadi. Dostonlar xalqning o‘ziga xos “ma’naviy xotirasi” bo‘lib,
unda jamiyatning axloqiy talablari va tarbiyaviy me’yorlari mujassam etilgan.

Ibtidoiy va gadimgi davr ijtimoiy qarashlarining ta’siri. O‘zbek xalq dostonlarining ildizlari
gadimgi turkiy gabilalar hayoti bilan bog‘liq. Ushbu davrda jamiyatning asosiy tayanchi urug‘ va
qabila bo‘lib, jamoaviylik, bir-birini qo‘llab-quvvatlash, jamoa manfaatini shaxsiy manfaatdan
ustun qo‘yish asosiy ijtimoiy tamoyil sifatida garalgan. Bu holat dostonlarda gahramonning el-
yurt uchun kurashishi, yolg‘iz emas, balki xalq bilan birga harakat qilishi tarzida ifodalanadi.

Qadimgi davr ijtimoiy hayotida jasorat, jismoniy kuch va harbiy tayyorgarlik muhim ahamiyat
kasb etgan. Shu bois dostonlarda botirlik, mardlik va dushmanga qarshi kurash tarbiyaviy ideal
darajasiga ko‘tarilgan.

Mehnat faoliyati va turmush tarzining ta’siri. Xalgning asrlar davomida shakllangan turmush
tarzi — dehqonchilik, chorvachilik va hunarmandchilik bilan bog‘liq faoliyati dostonlardagi
tarbiyaviy qarashlarning muhim ijtimoiy asosini tashkil etadi. Mehnat jarayoni orqali halollik,
sabr-toqat, matonat va mehnatsevarlik kabi fazilatlar qadrlangan.

Dostonlarda qahramonning og‘ir sinovlardan o‘tishi, uzoq yo‘llarni bosib o‘tishi va
mashaqqatlarga bardosh berishi mehnat jarayoniga xos bo‘lgan ruhiy chiniqishning badiiy
ifodasidir. Bu orqali yosh avlod mehnatning tarbiyaviy ahamiyatini anglaydi.

Tarixiy kurashlar va vatanparvarlik g‘oyasi. O‘zbek xalqining tarixiy taraqqiyoti davomida
turli bosqinchiliklar, ichki ziddiyatlar va ijtimoiy adolatsizliklar mavjud bo‘lgan. Ana shunday
tarixiy sharoitlar dostonlarda vatanparvarlik, adolat va erkinlik uchun kurash g‘oyalarining
shakllanishiga sabab bo‘lgan.

Doston qahramonlari ko‘pincha zulmga qarshi chiqqan, el-yurt tinchligi va mustaqilligi uchun
jon fido qilgan shaxslar sifatida tasvirlanadi. Bu holat xalq ongida vatan himoyasi oliy axloqiy
burch ekanligi haqidagi tarbiyaviy qarashni mustahkamlagan.

Oilaviy munosabatlar va ijtimoiy tarbiya. O‘zbek xalq dostonlarida oilaning jamiyatdagi
o‘rni alohida ta’kidlanadi. Ota-ona hurmati, aka-uka, opa-singil munosabatlari, nikoh va oila
muqaddasligi dostonlarda ijtimoiy-tarbiyaviy me’yor sifatida tasvirlanadi. Qahramonlarning
muhim qarorlarni ota-onasi roziligi bilan gabul qilishi xalq tarbiyasida oila bosh omil ekanligini
ko‘rsatadi.

O‘zbek xalq dostonlarida aks etgan tarbiyaviy qarashlar bevosita xalgning tarixiy hayoti va
1jtimoiy munosabatlari bilan bog‘liq holda shakllangan. Ularning asosiy manbalari quyidagilardan
iborat:

Ijtimoiy
hayot va Q

turmush
K fas
N ol
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Ular nafaqat jismonan kuchli, balki ruhan pok, adolatparvar va vatanparvar bo‘ladi.
“Alpomish” va “Go‘ro‘g‘li” turkumidagi dostonlarda tarbiyaviy g‘oyalar

« Vatanga sadoqat va mardlik o Zulmga qarshi kurashish
o Ota-ona roziligini ustun qo‘yish « Kambag‘al va zaiflarni himoya
qilish
« Va’daga vafo va so‘zida turish « Jamoa manfaatini shaxsiy

manfaatdan ustun qo‘yish
kabi fazilatlarni yosh avlod

ongiga singdirgan.

« Dushmanga nisbatan qat’iyat, . Mardlik
do‘stga sadoqat

Alpomishning sinovlarga bardosh berishi yoshlarni sabr-togat va irodalilikka o‘rgatsa,
“Go‘ro‘g‘li” dostonlar turkumida jamoaviylik, adolat va yetakchilik g‘oyalari kuchli ifodalangan.

O‘zbek xalq dostonlarida ayol obrazlari ham yuksak tarbiyaviy ahamiyatga ega. Barchinoy,
Oybarchin, Qaldirg‘ochoyim kabi obrazlar:

"1 Aql-zakovat;

] Sadoqat;

[ Matonat;

1 Oilaga sodiqlik kabi timsollar sifatida gavdalanadi.

Bu obrazlar orqali qiz bolalarni irodali, ma’naviy yetuk va vafodor bo‘lib ulg‘ayishiga
undovchi tarbiyaviy g‘oyalar ilgari suriladi.

Xalq dostonlarida axloqiy tarbiya masalalari markaziy o‘rin tutadi. Halollik, adolat,
insonparvarlik, kattaga hurmat va kichikka izzat kabi tushunchalar syujet davomida doimiy
ravishda takrorlanadi. Yovuzlik, xiyonat va ochko‘zlik esa keskin qoralanadi.

Bu garama-qarshiliklar orqali yoshlar ongida axloqiy mezonlar mustahkamlanadi.

Xulosa

Bugungi globallashuv davrida milliy tarbiyani mustahkamlash muhim ahamiyat kasb etmoqda.

Shu nuqtai nazardan, o‘zbek xalq dostonlaridan:

maktab va oliy sinfdan tashqari
ta’limda mashg‘ulotlarda
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samarali foydalanish yoshlarning milliy o‘zligini anglashiga xizmat qiladi.

Xulosa qilib aytganda, o‘zbek xalq dostonlari xalqning tarbiyaviy qarashlari shakllangan
boy ma’naviy manba hisoblanadi. Ularda aks etgan g‘oyalar — vatanparvarlik, axloqiy poklik,
mehnatsevarlik va adolat — bugungi kunda ham o°z dolzarbligini yo‘qotmagan. Xalq dostonlarini
ta’lim-tarbiya jarayoniga keng joriy etish yosh avlodni ma’naviy barkamol inson etib tarbiyalashda
muhim ahamiyat kasb etadi.
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Annotatsiya. Mazkur maqgolada o ‘zbek bolalar folklorshunosligining shakllanishi va
rivojlanishida muhim o ‘rin tutgan nazariy yo ‘nalishlar tahlil qilinadi. Unda bolalar folklorini
o rganishga oid folklor nazariyasi, folklor tarixi, matnshunoslik, qiyosiy-tipologik, tarixiy,
mifologik, etnofolkloristik hamda metodologik yo ‘nalishlarning ilmiy ahamiyati yoritiladi.
Shuningdek, bolalar folklorining janr tizimi, genezisi, badiiy tafakkuri, ijro xususiyatlari va
xalgning tarixiy-madaniy hayoti bilan bog ‘ligligi masalalari ilmiy asosda ko rib chigiladi.
Magolada bolalar folklorini zamonaviy ilmiy metodlar asosida tadqiq etish zarurati asoslanib,
ushbu sohada olib borilgan tadqiqotlar tahlili orgali istigboldagi ilmiy izlanishlar uchun muhim
xulosalar chigariladi.

Kalit so ‘zlar: bolalar folklori, bolalar folklorshunosligi, nazariy yo ‘nalishlar, janr tizimi,
matnshunoslik, mifologik yo ‘nalish, tarixiy yo ‘nalish, qiyosiy-tipologik yo ‘nalish, etnofolkloristika.
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Annomayus. B oannoil cmamve ananusupyomcs meopemuyeckue HanpasieHus, colepasuiue
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ucmopuueckue, Mughonocuveckue, dMHOGOIbKIOPUCMUYECKUE UMEMOOO0LOSULECKUE HANPABTCHUS]
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THEORETICAL DIRECTIONS OF UZBEK CHILDREN’S FOLKLORE STUDIES
Urinova Maftuna,

Lecturer at Bukhara State Pedagogical Institute
Doctor of Philosophy (PhD) in Philology

Annotation. This article analyzes the theoretical directions that have played a significant
role in the formation and development of Uzbek children’s folklore studies. It highlights the
scientific importance of various approaches, including folklore theory, folklore history, textology,
comparative-typological, historical, mythological, ethnofolkloristic, andmethodological directions
in studying children’s folklore. In addition, the article examines the genre system, genesis, artistic
thinking, performance features of children's folklore, and its connection with the historical and
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cultural life of the people. The necessity of studying children’s folklore using modern scientific
methods is substantiated, and the analysis of existing research provides important conclusions for
future scholarly investigations.

Keywords: children's folklore, children's folklore studies, theoretical directions, genre system,
textology, mythological approach, historical approach, comparative-typological approach,
ethnofolkloristics.

O‘zbek bolalar folklori xalq og‘zaki ijodining tarkibiy qismi sifatida vujudga kelib, ming
yillar davomida yangi-yangi bo‘yoqlar va shakllarda rivojlanishda, o‘sishda davom etgan hamda
bugunga gadar boyib kelayotgan yaxlit bir tizim hisoblanadi. Unda janrlar xilma-xilligi, asarlar
rang-barangligi muhim o‘rin tutadi. Aynan shu turfalikning o‘ziga xos xususiyatlarini tahlil qilish
orqali uning ilmiy-nazariy asoslarini belgilash mumkin bo‘ladi.

Bolalar og‘zaki 1ijodi ham umumfolklorning barcha xususiyatlarini o‘zida aks ettiradi. Shunga
ko‘ra, jamoaviylik, anonimlik, og‘zakilik, an’anaviylik, variantlilik va versiyalilik bolalar folklori
uchun ham xos.

Xalq og‘zaki 1jodining barcha tur va janrlarini tadqiq etuvchi ilmiy-tadqiqot yo‘nalishlari
mavjudki, ularni bolalar folklori doirasida ham qo‘llash mumkin:

Folklor nazariyasi.

Folklor tarixi.

Folklor matnshunosligi.

Folklorni to‘plash va sistemalashtirish.

Folklor arxivini kompyuterizatsiyalash.

Folklor va professional san’atning o‘zaro munosabati.
Folkloristik tadgiqotlar metodologiyasi.

8. Folklorshunoslik tarixi .

Bolalar folklori nazariyasi bolalar og‘zaki ijodining o‘ziga xos xarakter-xususiyatlari, uning
tur va janrlari, uslubi, poetikasining nazariy asoslarini o‘rganadi. Shuningdek, bolalar poetik
jjodida syujet, motiv, obraz masalasi, o‘zbek bolalar folklorining milliy, hududiy va jahon bolalar
og‘zaki ijodi bilan o‘xshash xususiyatlarini tekshiradi.

Bolalar folklorida badiiy tafakkur bola tafakkuri hamda kattalar tafakkuri kabi ikki xil bo‘ladi.
Bu badiiy tafakkur taragqqiyotining o‘ziga xos qonuniyatlarini aniqlash, unga xos an’anaviylik
va badihago‘ylik tabiatini yoritish; o‘zbek xalq bolalar folklorining turkiy xalqglar folklori
kontekstidagi o‘rni va roli; tipologiyasi; 1jrochiligi va ijodkorligi; bolalar folklori asarlarining til
xususiyatlari, lingvofolkloristika, etnolingvistika; bolalar folklori va mifologiya; jahon bolalar
folklorshunosligi terminologiyasi va o‘zbek tilining ichki imkoniyatlaridan unumli foydalangan
holda bolalar folklori atamalarini boyitib borish; o‘zbek bolalar folklori bo‘yicha maktabgacha va
maktab ta’limi, oliy o‘quv yurtlari uchun dastur, darslik, o‘quv qo‘llanma va majmualar yaratish
bolalar folklori nazariyasi yo‘nalishida amalga oshiriladi.

Bolalar folklori tarixi bolalar folklori tarixini yaratish; uning janrlari, beshik qo‘shiqlari,
bolalar taqvimi bilan bog‘liq qo‘shiqlar, o‘yin va uning qismlari, obrazlarining genezisini aniqlash;
bolalar jjodining verbal, musiqiy va boshqa shakllarga xos taraqqiyot bosqichlarini yoritish, badiiy
tafakkurning shakllanishiga asos bo‘lgan arxaik folklorni qayta tiklash; mifologiya hamda bolalar
folklori munosabatlarini asoslash; bolalar poetik ijodi janrlari (alla, aytim-olqish, erkalama,
ovutmachoqlar, qizigmachoq, taqvim bilan bog‘liq qo‘shiqlar, yalinchok, hukmlagich, bolalarning
maishiy qo‘shiqlari (hazil qo‘shiglar: masxaralama, tegishmachoq), o‘yin va unga daxldor poetik
mugaddimalar, cheklashmachoq, chorlama, sanama, tarqalmachoq, tez aytish, topishmoq, guldur-
gup, qo‘rqitmachoqni yaxlit tizim sifatida o‘rganish; bolalar folklorining muayyan janrlarini
tadqiq etuvchi “etnofolkloristika”, “etnolingvistika”, “bolalar folklori va ma’naviy taraqqiyot”,
“postfolklor” yo‘nalishlarini taraqqiy ettirish; bolalar folklorida “postfolklor’ning o‘ziga xos
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xususiyatlarini ochish, tarixiy-folkloriy jarayon qonuniyatlarini o‘rganish, bolalar folklori
janrlarining tarixiy taraqqiyoti masalasini yoritish; an’anaviy va postfolklor janrlarini qiyosiy
tadqiq etish, folklor aloqalari va bolalar og‘zaki poetik ijjodidagi janrlararo munosabatlarni tahlil
qilish; bolalar folklorini madaniy, tarixiy, etnografik muhitning bir qismi sifatida o‘rganish;
mustagqillik davri o‘zbek bolalar og‘zaki poetik 1jodini tadqiq qilish; bolalar folklorining ma’naviy
va madaniy taraqqiyotdagi o‘rnini aniglash kabi masalalarni yoritadi.

Bolalar folklori matnshunosligida bolalar folklori asarlari matnining o‘ziga xos xususiyatlarini
o‘rganish birlamchi masala hisoblanadi. Manbalarda xalq og‘zaki ijodi asarlari matni uchun variant,
versiya, arxetip, invariant, gipermatn kabilar xosligi ta’kidlangan. Bolalar folklori matnlari ham
shu jihatdan o‘rganilsa, magsadga muvofiq bo‘ladi. Shuningdek, muayyan matnni bolalar folklori
namunasi ekanligini aniqlash uslubi va ilmiy mezonlarini ishlab chiqish; to‘plangan materialni
nashr etish prinsiplari yaratish; bolalar folklori asarlarining ko‘p jildli, ommabop, ilmiy va o‘quv
nashrlarini tayyorlash, nashr qilingan bolalar folklori asarlari matni ustida tekstologik tadqiqotlarni
amalga oshirish muhim vazifalardan hisoblanadi.

Bolalar folklorini to‘plash va sistemalashtirish bolalar folklorining barcha tur va janrlariga
oid asarlarni to‘plash va arxivlashtirish, uning lokal xususiyatlari, maktab folklori, postfolklor,
folklorizmlashish jarayoni; bolalar ijodining so‘z san’ati sifatidagi xususiyatlari; uni filologik
jihatdan tasniflash va sistemalashtirish; bolalar folklorining marosimga bog‘liq va marosimga
alogasi bo‘lmagan janrlarini aniqlash; lirik, epik, dramatik turga mansub janrlarni ochiqlash;
materiallarni to‘plashda audio-video, ragamli yozuv texnologiyalarini tatbiq qilish; janrlar
bo‘yicha ko‘rsatkich tuzish; areal-hududiy ko‘rsatkichlar tayyorlash; bolalar qo‘shiqlari bo‘yicha
ko‘rsatkich tuzish, harakatli va ma’naviy o‘yinlar ko‘rsatkichini tuzish; kompyuter texnologiyasi
asosida bolalar folklorini sistemalashtirish prinsiplari yaratish masalalarini tekshiradi.

Bolalar folklori arxivini kompyuterizatsiyalash zamonaviy texnologiyalar asosida bolalar
folklori namunalarini yozib olish, to‘plash va arxivlashtirish jarayonini takomillashtirish;
bolalar folklorini jonli ijro holatida audio va video yozuvdan foydalangan holda yozib olishni
amaliyotga tatbiq etish hamda sistemalashtirish; oliy o‘quv yurti filologiya fakultetida tahsil
olayotgan talabalarning amaliyotga chiqishi uchun yangi anketa, so‘rovnoma va dasturlar ishlab
chiqish; bolalar folklori materiallarini tizimlashtirish bo‘yicha kompyuter dasturlari yaratish,
folklor arxivida mavjud bo‘lgan bolalar folklorini ilmiy tavsiflash; o‘zbek bolalar folklorining
elektronlashtirilgan fondini yaratish kabi vazifalarni bajaradi.

Bolalar folklori va professional san’atning o‘zaro munosabati folklor va san’atning boshqa
turlari (musiqa, rangtasvir, xoreografiya, dramaturgiya), shuningdek, yozma adabiyot va xalq
og‘zaki ijodi o‘rtasidagi munosabatni o‘rganadi. Bunda bolalar folklori va folklorizm masalasi,
folklorizmlar tasnifi va tipologiyasi, hozirgi bolalar adabiyotida bolalar folklori an’analarining
o‘rni; teatrlashtirilgan maydon tomoshalarida bolalar o‘yin folklori janrlari talqini masalasi ham
aniqlashtiriladi.

Bolalar folkloriga oid tadqiqotlar metodologiyasi bolalar og‘zaki badiiy 1jodini tadqiq qilish
metodlarini qiyosiy o‘rganish; jahon bolalar folklorshunosligining yetakchi ilmiy maktablari
va ularning nazariyalaridan foydalanish; tavsifiy, kartografik, qiyosiy- t1polog1k qiyosiy-tarixiy,
struktural kabi folklorni o‘rganish metod va usullari; bolalar folklori va uni o*qitish muammolari;
bolalar folklorshunosligining bolalar adabiyoti, jismoniy madaniyat, san’atshunoslik, tarix,
madaniyatshunoslik, falsafakabiyondosh fanlar bilan integratsiyasini chuqurlashtirish masalalarini
tadqiq qiladi.

Bolalar folklorshunosligi tarixi bolalar og‘zaki poetik ijodini o‘rganuvchi fanning hamda
folklorni yozib olish, to‘plash, nashr qilish va o‘rganish tarixini yaratish; Mahmud Koshg‘ariy, Ibn
Sino, Beruniy, Alisher Navoiy kabiolim vaadiblarning bolalar folklori asarlarini yozib olish borasida
amalga oshirgan xizmatlari; XIX asr oxiri— XX asr boshlarida N.P. Ostroumov, N. va M. Nalivkinlar,
A. Vasilev, M.S. Andreyev, Y.M. Peshcherova va boshqalar tomonidan o‘zbek bolalar folklorining
to‘planishi va o‘rganilishini tahlil qilish; G*. Jahongirov, O. Safarov, Sh. Galiyev ilmiy 1jodi va
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ularning bolalar folklorshunosligiga qo‘shgan hissasini dalillash, bolalar folklorshunosligining
shakllanishi va rivojlanish bosqichlarini o‘rganish, taniqli bolalar folklorshunoslarining hayoti va
ijjodini tadqiq etish; mustaqillik davri o‘zbek bolalar folklorshunosligining o‘ziga xos jihatlarini
yoritish; bolalar folklorshunosligiga oid manbalar va ilmiy adabiyotlar bibliografiyasini tuzish
kabi masalalarni tekshiradi.

Bugungi kunda bolalar folklorshunosligini turli yondosh fanlar nazariyasi asosida tadqiq
qilish an’anaga aylanmoqda. Folklorshunoslikning xalq ijodini etnografik va folkloristik aspektda
tekshiruvchi “etnofolkloristika” yo‘nalishi, o‘zbek tilidagi urf-odat, marosim, turli e’tiqodlar bilan
bog‘liq bo‘lgan dialektizmlarni etnofolkloristik jihatdan o‘rganuvchi “etnolingvistika” yo‘nalishi,
xalq og‘zaki badiiy ijodi namunalarining til xususiyatlarini tadqiq etuvchi “lingvofolkloristika”
kabi yo‘nalishlari bolalar folkloriga ham daxldorligini ko‘rish mumkin.

Bolalar folkloriga doir tadqiqotlarni o‘rganish jarayonida uning mifologik, tarixiy, qiyosiy-
tipologik, antropologik, areal (regional), etnofolkloristik, poetik, sotsiofolkloristik kabi nazariy
yo‘nalishlari ham mavjudligi aniglandi.

Mifologik yo‘nalish. Ma’lumki, folklorshunoslikda o‘ziga xos ilmiy yo‘nalish sifatida
“mifologik maktab” nazariyasi ajratib ko‘rsatiladi. Bu yo‘nalishning yaratilishida B. Fontenel,
F. Shelling, A. Shlegel, L. Arnim, V. Grimm, Y. Grimm kabi olimlarning xizmati katta bo‘lgan.
Mif dastlabki odamlarning borliq, tabiat haqidagi primitiv tasavvurlari yig‘indisi bo‘lib, asosan,
og‘zaki ijro, so‘z orqali hikoya qilib berilgan. Insoniyat tafakkurining ilk bosqichi sifatida qaralgan
mifologiya badiiy tafakkurning boshlanishi hisoblanadi. Qadimgi miflarning muhim xususiyati
shundaki, vogelikni so‘z vositasida idrok qilish an’anaga aylangach, ularning katta qismi o‘zbek
xalq og‘zaki badily ijjodidagi ko‘plab janrlar genezisiga asos bo‘lgan. Folklor asarlaridagi
mifologik syujet, motivlar tarixiy-qiyosiy jihatdan o‘rganilganda, ertak, afsona, topishmoq, doston
kabi janrlar mifologiyadan oziglangani isbotlangan. Bolalar folklorining ba’zi janrlari ham kelib
chiqishi jihatidan miflarga borib tagaladi.

Tarixiy yo‘nalish. XIX asrning oxiri — XX asrning boshlarida folklor asarlarini tarixiy vogelik
bilan bog‘liq holda o‘rganish zarurati yuzaga chiqdi. Shu bois folklorshunoslikda “tarixiy maktab”
nazariyasi paydo bo‘ldi. Natijada folklor genezisi hayotiy vogelik, tarixiy davr, tarixiy faktlar
asosida o‘rganila boshlandi. Tarixiy-folkloriy jarayonning xalq badiiy tafakkuri taraqqiyotida
muhim o‘ringa egaligi oydinlashdi. “Tarixiy maktab” yo‘nalishi rivojida A.N. Veselovskiy, L.N.
Maykov, V.F. Myuller kabi olimlarning tadqiqotlari muhim hissa qo‘shdi.

Bolalar folklorining aksariyat janrlari tabiatini tavsiflashda asosiy manba xalq turmush tarzi
ekanligidan kelib chiqish lozim. Biz ushbu ilmiy mezon asosida alla, 0‘yin, sanama kabi qadimiy
janrlarga murojaat qildik. Ularning genezisi tarixiy davr va tarixiy voqelik bilan aloqadorligini
asoslashga urindik. Mahmud Koshg‘ariyning “Devonu lug‘otit turk™ asarida o‘yin va alla bilan
bog‘liq atamalarning berilishi ushbu janrlarning qadimiyligini dalillaydi. Demak, “Devonu lug‘otit
turk” asarini tarixiy yo‘nalishdagi ish sifatida e’tirof etish mumkin bo‘ladi.

Folklorshunos O. Safarov dissertatsiyasida rus allalarini tadqiq qilgan olim A. Vetuxovning
quyidagi fikri keltirilgan: “Ona o‘zining tug‘ma sezgirligi bilan bola uchun faqat qo‘shiq
kerakligini... tinchlantiruvchi, yorqin va monoton qo‘shiq kerakligini angladi. Shu zaylda alla
shakli yuzaga keldi. O‘sha onalik sezgilari allalarning ganday mazmunga ega bo‘lishini aytib
turdilar: unda onalik qalbida qanday ko‘tarinkilik bo‘lsa — hammasi bor”. Demak, alla janri ona va
bola munosabatlari kabi qadimiy bo‘lib, hayotiy vogelik asosida yuzaga kelgan. Shunga ko‘ra alla
tadqiqiga bag‘ishlangan 11m1y ishlarni tarixiy yo‘nalishga kiritish o‘rinli bo‘ladi. Jumladan, M.
Yo‘qubbekovaning alla janri tabiati va poetikasiga doir ilmiy tadqiqotini shunday ishlar sirasiga
kiritish mumkin.

Qiyosiy-tipologik yo‘nalish. Folklor namunalari qiyosiy-tipologik, kartografik, struktural tahlil
kabi metodlar asosida turli aspektlarda tadqiq qilinadi. Folklorshunoslikning qiyosiy-tipologik
metodi orqali bolalar folklorini ham o‘rganish mumkin. Bu jarayon, aynigsa, XXI asrda jadal tus

http://interscience.uz NS




\Hog“gﬁxg\_ Ta’lim va innovatsion tadgiqotlar (2026 tiun NeOl)

ola bordi. Bolalar folklorshunosligida ham shu yo‘nalishda ilmiy tadqiqotlar yaratildi. Jumladan,
Temirova Jamila Hasanovnaning “Rus va o°‘zbek bolalar o‘yin folklori tipologiyasi” mavzusida
yozilgan dissertatsiyasini qiyosiy-tipologik yo‘nalishdagi ishlar sirasiga kiritish mumkin. Unda
rus va o‘zbek bolalar o‘yin folklorining genezisi, rivojlanish omillari, janrlar tizimi, syujet tarkibi,
tipologik xususiyatlari hamda ijro usullari qiyosiy-tipologik jihatdan tahlil qilingan.

Tadqiqotchi ikki xalq o‘yin folklorini o‘rganar ekan, ulardagi mushtarak va farqli jihatlarni
aniq chegara bilan ko‘rsatadi. Masalan: “... rus va o‘zbek bolalari repertuarida o‘yin bilan bog‘liq
janrlar yaxshi saqlanganligi aniqglandi. Uning tarkibiy jihatini o‘rganish jarayonida ularning bir
qator o‘xshash darajalari aniqlandi. Jumladan, rus va o‘zbek an’anaviy o‘yinlari tarkibiga o‘yin
mugaddimasi (chorlamalar, sanamalar va naqarotlar), o‘yin yakuni kiradi”.

Shuningdek, tadqgiqotchi “chorlama” va “golosyanka” o‘rtasidagi funksional farqni ham
ko‘rsatadi.

Yuqorida ajratib ko‘rsatilgan o‘zbek bolalar folklorshunosligining nazariy yo‘nalishlari
shartli ekanligini ta’kidlash joiz. Folklorshunoslikning ushbu sohasi kengayib, ilmiy yangilik
va izlanishlar asosida takomillasha borishi muqgarrar. Bu esa o‘zbek bolalar folklorshunosligi
maktabida yillar davomida yaratilib, badiiy jihatdan sayqallanib kelgan va hozirga qadar o‘zining
jonli ijro holatiga ega bo‘lgan o‘zbek bolalar poetik ijodini o‘rganish borasida yangi fundamental
tadqgiqotlar yuzaga kelishiga sabab bo‘ladi.
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Annotatsiya. Maqgolada o ‘zbek adabiy tilida ko ‘plik ma ’nosining donalab sanaladigan otning
o ‘zak, negizi orqali ifodalanishi orqali ifodalanishi bayon gilinadi. Donalab sanaladigang otning
o zak,negizi ko ‘plikning ko ‘rinishlari: ikkilik, ikkidan ortiq aniq migdor, noaniq bo ‘linuvchan
ko ‘plik, jamlik, umumiylik ma’nolariga betaraf bo ‘Iganidan mazkur ma’nolarni qulay vosita
yvordamida ifodalaydi. Otning o ‘zak, negizi qulay vosita yordamida ko ‘plikni bildirganda ta’kid
nazarda tutilmaganda -lar qo ‘shimchasi tejaladi. Biroq hozirgi kunda ilmiy matn, matbuot,
televideniyeda tejamkorlikka rioya qgilinmayapti. Maqgolada -lar qo ‘shimchasining ortigcha,
noo ‘rin qo ‘llanish holatlari ham tahlil gilingan.

Kalit so zlar: son-migdor kategoriyasi, birlik, ko plik, ikkilik, ikkidan ortiq aniq migdor,
noaniq bo ‘linuvchan ko ‘plik, jamlik, umumiylik, -lar qo ‘shimchasi tejamkorlik, nutgning sofligi,
adabiy meyor.

BbBIPA’KEHUE 3HAYUEHUA MHOXECTBEHHOCTH B Y3BEKCKOM
JIMTEPATYPHOM SA3BIKE 1 JKOHOMUA

Aunnomayusi. B cmamve onucvliéaemcs 8blpajdceHue 3HAYeHUs. MHONCECHBEHHO20 YUCIA 8
V30EKCKOMIUMEPAmypHOMAZbIKE NOCPEOCMBOMKOPHAUOCHOBBLUCYUCTIEMO20 CYUWeCMBUMENLHOZO.
TlockonbKy OHO HEUMPANIbHO K 6UOAM 3HAUEHUSL MHONCECMBEHHOCMU: 0BOUCMBEHHOCHIU, MOYHOMY
Konuwecmay Oolee 08YX, HeONnpeoeleHHYI0 OelUMYH MHOMICECMBEHHOCMb, COOUPamenrbHOCmU,
00WHOCIU, MO OHO BbIPAdICAEN dMU 3HAYEHUSL C NOMOUWbIO YO0OH020 cpedcmea. Koeoa kopenw
U OCHOBA UMEHU CYUWeCmMBUMEIbHO20 BbIPANCENT MHONICECMBEHHOCMb ¢ NOMOWbI0 YOOOH02O0
cpeocmea, ecii MHONCeCMB8EeHHOCMb He Noouépkusaemcs, agguc -nap sxonomumcst. QOHako
Ce200Hs 8 HAYYHLIX MEKCMaAx, npecce u menesuoeHuu He coonwdemcs dkoHomuu. B cmamove
MaK’ce AHATUIUPYIOMCSL CYYAU YPEIMEPHO20 U HEYMECMH020 ynompeodienus cy@ukca -rap.

Knrouegvle cnosa: kameeopus uucia-konuuecmed, eOUHCMEEHHOE YUCIO, MHOICECMBEHHOe
YUCno, O0BOUCMBEHHOCMb, MOYHOe KOIU4ecmeo 0Oonee O08YX, HeOnpeoeNeHHas Oenumdsl
MHOJICECMBEHHOCTb, COOUPAMENLHOCb, 0OUHOCHb, APOUKC -1ap, IKOHOMUSL, YUCTIOMA pPedl,
JIUmMepamypHas. Hopmd.

EXPRESSING THE MEANING OF PLURALITY IN THE UZBEK LITERARY
LANGUAGE AND ECONOMY

Abstract. The article describes the expression of the meaning of the plural in the Uzbek literary
language through the root and stem of a countable noun. Since it is neutral to the types of meaning
of plurality: duality, exact quantity more than two, indefinite divisible plurality, collectivity,
generality, it expresses these meanings using a convenient device. When the root and stem of a
noun expresses plurality by a convenient means, if plurality is not emphasized, the affix -lar is
saved. However, today, in scientific texts, the press and television, economy is not observed. The
article also analyzes cases of excessive and inappropriate use of the suffix -lar.

Key words: category of number-quantity, singular number, plural number, duality, exact
quantity more than two, indefinite divisible plurality, collectivity, generality, affix -lar, economy,
purity of speech, literary norm.
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Chunki so‘z va qo‘shimcha ma’nodoshligi son-miqdor bildiruvchi vosita—lar orasida ham mavjud.
Jumladan otda ko‘plik ma’nosi lug‘aviy vosita (birdan katta son, hisob so‘z, miqdor olmoshi,
sifatning o‘zak, negizi, ravishning o‘zak, negizi, fe’lning o‘zak, negizi, ibora) yordamida yoki
qo‘shimcha (-lar) orqali ifodalanadi: ikkita galam, bir quchoq gul, hamma talaba, sanoqsiz yulduz,
ko‘p odam; qalamlar, gullar, talabalar, yulduzlar, odamlar. Misollardan ko‘rinib turibdiki ko‘plik
ma’nosi lug‘aviy vositadan anglashilganda otga -lar qo‘shil-maydi. Bu ko‘plik bildiruvchi so‘z
(lug‘aviy vosita) va qo‘shimcha (morfologik vosita) orasida ma’nodoshlik borligini ko‘rsatadi.
Ma’nodosh vositalarning qo‘l-lanishi gap, matnning hissiy-nohissiyligi aniqrog‘i ko‘plik—ning
ta’kidlab ta’kid—lan—masligi bilan bog‘liq. Ko‘plikni ta’kidlash nazarda tutilmasa lug‘aviy
vositaning o°zi yetarli bo‘lib qo‘shimcha qo‘llanmaydi. Demak bu holda so‘z emas, qo‘-shimcha
tejaladi. Hissiy bayonda ya’ni ko‘plikni ta’kidlash nazarda tutilganda lug‘aviy vosita bilan birga
morfologik vosita (-lar) ham qo‘llanadi. Bunday holda qo‘shimcha konnotatsiya ifodalashga
xizmat qiladi. Ko‘plikni ta’kidlash zarur bo‘lmaganda otga qo‘shimcha qo‘shilsa ortigcha,
noo‘rin qo‘llangan bo‘ladi. Bunday holda adabiy me’yor buzilib estetik omilga putur yetadsi,
nutq g‘alizlashib tilimizning ko‘rki zaiflashadi. Shunga ko‘ra bu faslda badiiy, ilmiy, publitsistik,
rasmiy uslubdagi matnlarda qo‘shimchaning o‘rinli-noo‘rin qo‘llanishi ham tahlil gilinadi.

Ushbu mavzuda son-miqdor ma’nosi funksional-semantik kategoriya tarzida o‘rganiladi.
Bu atama umumiy ma’noga ega bo‘lib o‘zaro munosabatga kirisha-digan muayyan vositalar
sistemasini bildiradi [2; 3; 4; 5]. Masalaga funksional-semantik kategoriya tarzida yondashilganda
son-miqdor ma’nosini ifodalovchi lisoniy vosita hamda g‘ayrilisoniy omilning barchasi qamrab
olinadi. Bu esa funksional yondashuvning zaruriy shartidir

Asosiy gism. Donalab sanaladigang otning o‘zak, negizi birlik va ko‘plik (ikkilik, ikkidan ortiq
aniq miqdor, noaniq bo‘linuvchan ko‘plik, jamlik, umumiylik) ma’nolariga betaraf bo‘lganidan
mazkur ma’nolarni qulay vosita yordamida ifodalaydi.

Ko‘plik ifodalanishiga quyidagi vositalar qulaylik tug‘dirdi.

Ikki va undan katta sanoq son va jamlovchi son aniq ko‘plik ifodalanishiga qulaylik

tug‘diradi: ikki bola, ikkita kalit, uch kishi, yigirmata uy, to‘rtala nomzod.

Mavjudotning donalab sanalishini konkretlashtirish uchun son bilan hisob so‘z ishlatiladi:
ikki dona anor, uch nusxa kitob, besh nafar yigit. Hisob so‘z ayrim holda mavjudotni anigshtirib
ko‘rsatishga ham xizmat qiladi. Masalan o‘zbek tilida o‘simlik nomi ham o‘simlikning o‘zini ham
uning mevasini bildiradi. Shuning uchun o‘simlikning o‘zini ko‘rsatish uchun boshqga hisob so‘z,
mevasini anglatish uchun boshqa so‘z ishlatiladi: to‘rt tup anjir — to‘rt dona anjir. Bu misollarda
ko‘plik ma’nosi uchun qulaylik so‘z birikmasida vujudga kelyapti. Demak bunday birikmalar
donalab sanaladigan otda aniq ko‘plik namoyon bo‘lishi uchun qulay kontekst vazifasini bajaradi.

Ikki va undan katta son ko*plikni bildirganidan bunday son bilan -lar qo‘shim-chasi orasida
ma’nodoshlik mavjud. Biroq bu ma’nodosh vositalar ifodalaydigan ko‘plik bir-biridan farq qiladi:
son aniq ko‘plikni, -lar esa noaniq ko‘plikni bil-diradi. Shuning uchun donalab sanaladigan ot
oldidan aniq miqdorni bildiruvchi sanoq, dona son kelganda nohissiy bayonda ham hissiy bayonda
ham -lar ishla-tilmaydi. Bu fikrni A. Qahhor asarlarining statistik tahlili ham tasdiglaydi. Bunday
birikmaning yozuvchi asarlarida uchrash miqdori quyidagi jadvalda ko‘rsatilgan.

So‘z birikmasi | Qo‘shchin | O‘tmishdan | Sinchala | Sarob | Muhabba

or ertaklar k t
chiroglari
sanoq, dona son + 52 28 15 9 7

sanaladigan ot
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Bularning birortasida otga -lar qo‘shilmagan. Namuna tarigasida bir nechta misol keliramiz:
to‘rtta behi (A. Qahhor, Qo‘shchinor chiroqlari); qirq yigit (A. Qah—————————>— hor,

Qo‘shchinor chiroglari); sakkiz ayol, to‘rtta non (A. Qahhor, O‘t-mish—dan ertaklar); yigirmata
uy, o‘n bir kishi, to‘rtala nomzod (A. Qahhor, Sinchalak); ikkita stol, yetti kishi (A. Qahhor,
Sarob); ikkita eski ko‘ylak, uchta farzand (A. Qahhor, Muhabbat). Bundan xulosa qilish mumkinki
adib o‘zbek tili qurilishining bosh xususiyatiga (tejamkorlikka) izchil rioya qilgan.

Lekin hozirgi kunda matbuot, televideniyeda rus, ingliz tili ta’sirida bunday birikmalarda
otga -lar qo‘shib ishlatilmoqda. Misol uchun Ma’rifat gazetasining bitta sonini (2002, 6-iyul) olib
ko‘ramiz: 5 ta intervyu-suhbatlar (3-bet), 10 nafar tanlov hay’ati a’zolari (3-bet) 81 ta sog‘ligni
saglash muassasalari (4-bet), 42 ta eng hayotiy masalalardan (6-bet), 15 ta fakultetlar (7-bet), 64
nafar sportchilar (15-bet). Ko‘rinadiki bitta sonning o‘zida -lar 5 marta ortiqcha ishlatilgan.

O‘zbekiston bunyodkori gazetasining bir soniga (2023-yil 8-avgust) nazar tashlaymiz: 6 ta
yopiq va 7 ta ochiq sport inshootlari (1-bet), 162 ta tibbiy jihozlar (1-bet), 18 ta uylarni (2-bet).
Bu birikmalarda ham -lar ortigcha qo‘llangan.

Quyidagi misollar Xalq yo‘li gazetasi (2023-yil 7-avgust soni)dan: 281811 nafar ishlovchilar
(1-bet), 2000 taragamli eshitish moslamalari (2-bet), 1126 nafar fuqarolar (3-bet), 846 nafar ishchi-
xizmatchilar (3-bet), 12 nafar xodimlarning (3-bet), 8 nafar Ikkinchi jahon urushi ishtirokchilari
(3-bet), 260 nafar mehnat faxriylarining (3-bet), 12 ming 341 nafar bolajonlar (3-bet), 9 ta bolalarni
sog‘lomlashtirish oromgohlarida (3-bet), 366 ta yonilg‘i to‘ldirish shaxobchalarida (6-bet).

Mana bu misollar Boshlang‘ich ta’lim jurnali (2001, 4-son)dan: 8 ta nodavlat ta’lim
muassasalari, 210 ta xonadon bog‘chalari, 11 tup karam va 9 tup baqlajon ko‘chatlari.

Bunday holat televideniyeda ham tez-tez uchraydi: bir yuz ikki dona tasviriy san’at asarlari, 5
ta maktab va 2 ta bolalar bog‘chalari (Davr axborot dasturi, 2002, 7 avgust.).

Yugoridagi misollarda otga -lar qo‘shib ishlatilishini o‘zbek adabiy tili me’yoriga mos deb
bo‘Imaydi.

Son eganing aniqlovchisi bo‘lib kelganda subyektning ko‘pligini bildiradi. Bunday
holda egada ham kesimda ham -lar tejaladi: Beshta otliq yetib keldi. (A. Qah—hor, Qo‘shchinor
chiroqlari). Hovlida besh-olti kishi g‘ivirlab yuribdi (O°. Umar—bekov, Yulduzlar) Eshik oldida
beshta ot gator turar edi (A. Qahhor, Qo‘shchinor chiroqlari).

Hozirgi kun matbuotida ana shu qoidaga rioya qilinmay ega va kesimga -lar qo‘shib
ishlatilmoqda: Musobaqgada 1, 2, 4, 5, 9, 10, 11, 15, 31- o‘rta maktablardan 64 nafar sportchilar
ishtirok etdilar (Ma’rifat gazetasi, 2002, 6 iyul). Bu gal ham qizg‘in bahslar ostida o‘tgan «Yil
o‘qituvchisi — 2001» ko‘rik tanloviga turli viloyatlardan kelgan 14 nafar sara o‘qituvchilar
qatnashdilar (Boshlang‘ich ta’lim jurnali, 2001, 4-son). Keyingi misolda hol bo‘lib kelgan otda
ham -lar ortigcha. Mana bu gapda esa -lar ikki marta otga, bir marta fe’l (kesim)ga ortigcha
qo‘shilgan: Mazkur mehnat yarmarkalarida shahar va tumanlarda faoliyat yuritayotgan 3364 ta
korxona, muassasa va tashki—lotlar 25 ming 663 ta bo‘sh ish o‘rinlari bilan qatnashdilar (Xalq
yo‘li gazetasi, 2023-yil 7-avgust, 3-bet).

Quyidagi vositalar donalab sanaladigan otda noaniq bo‘linuvchan ko‘plik ifodalanishiga
qulaylik tug‘diradi.

Sifatning o‘zak, negizi: talay anor, tumonat odam, sanoqsiz nihol, behisob chumchuq, turli
hayvon, har xil kapalak, ko‘pgina o‘simlik, anchagina tarvuz.

Ravish: ko‘p bola, oz askar, bir nechadan quyon, bir nechta sigir, bir gancha maktub.

Ot: ko‘pchilik dehqon, aksariyat bino.

Takroriy so‘z: semiz-semiz qo‘y, baland-baland bino, choynakday-choynakday behi, mitti-
mitti qo‘ng‘iz, g‘ij-g‘1j pashsha.

Yugqoridagi hollarda donalab sanaladigan ot qulaylik tug‘diruvchi vosita yordamida noaniq
bo‘linuvchan ko‘plik ifodalagan. Ko‘plik ma’nosi uchun qulay-lik so‘z birikmasida vujudga
kelyapti. Demak bunday birikmalar donalab sanala-digan otda noaniq bo‘linuvchan ko‘plik
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namoyon bo‘lishi uchun qulay kontekst vazifasini bajaradi.

Quyidagi hollarda noaniq bo‘linuvchan ko‘plik kuchaytirib ifodalanadi.

Ayrim so‘z tarkibidagi unli cho‘zib talaffuz qilinadi: ko‘o‘p baliq, mo‘o‘l terak, aancha
qog‘oz.

Migqdor bildiruvchi so‘z oldidan juda so‘zi ishlatiladi: juda ko‘p kitob.

Yirik migdorni bildiruvchi son, olam, dunyo kabi otlar takror ishlatiladi: million-million
odam, milliard-milliard yulduz, olam-olam yog‘och, dunyo-dunyo chigirtka. Bunday birikma
donalab sanaladigan otda ham ko‘plik namoyon bo‘lishi uchun qulay ham ko*plikni ta’kidlovchi
kontekst vazifasini bajaradi. Ko*plikni ta’kidlovchi vosita hissiy bayonda ishlatiladi:

Mana senga olam-olam gul
Etagingga sig‘ganicha ol. (H. Olimjon)

Ot oldidan kelib noaniq bo‘linuvchan ko‘plikni bildiruvchi so‘z bilan -lar qo‘shimchasi
orasida ma’nodoshlik mavjud. Bunday birikmada nohissiy bayonda -lar tejaladi: Baligchidan
o‘n sakkizta gayiq oz vaqtida yetib kelmaganda talay odam o‘ladigan bo‘lgan ekan. (A. Qahhor,
Qo‘shchinor chiroqlari). Qish kunlari-dan birida qulay payt keldi: bir necha ovchi o‘sha tomonga
— daryo bo‘yiga ovga chiqadigan bo‘lib qoldi (A. Qahhor, Xotinlar).

Bu misollar A. Qahhor asarlaridan olingan bo‘lib adib lug‘aviy miqdorni inobatga olib
otga -lar qo‘shmagan. Lekin yozuvchi barcha o‘rinda ham tejam-korlikka rioya qilmaydi.
Quyidagi birikmalarda nohissiy bayonda otga -lar qo‘shib ishlatilgan: Qishlogning kiraverishida
talay bolalar muz tiyg‘anmoqda edi (A. Qahhor, Xotinlar). Salimxon O‘zbekistonlik bir necha
o‘quvchilarni meh-monga chagqirdi (A. Qahhor, Sarob). Ko‘rinib turibdiki bu gaplarda bayon tarzi
nohissiy bo‘lib yuqorida keltirilgan misollardan farq qilmaydi. Binobarin ko‘plikni ta’kidlash
nazarda tutilmaganidan, uning lug‘aviy vosita (talay, bir necha) bilan ifodalanishi yetarli bo‘lib
morfologik vosita (-lar)ni ishlatishga hojat yo‘q.

Hozirgi kun matbuotida bunday birikmada -lar qo‘shimchasining tejalmay ishlatilishi
ko*p uchraydi. Quyidagi misollar Ma’rifat gazetasi (2002, 6-iyul soni)dan olingan: turli tadbirlar
(2-bet), ayrim kishilar (2-bet), bir qancha mulohazalar (2-bet), ko‘pdan-ko‘p savollar (2-bet),
minglab bolajonlarimiz (2-bet), ko‘pgina ta’lim muassasalari (3-bet), yangi-yangi do‘stlar (4-bet),
turli safarlar (4-bet), ko‘p hollarda (4-bet), turli adabiyotlar (4-bet), turli viloyatlar (6-bet),
turli muammolarni (6-bet), qator masalalar (6-bet), ko‘p ishlar (9-bet), ko‘pgina o‘quvchilar (9-
bet), o‘n nafarcha iqtidorli o‘quvchilar (9-bet), o‘nlab igtidorli o‘quvchilarni (9-bet). Ko‘rinadiki
har bir sahifada kamida 3-4 joyda otga -lar noo‘rin qo‘shilgan. Mana bu misollar O‘zbekiston
bunyodkori gazetasi (2023-yil 8-avgust soni)dan: ko‘plab turar joylar (1-bet), 7000 dan ortiq
jarrohlik amaliyotlarida (1-bet), bir qator taklif va mulohazalar (2-bet), ayrim ko‘chalar (2-bet), bir
qancha imkoniyatlarga (3-bet). Quyidagi misollar Yangi O‘zbekiston gazetasi (2023-yil 8-avgust
soni)dan: turli sohalar (2-bet), ko‘plab bo‘sh ish o‘rinlari (2-bet), qator imtiyoz va imkoniyatlar
(2-bet), qator ekologik muammolar (4-bet), bir necha asrlardan buyon (4-bet), bir qator natijalarga
(5-bet).

Televideniyeda ham ko‘p o‘rinda tejamkorlikka rioya gilinmayapti. Quyi-dagi misollar Davr
axborot dasturi (2002, 7 avgust soni)dan: bir millionga yaqin kuygan simobli yoritgichlar, turli
tadbirlar, saksondan ortiq eksponatlari, mamlakatning ko‘pgina siyosiy arboblari, juda ko‘p
yangi qo‘shiglar, dunyoning gqanchadan-qgancha mamlakatlariga, turli nodir qo lyozmalar turli
stadionlarida. Quyidagi misollar Sport telekanali ko‘rsatuvlaridan: Neymar ko‘p ishlardan ozod
qilingan bo‘lsa kerak. (2022-yil 25-noyabr) Ko‘plab turnirlarni o‘tkazib yuboryapti. (2022-yil
25-noyabr) Manabumisollar esa Madaniyat vama’rifat telekanalidan: Mening uyimgako‘p zararlar
yetkazildi. (2022-yil 1-dekabr) Bir-ikkita o‘rtog‘larim tabriklagan bo‘ldi. (2022-yil 1-dekabr) Bir
necha filmlarni ko‘rganmiz. (2022-yil 10-dekabr) Bir necha ziyolilar bu haqda bosh qotirar edi.
(2022-yil 14-dekabr) Bunday qo‘llanish jurnalistlarda hali milliy ruh shakllanmaganligidan, rus
tili ta’siridan qutul—magaganligidan dalolat beradi.

Qo‘shimchani tejamay ishlatish ilmiy matnlarda ham ancha-muncha uchrab turadi. Mana bu
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misollar Jahon jug* roﬁyasi (2012-y1l 29-1yuldagi) ko‘rsatuvidan: millionlab turli-tuman jonivorlar,
ko‘pgina raqgiblar, o‘n millionlab shox-chorloglar, har xil jonivorlarga, ba’zi jonivorlarga,
milliontagacha g‘ijjakchi yoki jozibador krablar, son-sanoqsiz jonivorlar galashib yotganda, juda
ko*p dengiz otlari, millionlab mayda baliqglar.

Miqdor bildiruvchi so‘z fagat aniqlovchi emas, gapning boshga bo‘lagi bo‘lib kelganda ham
noaniq bo‘linuvchan ko‘plik uchun qulay vosita vazifasini bajaraveradi: Tarbiyaga doir kitob
kop. (A. Qahhor, Ayb kimda) Odam yig‘ildi. (A. Qahhor, O‘tmishdan ertaklar) Stansiyada odam
siyrak. (A. Qahhor, Sincha—lak) O‘quvchi orttirish kerak. (A. Qahhor, Sarob) Uyimizni kitob
bosib ketgan. (A. Qahhor, Kitob shavq bilan oqilishi kerak) Bu misollarda tub otdan ko‘plik
anglashilishiga kesim vasifasidagi so‘zning lug‘aviy mazmuni yordam bergan.

Bir gapda ko‘plik uchun qulaylik tug‘diruvchi birdan ortiq vosita ishlatilishi mumkin:
Har kuni uydan bitta-ikkita mehmon uzilmaydi. (A. Qahhor, Sarob) Bu gapda ko‘plik son va fe’l
yordamida namoyon bo‘lgan. Son miqgdorni aniqlashtirib kelyapti.

To‘kilgan tut tushgan yerida ezilib, suvi tirqirab ketar edi. (A. Qahhor, Qo‘shchinor
chiroglari) Bu misolda ko‘plik ikkita vosita ya’ni aniqlovchi bo‘lib kelgan sifatdosh (to‘kilgan)
va fe’lning -ar edi shakli yordamida ifodalangan. Sifatdosh tushirib qoldirilsa ham ko‘plik
ifodalanaveradi. Chunki fe’lning -ar edi shaklida davomiylik ma’nosi bor [10, 34]. Shuning
uchun bu gapda aniglovchi o‘rnida bir sonini qo‘llab bo‘lmaydi. Bu gapdagi aniglovchini tushirib
qoldirib fe’l qo‘shimchsi -di bilan almashtirilsa tub ot (tut) birlik ma’nosini ifodalaydi.

Yuqorida keltirilgan misollardagi kabi miqdor bildiruvchi yoki mazmuni—dan ko‘plik
anglashiluvchi so‘z birikmada emas, gapda biror bo‘lak bo‘lib kelganda ham u bilan mazmunan
bog‘langan ot -lar olmaydi: Yangi kasb, yangi hunar ko‘p (A. Qahhor, Sinchalak). Miltiq ulashildi
(A. Qahhor, Oltin yulduz). Odam ko‘p (A. Qah—hor, O‘tmishdan ertaklar). Bozorda odam siyrak.
(A. Qahhor, O‘tmishdan ertaklar). O‘quvchingiz ko‘payadi (A. Qahhor, Sarob). Savol yog-‘ilib
ketdi (A. Qahhor, Qo‘shchinor chiroglari). O‘zbekistonda yozuvchi ko‘p. (A. Qahhor, Sarob).
Bu misollar Abdulla Qahhor galamiga mansub. Adib bu o‘rinlarida tejam-korlikka rioya qilgan.
Lekin ayrim o‘rinda yozuvchi bunday holda otga -lar qo‘shib ishlatadi: Kooperativdan mijozlar
ko‘p. (A. Qahhor, Sarob) Toshkentda zo‘r olimlar ko‘p (A. Qahhor, Qo‘shchinor chiroqlari).
Soyabon aravalar ko‘p. (A. Qahhor, O‘tmishdan ertaklar). Bu gaplarda bayon nohissiy bo‘lib
so‘zlov-chining magqsadi hissiy munosabat bildirmay neytral xabar yetkazish. Shunga ko‘ra
ko‘plikni ta’kidlash nazarda tutilmaganidan qo‘shimcha tejalishi kerak edi. Tejamkorlikka rioya
gilinmaganidan mazkur misollarda otga -lar qo‘shilishini to‘g‘ri deya olmaymiz.

Matbuot, televideniyeda bunday holda otga -lar qo‘shib ishlatish ancha-muncha uchrab
turadi. Hurriyat gazetasi sahifalariga nazar tashlaylik: Viloyat miqyosidagi gazetalar ham
behisob (2002, 27 iyun). Biz yosh jurnalistlar ko‘payayotganidan sevinamiz ( 2002, 27 iyun).
Quyidagi misollar Turkiston gazetasidan: nashrlar ko‘payib ketdi, gilinishi lozim bo‘lgan ishlar
talaygina, gazetalar ham uncha ko‘p emas, sanoqli edi, tadbirkorlar soni ortib ( 2002, 27 1yul).
Quyidagi misollar Qishloq hayoti gazetasidan: Shu bilan birga, maktab ta’limi sohasida dolzarb
masalalar hali ko‘p (2023-yil 30-avgust soni, 1-bet). Bu gapda vergul ham ortiqcha qo‘llangan.
Yangi Namangan tumanida aholi bandligini ta’minlash bilan bir gatorda tumanning iqtisodiy
rivojiga hissa qo‘shayotgan korxonalar ko‘p (2023-yil 10-avgust soni, 1-bet). ...ko‘saklar soni
va vaznini oshirish, Sababi, oromgohda juda ko‘p do‘stlar orttirdim. (2023-yil 3-avgust soni,
3-bet) Suvni tejaydigan texnologiyalarning afzalliklari ko‘p. Zamonaviy gaz-chang tozalash
uskunalarini o‘rnatishning afzalliklari ko‘p. ... qiyinchiliklar ko‘p bo‘layotgani (2023-yil 20-iyul
soni, 1-bet), ... ishchilar soni esa 2 baravarga oshdi (2023-yil 20-iyul soni, 2-bet), ... turlarini
ko‘paytirishga (2023-yil 20-iyul soni, 3-bet). Mana bu misollar Boshlang‘ich ta’lim jurnalidan:
Yutuglar ko‘p. — Darsliklar sonini ko‘paytirish kerak. — O‘qituvchilar uchun tarqatma materiallar,
usuliy qo‘llanmalar soni yanada ko‘paytirilsa (2001, 4-son). Quyidagi misollar turli telekanaldan
olingan: Bu vaqtda avtobus bekatida odamlar ko‘p edi (Davr axborot dasturi, 2002, 7-avgust).
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Hujumni shakllantiruvchi futbolchilar ko‘p (Sport telekanali, 2022, 23-noyabr).O‘zbekiston
terma jamoasidan jahon chempion—lari ko‘p (Sport telekanali, 2022, 2-dekabr). Albatta bugun
savollarimiz ko‘p (Madaniyat va ma’rifat telekanali, 2022, 10-dekabr).

Matnda qulay vosita oldingi yoki keyingi gapda kelishi mumkin: To‘rt quti urug‘ni o‘z qo‘li
bilan keltirib berdi. Hademay qurt ko‘m-ko‘k barg ustida o‘rmalab qoldi. (A. Qahhor, Kampirlar
sim qoqdi) Bu misolda tub ot (qurt)ning ko‘plik ifodalashiga birinchi gapdagi lug‘aviy vosita
(to‘rt quti urug®) qulaylik tug‘dirgan. Birinchi gap tushirib qoldirilsa tub ot migdori aniq bo‘lmay
qoladi. Quyidagi misolda esa qulaylik tug‘diruvchi vosita keyingi gapda kelgan. Mehmon kelgan
edi. — Yo‘lda ko‘rdim. Ertaga aniq kelishadi (A. Qahhor, Qo‘shchinor chiroglari). Tinglovchi
mehmonning miqdoridan xabardor shuning uchun fe’lning ko*plik shakli (kelishadi)ni qo‘llaydi.

Quyidagi misol qo‘shma gapdan iborat bo‘lib birinchi gapdagi tub otning ko‘pligi ikkinchi
gapdagi juft sondan anglashiladi: Bola o‘rikni oldi, bir-ikkitasini yedi (A. Qahhor, O‘tmishdan
ertaklar). Bu kontekstda ikkinchi gap tushirib qoldirilsa tub otda birlik ma’nosiga munosabat
sezilib qoladi.

Bitta otga qo‘shilgan -lar ikkinchisidan ham noaniq bo‘linuvchan ko‘plik anglashilishiga
yordam beradi. Binobarin donalab sanaladigan otda ko‘plik ifoda-lanishiga morfologik vosita ham
qulaylik tug‘diradi. Yakshanba kuni ovqatdan keyin bolalarga kuzgi paxtalik nimcha berildi. (A.
Qahhor, O‘tmishdan ertaklar). Bu gapda donalab sanaladigan ot (nimcha)ning ko‘plik ifodalashiga
u bilan mazmunan bog‘langan -lar li ot (bolalar) yordam bergan. Quyidagi misol ham xususiyati
jihatidan yuqoridagiga o‘xshash: To‘plardan g‘ilof olindi (A. Qahhor, Oltin yulduz). -lar tushirib
qoldirilsa ikkala otda ham birlik namoyon bo‘ladi.

Bunday holda -lar olgan so‘z ot emas, olmosh ham bo‘lishi mumkin: Bombay aholisi
sizlarday mehmonni kutish bilan faxrlanadi (A. Qahhor, Salom hind xalqgiga). Bu misolda ko‘plik
ifodalanishiga -lar shaklidagi kishilik olmoshi yordam bergan. Qo‘shimcha tushirib qoldirilsa siz
olmoshi birlik va ko‘plikka betaraf bo‘lganidan tub otning miqdori ham noaniq bo‘lib qoladi.

Ko‘plikni bildirgan ega kesim bo‘lib kelgan otda ko‘plik ifodalanishiga qulaylik tug‘diradi:
Akalarim injener. Opalari tikuvchi. Lekin hammasi ham hali usta ko‘rmagan shogird. (A. Qahhor,
Kartina) Bizni sotib olgani yo‘q, biz meros qulmiz. (J. Sharipov, Xorazm) Birinchi, ikkinchi
misolda -lar shaklidagi ot, uchinchi misolda miqdor olmoshi, to‘rtinchi misolda kishilik olmoshi
va shaxs, son qo‘shimchasi kesim vazifasidagi otning ko‘plik ifodalashi uchun qulay vosita
vazifasini bajargan. Bunday holda ham qo‘shimcha (-lar) tejaladi.

Biroq televideniyeda ko‘p holda tejamkorlikka rioya qilinmay ot kesimga -lar
qo‘shilyapti. Quyidagi misollar Sport telekanali ko‘rsatuvlaridan olindi: Yaponiyalik muxlislar
eng ajoyib muxlislar desa bo‘ladi. ( 2022-yil 24-noyabr) Avstraliya Yaponiya bilan ancha yaxshi
imko—niyat—larga egalar. ( 1-dekabr). Ikkalasi ham drebling sohiblari. (2022-yil 1-dekabr)
Bizning muxlislarimizning hammasi kitobxonlardir. (2022-yil 1-dekabr) Bular xavfli futbolchilar
ekanini hamma biladi. (2022-yil 5-dekabr) Ular Mugbil toshotarlar. (2022-yil 5-dekabr) Koreya
futbolchilari oldinga o‘tishga majburlar. (2022-yil 5-dekabr) Mana bu misollar Madaniyat va
ma’rifat telekanalidan: Biz buyuk ajdodlarning avlod-larimiz.(2022-yil 21-noyabr) Biz mana
shu tumanning fuqarolarimiz. (2022-yil 24-noyabr) Bu farzandlar olimlar bo‘lyapti. (2022-
yil 24-noyabr) Bu qarzlar 1-2 kun ichida yig‘ilgan qarzlar emas. (2022-yil 24-noyabr) Bular
ham puldor ayollar. (2022-yil 25-noyabr) AQSH terma jamoasining o‘yinchilari ko‘pchiligi
mubhojirlarning farzandlari. (2022-yil 26-noyabr) Bu misolda kesim bo‘lib kelgan otning ko‘plik
ifodalishiga uchta vosita qulaylik tug‘dirgan: eganing aniqlovchisi, ega vazifasidagi jamlovchi
ot va kesimning aniqlovchisi. Binobarin kesimga -lar qo‘shishga ehtiyoj yo‘q. Bular kelgusi
shifokorlar. (2022-yil 26-noyabr) Bular ansamblda solistlar bo‘lgan-da. (2022-yil 26-noyabr)
Chunki biz deputatlarmiz. (2022-yil 28-noyabr) Bu dunyo katta sahna. Biz unda aktyorlarmiz.
(2022-yil 30-noyabr) Haqgigatan ham baxtli insonlarmiz. (2022-yil 3-dekabr) Bu misolda donalab
sanaladigan otning ko‘plik ifodalashiga shaxs, son qo‘shimchasi (-miz) qulaylik tug‘dirgan,
shuning uchun -lar ni qo‘l—lashga ehtiyoj yo‘q. Mening asosiy bemorlarim san’atkorlar. (2022-
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yil 3-dekabr) Sizlar mening bemorlarimsizlar. (2022-yil 3-dekabr) Bu gapda ko‘plik ma’nosi ega
vazifasidagi kishilik olmoshidan anglashilgan, shu sababli kesim bo‘lib kelgan ot va tuslovchi
qo‘shimchadagi -lar ortigcha. Biz ham hamma qatori xudoning bandalarimiz. (2022-yil 11-dekabr,
Gandi filmidan) Biz hindlar va musulmonlar xudoning bandalarimiz. (2022-yil 11-dekabr, Gandi
filmidan)

Aniglovchi miqdor bildir-maydigan so‘zdan ifodalanganda aniglanmishga -lar
qo‘shilmaydi: Biz, bolalar daraxtlarning shoxiga, tomlarga chiqib uzogdan qarab turdik (A.
Qahhor, O‘tmishdan ertaklar). Daraxtlarning shoxi bitta bo‘l-masligi mantigan ayon bo‘lganidan
-lar tejalgan. Quyidagi misolda ham tejam-korlikka rioya qilingan. Anchadan keyin odamlarning
ovozi eshitildi (A. Qahhor, Sarob). Mazkur qoidaga mos kelganidan quyidagi misollarda
aniqlanmishga -lar qo‘shilishini to‘g‘ri deya olmaymiz: Portretlari osilgan kishilarning nomlarini
aytib qgichgqirishar edi. (A. Qahhor, Qo‘shchinor chiroglari). Bu vazifani bajarishda sizlarning
yordamlaringizga muhtojmiz. (A. Qahhor, Kartina)

Matbuotda bunday birikmada otga -lar qo‘shib ishlatilishi uchrab turadi: Yoki qadimgi
davrlarda mavjud bo‘lgan podsholiklarning, davlatlarning nomlari gayd etilganda, ularning
hozirgi o‘rni, hududi qavs ichida bo‘lsa ham berilmagan (Boshlang‘ich ta’lim jurnali, 2001,
4-son). Boshqa muharrirlarning gazetada o‘z ruknlari bor (Tafakkur jurnali, 2002, 2-son).

Donalab sanaladigan ot uyushib kelganda ta’kid nazarda tutilmasa -lar oxirgi bo‘lakka
qo‘shilb qolgan uyushiq bo‘lakning ham ko‘pligini bildiradi: Toshkent ko‘chalaridan avtobus,
tramvay, trolleybuslar qatnaydi (M. Hamidova, Tosh-kentim — onam). Ko‘plikni ta’kidlash
nazarda tutilsa uyushiq bo‘lakning har biriga qo‘shiladi. Shunga ko‘ra bu holat hissiy gap, matnda
uchraydi: Qish bo‘yi allagaysi go‘r ostlarida junjib chiqqan qush zotlari: chumchugqlar, chittaklar,
to‘rg‘aylar, sa’valar va boshqa allagancha qush turkumlari oz to‘plari bilan vijir-vijir, chug‘ur-
chug‘ur sayrab kuylaydilar (A. Qodiriy, O‘tgan kunlar). Bayon hissiy bo‘lganidan bu gapda
kesimga ham -lar qo‘shilgan. Binobarin bu misolda uyushiq bo‘lak va kesimga qo‘shilgan -lar
konnotatsiya ifodalashga xizmat qilgan. Nabilar, rasullar, dohiylar unda, Qabrlar, gasrlar turgandir
qator. (A. Oripov, Yurtim shamoli).

Grammatik qurilishning bosh xususiyati uyushiq bo‘lakda ham -lar tejalishini taqozo
qiladi. Bayon nohissiy bo‘lib ta’kid nazarda tutilmasa -lar oxirgi so‘zga qo‘shiladi: Juvon qop va
tugunlar ustidan oldinga o‘tganidan keyin tizginni siltadi (A. Qahhor, Qo‘shchinor chiroqlari).
Bu tepaliklarning ustiga, yon bag‘riga solin-gan kigiz, sholcha, bo‘yra va paloslarda odamlar
tiqilishib o‘tirar edi (A. Qahhor, Qo‘shchinor chiroqlari). Keyingi misoldagi uyushiq bo‘lakda
o‘rin-payt kelishigi qo‘shimchasi ham tejalgan.

Quyidagi nolisoniy omillar ham donalab sanaladigan tub otda noaniq bo‘linuvchan ko*plik
namoyon bo‘lishiga qulaylik tug‘diradi.

Nutq vaziyati: Piyola chiroyli ekan (piyolaning birdan ortigligi ko‘rinib turgan bo‘lsa).
Nima olib kelayapsan? — Kitob (tinglovchining qo‘lida birdan ortiq kitob bo‘lsa).

Mantigan ayonlik: Ha, aytganday, keliningiz sizga o‘rik berib yuborgan edi. (A. Qahhor,
Qo‘shchinor chiroqlari). Bitta o‘rik berib yubormasligi ayon. Bitta gapda birdan ortiq sanaladigan
ot kelishi mumkin: O‘qishdan chiqib qurtga barg kesgani boramiz. (A. Qahhor, Qo‘shchinor
chiroglari). Qurtning ham bargning ham ko‘pligi mantigan ayon.

Ko‘plik mantigan ayon bo‘lganda ham otga -lar qo‘shilmaydi: Ismat pochtachi velosipedda
xat, gazeta tashiydi (A. Qahhor, Sinchalak). Yozuvchi mantigan ayonlikni inobatga olib xat,
gazeta so‘zlarida -lar ni tejagan.

Mazkur qoidaga mos kelganidan matbuotdan olingan quyidagi misolda -lar
tejalishi kerak edi: Uy-joyga muhtoj 10 ta oilaga oilaviy yotogxonalar kalitlari topshirildi (Xalq
so‘zi gazetasi, 2014, 24 aprel). Bu gapda oilaning ko‘pligi (10 ta) aytilgan binobarin ularga
beriladigan yotogxona va kalitning ham bitta bo‘lmasligi mantigan ayon. Televideniyedan olingan
quyidagi misolda ham tejamkorlikka rioya qilinmagan: Akam bilan ana shu tepaliklarda qo‘ylar
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boqqanman. (Madaniyat va ma’rifat telekanali, 2022-yil 29-noyabr). Bitta qo‘y bogilmasligi
mantiqan ayon shuning uchun otga qo‘shilgan -lar ortiqcha.

Quyidagi vositalar donalab sanaladigan otda jamlik namoyon bo‘lishiga qulaylik tug‘diradi.

Hisob so‘z: bir quchoq gul, bir dasta jurnal, bir mashina qovun, bir uy odam, bir choyshab
anor, bir savat olma, ikki-uch hovuch o‘rik, bir tovoq manti, bir do‘ppi yong‘oq.

Ayrim takroriy so‘z: javon-javon kitob, qop-qop anor, qator-qator terak, savat-savat nok.

Miqdor olmoshi: barcha talaba, hamma o‘qituvchi.

Yuqoridagi hollarda donalab sanaladigan ot qulaylik tug‘diruvchi vosita yordamida jamlik
ifodalagan. Jamlik ma’nosi uchun qulaylik so‘z birikmasida vujudga kelyapti. Demak bunday
birikmalar donalab sanaladigan otda jamlik namoyon bo‘lishi uchun qulay kontekst vazifasini
bajaradi.

Ot oldidan jamlikni bildiruvchi so‘z kelganda nohissiy bayonda -lar tejaladi. Biroq hozirgi
kunda matbuot va televideniyeda bunday birikmada -lar qo‘shim-chasi tejalmay ishlatilyapti.
Quyidagi misollar Ma’rifat gazetasi (2002-yil 6-iyul soni)dan: barcha sharoitlar (2-bet), barcha
ta’lim turlari (2-bet), barcha maktabgacha ta’lim muassasalari (2-bet), barcha ko‘rsatkichlar
(3-bet), hamma tumanlardagi (4-bet), barcha qulay sharoitlar (7-bet), hamma bosqichlari (8-
bet), barcha qiziquvchi o‘quvchilar (9-bet). Mana bu misollar Yangi O‘zbekiston gazetasi (2023-
yil 30-avgust soni)dan: barcha hududlarda (1-bet), barcha rasmiylashtirish jarayonlarini (1-bet),
barcha bojxona postlari (1-bet), barcha sharoitlar (1-bet), barcha zarur imkoniyatlar (2-bet),
barcha sohalarda (3-bet), barcha narsalar (3-bet), barcha yutuqlarimiz (3-bet). Quyidagi gapda
jamlik olmoshdan tashqari ikki otning o‘zidan anglashilib turgan bo‘lsa-da ularga -lar qo‘shilgan:
Chunki Alloh insonni barcha mavjudotlardan, maxluqotlar~dan ma’nan ulug® qilib yaratdi (5-bet).
Bundan tashqari birinchi otda chiqish kelishigi qo‘shimchasi ham ortigcha qo‘llangan. Barcha
garindoshlarini (6-bet), barcha plakatlar (6-bet) (Quyidagi misollar esa Davr axborot dasturi (2002,
7 avgust)dan: hamma ijodkorlar, yurtimizning barcha o‘quv muassasalari, barcha viloyatlar.

Qo‘shimchani tejamay ishlatish ilmiy matnlarda ham ancha-muncha uchrab turadi. Mana
bu misollar Jahon jug‘rofiyasi ko‘rsatuvi (2002, 29-iyul)dan: barcha qushlar, jamoaning hamma
a’zolari.

Donalab sanaladigan sanaladigan otda jamlik ma’nosi namoyon bo‘lishi uchun aniglanmish
vazifasida kelgan jamlovchi ot ham qulaylik tug‘diradi: qo‘y podasi, o‘rdak galasi, mashq to‘plami.

Bunday birikmada ham nohissiy bayonda donalab sanaladigan otda -lar tejalishi kerak. Shuni
hisobga olmay ayrim kitob nomida aniqlovchiga -lar qo‘shib ishlatilmoqda: bayonlar to‘plami,
mashgqlar to‘plami, hikoyalar to‘plami.

Donalab sanaladigan otda jamlik namoyon bo‘lishi uchun ayrim fe’l ham qulaylik tug‘dirishi
mumkin: Atrofda odam to‘plandi (Oybek, Qutlug® qon). Nega bunchalik kitob yig‘masa ( K.
Yashin, Hamza). Choy to‘kilib soy bo‘lmas, Yulduz yig‘ilib, oy bo‘lmas (Maqol). Bunday holda
ham donalab sanaladgan otda -lar tejaladi.

Donalab sanaladigan otning aniq, noaniq bo‘linuvchan ko‘plik yoki jamlik ma’nosi uchun
qulaylik bo‘lmasa umumiylik namoyon bo‘ladi. -lar shakli cheklangan miqdordagi ko‘plikni
anglatsa tub shakldan shu turga kiruvchi barcha ot (yaxlit tarzda) anglashiladi. Umumiylik
ifodalanishiga quyidagi vositalar qulaylik tug‘diradi.

Matnning ijtimoiy-tarixiy xususiyati. Jumladan maqolda sanaladigan ot birlik yoki ko‘plik
emas, umumiylik ifodalaydi: Farzand — belning quvvati. Daraxt tomiridan suv ichar. Demak maqol
donalab sanaladigan otda umumiylik ma’nosi namoyon bo‘lishi uchun qulay kontekst vazifasini
bajaradi.

Gapning umumiy mazmuni: So‘z adabiyotning eng birinchi unsuri, uning birinchi quroli (A.
Qahhor, Hayot qo‘shig‘i). Shunday qilib, o‘rik gulini to‘kkanda Qo‘qondan Qudashga ko‘chdik
(A. Qahhor, O‘tmishdan ertaklar). O‘quvchi kitobga, yaxshi kitobga tashna (A. Qahhor, Kitob
shavq bilan o‘qilishi kerak). Bu misollarda umuman so‘z, barcha o‘rik, barcha o‘quvchi nazarda
tutilganligi gapning umumiy mazmunidan anglashiladi.
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Donalab sanaladigan ot umumiylikni ifodalaganda fe’l kesim ko‘pincha -adi shaklida keladi.
Chunki bu shakl bir turga kiruvchi mavjudotning doimiy belgisini ko‘rsatadi: Suvsizlikni tuya
ko‘taradi (Abdulla Qahhor, Sarob). Ketmon ishlatilaversa yeyilib ketadi (A. Qahhor, O‘tmishdan
ertaklar). Baliq suvda yashaydi. Dehqon dalada shudgor giladi. Duradgor derazaga rom yasaydi.

Yuqorida ko‘rsatilgan barcha holda tub ot biror vosita (lug‘aviy, fonetik, morfologik)
yordamida ko‘plik (noaniq bo‘linuvchan ko‘plik, jamlik, umumiylik) ifodalash uchun xizmat
qilganidan -lar qo‘shimchasini olgan ot bilan ma’nodosh bo‘ladi. Misollarning ko* pchlhglda
ma’nodosh shakllarni o‘zaro almashtirish mumkin: 1. Ho‘kiz — ho‘kizlar: Ho‘kizlarni hozir joyiga
eltib qo‘y. — Otim bilan sigirimni ber, ho‘kizingni ol (A. Qahhor. Qo‘shchinor chiroqlari). 2. Talay
odam — talay odamlar: Baliqchidan o‘n sakkizta qayiq o‘z vaqtida yetib kelmaganda talay odam
o‘ladigan bo‘lgan ekan (Abdulla Qahhor, Qo‘shchinor chiroglari). Ovgat mahalida “bulbuligo‘yo”
odatdagicha yana talay odamlarni yomonladi (A. Qah-hor, Sarob). 3. Odam ko‘p — odamlar ko*p:
Ichkarida odam ko‘p edi (Abdulla Qahhor, Sarob). Yaxshi odamlarimiz ko‘p (Abdulla Qahhor,
Sinchalak). Bunday holda -lar qo‘shimchasi ko‘plikni ta’kidlash uchun xizmat qiladi. Bunday
qo‘llanish hissiy bayonga xos bo‘lib buni quyidagi misollar ham tasdiglaydi: 1. Bu odamlar
juda ko‘p narsani biladi, bularga juda-juda ko‘p narsalar yarashadi, otaxon! (Abdulla Qahhor,
Qo‘shchinor chiroglari). Bu misol qo‘shma gapdan iborat bo‘lib tarkiban bir xil birikma ikkala
gapda qo‘llangan. Birinchi sodda gapda ta’kid darajasi yuqori bo‘lmaganidan ot (narsa)ga -lar
qo‘shilmagan. Ikkinchi gapda ko‘plikni ta’kidlash juda so‘zining takrori hamda -lar qo‘shimchasi
orqali amalga oshirilgan.

2. Sen tengi kelinchaklarning uyiga kirsang og‘zing ochilib qoladi: qo‘sh-qo‘sh tilla soatlar,
tilla bilaguzuklar ...(Abdulla Qahhor, Sarob). Bu misolda so‘zlovchi Saidiyning qaynonasi. U qizi
(Soraxon)ga kuyovining kam pul topayotganini pisanda qilish uchun bu gapni aytadi. Shuning
uchun ko‘plik ma’nosi lug‘aviy vosita (qo‘sh-qo‘sh) orqali ifodalanganiga garamay, otga -lar
qo‘shib ma’no kuchaytirilgan. Keltirilgan misollardan ko‘rinadiki sanaladigan ot ko‘plikni bildirsa
-lar bu ma’noni ta’kidlashga xizmat qiladi. Buni chizmada quyidagicha ko‘rsatish mumkin:

aniqlovchi, + ot + - lar
keTim T ‘

ko‘plik
ta’kid

Ta’kid nazarda tutilmaganda tub ot qo‘llanib o‘zbek tili qurilishining o‘ziga xos xususiyati —
tejamkorlik namoyon bo‘ladi. Bunday holda -lar ishlatilsa ajnabiy (rus, ingliz, nemis) tili xususiyati
o‘zbek tiliga nisbat berilgan bo‘ladi.

Xulosa. Donalab sanaladigan ot o‘zak, negizining nutqiy xususiyati tahlilidan ko‘rinadiki
otning o‘zak, negizi ko‘plikning ko‘rinishlari: ikkilik, ikkidan ortiq aniq ko‘plik, noaniq
bo‘linuv—chan ko‘plik, jamlik, umumiylik ma’nolarini so‘z, birikma, kichik va katta kontekstda
qulay vosita yordamida ifodalaydi. Qulay vosita vazifasini son-miqdor katego—riyasiga mansub
lug‘aviy, morfologik, fonetik vosita hamda nolisoniy omillar bajaradi. Ko‘plik ma’nosi lug‘aviy,
fonetik va morfologik vosita (-lar) bilan ifodalanadi. Birikma, gap, matnda ko*plikni bildiruvchi
lug‘aviy, morfologik yoki nolisoniy vosita bo‘lmaganda bu ma’no qo‘shimcha bilan ifodalanadi.
Nohissiy bayonda ko‘plik lug‘aviy vositadan anglashilganda -lar tejaladi.
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HNOCTMOIEPHU3M KAK 3TAIl TPAHC®OPMAILIUN COBPEMEHHOI'O
3APYBEXKHOI'O POMAHA: 9CTETUYECKASA TAPAJUTI'MA, UCTOPUYECKAS
NAMATDH, CYBBEKTHAA MOJEJIb
Temuposa [{unopom Katiumosna,
cmapwuii npenodagameis kageopul « Pycckozo sazvika u numepamypoly
HOY Vuusepcumem sxonomuxu u nedazoeuxu

Annomayus. Cmamuanoceauenaananu3y nocmnocmmooepHusmMakak dmanampancopmayuu
cospemennol 3apybesicnou aumepamypol pyoexca XX—XXI 66. Paccmampusaiomcs uzmenenus
NOCMMOOEPHUCICKOU ICMEMUKU, CReYUPUKA HOBO20 UCTNOPUIMA U MPAHCPHOPMAYUsL CYObEKMHOU
opeanuzayuu mexcma. Ha mamepuane nposzwrt U. Maxvioona, /. bapnza u M. ®peuna
BbIABIAEMCS NEPEX00 OM OeKOHCMPYKMUBHOU K PEKOHCMPYKMUGHOU MOOENU XYOOHCECHBEHHO20
MblUUIEHUs, OPUEHMUPOBAHHOU HA HOGbLU CYMAHUCIMUYECKUN 6EKMOP.

Kniouegvle cnosa: nocmmooepruzm, NOCMNOCMMOOEPHUIM, COBPEMeHHAs 3apybedcHas
Jumepamypa, Ho8wlll UCIOPUIM, XYOOHICECMBEHHA NAMAMDb, CYObEKM NOBECMBOBANUSL.

“POSTMODERNISM AS A STAGE IN THE TRANSFORMATION OF THE
CONTEMPORARY FOREIGN NOVEL: AESTHETIC PARADIGM, HISTORICAL
MEMORY AND THE MODEL OF SUBJECTIVITY”

Temirova Dilorom Kayumovna,
Senior Lecturer, Department of Russian Language and Literature Non-State Educational
Institution “University of Economics and Pedagogy”

Abstract. The article examines post-postmodernism as a stage in the transformation of
contemporary foreign literature at the turn of the 20th—2 1 st centuries. It analyzes the modification
of postmodern aesthetics, the specificity of new historicism, and the transformation of narrative
subjectivity. Based on the prose of lan McEwan, Julian Barnes, and Michael Frayn, the study
reveals a shift from a deconstructive to a reconstructive model of artistic thinking oriented toward
a renewed humanistic perspective.

Keywords: postmodernism, post-postmodernism, contemporary foreign literature, new
historicism, cultural memory, narrative subjectivity.

“POSTMODERNIZM ZAMONAVIY XORIJIY ROMAN TARAQQIYOTINING
TRANSFORMATSION BOSQICHI SIFATIDA : ESTETIK PARADIGMA, TARIXIY
XOTIRA VA SUBYEKTIV MODELI”

Temirova Dilorom Qayumovna,
Qarshi Iqtisodiyot va pedagogika NTM universiteti “Xorijiy tillar” kafedrasi katta
o ‘qituvchisi

Annotatsiya. Magolada postpostmodernizm XX—-XXI asrlar chegarasidagi zamonaviy
xorijiy adabiyot taraqqiyotining muhim bosqichi sifatida tahlil gilinadi. Unda postmodernistik
estetikadagi o ‘zgarishlar, yangi tarixchilik xususiyatlari hamda matnning subyektiv tashkil
etilishi transformatsiyasi ko ‘rib chiqgiladi. I. Mak’yusn, J. Barns va M. Freyn asarlari asosida
dekonstruktiv modeldan rekonstruktiv, yangi gumanistik yo ‘nalishga ega badiiy tafakkur modeliga
o ‘tish jarayoni asoslanadi.

Kalit so‘zlar: postmodernizm, postpostmodernizm, zamonaviy xorijiy adabiyot, yangi
tarixchilik, madaniy xotira, narrativ subyektivlik.

Beenenne. CoBpeMeHHBIN TUTEpaTypHbIi mpoiecc pyoeka XX—XXI BekoB, 6€3ycI0BHO, HE
MOXeT OBITh OCMBICTIEH BHE KOHTEKCTa TpaHC(hOpMaIMi MOCTMOJIEPHUCTCKOM mapaaurmbsl. Eciu

Education and innovative research 2026 y. NeO1
Ne01-67




Obpaszosanue u unHosayuonuvie uccieoosanus (2026 200 Ne(l)

S

BO BTOpPOM NOJIOBUHE XX BEKa MOCTMOJIEPHU3M BBICTYNAJI JTOMUHUPYIOLIEH XyI0KECTBEHHON
MOJIEJIBIO, TO YK€ K KOHILYy CTOJIETHSI CTAHOBHUTCSI OYEBHMJIHBIM: €TI0 3CTETHYECKHI MOTEHIHAI
MOCTENEHHO McYeprbiBaeTcs. Kak cripaBeyinBo oTMedaeTcsi B y4eOHO-METOJUIECKOM TOCOOUHU
JL.YO. MakapoBoii, COBpEMEHHYIO 3apyOeKHYIO JINTEpaTypy CIEAyeT paccMaTpuBaTh KakK 3Tarl
MHPOBOTO HCTOPUKO-JIUTEPATYPHOrO IPOLIECCa B €ro JUHAMUYECKOM LenocTHocTu [1, c. 6].
WNubiMu cioBaMu, pedb UIET HE O PE3KOM pa3phiBe TPAIUIIMN, a 0 BHYTPEHHEM NMpeoOpa3oBaHUN
XyJ10’KECTBEHHOT'O MBIILIICHUS.

Takum o00pa3oM, 3aKOHOMEPHO BO3HUKAET BOMNPOC: SBIAETCS JU TMOCTIOCTMOACPHU3M
OTPULIAHUEM MTOCTMOAEPHU3MA UJIU €r0 BHYTPEHHEU 3BOJIOLIUEN ?

[TocTMOnEpHUCTCKAS MOJIEIIb: KPU3UC METAHAPPATUBOB U 3CTETUKA JEKOHCTPYKLUN

[Ipexxe Bcero cieayer HAaOMHHUTb, YTO MOCTMOAEPHU3M (POPMHUpPOBAJICS KaK peaklus
Ha KpYIICHWE YHUBEPCAJIbHBIX OOBsCHUTENbHBIX cucteM. JK.-O. Jlworap omnpenensia
IOCTMOJIEPHUCTCKOE COCTOSIHME KaK «HEIOBepue K MeTaHappatuBam» [2, c. 7]. Tem caMbim
paspyliajach Bepa B aOCONIOTHYIO WCTUHY, JUHEHHYIO HCTOPHUIO, LEIbHYIO CYyOBEeKTHOCTh. .
JI>KEIMUCOH, B CBOKO O4Y€pElb, MHTEPIPETUPOBAT MOCTMOJECPHU3M KaK KYIbTYPHYHO JIOTHUKY
no31Hero kanurtanusma [3, c. 18], moguépkuBas ero 3aBUCUMOCTb OT COLMAIBHOMN (pparMeHTaluu
U JCTETUKH MOBEpXHOCTHOCTH. OpHako yxe B KoHUEe XX Beka, kak nomuépkusaer JI.IO.
MakapoBa, HaOmIOMAaETCS TEHACHIMS K «IPEOJOJICHUIO» MOCTMOAECPHU3MA U (HOPMUPOBAHUIO
HOBOTO 3Tara pa3Butus Jureparypsl [ 1, c. 10]. CinenoBarenbHo, TOCTMOAEPHU3M NEPECTAET OBITh
OKOHYATEIHbHON (hOPMOM XYTOKECTBEHHOTO CO3HAHUS.

[TocTnocTMonepHu3M: HE oTpullaHue, a Tpancopmarus: [lo-Buaumomy, Hanbosee TOUHOM
XapaKTEepUCTUKOW HOBOTO JTama SIBIsIeTCSl HE paJAMKalbHBIM pa3pbiB, a TpaHchopmarus. M.
OMNIITENH, aHATU3UPYs! KYJIBTYPHYIO cUTyaruto Hayana X XI Beka, TOBOPUT O MEPEXOAE K «IIOCT-
MOCTMOAEPHOCTH», JJII KOTOPOM XapaKTEPHbl TPAHCCEHTUMEHTAIU3M M HOBBIM T'yMaHu3M [4,
c. 412]. upiMu ciioBaMU, MPOUCXOIUT BO3BpAIICHHE K MpoOJieMe IIEHHOCTEH — HO yXe Ha
HOBOM ypoBHE pediekcuu. B mocobuun nmoauépkuBaeTcsi, YT0 HOBBIN dTall CBSI3aH C M3MEHEHHUEM
BOCIPHUSITHUS PEATTLHOCTH M BBIMBICIIA, & TAKXKE C YCUIEHUEM UCTOPUYECKOTo co3Hanus [1, c. 10—
11]. Takum 06pa3zom, eciii TOCTMOIEPHU3M KOHIIEHTPUPOBAJICS Ha UTPE U JEKOHCTPYKIUH, TO
MOCTIIOCTMOAEPHU3M CTPEMUTCS K PEKOHCTPYKIIMH CMBICIIOB.

BaxHO moauepKkHyTh: peub UAET HE O BOCCTAHOBICHMH MOJECPHHUCTCKOW CEPBbE3HOCTH, a O
dbopMupoBaHUN UHON MOJIETH — AUATIOTUYECKOH, pe(pIeKCUBHON U 3THYECKU OPUEHTUPOBAHHOM.

Hcropus Kak MpOCTPAHCTBO AMANOra, a He pazpyuieHus: OQHON U3 KIFOYEBBIX YEPT HOBOTO
JTamna CTAHOBUTCS U3MEHEHHE OTHOMICHHS K UCTOpHUH. B mocobun noguépkuBaeTcsi BHUMAaHHUE K
HUCTOPUYECKOMY IIPOILIJIOMY U «apXHMBY» KaK BCEMUpPHAs TEHICHILIMSI COBPEMEHHOM JIMTEPATYPbI
[1, c. 8-9]. JI. XarueoH, BBOJs MOHSATUE HCTOpUOTpadUUECKONl MeTampo3bl, OTMEYAET, YTO
JIUTEpATypa OJHOBPEMEHHO CTABUT I10J] COMHEHHE UCTOPUYECKYIO JOCTOBEPHOCTh U COXPAHSET
naMsTh KaK KyJbTYpHYIO LIEHHOCTH [5, ¢. 105].

CrnenoBatenbHO, UCTOpUS TEPEeCTaCT ObITh MCKIIOUUTEIBHO OOBEKTOM JIEKOHCTPYKIIUU.
OHa npeBpaniaeTcs B MPOCTPAHCTBO AMANIOra MeXAy nmpouuibiM 1 HactosuuM. W.I1. CMupHOB,
aHAJIM3UPYys IMOCTMOAEPHUCTCKYIO MOJEINb, TOBOPUT O «HENPEKpAIIarolEeMcsl OTOABUTaHUU
onpenenéHHocTw» [6, c. 57]. OgHako B COBPEMEHHOW IPO3€ 3Ta HEONPEIEIEHHOCTh YXKE HE
caMmoIlesib, a YCIOBHE HPABCTBEHHOro BbIOOpa. Pomansl M. MakbiodHa, paccmarpuBaeMble
B nocobuu [1, c. 10-11], mMO3BONAIOT MPOCIEIUTHh MEPEXO] OT MOCTMOIEPHUCTCKOM HIPHI K
HPABCTBEHHON PEKOHCTPYKIIUU.

«Ackynnenue» . Ha mnepBwiii B3mmsan, «VcKymieHue» NIEMOHCTPUPYET BCE NPU3HAKHU
IIOCTMOJIEPHUCTCKOM ICTETUKHU: MHOXKECTBEHHOCTBH TI'0OJIOCOB, HEIIMHEMHYIO CTPYKTYpY, UIPY C
aBTOpcTBOM [ 1, €. 11]. OntHaKo Mo Cy1iecTBy pOMaH COCPEIOTOUEH Ha TPOOIIeMe OTBETCTBEHHOCTH.
Taxum 00pa3zom, Urpa ¢ MOBECTBOBATEILHBIMHU YPOBHSIMU CIIYKUT HE Pa3pyIICHUIO UCTUHBI, a €€
NOMCKY. TeMa BUHBI CTAHOBUTCS LIECHTPOM XYZI0KECTBEHHOU CTPYKTYPBI.

http://interscience.uz RSN
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yTpaTUBILIETO MopaibHble opueHTHPHI [1, c. 11]. Uponus, Ge3ycinoBHO, COXpaHSETCs, HO OHa
y’K€ HE pa3pylIUTeNbHa, a TparnyHa. ClieoBaTeabHO, 3CTETUKA pOMaHa BBIXOJIUT 3a IpPeeibl
MTOCTMOAEPHUCTCKOTO CKEIICHCA.

Jlxynuan bapH3: maMaTh U BapuaTUBHOCTH Mpouuioro TBopuectBo . bapH3a, mompoOHO
aHanusupyemoe B nocobuu [1, c. 13—16], aemoHCTpUpyeT 0COOYI0 MOJIEIb HUCTOPUUECKOTO
cosHanusd. B «Mcropum mupa B gAecATH C IIOJOBHHOM INIaBax» HCTOPUs IPEACTAET Kak
COBOKYITHOCTh CYOBEKTHUBHBIX CBHACTENHCTB [1, c. 13]. B «lIpeauyBcTBUM KOHIIa» IMaMsTh
OKa3bIBae€TCsl HEHAAEKHBIM MEXaHU3MOM HHTeprnpeTtanuu npouuioro [1, c. 14]. Ognako, 4yTo
BAXHO, UCKAXXCHUE MaMsITH HE BEAET K Pa3pylICHHIO CMbICIa — HANpPOTHB, OHO OOHa)KaeT
HPaBCTBEHHYIO OTBETCTBEHHOCTh CYOBEKTA.

Maiikn ®@peiin: uctuHa kKak npudaumxenue. B pomane M. ®@peitna «OnepKUMbIii» UCTOPUS
OKa3bIBACTCSl Pe3y/IbTaTOM MHOXeCTBa mpuommwkenuit [1, c. 11-12]. Takum oO6pa3om, UCTUHA HE
MCYE3AET, HO CTAHOBUTCS BAPUATUBHOM. DTO IPUHUUITHAIBHO OTIANYAET HOCTIOCTMOAEPHUCTCKYIO
MOJEIb OT paJuKaJbHOM JEKOHCTPYKIMU. B  3akimioueHue cieayer MNOAYEpPKHYTh:
MOCTIOCTMOJEPHHU3M XapakTepu3yercs GOpMHUPOBaHUEM HOBOTO T'YMaHUCTUYECKOTO U3MEPEHUS.
M. DnmreiH roBOpUT O «HOBOM T'yMaHU3Me» KaK O KJIIOYEBOM Npu3Hake 3moxu [4, c. 420].
CoBpeMeHHbII poMaH BHOBb 00paIiaeTcs K mpoodaemMam: JINYHON OTBETCTBEHHOCTH, UCTOPUUYECKON
naMsATH, HPaBCTBEHHOTO BbIOOpa. MHaye roBopsi, Xyl0KECTBEHHOE CO3HAHHE BO3BpaIlaeTCs K
YEJIOBEKY — HO YK€ MOCJIE ONbITA MOCTMOJEPHUCTCKOIO COMHEHHS.

3aKiIroueHue

Takum 00pa3oMm, MOCTIOCTMOAECPHU3M CIEAYeT paccMaTpuBaTh HE Kak OTpUIIAHHE
MOCTMOAEPHU3MA, a KaK €ro BHYTPEHHIOW 3Boitonuio. s Hero xapakrepHbl: CoxpaHeHHE
MHOXXECTBEHHOCTH HMHTEpIpETalfii; yCHIEHHUE OSTHUYECKOro u3MepeHus; Peabunuranus
ucrtopuuecko mamsatu; HoBas cyObekTHass Monenb; DopMupoBaHHE T'yMaHUCTHYECKOU
nepcnekTuBbl. CleoBaTenbHO, COBPEMEHHBIN 3apyOekHbli poMaH pyOexa XX—XXI BekoB
JEMOHCTPUPYET IBUKEHUE OT HPOHUYECKOM NEKOHCTPYKLIMU K OTBETCTBEHHOMY JMAJIOTY C
HCTOPUEN U KYJIBTYPOU.
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O‘ZBEK DRAMALARIDA KULGI IFODALASHNING KOMIKLIK VA
FOJTYAVIYLIK KATEGORIYALARI

Nizomova Shohista Shodiyevna
BuxDPI dotsenti, Ff.f.d.(PhD).

Ahmadova Ferangiz Hamza qizi
BuxDPI I bosgich magistranti

Annotatsiyaa: Ushbu maqolada zamonaviy o zbek dramalarida kulgi ifodalashda komiklik va
fojiyaviylik uyg 'unligi, badiiy mahorat hamda kulgining estetik vazifasi kabi masalalar ilmiy —
nazariy tahlil gilingan.

Kalit  so’zlar: universal shakl, hajviyot, ijodkor, drama, tragediya, komediya,
intermediya,odamlar, dunyoqarash, kishi xarakteri, ichki murakkab ruhiy kechinmalar, o ‘zgalar,
vogelik, munosabat, ifoda, universal vosita, ulkan ma’naviy-ma’rifiy, tarbiyaviy, badiiy- estetik
ahamiyat va hokazo.

Annomayus: B oOamnotl cmamve npedcmagieH HAYYHO-MEOPemuyecKull amaiu3 maxKux
B0NPOCOB, KAK 2APMOHUSL KOMeOUU U Mpaedull 8 8blpANCEHUU CMeXA 8 COBPEMEHHBIX V30EeKCKUX
Opamax, Xyo0oxicecmeeHHoe Macmepcmeo U ICmemudeckas QyuKyus cmexa.

Knrouesvie cnosa: ynusepcanvhas gopma, romop, cozoamenv, opama, mpazeous, Komeous,
UHMePNIOOUsL, 00U, MUPOBO33PEHUE, Yel0BeUeCKUl XapaKkmep, CONCHble 6HYMpeHHUe 0YX08Hble
nepexcusanus, opyeue, peaibHOCHb, OMHOUEHUe, BbIPAX*CEHUE, VHUBEPCATbHbIU UHCIMPYMEHM,
bonvbUloe  OYXOBHO-NPOCBEMUMENLCKOE,  00PA308aMeENbHOE,  XYOOHCECNEEHHO-ICMEMUUECKOe
3HaueHue u m. o.

Abstract: This article provides a scientific and theoretical analysis of issues such as the
harmony of comedy and tragedy in expressing laughter in modern Uzbek dramas, artistic skill,
and the aesthetic function of laughter.

Keywords: universal form, humor, creator, drama, tragedy, comedy, interlude, people,
worldview, human character, complex internal spiritual experiences, others, reality, attitude,
expression, universal tool, great spiritual-enlightening, educational, artistic-aesthetic significance,
etc.

Kirish. Zamonaviy o‘zbek adabiyoti kulgiga o’ziga xos munosabatini, birinchi navbatda,
o’zining adabiy faoliyati va adabiy baholari bilan ifodalaydi. Ammo kulgini dunyoqarashning
universal shakli sifatida oqlaydigan nazariy mulohazalar bizga qadar qadimgi miflarda, mumtoz
adabiyot, jadid davri adabiyotida juda ko‘p ifodalangan.

Kulgi azaldan odamlarning dunyoqarashi, kishi xarakteri, ichki murakkab ruhiy kechinmalari,
o‘zgalarga va voqelikka munosabatini ifodalovchi universal vosita bo‘lib, ulkan ma’naviy-
ma’rifiy, tarbiyaviy, badiiy- estetik ahamiyat kasb etuvchi aql va qalb hosilasi sanalgan. Bunda
kulgi insonga nafagat yaxshi kayfiyat, balki sog‘lik ulashishining amaliyotda kuzatilishi ham
0°z ta’sirini ko‘rsatgan. Hatto tibbiyotda kulgiterapeya joriylangan va kugi insonlar uchun hayot
mantig‘ini anglash, umrni uzaytirish, kasalni davolash vositasi vazifasini o‘tagan.

Shuning uchun inson avlodiga chaqaloqgligidan boshlab kilish va kuldira olish o‘rgatiladi.
Hatto, yig‘lab turgan chaqaloglarga maxsus qo‘shiq — “ovutmachoq”lar aytish orqali yig‘idan
to‘xtatiladi. Ertaklarda sira kulmaydigan malikalarni kuldirish sharti belgilanib, buning uchun
uarning shoh mavqeidagi otalari yarim saltanatini berishga va’da qiladi. Bu esa folklorda azaldan
insonning murakkab hayot manzarasi va ob’yektiv borligqa estetik munosabat bildirishda o‘z
an’analarining shakllanganidan dalolat beradi.
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chaklanmaydi. U reallikni baholash tamoyillarining bevosita o‘zini ham taftishdan o‘tkazadi.
Xalq kulgisi sub’yektiv ibtidoning yetakchiligi bilan ajralib turadi.Shu ma’noda kulgi, hajv,
yumor, badiiy-estetik hodisadir.Ular adabiyot va san’at taraqqiyotida ob’yektiv mavjud bo‘lib,
xalq og‘zaki ijodi namunalaridan tortib, badiiy ijodning quyi ko‘rinishidan oliy ko‘rinishi: roman,
qissa, hikoyalargacha voqgelikka eng faol munosabat tarzida namoyon bo‘ladi.

Adabiyotdagi har bir janr muallifi xalq kulgi san’atidan, avvalo, muayyan nozik vaziyatlarni
shakllantirishda foydalangani kuzatiladi. Shu asnoda satirik yoki yumoristik tabiatli obrazlar tizimi
tanlanadi. Dunyo xalq kulgi madaniyatining ildizlari qadimgi yunon nazariy adabiyotlarida qayd
etilgan “jiddiy-kulgili” janrlarga borib taqalishini, masallar, bukolikalar, pamfletlar, memuarlar,
suqrotona, lukiancha dialoglar uning tarkibiga kirishini, asosida xalq kulgi madaniyati yotuvchi
ushbu gadimiy janrlar roman janri uchun poydevor bo‘lganligi ta’kidi olimlarning tadqiqotlarida
uchraydi (1.B - 22).

Kulgi chuqur dunyoqarash ma’nosiga ega, u butun dunyo, tarix, inson haqidagi haqiqatning
eng muhim shakllaridan biridir. Bu dunyoga alohida universal nuqtai nazar, dunyoni boshqacha
ko’rish, lekin jiddiylikdan kam emas. Shuning uchun katta adabiyotda kulgi ham xuddi jiddiylik
kabi qabul qilinadi (bundan tashqgari, umuminsoniy muammolarni qo‘yadi).

Dunyomng ba’zi juda muhim jihatlari faqat kulgi uchun 0ch1qd1r Xalq kulgisi universal,
samimiy tafakkur shakli bo‘lib, u faqat ijtimoiy hayotning ayrim shaxs1y va xususly tipik
hodisalariga, salbiy hodlsalarlga murojaat qilishi mumkin. Dunyo va inson haqidagi muhim
haqiqgatni har doim kulgi tilida aytish mumkin emas. Adabiyotda kulgiga ko‘proq ijtimoiy quy1
tabaqalar hayotini aks ettiruvchi past janrlarda o‘rin beriladi.

Kulgi — yo yengil o‘yin-kulgi, yoki yovuz va pastkash odamlar uchun ijtimoiy foydali jazo
turidir. Xalq kulgi san’atining ham mohiyati insonlar hayotidagi og‘riqli nuqtalarni kinoyali kulgi
ostiga olishdan iboratdir. “Jahon badiiy tafakkuri taraqqiyotida jamiyat hayotidagi hamda ayrim
kishilar faoliyatidagi kamchiliklarni ochib tashlashda ustuvor badiiy ahamiyat kasb etuvchi kinoya
muayyan davr va xalq adabiyoti qiyofasini belgilaydigan muhim xususiyatga ega”(2. B-3).

Shakl gancha sodda bo‘lsa, mazmun shuncha murakkab, shakl qancha go‘zal bo‘lsa, mazmun
shuncha shafqatsiz, shakl gancha kinoyali bo‘lsa, mazmun shu qadar fojiali tus olib boraverishi
xalq maydon kulgisi singari yashirin g‘oyaning qudratiga o‘xshaydi. Kulgili lavhalar jiddiy
ishora va ramzlarga, darveshnamo monologlar falsafiy payrovga, egri suratlar to‘g‘ri qiyofalarga
aylangani kabi badiiy ifoda tasviri og‘zki dramalarga xos xususiyatlardir.

Xalq kulgi madaniyati badiiy asarlarda qahramonlarning xarakterini shakllantirishda badiiy
to qlmaga bo° 1gan ehtiyoj o‘rnini ma’lum ma’noda qoplash uchun xizmat q11ad1 Shu bilan birga,
nasrning umumiy tizimiga putur yetkazmaydi. Matn yaxlitligiga salbiy ta’sir ko‘rsatmaydi, balki
unga badiiy zeb beradi.

Xalq kulgisining turlari, usullari xuddi hayot va turmush, inson va uning fe’l-atvoridagi
qirralar kabi rangba-rang, b1syor Hajv, tanqid va kulgining ochlq oydin ifoda yo‘sini qatorida
nlyat va maqsadni yashirib, turli baduy bo‘yoqlar zamiriga chirmab beruvchi usullar ham borki,
ayni xususiyat kulgi ruhidagi asarning ta’sir kuchini oshirish barobarida, ularga kitobxon e’tibori,
qiziqishini yanada chuqurlashtiradi.

Haqiqatni emin-erkin aytish imkoniyati chegaralanib, tug‘ilayotgan yangi, ilg‘or fikr va
g‘oyalarni bemalol ifodalash xususiyati xalq kulgi san’ati asosida yaratilgan asarlarga xos alohida
xususiyatdir. V.G. Belinskiy komiklik va tragiklikning mohiyati garchi ichki, mazmuniy hodisa
ekanligi, albatta, g‘oyalardan kelib chiqishini ta’kidlasa-da, obyektiv vogelikda—hayotda bo‘lgan
komiklik va fojiaviylik uyg‘unlikda kelishi haqidagi fikrlarni ham anglab olish qiyin emas.
“Umuman shuni unutmaslik kerakki, xuddi hayotda bo‘lgani kabi, adabiyotda ham tragiklik va
komiklik elementlari aralashib ketadi; nima uchun Shekspir dramalarida asosiy gahramonlar bilan
birgalikda, qiziqchilar, masxarabozlar, kaltabin kimsalar ham bor. Huddi shu kabi komik asarlarda
ham olijanob, kuchli va yorqin xarakterli shaxslar ham uchraydi.

Fojia va kulgining tafovuti, farqi bunda emas, balki mohiyatdadir”(3. B - 222). Dramatik
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asarlarda epik asardan farqli tarzda syujet voqealari yuz beradigan makon sifat jihatidan ham
cheklangan bo‘ladi. Dramatik asar muallifi go‘yo asar voqealaridan butun ikir-chikirigacha
xabardor, shu bois vogea tafsilotlari, uning yuz berish vagqti, joyi hagida oldindan ma’lumot bera
oladi.

Dramaning o‘z me’yorlari bor. Butun vogelikni gahramonlar xatti-harakati orqali ko‘rsatish,
ularning xarakterini, o‘ziga xos jihatlarini so‘zlarida, gilayotgan ishlarida ifodalash darkor. Biz
atrof-muhitni avvalo ko‘rish, eshitish va hokazo sezim unsurlarimiz bilan anglaymiz.

Ammo, bu sezgilarimiz orqali ko‘proq tovushlarning past-balandligini his gilamiz. Tabiiy
jihatdan inson anglashi mumkin bo‘lmagan jihatlarni, tebranishlarni sezmaymiz. Shuning uchun
turli  mikroskop,teleskop, ovoz kuchaytirgichlar elektrokardiografiyalardan foydalanamiz.
Yozuvchi anglamoqchi bo‘lgan borliq faqat ko‘zga ko‘rinadigan narsalar emas, bu insonning
ko‘rinmas ichki dunyosi, qalbi. Favqulodda murakkab, o‘zgaruvchan ruhiy olami(4. B —201-
202).

[jodkorning o‘ziga xosligini belgilaydigan asosiy mezon poetik tafakkurning yangilanishidir.
Poetik nuqtayi nazarning individuallashuvi badiiy adabiyotda novatorlikni yuzaga keltiradi. Bu
jarayon, o‘z navbatida, hayot hodisalariga yondashuvning an’anaviy yechimlaridan farqli ravishda,
jjodiy tafakkur orqali yangicha qarashlar, yechimlar va xulosalarga yo‘l ochadi.

Shaxsiy ma’naviy-axloqiy pozitsiyasi dunyo haqidagi turlinuqtayinazarlar, boshqa “haqiqatlar”
bilan faol munosabatda shakllanadi. Birovning hayotiy qadriyatlar tizimini singdirib yoki rad
etish orqali inson o‘zining axloqu va falsafiy maslagini tobora qat’iyroq belgilaydi. G‘oyaviy-
axloqly muammolarning o 21ga xos xususiyati shundaki, boshqa odamlarning dunyo hagidagi
nuqtayi nazarini gahramon o°‘z ongidan o‘tkazadi; turfa “haqlqatlar ning qarama-qarshiligi turli
xil hayotiy maslaklarga ega qahramonlarning tashqi to‘gqnashuvi emas,9garchi ba’zan shunday
bo‘lsa ham), balki, birinchi navbatda, qalb va tafakkurning ichkiishi, ko‘pincha 0‘z-0‘zi bilan
tortishuv- ichki dialogdir.

To‘ra: (kinoyalijilmayib). Birimzo o‘ntako‘k qo‘yniyetaklab ketdi. Lekin manavi oromgohdagi
bolaparvar masxarabozlarni hozircha tinchitib tursak, keylnchahk gap bizniki.

Be g a m: (taltayib). Hammasi yaxshl bo‘ladi, xo Jayln

T o° r a: Tilingga ehtiyot bo‘l. Ko‘zing ko‘r, qulog‘ing kar bo‘lsin. Vang‘illagan har itning
og‘ziga qo‘l tigma, qo‘lsiz qolasan. Nima deganimni tushundingmi? Sir berma...

B e g am: (bosh irg‘aydi). Tushundim.

T o° r a: (o‘smogqchilab). Og‘zi bilan yuradiganlarga gap tashlab qo‘ydik, shunisi yetadi (5.

- 265).

Adabiyot turlari ichida eng ta’sirchani, eng ommabopi hajviyot ekan. Shu tariqga hajviyot
keng kitobxonlar davrasi, turli sinf vakillari bilan, xalq bilan muloqotda bo‘lishning bir vositasi
bo‘lib xizmat gilmoqda.

Vatandoshimiz Hoji Muin bir maqolasida xalqqa kulgining ta’siri haqida shunday deydi: “Har
yerda, ayniqgsa, bizning Turkiston xalqig‘a jiddiy so‘zlardan ko‘ra hajviy va kulgili so‘zlarning
ko‘prak ta’sir etishi ko‘rinib turadir. Bizning xalq har vaqt to‘g‘ri va jiddiy so‘zlarga iltifot
etmay, balki uning teskarisicha kulgilik, hangomalik gaplarga ahamiyat beradir (6. G.S.).

Shu mantigdan kelib shiqilsa, dramada kinoyaning vazifasi badiiy asarda ijodkorning g‘oyaviy
niyatini ta’kidlash va kitobxonga chuqurroq yetkazib berishga xizmat qilishdan iborat ekanligi
ayonlashadi.

To‘xtaxon xola: Qulman buva to‘gsondan oshib gqazo qildi. U kishining ta’ziyasiyam
bir to‘y-da.

Tirkash buva:(kinoyabilan). Ha, Qulman karvonning ta’ziyasi uncha-muncha dang‘illama
to‘ydan ziyod bo‘ldi! Baraka topishsin, o‘g‘illariyam otasining o‘limini poylab o‘tirganday, yiqqan-
terganlarini ayamay to‘kib-sochishdi. Marhumning ustidan sochilgan dasta-dasta pullarning
hlSObl yo‘q. lelarlmng dod faryodldan Sulton buvanmg o‘n y11 burun tom b1t1b qolgan quloqlarl
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kelib qoladi!.. Ishqilib, Qulman karvonniyam kelinchakni o‘lan aytib go‘shangaga kuzatganday
as’asayu dabdaba bilan qabrga qo‘yib keldik. Shuncha amallarning oxiratda nafi tegadigan bo‘lsa,
hozir Qulman karvonning ruhi naq jannati Nayimda orom olib yotgan bo‘lsa kerak!(7. B - 300).

Psixologik dramalarda asar hajmi emas, balki uning kompozision qurilishi, syujet yo‘nalishi
va shunga mos qahramonlar ruhiy dunyosi muhlmhk kasb etadi. Chunki asar gahramoni qalbldagl
hissiyotlar hayotda o‘lchab berilgan umrning kuchli va ojiz tomonlari bilan mungli va ojizona
kurash olib boradi. Ya’ni asarda voqgealar mantig‘i emas, balki harakterlar ruhiyati mantig‘i asar
asosini tashkil qiladi.

Umri davomida “pashshaga ham ozor bermagan”™ Tirkash bobo nutqida juda jo‘n fikrlovchi
kishilar, xunuk va mantigsiz narsa hodisalarga, insonlarga xos nugson va kamchiliklar samimiy
va zaharxanda kulgi vositasida ko‘rsatib beriladi. Hayot muammolari, fojealari va ezguliklarining
umumiy holati samimiy nutq orkali yumoristik kulgi hosil qgilgan.

Kulgini yuzaga keltiruvchi sabablar turli- tuman.Komediyada kulgi ma’lum bir shaxsni go‘zal
tashqi qiyofasi, hatti-harakatlari bian xunuk va puch ichki dunyosi o‘rtasidagi nomuvofiglikdan,
o‘zaro qarama-qarshiligidan keltirib chiqarilgan.

Ko‘rinishidan fidoyi, jonkuyar Norcha va Nurmat faol xuddi shunday kishilar toifasidandir.
Insoniyat tarixidan malumki, gunohi azim badali og‘ir bo‘lgan. Mugaddas Qur’on, diniy
manbalarda odamzotning imonu adolatdan mosuvo bo‘lishi oqibatlari aniq yoritilgan. Inson nasli
o‘lat, toshqin ko‘rinmagan, qutulmagan baloga mubtalo bo‘lib, gunohi badalini o‘tagan.

Dramadagi Nurmat faol va Norcha obrazlarining ko‘r-ko‘rona dinshunosligi satirik kugining
paydo bo‘ishiga sabab bo‘lgan. Komediyadagi komik holatlar, ijtimoiy ziddiyatlar, garama-
qarshiliklar orqali yuzaga chiqadi. Eng xunuk va beo‘xshov narsa hodisalar kitobxonda kulgi
uyg‘otishi mumkin. Lekin ular ba’zan chuqur ma’noli harakat ustidan ham kuladilar.

XULOSA: Ba’zi gahramonlarning ismi sifatida tanlangan nomlar yoki ismi yoniga tirkab
aytilgan lagablar ularning kasb-koriga ishora etib turadi. Nurmat faolga “faol” lagabini berish ham
shu mantiqdan kelib chiggan.Dramatik asarlarda lagablar ham o°z navbatida kulgi uyg‘otishga
sabab bo‘ladi.

Xulosa qilib aytganda, zamonaviy dramaturgiyada zamonning eng dolzarb muammolari xalq
maydon kulgisi (qizigchilik va askiyachilik, lofchilik) ta’sirida sahnalashtiilgani oydinlashadi.
Buning uchun ijjodkorlar komediya yoki uning jiddiy yoxud satirik komediya, intermediya kabi
shakllariga murojaat qilgani, ko‘pincha go‘rkov, piyanista, g‘alamis tijoratchi-tadbirkor, ochko‘z
savdogarlar qiyofasini kinoya vositasida fosh etganliklari kuzatiladi.
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ZAMONAVIY TA’LIM MUHITIDA TOLERANTLIKNI
RIVOJLANTIRISH
Karimova E’zozxon Gapirjovna,
Nizomiy nomidagi O ‘zbekiston milliy pedagogika universiteti mustaqil izlanuvchisi,
sotsiologiya fanlari nomzodi, dotsent.

Annotatsiya. Maqgolada zamonaviy ta’lim mubhitida tolerantlikni rivojlantirish masalasi
bo ‘vicha metodologik yondashuviar va nazariy tahlillar oz ifodasini topgan. Tadgiqotning
dolzarbligi globalizatsiya, migratsiya va jamiyatdagi madaniy turfa xillik jarayonlarining
kuchayishi bilan izohlanadi. Bu esa, talabalarda turli madaniyatlar, dinlar va dunyogarash
vakillari bilan konstruktiv mulogot o ‘rnatish qobiliyatini rivojlantirishni talab giladi.

Kalit so‘zlar: tolerantlik, ta’lim muhiti, madaniyatlararo ta’lim, polimadaniy tarbiya,
pedagogik texnologiyalar, tolerant ong, madaniy turfa xillik, madaniyatlararo mulogot.

Kirish. Zamonaviy dunyo madaniy, etnik, diniy va dunyoqarash xilma-xilligi tez sur’at bilan
o‘sishi bilan xarakterlanadi. Globalizatsiya, xalqaro migratsiya va jamiyatning informatizatsiya
jarayonlari madaniyatlararo aloqalar uchun benazir imkoniyatlar yaratadi, biroq shu bilan birga
ksenofobiya, etnik notolerantlik va madaniy izolyatsiya kabi yangi muammolarni ham keltirib
chigaradi [1, 2]. Bunday sharoitda tolerantlikni rivojlantirish zamonaviy ta’limning ustuvor
vazifalaridan biriga aylanadi.

Tolerantlik, 1jtimoiy-madaniy fenomen va pedagogik kategoriya sifatida turli ilmiy sohalar —
falsafa, sotsiologiya, psixologiya bilan aloqadorlikda tadqiq etib kelingan. Xalgaro jamoatchilik
XXI asr ta’limining asosiy yo‘nalishlaridan biri sifatida ta’lim oluvchilarni tolerantlik ruhida
tarbiyalash Soft-kompetensiyaning dominant elementi ekanligini e’tirof etadi. Bu YuNESKO,
Yevropa Kengashining rezolyutsiyasi hamda “Tolerantlik prinsiplari deklaratsiyasi” (1995) kabi
hujjatlarda aks ettirilgan [3].

Tolerantlik masalasi bo‘yicha keng tadqiqotlar mavjud bo‘lsa-da, bir gator masalalar hali
ham munozaraliligini saglab qolmoqda: pedagogik kontekstda tolerantlik mohiyati bo‘yicha
yagona tushuncha yo‘q, uni rivojlantirishga oid yondashuvlar kam sistematizatsiya qilingan, turli
yosh bosqichlarida tolerant ongni rivojlantirish mexanizmlari yetarli darajada o‘rganilmagan.
Shuningdek, ta’limning raqgamlashuvi sharoitida an’anaviy tolerantlik tarbiyasi usullarini yangi
ta’lim realliklariga moslashtirish masalasi yanada dolzarb ahamiyat kasb etmoqda [4, 5].

Tadqiqot metodologiyasi va metodlari.

Tadqiqotning metodologik asosi. Tadqiqot tolerantlikni ko‘p darajali fenomen sifatida ko‘rish
imkonini beruvchi tizimli yondashuv prinsiplariga asoslangan bo‘lib, unda filosofik, sotsiologik,
psixologik va pedagogik jihatlar gamrab olinadi. Metodologik asos sifatida shuningdek madaniy
yondashuv ham xizmat giladi (M.M.Baxtin, V.S.Bibler), u tolerantlikni madaniyatlararo muloqot
kontekstida tahlil qiladi, va aksiologik yondashuv, u tolerantlikning qadriyatli asoslariga e’tibor
qaratadi.

Tadqiqot metodlari. Belgilangan maqgsadga erishish uchun quyidagi ilmiy bilish metodlaridan
foydalanildi: 1) tadqiqot mavzusiga oid falsafiy, sotsiologik va psixologik-pedagogik adabiyotlarni
nazariy tahlil qilish; 2) tolerantlikni rivojlantirishga oid turli konsepsiyalar va yondashuvlarni
chog‘ishtirish va taqqoslash; 3) xalqaro va milliy darajadagi ta’lim sohasiga oid me’yoriy-
huquqoy huyjatlar kontent tahlili; 4) turli davlatlardagi ta’lim tashkilotlari va ilmiy markazlaridagi
tolerantlikni rivojlantirish bo‘yicha ilg‘or pedagogik tajribalarni umumlashtirish.

Tadqiqot reglamenti. Ushbu tadqiqot nazariy tahliliy xususiyatga ega bo‘lib, empirik tadqiqotini
0°‘z ichiga olmaydi. Tahlil asosan ingliz va rus tillaridagi nashrlar bilan cheklangan. Xronologik
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davr oxirgi o‘n yilni gamrab oladi, bu esa masalaning dolzarb holatini taqdim etish zarurati bilan
izohlanadi.

Tadqiqot natijalari va ular muhokamasi.

I. Pedagogik diskursda tolerantlikning konseptual asoslari.

Tushunchaning paydo bo‘lishi va rivojlanish tarixi. “Tolerantlik” atamasi (lot. tolerantia —
sabrlilik, toqatlilik) ko*p asrlik tarixga ega va turli madaniy an’analarda turlicha talqin qilinadi [6].
G‘arbiy Yevropa an’anasida tolerantlik konsepti XVI-XVII asrlardagi diniy urushlar kontekstida
shakllanib, dinlar o‘rtasida sabr va bag‘rikenglik g‘oyalari bilan bog‘liq bo‘lgan (J.Lokk, Volter).
Sharq pedagogikasida tolerantlik tushunchasi bag‘rikenglik fenomeni bilan bog‘liglikda tasavvuf
ta’limotining paydo bo‘lishi bilan alogador ekanligini alohida ta’kidlab o‘tish lozim. Zamonaviy
tushunchada tolerantlik ancha kengroq, ya’ni dunyomizdagi turli madaniyatlarning boy xilma-
xilligi, o‘zini ifoda etish shakllarini, inson individualligini ifoda etish usullarini hurmat qilish,
qabul qilish va tushunish sifatida talqin gilinadi.

[lmiy adabiyotlarni tahlil gilish natijalari ko‘rsatadiki, pedagogikada tolerantlikni aniglashda
bir necha yondashuvlar shakllangan. Birinchi yondashuvda tolerantlikka o‘zgacha bo‘lgan, oz
hayoti, xulqi, odatlari, his-tuyg‘ulari, fikrlari, g‘oyalari va e’tiqodiga turlicha bo‘lgan jihatlarga
bo‘lgan toqat sifatida qaraladi (A.G.Asmolov, G.U.Soldatova). Ikkinchi yondashuvda tolerantlikni
faol axloqiy pozitsiya va boshqa madaniyat, millat yoki din vakillari bilan ijobiy muloqotga
psixologik tayyorlik sifatida talqin qilinadi (V.A.Lektorskiy, M.S.Maskovskiy). Uchinchi
yondashuvda tolerantlik shaxsning kognitiv, emotsional va xulg-atvor komponentlarini 0‘z ichiga
olgan integrativ sifat singari tushuniladi (B.Z.Vulfov, P.F.Komogorov) [7, 8].

Tolerantlik tuzilmasi. Ko‘pchilik tadqiqotchilar tolerantlikning ko‘pkomponentli tuzilishini
qabul qgiladi. Eng keng targalgani uchkomponentli model bo‘lib, u quyidagilarni o‘z ichiga oladi:
1) kognitiv komponent — madaniy xilma-xillik haqidagi bilimlar, madaniy normalar va qadriyatlar
nisbiyligini tushunish, madaniyatlararo tenglikni anglash; 2) emotsional-baholash komponent —
empatiya, boshqalar bilan hamdardlik qila olish, madaniy xilma-xilliklarga ijobiy munosabat,
salbiy etnik stereotiplar yo‘qligi; 3) xulg-atvorga doir komponent — konstruktiv madaniyatlararo
alogalarni amalga oshirish ko‘nikmalari, muloqotga kirisha olish, boshqa madaniyat vakillari
bilan hamkorlik qilishga tayyorlik [9].

Ba’zi mualliflar qo‘shimcha komponentlarni ham ajratishadi: motivatsion-irodaviy (tolerant
ustanovkalarning barqarorligi, salbiy ta’sirlarga qarshi turish qobiliyati), refleksiv (o‘zustanovkalari
va xulg-atvorini tanqidiy anglab yetish), kommunikativ (tolerant muloqot strategiyalarini bilish)
[10]. Bunday tushunish tolerantlikni rivojlantirish dasturlarini ishlab chigishda muhim metodologik
ahamiyatga ega, chunki shaxsning barcha komponentlariga kompleks ta’sir ko‘rsatish zarurligini
ko‘rsatadi.

II. Tolerantlik turlari va darajalari.

Zamonaviy ilmiy adabiyotda tolerantlik turlari turli klassifikatsiya mezonlariga ko‘ra ajratiladi.
Tolerant munosabat ob’ektlari bo‘yicha quyidagilar ajratiladi: etnik (millatlararo) tolerantlik,
diniy tolerantlik, genderlik tolerantlik, yoshga oid tolerantlik, imkoniyati cheklangan shaxslarga
tolerantlik, ijtimoiy tolerantlik [11].

Tolerantlik ko‘rsatilish darajasiga ko‘ra: shaxsiy (insonning alohida sifati kabi), guruhda
tolerantlik (ijtimoiy, etnik, kasbiy guruhlarda tolerantlik), ijtimoiy (butun jamiyatning o‘ziga xos
xususiyati sifatida) bo‘lishi mumkin. Ta’lim jarayonida shaxsiy tolerantlikni rivojlantirish muhim
ahamiyatga ega, chunki u boshqga darajalar rivojlanishi asosi bo‘lib xizmat qiladi.

Ba’zi tadqiqotchilar faol va passiv tolerantlikni ham ajratishadi. Passiv tolerantlik xilma-
xillikka toqat bilan munosabat, aralashmaslik, holatni neytral qabul qilishni o‘zida aks etadi.
Faol tolerantlik ijobiy aloga, boshgani tushunishga intilish, muloqot va hamkorlikka tayyorlikni
anglatadi. Pedagogik amaliyot aynan faol tolerantlikni rivojlantirishga yo‘naltirilishi kerak [12].

II1. Ta’limda tolerantlikni rivojlantirish bo‘yicha xalgaro tajriba

Xalqaro tajribani solishtiruvchan tahlil qilish turli davlatlarda tolerantlikni tarbiyalashga
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oid yondashuvlar xilma-xilligini ko‘rsatadi, bu esa har bir mamlakatning tarixiy va madaniy
xususiyatlari bilan izohlanadi. 1-jadvalda tolerantlik kompetensiyasini rivojlantirishga doir turli
modellar keltirib o‘tilgan.

1-jadval
Tolerantlik kompetensiyasini rivojlantirishga doir ta’limiy modeiap
benchmarkingi
Model Mamlakat Asosiy xususiyatlar
Multimadaniylik Kanada, Madaniy plyuralizmni ¢’tirof etish
Avstraliya, va qo‘llab-quvvatlash; etnik

AQSh (gisman) | guruhlarning madanty identichligini
saqlash; ikki tilli ta’lim; ona tillari va
madaniyatlarini o‘rganish
Assimilyasion Fransiya, Migrantlarning dominant madaniy

Yaponiya normalarni gabul qilish orqali
integratsiyasi; fugarolik birligiga
urg‘u berish; davlat tili va mamlakat
tarixini majburiy o‘rganish

Madaniyatlararo Germaniya, | Madaniyatlar o‘rtasidagi muloqot va
Niderlandiya, o‘zaro aloqa; madaniyatlararo

Skandinaviya | kompetensiyani rivojlantirish; ta’lim
davlatlari dasturlariga turli madaniyatlar

elementlarini kiritish; o‘qituvchilarni
ko‘p madaniyatli muhitda ishlashga

tayyorlash
Tenglik va 1jtimory Buyuk Irqchilik va kamsitishga qarshi
adolat Britaniya, JAR kurashish; 1jtimoiy tengsizlikni

tanqidiy tahlil qilish; 1jtimo1y adolat
uchun ta’lim; tanqidiy fikrlashni
rivojlantirish

Xalgaro tajriba tahlili ko‘rsatadiki, eng samarali ta’lim modeli — madaniy muloqot, o‘zaro
boyitilganlik va madaniy turfa xillikka hurmat tamoyillariga asoslangan madaniyatlararo
modeldir. Bu model ta’lim oluvchilarda turli madaniyat vakillariga nisbatan tolerant munosabatni
shakllantiribgina qolmay, balki samarali madaniyatlararo muloqot kompetensiyasini ham
rivojlantiradi [13, 14].

4. Tolerantlikni rivojlantirishga doir pedagogik texnologiyalar.

Zamonaviy pedagogik ilm-fan va ta’lim amaliyotida tolerantlikni rivojlantirish uchun katta
usullar majmui va texnologiyalari mavjud. Tadqiqotlarni tizimli tahlil qilish quyidagi pedagogik
texnologiyalar majmuini tasniflash imkonini berdi.

Samarali muloqot texnologiyalari. Muloqot tolerantlikni rivojlantirishning asosiy mexanizmi
sifatida qaraladi. O‘quv muloqot texnologiyalari (S.Yu.Kurganov, V.S.Bibler) ta’lim jarayonini
turli madaniy pozitsiyalarning tutashuvi, nuqtai nazarlar to‘qnashuvi va haqiqatni birgalikda
izlash sifatida tashkil qilishni nazarda tutadi. Samarali shakllari: diskussiyalar, debatlar, filosofik
suhbatlar, sokratik muloqotlaran iborat. Tadqiqotlar ko‘rsatadiki, muloqot texnologiyalarini
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tizimli qo‘llash tanqidiy fikrlash, empatiya va o‘zgalar nuqtai nazarlarini tushunish qobiliyatini
rivojlantiradi [15].

O‘yin va trening texnologiyalari. Ijtimoiy-psixologik tolerantlik treninglari madaniyatlararo
muloqot vaziyatlarini modellashtirish va xavfsiz muhitda tolerant xulg-atvor ko‘nikmalarini
rivojlantirishga imkon beradi. Maxsus shakllar: rolli o‘yinlar, simulyatsiyalar, keys-stadidan
iborat. Detsentratsiya o‘yinlari — vaziyatni boshqa inson ko‘zlari bilan ko‘rish qobiliyati —
alohida ahamiyatga ega. 47 ta tadqiqotning metatahlili shuni ko‘rsatdiki, o‘yin metodlari ta’lim
oluvchilarning etnik tolerantlik darajasini statistik sezilarli tarzda (p<0,01) oshiradi [16].

Loyihaviy faoliyat. Madaniyatlararo va ijtimoiy loyihalar tolerant xulg-atvorni amaliy
o‘zlashtirish uchun sharoit yaratadi. Samarali loyihalar: turli xalglar madaniy merosini o‘rganish,
madaniy almashinuvlar tashkil etish, volontyorlik faoliyati, tolerantlik muzeylarini yaratish.
Loyihaviy faoliyat nafagat tolerantlikning kognitiv komponentini (madaniyatlar haqida bilimlar),
balki xulg-atvor komponentini (aloqa qilish tajribasi) ham rivojlantiradi [17].

San’at va adabiyot vositalaridan foydalanish. Badiiy adabiyot, kino, teatr, tasvirity san’at
empatiyani rivojlantirish va «O‘zga»ni tushunishda katta salohiyatga ega. Turli madaniyat
vakillari hayotini ochib beradigan asarlarni o‘qish va muhokama qilish, tolerantlik muammolariga
bag‘ishlangan filmlarni tomosha qilish, san’at asarlarini tahlil etish «O°‘zga»ning tajribasini
emotsional jihatdan his etishga yordam beradi. Tadqiqotlar tasdiqlaydiki, badiiy matnlar bilan
ishlash etnik noto‘g‘ri tushunchalar darajasini sezilarli darajada pasaytiradi [18].

Interaktiv o‘qitish usullari. Bu guruhga ta’lim jarayoni ishtirokchilarining faol o‘zaro
hamkorligini nazarda tutadigan usullar kiradi: guruhdagi ish, kooperativ o‘qitish, loyiha usuli,
o‘zaro o‘qitish. Ayniqgsa tarkibi jihatdan xilma-xil guruhlarda kooperativ o‘qitish texnologiyasi
(Cooperative Learning in Heterogeneous Groups) samarali hisoblanadi, chunki u 1jobiy o‘zaro
bog‘liglik, teng huquqli ishtirok va hamkorlik ko‘nikmalarini rivojlantirish uchun sharoit yaratadi
[19].

Raqgamli texnologiyalar. Ta’limni raqamlashtirish sharoitida tolerantlikni rivojlantirishda
onlayn-texnologiyalarning ahamiyati ortib bormoqda: virtual tolerantlik muzeylari, ta’lim
veb-kvestlar, madaniyatlararo muloqot uchun ijtimoiy tarmogqlar, tolerantlik muammolariga
bag‘ishlangan ommaviy ochiq onlayn kurslar (MOOC). Telekommunikatsiya loyihalari turli
mamlakatlar va madaniyatlarga mansub o‘quvchilar o‘rtasida to‘g‘ridan-to‘g‘ri muloqotni tashkil
etish imkonini beradi. Shu bilan birga, tadqiqotlar raqgamli muhitda xavf-xatarlar — nafrat tili,
kiberbulling tarqalishini qayd etadi, bu esa raqamli tolerantlikni rivojlantirish bo‘yicha maxsus
ish olib borishni talab qgiladi [20].

5. Muammoli sohalar va bahsli masalalar.

Tolerantlikni rivojlantirish nazariyasi va amaliyotidagi salmoqli yutuqlarga qaramay, ushbu
sohada qator muammoli zonalar va bahsli masalalar mavjud.

Tolerantlik chegaralari muammosi. Markaziy savollardan biri — tolerantlik bilan beparvolik
o‘rtasida, boshgani hurmat qilish bilan o‘z qadriyatlaridan voz kechish o‘rtasidagi chegara
qaerdan o‘tadi. Faylasuf K.Popper «tolerantlik paradoksi»ni shakllantirgan: cheksiz tolerantlik
tolerantlikning yo‘qolishiga olib keladi, chunki tolerant jamiyat toqatsizlikka nisbatan toqatsiz
bo‘lishi kerak. Pedagogik kontekstda bu mutlag emas, balki universal gumanistik qadriyatlarga
asoslangan oqilona tolerantlikni rivojlantirish zarurligini anglatadi.

Tolerantlik va identiklik nisbati. Tolerantlikni rivojlantirish o‘z madaniy identikligini
saglab qolish bilan ganday uyg‘unlashishi masalasi bahsli hisoblanadi. Bir gator tadqiqotchilar
multikulturalizmga haddan tashqari urg‘u berish kontekstida identiklikning yo‘q bo‘lib ketish
xavfini ta’kidlaydilar. Boshqa mualliflar esa kuchli ijobiy etnik identiklik tolerantlikka zid emas,
aksincha, samarali madaniyatlararo muloqot uchun asos yaratishini isbotlaydilar.

Tolerantlikni tarbiyalash dasturlari samaradorligini baholash. Metodologik muammo sifatida
tolerantlikni rivojlantirishga qaratilgan pedagogik sa’y-harakatlar natijadorligini baholash masalasi
golmoqda. Mavjud diagnostika usullari ko‘pincha belgilangan (deklarativ) ustanovkalarni o‘Ichash
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bilan cheklanadi, ular esa real xulg-atvorga mos kelmasligi mumkin. Tolerantlikning xulg-atvor
komponentini baholash uchun amaldagi vositalarni ishlab chiqish zarur.

Pedagoglarnitayyorlashmuammosi. Tadqiqotlarko‘rsatadiki,ko‘plabo‘qituvchilarpolimadaniy
sinflar bilan ishlashda qiyinchiliklarga duch keladilar, madaniyatlararo kommunikatsiya sohasida
yetarli kompetensiyalarga ega emaslar. Tolerantlikni tarbiyalash vazifalarini amalga oshirishga
pedagoglarni maxsus tayyorlash, jumladan o‘qituvchining shaxsiy tolerantligini rivojlantirish
muammosi dolzarblashmoqda.

Xulosa. O‘tkazilgan nazariy obzor quyidagi xulosalarni rivojlantirish imkonini beradi.
Tolerantlik kognitiv, emotsional-baholovchi va xulg-atvor komponentlarini o‘z ichiga olgan
murakkab ko‘p komponentli fenomen bo‘lib, uni samarali rivojlantirish barcha tuzilmaviy
elementlarga kompleks ta’sir ko‘rsatishni talab qiladi. Xalgaro tajriba tolerantlik ruhidagi
ta’limning turli modellarini namoyish etadi, ular orasida eng istigbollisi madaniyatlar muloqoti,
o‘zaro hurmat va boyitish, madaniyatlararo kompetentlikni rivojlantirish prinsiplariga asoslangan
madaniyatlararo model hisoblanadi. Zamonaviy pedagogik amaliyot tolerantlikni rivojlantirish
uchun keng ko‘lamli texnologiyalarga ega (muloqot texnologiyalari, o‘yin va trening usullari,
loyihaviy faoliyat, san’at va adabiyot vositalaridan foydalanish, interaktiv o‘qitish usullari,
raqamli texnologiyalar). Shu bilan birga, eng yuqori samaradorlikni o‘quvchilarning faol
pozitsiyasini, madaniyatlararo o‘zaro hamkorlikda shaxsiy tajriba orttirishni va emotsional
kechinmalarni ta’minlaydigan usullar namoyon etadi. Tolerantlikni rivojlantirish fagat maxsus
dasturlar va tadbirlar orqali emas, balki umumiy tolerant ta’lim mubhitini yaratish orqali ham
amalga oshirilishi kerak. Bu maktab hayotining barcha jihatlarida — ta’lim mazmunida, o‘qitish
usullarida, pedagogik muloqot uslubida, darsdan tashqgari faoliyatni tashkil etishda tolerantlik
prinsiplarini amalga oshirishni nazarda tutadi. Tolerantlikni muvaffaqiyatli tarbiyalashning
asosiy sharti pedagoglarning o‘zlarini tayyorlashdir — ularning madaniyatlararo kompetentligini
rivojlantirish, shaxsiy tolerant ustanovkalarini rivojlantirish, tegishli pedagogik texnologiyalarga
egalik qilishdan iboratdir.

Kelgusi tadqiqotlar uchun istigbolli yo‘nalishlar quyidagilardan iborat:

 auditoriya va auditoriyadan tashqari faoliyatni, formal va noformal ta’limni gamrab olgan
tolerantlikni rivojlantirishning integratsiyalashgan modellarini ishlab chiqish va aprobatsiya
qilish;

* tolerantlikni rivojlantirishning yoshga xos xususiyatlarini o‘rganish va turli yosh guruhlari
uchun differensiallashgan dasturlar yaratish;

» raqamli texnologiyalarning tolerantlikni rivojlantirishdagi salohiyatini tadqiq etish va
ragamli muhitda betoqatlik namoyonlariga qarshi kurash usullarini ishlab chiqish;

 tolerantlikni tarbiyalash dasturlari samaradorligini baholaydigan, faqat deklarativ
ustanovkalarni emas, balki real xulg-atvorni ham o‘lchaydigan amaldagi instrumentlarni ishlab
chiqish;

+ oilaning tolerantlikni rivojlantirishdagi rolini o‘rganish va oilaviy tarbiya dasturlarini ishlab
chiqish;

» pedagoglarni polimadaniy ta’lim muhitida ishlashga tayyorlash muammosini tadqiq etish va
o‘qituvchilarning madaniyatlararo ta’lim sohasida malakasini oshirishning samarali modellarini
yaratish.

Tolerantlikni shaxsning integrativ sifati, boshqalar bilan konstruktiv muloqot qilish qobiliyati
sifatida rivojlantirish zamonaviy ta’limning eng muhim vazifalaridan biri hisoblanadi. Bu vazifani
hal etish tadqiqotchilar va amaliyotchilar sa’y-harakatlarini birlashtirishni, ilmiy asoslangan
dasturlar va texnologiyalarni ishlab chiqishni, ta’limning barcha bosqichlarida tizimli ish olib
borishni talab giladi.
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TEACHERS’ READINESS AND CHALLENGES IN IMPLEMENTING CLIL IN
HIGHER EDUCATION SPORT FACULTIES

Akhmedova Maftuna

Center for Higher Education Development Studies, doctoral student

Abstract: This study examines teachers’ readiness and the main challenges of implementing
Contentand Language Integrated Learning (CLIL) in higher education sportfaculties in Uzbekistan.
Using a mixed-methods approach, data were collected through questionnaires and interviews with
sport faculty teachers. The findings show that although teachers have strong subject knowledge and
positive attitudes toward CLIL, their readiness is limited by insufficient English proficiency, lack
of methodological training, and the absence of CLIL-oriented teaching materials. Institutional
constraints, including heavy workload and limited professional development opportunities, also
hinder effective CLIL implementation.

Keywords: CLIL, teacher readiness, higher education, sport faculties, ESP

T'OTOBHOCTDH NPENIOJABATEJIEMA U TPOBJIEMbBI BHEJIPEHUS CLIL B
BbICHINX YYEBHBIX 3ABEJIEHUSX CIIOPTUBHOI'O ITPO®UJISA
Axmedosa Magmyna
Llenmp Hccneoosanuii Pazsumus Bvicueeo Obpaszosanus, ookmopanm (PhD)

Annomayu: Bcmambve ananuzupyomcs 2omosHoCms npenooasamelieli u 0CHO8Hble MpPyOHOCIU
eneopenuss CLIL 6 ebicuiux yueOHbIX 3a68e0eHUsX CcnopmusHoz2o npoguis Yzoexucmana. B
UCCNIe008AHUU UCNONL30BAH CMEUAHHBIN Memo0, GKIUAIOWUL AHKEMUPOBAHUE U UHMEPBBIO.
Pesynomamui noxaszviearom, umo npu 8b1COKOM YPOGHE NPEOMEMHBIX 3HAHUL U NOTONCUMETLHOM
omnoutenuu k CLIL npenooasamenu cmankugaromcs ¢ HeOOCMAamoyHbIM 81a0€HUEM AHTUUCKUM
SA3bIKOM, HEX8AMKOU MemoOueckol N0020MOBKU U YUeOHbIX Mamepuanos. MncmumyyuonaibHvle
ocpanuyenust makice 3ampyousiom eneopernue CLIL.

Knroueswvie cnosa: CLIL, comogenocms npenooasamernet, gvicuiee 06pazosanue, cnOpmusHvle
¢axynememol, ESP

OLIY TA’LIM MUASSASALARINING SPORT YO‘NALISHLARIDA CLIL
METODOLOGIYASINI JORIY ETISHDA O‘QITUVCHILARNING TAYYORGARLIGI
VA MUAMMOLARI
Maftuna Axmedova,

Oliy Ta’limni Rivojlantirish Tadqiqotlari Markazi, tayanch doktarant

Annotatsiya: Mazkur tadqigot O ‘zbekiston oliy ta’lim muassasalarining sport fakultetlarida
CLILni joriy etishda o ‘qituvchilarning tayyorgarligi va asosiy muammolarini o rganadi.
So rovnoma va intervyular asosida olingan natijalar o ‘qituvchilar fan bilimlariga ega bo ‘Isa-da,
ingliz tilini yetarli darajada bilmaslik, metodik tayyorgarlik va CLIL materiallarining yetishmasligi
ularning CLILga tayyorgarligini cheklayotganini ko ‘rsatdi. Shuningdek, institutsional chekloviar
ham muhim to ‘siq hisoblanadi.

Kalit so zlar: CLIL, o ‘qituvchi tayyorgarligi, oliy ta’lim, sport fakultetlari, ESP

Introduction. Inrecent years, the rapid internationalization of the sports industry has significantly
increased the demand for professionals who possess strong communicative competencies in
English, alongside advanced subject-specific knowledge. As sports organizations, federations,
and management bodies engage in cross-border collaboration, event coordination, and athlete
relations, higher education institutions are under growing pressure to prepare graduates who
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can function effectively in multilingual and multicultural environments. To meet these evolving
demands, many universities around the world have begun integrating Content and Language
Integrated Learning (CLIL) into their curricula, particularly within applied fields such as business,
tourism, and sport management.

CLIL has gained global recognition as an innovative pedagogical approach that simultaneously
develops learners’ content knowledge and foreign language proficiency. Previous research has
shown that CLIL can enhance students’ academic performance, motivation, and professional
readiness by providing authentic, discipline-specific communication experiences. Despite its
pedagogical advantages, the successful implementation of CLIL largely depends on teachers’
readiness—specifically their linguistic competence, methodological awareness, and ability to
design integrated instructional materials that align with both content and language objectives.

In the context of sport faculties, the demand for CLIL is even more pronounced due to the
field’s inherently international nature and the increasing role of English in sports management,
coaching, marketing, and governance. However, implementing CLIL within such practice-
oriented disciplines requires teachers to balance theoretical content with language scaffolding,
interactive tasks, and real-world communication scenarios. As a result, teacher preparedness
becomes a critical factor influencing the effectiveness and sustainability of CLIL practices in
higher education sport programs.

Although CLIL has been widely acknowledged as an effective approach for enhancing both
disciplinary knowledge and foreign language competence, its implementation in higher education
sport faculties remains limited, particularly in developing contexts such as Uzbekistan. While
national policies increasingly emphasize the importance of English-medium instruction and
integrated pedagogies, many universities lack the institutional infrastructure, teacher training
programs, and methodological support required for successful CLIL adoption. As a consequence,
the responsibility for designing and delivering CLIL-based courses often falls on teachers who
may not possess sufficient linguistic proficiency, pedagogical expertise, or familiarity with CLIL
principles.

Despite the growing need for CLIL in sport management and related programs, empirical
research examining teachers’ readiness and the specific challenges they encounter remains scarce.
This gap in the literature prevents institutions from designing targeted support mechanisms and
evidence-based CLIL training initiatives. Therefore, a systematic investigation into teacher
preparedness and contextual barriers is crucial for informing sustainable CLIL implementation in
sport faculties.

Purpose and research gap

The purpose of this study is to examine the readiness of higher education sport faculty
teachers to implement Content and Language Integrated Learning (CLIL) and to identify the
main challenges they face in this process. The study focuses on teachers’ linguistic competence,
methodological awareness, and the institutional factors that influence CLIL adoption. To achieve
this aim, the research addresses the following questions:

(1) What is the current level of CLIL readiness among sport faculty teachers?

(2) What linguistic, pedagogical, and institutional challenges limit effective CLIL
implementation?

(3) What forms of support and training do teachers consider necessary for successful CLIL
integration in sport-related programs?

Literature Review

Content and Language Integrated Learning (CLIL) has become an influential pedagogical
approach in higher education, particularly in contexts where institutions aim to internationalize
academic programs and enhance students’ foreign language proficiency. Defined by Coyle, Hood,
and Marsh as a dual-focused approach that integrates subject content with language learning, CLIL
promotes deeper cognitive engagement, increased exposure to authentic academic discourse, and
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the development of domain-specific communication skills[2, 3, 6]. In recent decades, universities
across Europe and Asia have adopted CLIL as part of broader initiatives to improve the quality
of instruction, support multilingual education, and prepare graduates for participation in global
academic and professional environments.

Empirical studies consistently indicate that CLIL contributes to improved language proficiency,
particularly in academic and professional registers relevant to students’ fields of study. Research
by Dalton-Puffer and later by Peres-Canado demonstrates that CLIL enhances students’ conceptual
understanding, supports long-term retention, and increases motivation due to the meaningful
integration of content and language tasks [4, 7]. In higher education settings, CLIL is especially
valued for its ability to align language learning with real-world disciplinary needs, making it
highly applicable to practice-oriented fields such as business, tourism, engineering, and sports
management.

Despite its benefits, the adoption of CLIL in higher education is uneven and often limited by
contextual constraints [1]. Studies show that successful CLIL implementation requires a clear
institutional strategy, teacher training, appropriate curriculum design, and access to specialized
teaching materials. In many developing contexts, CLIL remains an emerging practice, and
universities struggle to provide the structural support required for sustained implementation.
These challenges become even more pronounced in fields where instruction relies on practical
tasks, technical terminology, and interdisciplinary knowledge—conditions typical of sport-related
programs.

Teacher Readiness for CLIL

Teacher readiness is widely recognized as one of the most critical factors determining the
success of CLIL implementation in higher education. Coyle, Hood and Marsh (2010) discussed
that effective CLIL teaching requires a combination of linguistic competence, subject expertise,
and methodological awareness—dimensions that many educators may not simultaneously possess
[2]. In most contexts, teachers are content specialists rather than language instructors, which
creates an inherent challenge when they are required to integrate language objectives into subject
teaching.

Linguistic readiness is often highlighted as the primary barrier, with studies showing that
many lecturers lack the B2—C1 level proficiency needed to deliver content confidently in a foreign
language. Limited vocabulary, difficulties in explaining complex concepts, and concerns about
making linguistic errors frequently reduce teachers’ confidence and willingness to adopt CLIL-
based instruction[8]. Pedagogical readiness presents an additional challenge: teachers may be
familiar with traditional lecture-style instruction but have limited exposure to CLIL methodologies
such as scaffolding, task-based learning, or dual-focused lesson planning.

Another key dimension of readiness involves material design and assessment literacy. Because
CLIL requires the integration of content and language outcomes, teachers must be capable of
preparing bilingual course materials, selecting appropriate linguistic supports, and evaluating
both content mastery and communicative performance [5]. Numerous studies have documented
teachers’ struggles with creating such materials, especially in specialized fields where ready-made
CLIL resources are scarce.

The integration of CLIL into sport education is a relatively recent but increasingly necessary
development driven by the rapid globalization of the sports sector. Unlike many academic
disciplines, sport-related programs require not only theoretical knowledge but also practical
competencies, communication skills, and familiarity with international standards, rules, and
professional terminology. As English has become the dominant lingua franca of global sport—
used in coaching, sports management, media relations, sports science research, and international
competitions—the ability to teach sport-specific content through English is gaining importance in

higher education.
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However, implementing CLIL in sport education presents unique challenges. Sport-related
subjects frequently involve hands-on activities, demonstrations, and practical sessions where
integrating language support is more complex than in lecture-based disciplines. Teachers must
manage dynamic classroom environments, provide real-time feedback, and use specialized
terminology consistently—all while ensuring that students understand both the content and the
language. The scarcity of CLIL-friendly materials tailored to sports science and management
further complicates this process, requiring teachers to create or adapt resources independently.

Furthermore, sport faculty teachers often come from highly practice-oriented professional
backgrounds and may have limited formal training in language pedagogy or CLIL methodology.
As a result, many feel unprepared to adopt dual-focused instruction without institutional support
or targeted training. These challenges highlight the need for empirical research exploring teacher
readiness, contextual barriers, and potential solutions for integrating CLIL effectively into sport
education.

Methodology

Research Design

This study employed a descriptive mixed-methods design to examine the readiness of
higher education sport faculty teachers to implement CLIL and to identify the challenges they
encounter. The combination of quantitative and qualitative approaches enabled a comprehensive
understanding of teachers’ linguistic competence, pedagogical preparedness, and institutional
conditions supporting CLIL implementation.

Participants

The study involved sport faculty teachers from Uzbekistan State University of Physical
Education and Sport. Participants were selected through purposive sampling to ensure
representation of teachers who currently teach, or are expected to teach, CLIL-based or English-
mediated courses. The sample included instructors in sport management, sports pedagogy, sports
science, and related disciplines.

Instruments

Data were collected using two instruments:

1. A structured questionnaire, designed to evaluate teachers’ linguistic proficiency,
methodological familiarity with CLIL, perceived challenges, and institutional support. The
questionnaire included Likert-scale items and open-ended questions.

2. Semi-structured interviews, conducted with a subset of participants to explore deeper
insights into teachers’ experiences, professional needs, and perceptions of CLIL implementation
in sport faculties.

Both instruments were adapted from existing CLIL readiness frameworks and validated by
experts in language education and sport pedagogy.

Data Collection and Analysis

Quantitative data from the questionnaire were analyzed using descriptive statistics (mean
scores, standard deviations, and frequency distributions) to identify general trends in teacher
readiness and perceived challenges. Qualitative data from interviews were transcribed and analyzed
through thematic analysis to identify recurring patterns and contextual factors influencing CLIL
adoption. Triangulation of both data sets strengthened the credibility and validity of the findings.

Results. The findings indicate that teachers in higher education sport faculties demonstrate a
moderate level of readiness to implement CLIL, although significant gaps remain across several
key dimensions. The questionnaire results showed that most participants perceived their subject
knowledge as strong; however, their confidence in using English for instructional purposes was
considerably lower.

In terms of methodological readiness, the majority of respondents reported limited familiarity
with CLIL principles, including dual-focused lesson planning, scaffolding strategies, and
integrating language objectives into content instruction. While some teachers had prior experience
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planned CLIL courses.

The analysis also revealed substantial institutional challenges. Teachers indicated that their
universities did not provide sufficient teaching materials, professional development opportunities,
or workload adjustments to support CLIL implementation. Interview data further confirmed
that many teachers felt isolated in their efforts to integrate language and content, with minimal
collaboration between language and subject departments. Despite these challenges, participants
demonstrated a strong willingness to engage in CLIL, particularly if appropriate training and
institutional support were made available.

Linguistic
/ Readiness \

Institutional Teacher CLIL Pedagogical
Support - Preparedness ¥  Readiness

!

\ Materials & ]

Assessment
Literacy

Figure 1. CLIL teacher preparedness framework

Discussion. The findings of this study align with previous research emphasizing teacher
readiness as a central factor in the success of CLIL implementation. Similar to studies conducted in
European and Asian higher education contexts, this research confirms that linguistic competence
and methodological preparedness are major barriers preventing teachers from fully adopting
CLIL-based instruction. The results support the argument advanced by Coyle and Mehisto that
effective CLIL requires more than content expertise; it demands integrated pedagogical and
linguistic competence (Figure 1).

In the context of sports faculties, these challenges appear even more pronounced. The practical
and interdisciplinary nature of sport education requires teachers to use specialized terminology,
manage interactive activities, and respond spontaneously to students’ needs—all of which are
difficult when operating in a foreign language. The lack of CLIL-specific teaching materials for
sport disciplines further exacerbates the burden on teachers, forcing them to invest significant
time in resource development.

Institutional factors also play a decisive role. The absence of systematic training programs,
collaborative teaching models, and incentives for bilingual instruction contributes to teachers’ low
confidence and limited engagement with CLIL. These findings suggest that introducing CLIL as a
policy initiative without providing adequate structural support is unlikely to result in meaningful
pedagogical change.

Conclusion and Implications. This study demonstrates that while higher education sport
faculty teachers recognize the value of CLIL for enhancing students’ professional and linguistic
competence, their readiness to implement this approach remains constrained by linguistic,

pedagogical, and institutional challenges.
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The findings highlight several important implications. First, universities should establish
structured professional development programs that combine English for Specific Purposes (ESP)
with CLIL methodology tailored to sport-related disciplines. Second, institutional policies should
provide teachers with access to teaching materials, reduced workloads for CLIL instructors,
and opportunities for collaboration between language and content specialists. Finally, national
education authorities should consider developing guidelines and accreditation frameworks for

CLIL in higher education to ensure quality and sustainability.
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ON THE DEVELOPMENT OF READING LITERACY OF PRIMARY SCHOOL
STUDENTS USING PIRLS TASKS
Alexandra Valerievna Sharkova
Second-year Master s student in Primary Education Teaching Methodology at Shakhrisabz
State University.

Annotation. This article examines the pedagogical potential of using PIRLS international
assessment tasks to develop reading literacy among primary school students. The concept of
reading literacy and its importance in modern primary education are analyzed. Special attention
is given to the formation of students’ skills in understanding texts, locating information, making
inferences, and evaluating written content. The study highlights effective text-based activities
designed in accordance with PIRLS frameworks that enhance critical thinking and cognitive
engagement. The results of the experimental study demonstrate that systematic implementation
of PIRLS-based tasks significantly improves students’ reading comprehension and motivation to
read. The findings of the research contribute to expanding the use of international assessment
tools in primary education practice.

Keywords: reading literacy, PIRLS, primary education, text comprehension, international
assessment.

HEJIN, 3AJJAYH, T'MIIOTE3bI U OTAIILI SKCITIEPUMEHTA 110
PASBUTHUIO HABBIKOB UTEHHUS Y YYEHUKOB HAYAJIbHOU HIKOJIbI C
NCHOJBb30OBAHUEM 3A/TAHUU PIRLS
Anexcanopa Banepvesna [llapkosa
Cmyoenmra 6mopo2o Kypca Ma2ucmpamypvl H0 Memoouke npenooasanus 8 HauaibHOl
wkone Lllaxpucabsckozo cocyoapcmeenHo2o ynugepcumema

Annomayus. B cmamve paccmampugaromes nedazoeuieckue 803MONCHOCU UCNOIb308AHUS
3a0anuil. MexcoyHapoonoeo ucciedosanusi PIRLS 6 pazeumuu uumamenbckol 2pamomHocmu
VUAUUXCSL HAYATbHBIX KIACCO8. Packpvleaemcs CyugHocms NOHSAMUS YumameibCKOU 2pamMomHOCHU
U ee 3HaueHue 8 cucmeme COBPEMEHHO20 HaualbH020 0opazosanus. Ocoboe HUMAaHUe YOeniemcs
dopmuposanuio y mMaaouwux WKOIbHUKOE YMEHULl NOHUMAMb MeKCM, HAX00Ums HeoOX0OUMYIO
ungopmayuio, derams 6vi800bl U OYEHUBAMb codepiicanue npouumanto2o. Ha ocnose 3a0anuil
PIRLS noxazamuel s¢hghexmusnvle memoovl pabomvl ¢ MeKCmMom, CnOcoOCmMaywue pazeumuro
JI02UYECKO20 MbIULIEeHUs. U NO3HABAMENbHOU aKmusHocmu yuawuxcs. Pezyibmamul onvimuo-
IKCNEePUMEHMANbHOU  pabomvl  NOOMEEPHCOAIOM, UMO  CUCMEMAMUHECKOe UCNONb308AHUE
3adanuti PIRLS nonosicumensro eiusiem Ha yposeHb YUmameibCKOU 2pAMOMHOCIU U MOMUBAYUIO
K umenuto. Mamepuanvt cmamvu Mo2ym 6bImMb UCNONb308AHbL 8 NPAKMUUECKOU 0esimelbHOCHU
yuumenei HauyaIbHblX K1ACCO8.

Knrouegvie cnosa: uumamenvckas epamomuocms, PIRLS, nauanvumas wkona, paboma c
MEKCHOM, MeNCOYHAPOOHOE OYeHUBAHUE.
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" PIRLS TOPSHIRMALARIDAN FOYDALANILGAN BOSHLANG’ICH SINF
O’QUVCHILARINING O’QISH SAVDOVORLIGINI RIVOJLANTIRISH BO’YICHA
TAJRIBANING MAQSADLARI, VAZIFALARI, GIPOTEZASI VA BOSQICHLARI
Aleksandra Valerievna Sharkova
Shahrisabz daviat universitetining boshlang 'ich ta’lim o qitish metodikasi bo 'yicha ikkinchi

kurs magistratura talabasi
Alexa_sharkoval988@mail.ru.

Annotatsiya. Ushbu maqolada boshlang ‘ich sinf o ‘quvchilarining o ‘qish savodxonligini
rivojlantirishda PIRLS xalqaro baholash dasturi topshiriglaridan foydalanishning pedagogik
imkoniyatlari yoritiladi. Tadgiqgotda o ‘qish savodxonligi tushunchasi, uning ta’lim jarayonidagi
ahamiyati hamda matn bilan ishlash ko ‘nikmalarini shakllantirishdagi o ‘rni tahlil gilinadi. PIRLS
topshiriglari asosida o ‘quvchilarning matnni tushunish, axborotni izlab topish, xulosa chigarish
va baholash qobiliyatlarini rivojlantirish mexanizmlari ochib beriladi. Shuningdek, tajriba-sinov
Jjarayoni natijalari orgali PIRLS topshiriglarining o ‘quvchilarning mustaqil fikrlashi va o ‘qishga
bo ‘lgan qizigishini oshirishdagi samaradorligi asoslab beriladi. Maqola natijalari boshlang ‘ich
ta’lim amaliyotida zamonaviy baholash vositalaridan foydalanish imkoniyatlarini kengaytirishga
xizmat qiladi.

Kalit so ‘zlar: o‘qish savodxonligi, PIRLS, boshlang ‘ich ta’lim, matn bilan ishlash, xalgaro
baholash.

INTRODUCTION. In today’s globalization and informatization, one of the most important
tasks facing the education system is to form independent thinking, understanding and effective use
of information skills in students. Reading literacy is of particular importance in this process, because
through reading, the student not only acquires knowledge, but also ensures his intellectual, social
and cultural development. Especially at the primary education stage, the formation of reading
literacy 1s one of the important factors determining the success of the subsequent educational
process.

The issue of developing reading literacy in primary school students is currently considered
relevant at the international level. In world education practice, a number of international studies
are being conducted aimed at assessing and developing students’ reading, comprehension
and analytical skills. Among them, the international assessment program PIRLS (Progress in
International Reading Literacy Study) allows for an in-depth analysis of students’ skills in working
with text. This program determines the level of reading literacy of students and draws important
conclusions for improving the educational process.[1; 35]

In recent years, the process of integration into international assessment programs has been
accelerating in the education system of Uzbekistan. The introduction of the PIRLS program into the
educational process makes it possible to develop the reading literacy of primary school students in
accordance with modern requirements. However, practice shows that traditional teaching methods
do not always ensure that students can deeply understand the text, analyze its content and draw
independent conclusions. Therefore, there is a need to use innovative approaches and effective
methods in the development of reading literacy.

PIRLS tasks are diverse in content and are aimed at developing not only reading techniques,
but also higher-level thinking skills such as understanding the text, searching for information,
interpreting and evaluating. Purposeful and systematic use of these tasks in the classroom helps
to increase the interest of primary school students in reading, strengthen their cognitive activity,
and develop independent learning skills. In this regard, the scientific and practical study of the
development of reading literacy using PIRLS tasks is of great importance.

LITERATURE ANALYSIS AND RESEARCH METHODOLOGY. The development of
reading literacy is one of the leading research areas in the field of pedagogy and educational
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methodology. This concept represents the student’s ability to understand, interpret, evaluate writt
texts, and use them in various life situations. The theoretical foundations of reading literacy have
been widely covered by international and national researchers.

In particular, the methodological foundations of the PIRLS international assessment program
were developed by Mullis and Martin, which is recognized as a reliable model for assessing
reading literacy in primary school students (Mullis, I.V.S., Martin, M.O., 2019). In this study,
reading literacy is interpreted as a complex skill that is formed through understanding literary and
informational texts.[2; 156]

In the studies of Russian scientists L.A. Zimnyaya and N.F. Talyzina, reading literacy is
analyzed in its inextricable connection with cognitive processes and the effectiveness of text-
based tasks in developing students’ thinking is substantiated (Zimnyaya, 2004; Talyzina, 2011).
[3; 97]

In the studies of Uzbek scientists, the issues of organizing reading lessons in primary
education based on modern approaches are highlighted. In particular, Sh.K. Mavlonova and R.H.
Juraev’s works note the need to use interactive methods and international assessment programs in
developing students’ reading literacy (Mavlonova, 2018; Juraev, 2020).[5; 112]

This literature review serves to scientifically substantiate that PIRLS tasks are an effective tool
in developing reading literacy.

This study was conducted on the basis of pedagogical experimentation. Systematic,
competency-based and activity-oriented approaches were chosen as the research methodology.
The following methods were used in the research process: theoretical analysis, pedagogical
observation, diagnostic tests, experimental work and statistical comparison of results.

At the diagnostic stage of the study, the level of initial reading literacy of primary school
students was determined through test tasks close to the PIRLS format. At the formative stage,
texts and questions developed based on PIRLS tasks were introduced into the lesson process. At
the control stage, changes in students’ reading literacy were analyzed, and the initial and final
results were compared.

This methodology allowed to ensure the reliability of the research results and to determine the
pedagogical effectiveness of PIRLS tasks.

ANALYSIS AND RESULTS. The study revealed that the systematic introduction of PIRLS
tasks into the teaching process with primary school students had a significant positive impact
on the development of their reading literacy. The results of the analysis showed that tasks in the
PIRLS format activate not only students’ mechanical reading skills, but also higher-level cognitive
activities such as understanding the content, searching for and analyzing information.

The results of the initial assessment conducted at the diagnostic stage showed that most students
had difficulties in superficially understanding the text and identifying the main idea. Students were
mainly able to find directly given information, but poor results were recorded in understanding
the hidden content, identifying cause-and-effect relationships, and assessing the author’s position.
This confirms the dominance of reproductive activity in traditional reading lessons.

At the formative stage, a set of exercises developed based on PIRLS tasks was introduced
into the lesson process. These exercises ensured that students actively worked with the text, and
served to develop the skills of independent thinking, drawing conclusions based on evidence,
and justifying their opinions in the process of answering questions. In particular, open-ended
questions, tasks aimed at choosing based on several answer options, and tasks aimed at evaluating
the content of the text activated students’ logical thinking.[6; 47]

The results of the analysis showed that PIRLS tasks also changed students’ attitudes towards
reading in a positive direction. During the experiment, students’ interest in understanding the text
increased, and their indicators of active participation in the reading process increased. Observations
during the lesson showed that students began to show more initiative in answering questions and
sought to express their opinions freely. This also confirms the motivational value of PIRLS tasks.
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“The results of the final assessment conducted at the control stage were compared with the
initial indicators. The results showed a significant increase in students’ skills in understanding the
text, identifying the main idea, drawing conclusions and evaluating. In particular, the quality of
answers to analytical and interpretive questions improved. Students began to give more reliable
answers in determining the relationship between events in the text and explaining the author’s
opinion.

The results obtained show that PIRLS tasks serve as an effective pedagogical tool in
developing reading literacy. These tasks develop students’ critical thinking and encourage them
to approach the text more deeply. In addition, through tasks in the PIRLS format, the teacher has
the opportunity to determine the level of individual development of students and implement a
differentiated approach.

The results of the study showed that the systematic use of PIRLS tasks in primary education
practice allows achieving high efficiency in developing reading literacy. This approach serves
to form students’ independent reading skills, prepare them in accordance with international
assessment criteria, and educate them as individuals who meet modern educational requirements.

CONCLUSION. The results of this study confirmed the high pedagogical effectiveness of
usmg the tasks of the PIRLS international assessment program in developing reading literacy in
primary school students. Theoretical and practical analyses conducted during the study showed that
reading literacy plays an important role in the overall educational development of the student and
serves as a solid foundation for his successful study at subsequent educational stages. Therefore,
the need to use approaches based on modern and international criteria in the development of this
skill is urgent.

During the study, it was found that lessons organized on the basis of PIRLS tasks served to
consistently develop students’ skills in understanding the text, searching for information, analyzing,
drawing conclusions, and evaluating. The results of the pilot study showed that students’ activity
and interest in the learning process increased, and their ability to think independently and justify
their opinions was formed. This confirms that PIRLS tasks have not only an assessment, but also
an educational and developmental value.

The study showed that traditional teaching methods often rely on students’ reproductive
activities, which is not enough to fully develop their deep analytical thinking. The PIRLS format
of the and tasks involve the student in the educational process as an active subject, encouraging
him to work independently with the text. As a result, students develop the skills of a critical
approach, drawing logical conclusions and evaluating the content of the text.

The results of the study showed that the systematic and targeted use of PIRLS tasks in
primary education can be an important didactic tool in developing reading literacy. This approach
allows teachers to more effectively organize the lesson process, take into account the individual
capabilities of students and prepare them in accordance with international assessment criteria. At
the same time, the use of PIRLS tasks develops students’ reading culture, information skills and,
in general, functional literacy.

In conclusion, the development of reading literacy of primary school students using PIRLS
tasks is an effective and promising approach that meets the requirements of modern education.
The results of the study will serve as a methodological basis for further scientific research and
practical recommendations in this area and will make a worthy contribution to improving the
quality of primary education.
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ARIFMETIK PROGRESSIYA FORMULALARI YORDAMIDA KIMYO
MASALALARINI YECHISH
Artikbayeva Zamira Allayarovna,

TDPU p.f.n.,professor.

Annotatsiya. Mazkur maqolada kimyo faniga oid masalalarni arifmetik progressiya formulalari
yordamida yechish usullari haqgida gap boradi. Shuningdek, maqolada bir gancha masalalar o ‘z
yechimlari bilan berilgan.

Tayanch so ‘zlar: formulalar, masala, arifmetik progressiya, modda, uglerod, vodorod, kimyoviy
hossalar, litr, samaradorlik, uzviylik, izchillik.

PEHIEHUE XUMHNYECKHUX 3AJAY C UCITIOJIB3OBAHUEM ®OPMY.II
APU®METUYECKOH MPOI'PECCUH
Apmuxbaesa 3amupa Annaaposna,
TTT1Y um Huzamu, k.n.H., npogheccop

Annomayus. B oannoti cmamoee peub uoem o peuwieHuu 3a0a4 o XuMuu ¢ NOMowbio Gopmyn
apugmemuyeckuii npoepeccul, a makice 0aHbl HECKOIbKO 3a0ay ¢ peuleHUIMU.

Knrouesvie cnosa: gopmynsl, 3a0aua, apugpmemuueckas npozpeccus, 8euecmeo, yenepoo,
8000pP00, XUMUYECKUE CBOUCMEA, TUMP, IDDEKMUBHOCMb, C8A3AHOCHb, NOCIE008AMENbHOCHb.

SOLVING CHEMISTRY PROBLEMS USING ARITHMETIC PROGRESSION
FORMULAS
Artikbayeva Zamira Allayarovna, TSPU, PhD professor.

Abstract. In this article solving problems in chemistry with a help of arithmetic progression
formulas is discussed and also some tasks with solutions are given.

Key words: formulas, problem, arithmetic progression, substance, carbon, hydrogen, chemical
properties, liter, efficiency, coherence, consistency.

Kirish. Biz darslarni o‘tish jarayonida fanlararo bog‘lanishni o‘z vaqtida qo‘llab borsak,
darsning samaradorligi ortadi va o‘quvchilarni bilimlari mustahkamlanadi.

Asosiy qism.Arifmetik progressiya va uning formulalarini o‘tib yakun yasagandan so‘ng
kimyo fanidan bir nechta masalalar yechish mumkin.

Organik moddalarni gomologlarining molekulalik og‘irliklarining qatori arifmetik progressiya
hosil bo‘lishini o‘quvchilarga Tymryatupum 3apyp.

Masalan: metan, etan, propan, butan va h.k.

To‘yingan ochiq ketma-ketli uglerod vodorodning molekulalarini og‘irliklari mana bunday
ketma-ketlik hosil giladi: 16; 30; 44; 58, bu qator arifmetik progressiya tashkil etadi, bu sonlar
qatorining hadlar ayirmasi ga tengdir.

Gomologlarning matematik nuqtai nazaridan quyidagicha ta’rif berish mumkin. Molekulalar
og‘irliklari bir-biridan 14 u.b ga ortib boradigan tuzilishi va kimyoviy hossalari o‘xshash
moddalarni gomologlar deb ataladi. Gomologlarning hadlar ayirmasi formulasi bo‘ladi, uning
massasi 14 u.b ga teng.
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Arifmetik progressiyaning istalgan hadi formulasi a,=a,+(m-1d va hadla
yig‘indisi S, = Lzan-n formulasi asosida quyidagi masalalarni yechish mumkin.

I-masala: Agar ochiq ketma-ketlik to‘yingan uglevodorodlar qatoridagi ikkinchi
hadi molekulyar og‘irligi 30 u.b ga teng bo‘lsa, shu qatoridagi 10-had uglevodorodning
molekulyar og‘irligi gancha bo‘ladi?

Yechimi:  Berilgan:

a, =30 u.b
n=10
d=14

Topish kerak: a,,? a, =2
a,=a,—14=30-14=16 u.b a, =a, +(n-1)d
formulasiga berilganlarni qo‘ysak:

a, =16+(10-1)-14=142 u.b

Javob: ¢, =142 u.b

2-masala: To‘yingan uglevodorodlar birinchi hadidan boshlab, dastlabki 14-
hadining aralashmasi molga teng bo‘lsa, shunday aralashma yonganda kislorodning
qancha moli sarflanadi?

Yechimi: reaksiyalar tenglamasini tuzamiz:
2CH, +40, — 2CO, +4H,0

2C,H, +70, — 4CO, +6H,0

2C,H, +100, — 6CO, +8H,0

2C,H,, +130, = 8CO, +10H,0

2C,H,,.,+73n+1)0, = 2nCO, +(n+1)H,0

Aralashmadagi har bir uglevodorod mikrodiga sarflangan kislorod mol sonlari
arifmetik progressiya hosil qiladi. Ya’ni 4; 7; 10; 13; ...aq, -

Berilgan:

a =4

n=14

d=7-4=3

Topish kerak:

a, =17

S, =?

1) a, =a +d(n-1) formula bo‘yicha q,, =4+3(14-1)=4+3-13=43 mol

Javobi: q, =43 mol

4443 14247.7-329 mol

2) S, = %n formulasiga asosan S, =

Javobi: S, =329 mol
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3-masala: Atsetilenning gomologik qatoridagi uglevodorodning molekulyar
og‘irliklari tenglamasi berilgan:

26+40+54+....+x =600

Molekulyar og‘irligi xga teng uglevodorodni 1 moli yonganda, normal holda
qancha litr kislorod sarflanadi?

Berilgan:

a, =26, S =600

a,=x

d=4

Topish kerak: n=2 x=?

Molekulyar og‘irligi x ga teng uglevodorod qatoridagi hadlar sonini (#) topamiz.
Buning uchun a, = 4, +(n-1)d formulasidan foydalanamiz.

x=26+(n-1)-14

x=26+14n—-14=12+14n

x=12+14n

l4n =x-12

neX= 12

14

Endi s, = &2%-11 formulasidan foydalanib xni topamiz.

600= 262+ XX 1‘41 2.600= (26 x)2'8(x ~12). buni soddalashtirsak

600-28 = 28x+x” —12-26—12x
16800= x* +14x—312

X’ +14x-17112=0

D =b*—-4ac

D=14*—4-1(~17112) =196+ 68448 = 68644
~b+D | -14%68644 _ 14262

29 2 2 2

X, =124, X, = % =-138

Xl,z =

Bu tenglamani yechsak x =124,x, =-138 ikkinchi ildiz, ya’ni x, =-138 masala
shartini qanoatlantirmaydi.

Shuning uchun x =124

Asetilen gatoridagi uglevodorodning umumiy formulasi (C,H,, ,)dan foydalanib,

molekuladagi C bilan H atomlarining sonini topamiz. Buning uchun C bilan H

atomlarining atom og‘irliklaridan foydalanib algebraik tenglama tuzamiz.
12n+2n-2=124

14n =126

N=9

Uglevodorod molekulasidagi uglerod atomi 9 ga teng, bunday bo‘lsa, vodorod
atomlarining soni 2-9-2=16
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Izlanayotgan uglevodorodning formulasi C,H, -

Endi yonish reaksiyasining tenglamasini tuzamiz:

C,H, +130, - 9CO, +8H,0

1 mol 13 mol. Reaksiya tenglamasi bo‘yicha uglevodorodning 1 molini yonishiga
kislorodning 13 moli sarflanadi.

Normal holda gazlarning 1 moli 22,4 litrga tengligi ma’lum, bunday bo‘lsa 13 mol
0, =13-22,4=2912 litr.

Javob: 291,2 litr o,

4-masala. Benzol gomologlari qatoridagi 5-hadi bilan 7-hadlari molekulyar
og‘irliklarining yig‘indisi 324 u.b. qatordagi 6-hadning 0,25 mol yonganda normal
holda qancha litr uglerod (IV) — oksid tuziladi?

. . . . . . . a +a .
Yechish: arifmetik progressiyaning asosiy xossasi a, = f formulasira asosan

) =""5+TC‘7=%‘=162,516 =162
Uglerod va vodorod atomlarining atom og‘irliklari va benzol gomologlarining
umumiy formulasi (C,H,, ,) foydalanib, algebraik tenglama tuzamiz.
12n+2n-6=162
14n =168
n=12
Izlangan uglerod vodorod formulasi C,,H,,

Endi yonish reaksiyasining tenglamasini tuzamiz.
2C,,H,, +330, —> 24CO, +18H,0

Reaksiya tenglamasi bo‘yicha 2 mol C,,H,, yonganda, 24 mol co, chiqadi. 0,25 mol
C,H,, yonganda X mol co, chigadi.

Proporsiya tuzamiz: 225 = ﬁ;2x =24.0,25
, X
x=24025 550 Co,

3 mol co, =3-224=67,2 litr
Javob: 67,2 litr co,
5-masala. Mana bu gomologlarning molekulyar og‘irliklarining algebraik

tenglamasi berilgan:

(x+D+(x+15)+(x+29) +....+(x+85) =406

Gomologlarning molekulyar og‘irliklarini toping.

Yechish: Qatordagi birinchi gomologning molekulyar og‘irligi «,, ikkinchisining
a,, n-hadini «, deb belgilab olamiz.
Progressiya ayirmasi ¢ =%~ % =@ +19)-(+D=14

d=14

a,=x+85
a,=a, +d(n-1)
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Bunda “ 83 qo‘ysak

a =x+1
x+85=x+1+14(n-1)
84=14n-14
14n =84+14=98
14n =98
n="7
s =%"% . formulasidan foydalanib
406=2F1+¥85 406=2+86 5 x=15

X ning qiymati ma’lum, shuning uchun

a,=15+1=15+1=16

a,=x+15=15+15=30

a, =x+29=15+29=34

a,=x+85=15+85=100

Shunday qilib, ma’lum bir dars o‘tganda uning boshqa fanlar bilan alogadorligini
chuqur ochib ko‘rsata bilsak, u dars natijasi mustahkam bo‘ladi.

Shunday qilib, ma’lum bir dars o‘tganda uning boshqa fanlar bilan alogadorligini chuqur ochib
ko‘rsata bilsak, u dars natijasi mustahkam bo‘ladi.
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4 “K” MODELI ORQALI BOSHLANG*‘ICH SINF O‘QUVCHIILARNINGM
1JODIY QOBILYATINI RIVOJLANTIRISH METODIKASI
Avliyoqulova Nasiba Choriyevna,

Buxoro davlat pedagogika institute muztaqil izlanuvchisi

Annotatsiya Ushbu magolada boshlang ‘ich sinf o ‘quvchilarida ijodiy qobiliyatni shakllantirish
va rivojlantirishda 4 “K” modeli (kreativlik, kritik fikrlash, kommunikatsiya va kollaboratsiya)
ning ahamiyati yoritilgan. Shuningdek, mazkur model asosida ta’lim jarayonini tashkil etish
metodlari va amaliy mashg ‘ulotlar misolida pedagogik yondashuvlar tahlil gilingan.

Kalit so‘zlar: 4 “K” modeli, ijodiy qobiliyat, kreativlik, kritik fikrlash, kommunikatsiya,
kollaboratsiya, boshlang ‘ich ta’lim, tasavvur qil, davom ettir

Annomayus. B oannoti cmamve noduepKusaemcs 8axicHocms mooenu «4 K» (kpeamusnocme,
KpUmuueckoe MolulleHue, KOMMYHUKAYUs U COMPYOHUYECHE0) 6 (hopMUposanuu u pazeumuul
MBOPUECKUX CNOCOOHOCMEL Y VHAWUXCS HAYATbHOU WKOAbL. Takdce aHamusupyiomes. Memoobwl
opeaHu3ayUU 00pPaA308amMenbHO20 NPOYECCd HA OCHOBE IMOU MOOEIU U Neda2ocuyecKue nooxo0bl
Ha npumepe NPaKmudeckux YnpaxicHeHuil.

Knrouesvie cnosa: mooenv «4 K», meopueckue cnocoonocmu, KpeamueHoCmy, KpUMu4eckoe
MbluLleHUue, KOMMYHUKAYUs, COMpPYOHU4eCmeo, HAauaibHoe o00pasosanue, 6000paddcerue,
npooodiceHUe

Abstract This article highlights the importance of the 4 “K” model (creativity, critical thinking,
communication and collaboration) in the formation and development of creative abilities in
primary school students. Also, methods of organizing the educational process based on this model
and pedagogical approaches using the example of practical exercises are analyzed.

Keywords: 4 “K” model, creative abilities, creativity, critical thinking, communication,
collaboration, primary education, imagine, continue

Kirish. Bugungi kunda ta’lim tizimi oldida turgan muhim vazifalardan biri — o‘quvchilarning
jjodiy va mustaqil fikrlash qobiliyatini rivojlantirishdir. Aynigsa, boshlang‘ich ta’lim bosqichida bu
jarayon muhim ahamiyat kasb etadi. Chunki aynan shu davrda bolaning tafakkuri, nutqi va ijtimoiy
ko‘nikmalari shakllanadi. Zamonaviy pedagogik yondashuvlardan biri bo‘lgan 4 “K” modeli
o‘quvchilarning ijodiy qobiliyatini rivojlantirishda samarali vosita hisoblanadi.Boshlang‘ich ta’lim
—shaxs shakllanishi davrining eng muhim bosqichi. Budavrbola ong ostida olamni anglash, tasavvur
vabilimlar poydevorini tiklash pallasi bo‘lgani uchun ham nozik e’tibor talab etadi. Ayni shu pallada
bola o‘zida “o‘quvchi shaxsi’ni yaratadi, maktabga va ta’lim olishga nisbatan qiziqishni, mehrni
tuyadi, ilm yo‘lidagi kelgusi natijalar uchun kuch to*plashni boshlaydi. O‘zbekiston Respublikasi
Vazirlar Mahkamasining 2022-yil 28-dekabrdagi 726-son qaroriga muvofiq bugungi kunda darslik
va o‘quv-metodik majmualar sifatiga qo‘yilayotgan talablarning ortishi ularni yaratish jarayoniga
matbaa sohasining so‘nggi yutuqlarini qo‘llash, o‘quvchilarning hayoti va sog‘lig‘i uchun xavfsiz,
foydalanish uchun qulay bo‘lgan matbaa mahsulotlarini ishlab chigarish, ushbu faoliyatni texnik
jihatdan tartibga solish sohasidagi normativ hujjatlarni gayta ko‘rib chiqish zaruratini yuzaga
keltirmoqda. “Texnik jihatdan tartibga solish to‘g‘risida”gi O‘zbekiston Respublikasining Qonuni
va O‘zbekiston Respublikasi Prezidentining “O‘zbekistonning yangi taraqqiyot davrida ta’lim-
tarbiya va ilm-fan sohalarini rivojlantirish chora-tadbirlari to‘g‘risida” 2020-yil 6-noyabrdagi
PF6108-son Farmoniga muvofiq maktabgacha, umumiy o‘rta va o‘rta maxsus hamda professional
ta’lim sohasida foydalaniladigan matbaa mahsulotlarining xavfsizligiga qo‘yiladigan talablarni
belgilash, foydalanuvchilarning hayoti va sog‘lig‘ini saqlash, atrof muhitni muhofaza qilish,
shuningdek, nashr etilayotgan darsliklar va o‘quv-metodik majmualarning matbaa sifatini ilg‘or

http://interscience.uz NS




\’/‘\\ré Ta’lim va innovatsion tadgiqotlar (2026 tiun NeOl)

xorijiy tajriba asosida yanada oshirish magsadida hamda ushbu farmonning 1-bandiga muvofiq
dunyo miqyosidagi bugungi keskin raqobatga bardosh bera oladigan milliy ta’lim tizimini yo‘lga
qo‘yish, darslik va o‘quv qo‘llanmalarini zamon talablari asosida takomillashtirish, ularning
yangi avlodini yaratish, o‘quv dasturlari va standartlarini optimallashtirish O‘zbekistonning
yangi taraqqiyot davrida ta’lim-tarbiya va ilmfan sohalarini yanada rivojlantirishning asosiy
yo‘nalishlaridan biri etib belgilab qo’yilgan[1]. Ushbu bandga ko’ra va 4K modeliga asoslangan
innovatsion yondashuv metodologiyasi (bu-bolalarning har tomonlama rivojlanishiga qaratilgan
bo‘lib, quyidagi asosiy kompetensiyalarni o‘z ichiga oladi: kollaboratsiya, kommunikatsiya,
kreativ fikrlash va kritik fikrlash o‘quvchilarda tanqidiy fikrlash, ijodiy yondashuv, jamoada
ishlash va muloqot ko‘nikmalarini shakllantiradi) inobatga olinib 2023-2024-0’quv yilida 1-4
-sinflar uchun yaratilgan yangi zamonaviy maktab o’quv darsliklari yaratildi.Bu esa, zamonaviy
pedagogika oldidagi doimiy va murakkab masala sifatida darsliklarning g‘oyaviy, tarbiyaviy va
ma’rifiy saviyasiga jiddiy yondashishni talab etadi.

Mavzuga oid adabiyotlar sharhi

Boshlang‘ich sinf o‘quvchilarining ijodiy qobiliyatini rivojlantirishda 4 “K” modeli (kreativlik,
kritik fikrlash, kommunikatsiya va kollaboratsiya) asosida tashkil etilgan ta’lim jarayonining
samaradorligini aniqlashga qaratildi. Tadqiqot metodologiyasi tizimli, kompetensiyaviy va
faoliyatga yo‘naltirilgan yondashuvlarga asoslandi. Tadqiqot jarayonida nazariy va amaliy metodlar
uyg‘un holda qo‘llanildi. Nazariy bosqichda pedagogik, psixologik hamda metodik adabiyotlar
tahlil gilinib, 4 “K” modelining boshlang‘ich ta’limdagi o‘rni va ahamiyati o‘rganildi. Amaliy
bosqichda esa pedagogik kuzatish, suhbat, so‘rovnoma hamda diagnostik topshiriglar orqali
o‘quvchilarning ijodiy qobiliyat darajasi aniglandi.Shuningdek, tadqiqot doirasida tajriba-sinov
ishlari tashkil etilib, tajriba va nazorat guruhlari shakllantirildi. Tajriba guruhida 4 “K” modeli
asosida ishlab chiqilgan metodlar qo‘llanildi, nazorat guruhida esa an’anaviy o‘qitish usullari
asosida darslar olib borildi. Olingan natijalar solishtirma tahlil qilinib, metodlarning samaradorligi
statistik usullar yordamida baholandi.

Tadqiqot natijalarini umumlashtirish jarayonida tahlil, taqqoslash va xulosa chiqarish
metodlaridan foydalanildi. Mazkur metodologiya boshlang‘ich sinf o‘quvchilarida ijodiy
qobiliyatni rivojlantirishda 4 “K” modelining pedagogik samaradorligini asoslashga xizmat qildi.
Boshlang‘ich sinf o‘quvchilarining kreativ fikrlashini rivojlantirish ularning quyidagi jihatlarda
rivojlanishiga yordam beradi: - Muammolarni hal qilish qob111yat1 Kreativ fikrlash o‘quvchilarga
muammolarni turli nuqtai nazarlardan ko‘rib, ularga noan‘anaviy yechimlar topish imkoniyatini
beradi.

- ljodiy yondashuv: O‘quvchilar yangi g‘oyalar va yechimlar yaratishda ijodkorlik
qobiliyatlarini rivojlantirishadi. - Mustaqil fikrlash: Kreativ fikrlash o‘quvchilarni mustaqil fikr
yuritishga va o°z fikrlarini himoya qilishga o‘rgatadi.

[jodiy topshiriglar: O‘quvchilarga ijodiy topshiriglar berish orgali ularning kreativ fikrlashini
rivojlantirish. Masalan, ularga yangi gahramon yaratish, hikoya yozish yoki rasm chizish
topshirilishi mumkin.

- Muammoli vaziyatlar: O‘quvchilarni muammoli vaziyatlarga solish va ularga turli yechimlar
topishni taklif qilish. Bu ularning kritik va kreativ fikrlashini rivojlantirishga yordam beradi.

- Guruhli loyihalar: O‘quvchilarni kichik guruhlarga bo‘lib, ularga ijodiy loyihalar topshirish.
Bu ularning hamkorlikda ishlash va birgalikda kreativ yechimlar topish qobiliyatlarini oshirishga
yordam beradi.

— Muhokama va fikr almashish: O‘quvchilarni muhokama qilishga va birbirlarining fikrlarini
tinglashga undash. Bu ularning kommunikatsiya qobiliyatlarini rivojlantirish bilan birga, kreativ
fikrlashini ham oshiradi.

- Interfaol dasturlar: O‘quvchilarning kreativ fikrlashini rivojlantirish uchun interfaol dasturlar
va ilovalardan foydalanish. Masalan, virtual laboratoriyalar, ijjodiy dasturlar va o‘yinlar. —

Tadqiqot medodologiyasi Xalq ta’limi tizimini 2030 yilgacha rivojlantirish konsepsiyasida
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o‘qitish metodikasini takomillashtirish vazifasi belgilangan. Shunga muvofiq, darshklarm
yangilash bo‘yicha muayyan ishlar bajarildi va endilikda boshlang‘ich sinf o‘quvchilari yangi
avlod darsliklari asosida ta’lim olmoqda. Darsliklarning asosiy xususiyatlaridan biri — ularning 4K
tamoyili asosida ishlab chiqilganidadir. Ya’ni bu tamoyilda quruq ma’lumotlarni yodlatish yoki
shunchaki o‘qish va yozishni o‘rgatish bilan cheklanilmaydi. Zamonaviy ta’lim tizimida kreativ
fikrlashni rivojlantirish muhim ahamiyatga ega. Boshlang‘ich sinf o‘quvchilarining kreativ fikrlash
qobiliyatlarini shakllantirish ularning kelajakdagi o‘qish va hayotiy faoliyatida muvaffaqiyatli
bo‘lishlariga yordam beradi. boshlang‘ich sinf o‘quvchilarining ijodiy qobiliyatini rivojlantirishda
4 “K” modeli (kreativlik, kritik fikrlash, kommunikatsiya va kollaboratsiya) asosida tashkil
etilgan ta’lim jarayonining samaradorligini aniqlashga qaratildi. Tadqiqot metodologiyasi tizimli,
kompeten51yaV1y va faohyatga yo‘naltirilgan yondashuvlarga asoslandi.Tadqiqot Jarayonlda
nazariy va amaliy metodlar uyg‘un holda qo‘llanildi. Nazariy bosqichda pedagogik, p51xolog1k
hamda metodik adabiyotlar tahlil qilinib, 4 “K” modelining boshlang‘ich ta’limdagi o‘rni va
ahamiyati o‘rganildi. Amaliy bosqichda esa pedagogik kuzatish, suhbat, so‘rovnoma hamda
diagnostik topshiriglar orqali o‘quvchilarning ijodiy qobiliyat darajasi aniqlandi.Shuningdek,
tadqiqot doirasida tajriba-sinov ishlari tashkil etilib, tajriba va nazorat guruhlari shakllantirildi.
Tajriba guruhida 4 “K” modeli asosida ishlab chiqilgan metodlar qo‘llanildi, nazorat guruhida
esa an’anaviy o‘qitish usullari asosida darslar olib borildi. Olingan natijalar solishtirma tahlil
qilinib, metodlarning samaradorligi statistik usullar yordamida baholandi.Tadqiqot natijalarini
umumlashtirish jarayonida tahlil, taqqoslash va xulosa chigarish metodlaridan foydalanildi.
Mazkur metodologiya boshlang‘ich sinf o‘quvchilarida ijodiy qobiliyatni rivojlantirishda 4 “K”
modelining pedagogik samaradorligini asoslashga xizmat qildi.
Tahlil va natijalar
«4K» modeli zamonaviy ta’limda qo‘llaniladigan asosiy kompetensiyalarni ifodalaydi.
Ushbu model quyidagi to‘rtta asosiy komponentdan iborat:

1. Kritik fikrlash (Critical Thinking) - Muammolarni analiz qilish, tahlil qilish va yechim
topish qobiliyati. Bu ma’lumotlarni tahlil qilish, uning dolzarbligi va ishonchliligini baholash va
asosli mulohazalar yoki qarorlar qabul qilish qobiliyatini 0‘z ichiga oladi.

2. Kommunikatsiya (Communication) - Fikrlarni aniq va samarali ifodalash, tinglash va
muloqot qilish qobiliyati.

3. Hamkorlik (Collaboration) - Jamoa ishida faol ishtirok etish, boshqgalar bilan hamkorlikda
ishlash qobiliyati. Hamkorlik umumiy maqsadlarga erishish uchun boshqalar bilan samarali
ishlashni 0°z ichiga oladi. Bu jamoada ishlash, faol tinglash, nizolarni hal qilish va murosaga
kelish kabi ko‘nikmalarni oz ichiga oladi.

4. Kreativlik (Creativity) - Yangi va original g‘oyalarni yaratish, muammolarni noan‘anaviy
usullarda hal qilish qobiliyati. O‘quvchilar 0°z magsadlariga erishish uchun yangi yondashuvlarni
qo‘llashni o‘rganadi, innovatsion yechimlarni ishlab chiqadilar va ijodiy muammolarni hal qilish
ko‘nikmalariga ega bo‘ladi.

Kreativlik (ljodkorlik) ko‘nikmasi quyidagilardan iborat:
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qiziquvchanlik - tevarak-atrofdagi olamga qizigish va u haqida ko‘proq bilishga - intilish,

dunyo obyektlari o‘rtasidagi sabab-natija munosabatlarini aniqlash, axborotni mnustaqil izlash va
0°‘z savollariga javob topish qobiliyati;

tasavvur -ko‘plab original va nostandart g‘oyalarni ishlab chiqish qobiliyati; - optimallashtirish
- maqgsadga tez va samarali erishish uchun bir nechta usullarni - solishtirish qobiliyati; g‘oyalarni
rivojlantirish

- g‘oyalarni turli nuqtayi nazardan baholash, ularning kuchli va zaif tomonlarini izlash,
o‘zgaruvchan sharoitlarda va yangi ma’lumotlarning paydo bo‘lishida o‘z faoliyatini tezda qayta
qurish gobiliyati.

Mazmuni sinfda

Kompetensiya

Boshlang‘ich
namoyon bo‘lishi

nomi

1 Kreativlik fikrlash, tuzish,  rasm

2 Kritik fikrlash

Yangicha
noodatiy g‘oyalar va
original yechimlar topish
qobiliyati

Axborotni tahlil qilish,

Hikoya
chizish, erkin fikr bildirish,
fantaziya mashgqlarida faol
ishtirok etish

Savollarga mustaqil javob

solishtirish  va  asosli berish, muammoli
xulosa chigarish vaziyatlarga yechim
ko‘nikmasi topish, tagqoslash

mashqlarini bajarish
Munozara va suhbatlarda
qatnashish, fikrini bayon
qilish, savol berish va
javob gaytarish

Multimedia vositalari: O‘quvchilarga multimedia vositalari yordamida ijodiy loyihalar
tayyorlashga imkoniyat yaratish. Bu ularning kreativlik qobiliyatlarini oshirishga yordam beradi.
«4K» modeli asosida boshlang‘ich sinf o‘quvchilarining kreativ fikrlashini rivojlantirish usullari
ularning ijodiy qobiliyatlarini oshirish, muammolarni hal qilish qobiliyatlarini rivojlantirish va
mustaqil fikr yuritishga o‘rgatishda muhim rol o‘ynaydi. Ushbu modelni qo‘llash orgali o‘quvchilar
nafaqat kreativ fikrlashni, balki boshqa asosiy kompetensiyalarni ham rivojlantirishadi. Shunday
qilib, mamlakatimizda boshlang’ich sinf o’quvchilarining 4K modeli bo’yicha ko’nikmalarini
tarkib toptirish boshlang’ich ta‘lim sifatiga erishishning zamonaviy va innovatsion istigbolli
yo’nalishlaridan biri ekanligini belgilab olish magsadga muvofiq bo’ladi.

4 “K” MODELI ASOSIDA DARS JARAYONIDA QO‘LLANILADIGAN METODLAR

1. Kreativlikni rivojlantirishga yo‘naltirilgan metodlar

Boshlang‘ich sinf darslarida kreativlikni shakllantirish o‘quvchilarning tasavvurini
kengaytirishga xizmat qiladi. Shu maqgsadda darslik mazmuniga quyidagi metodlar kiritiladi:

* “Davomini top” metodi — o‘quvchilarga yarim tayyor hikoya yoki matn berilib, uni mustaqil
davom ettirish topshiriladi.

» “Tasavvur qil” mashqi — berilgan rasm yoki so‘z asosida vogea-hodisa o‘ylab topish.

* Erkin rasm va izoh — o‘quvchi chizgan rasmiga og‘zaki yoki yozma izoh beradi.

2. Kritik fikrlashni rivojlantirish metodlari

Kritik fikrlash o‘quvchilarning tahlil qilish va xulosa chiqarish ko‘nikmalarini shakllantiradi.
Darslikka quyidagi metodlar kiritilishi magsadga muvofiq:

* “Nima uchun?” savollari — matn yoki masala yuzasidan sabablarni aniqlash.

» Taqqoslash jadvali — ikki tushuncha yoki obrazni solishtirish.

3 Kommunikatsiya O‘z fikrini og‘zaki va
yozma ravishda aniq va

ravon ifodalash qobiliyati
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* Muammoli vaziyat — hayotiy misol asosida yechim topish.

3. Kommunikatsiyani rivojlantirish metodlari

O‘quvchilarning nutqini rivojlantirish va fikrini erkin ifodalash uchun darsliklarda quyidagi
metodlardan foydalaniladi:

» Savol-javob asosida suhbat — matn mazmuni bo‘yicha erkin muloqot.

* Rolli o‘yinlar — gahramonlar roliga kirib gapirish.

* “Mening fikrimcha...” topshirig‘i — o‘quvchining shaxsiy munosabatini bildirish.

4. Kollaboratsiya (hamkorlik)ni rivojlantirish metodlari

Jamoada ishlash ko‘nikmalarini rivojlantirish uchun darsliklarga guruhli topshiriglar kiritiladi:

* Guruhda ishlash — umumiy topshirigni birgalikda bajarish.

+ “Birgalikda yechim topamiz” metodi — muammoni jamoa bo‘lib hal qilish.

» Loyiha ishi — kichik mavzu asosida guruhli tagdimot tayyorlash.

“4 rangli qog’oz *“ metodi Tavsifi: Bu usul o’quvchilarda matn ustida ishlash ko’nikmalarini
shakllantiradi. 4 xil rangli qog’ozga o’z fikrlarini yozish orqali matn yuzasidan 4 xil topshirigni
bajaradilar. Bunda o’quvchilarning matn mazmunini to’liq o’qib tushunganligi va uning
mazmuniga mos hikmatli so’zayta olishi, matngaijodiy yondashishlari va mavzu yuzasidan olingan
xulosalarni bayon qila olishlaridan bilib olish mumkin bo’ladi. Erishiladigan natija: O’quvchilar
bu usul orqali tanqidiy fikrlashni, topshirigni alohida kichik vazifalarga bo’lib amalga oshirishni,
masalalarni yechish qobiliyatini shakllantiradilar. Biz 4K modelini darslarda qo‘llash orqali
o‘quvchilarga savollar berish yoki muammoni tagdim etish orqali ularni faol fikrlashga undashimiz
mumkin. Darslar davomida o‘quvchilarga amaliy mashgqlar orqali ozlarining kompetensiyalarini
namoyish etish imkoniyatini yaratishimiz mumkin. Masalan, agar o‘qituvchi matematika yoki
fan darsini o‘tayotgan bo‘lsa, u o‘quvchilarga kritik fikrlash orqali ma’lumotlarni tahlil gilishni,
kommunikatsiya orqali amaliy mashqlarni bajartirishni, kreativlik orgali muammolarni ijodiy
yechishni va kollaboratsiya orqali guruhda ishlashni taklif qilishi mumkin. 4K modeli orqali dars
o‘tishning samaradorligi o‘quvchilarni faollashtiradi, ularning oqishdagi motivatsiyasini oshiradi
va bilimlarni chuqurroq o‘zlashtirishga yordam beradi.

Xulosa va takliflar

Boshlang‘ich sinf o‘quvchilarining ijodiy qobiliyatini rivojlantirish zamonaviy ta’lim
tizimining ustuvor vazifalaridan biridir. Ushbu jarayonda 4 “K” modeli — kreativlik, kritik
fikrlash, kommunikatsiya va kollaboratsiya— o‘quvchilarning shaxsiy, intellektual hamda ijtimoiy
rivojlanishini ta’minlovchi muhim pedagogik mexanizm sifatida namoyon bo‘ladi. Mazkur model
asosida tashkil etilgan ta’lim jarayoni o‘quvchilarning mustaqil fikrlashiga, yangicha g‘oyalar
ilgari surishiga va muammolarga ijodiy yondashishiga imkon yaratadi.

Shuningdek, 4 “K” modeli orqali olib borilgan mashg‘ulotlar o‘quvchilarning o‘z fikrini
erkin ifodalash, jamoada samarali ishlash va tengdoshlari bilan hamkorlik qilish ko‘nikmalarini
rivojlantiradi. Natijada boshlang‘ich sinf o‘quvchilarida nafaqat bilim, balki hayotiy muhim
kompetensiyalar ham shakllanadi. Shu bois, boshlang‘ich ta’lim jarayonida 4 “K” modelini tizimli
va magsadli qo‘llash o‘quvchilarning ijodiy salohiyatini rivojlantirishda yuqori samaradorlikka
erishish imkonini beradi.
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BOSHLANG‘ICH SINFLARDA TABIIY FAN MATNLARI ORQALI O‘QISH
SAVODXONLIGINI OSHIRISH METODIKASINI SHAKLLANTIRISH
Barakayeva Shahnoza fazliddin qizi,
Buxoro davlat pedagogika instituti 1-bosqich magistranti

Annotatsiya: Ushbu maqgolada boshlang ‘ich sinflarda tabiiy fan matnlari orqali o ‘qish
savodxonligini oshirish metodikasini shakllantirish masalasi tadqiq etiladi. Tadgiqotda
mazmuniy-tahliliy yondashuv, sinf kuzatuvlari va diagnostik topshiriglar qo ‘llandi. Natijalar
matn murakkabligini bosqichma-bosqich oshirish, lug‘aviy tayanch va savol strategiyalarini
integratsiyalash o ‘qish tushunishini sezilarli yaxshilashini ko ‘rsatdi. Metodik model didaktik va
baholash komponentlari bilan ilmiy asoslandi.

Kalit so ‘zlar: o ‘qish savodxonligi, tabiiy fan matnlari, matn tushunish, lug ‘aviy tayanch, savol
strategiyalari, integratsiyalashgan ta’lim, formatif baholash

METOIUKA ®OPMUPOBAHUS YATATEJIBCKOM TPAMOTHOCTH
YUYAHIUXCS HAYAJIBHBIX KJIACCOB HA OCHOBE TEKCTOB
ECTECTBEHHOHAYYHOTI'O COAEP)KAHUSI.
bapaxaesa lllaxnoza @aznuooun xusu
ABIAEMCS MASUCMPAHMOM Nepeo2o Kypca byxapcrozo eocyoapcmeennozo nedazozuueckozo
uncmumyma.

Annomayus: B cmamoe ucciedyemcs popmuposanue Memoouxu noGbluleHUs: YumamenibCKoul
2PAMOMHOCIU 8 HAYAIbHLIX KIACCAX HA OCHO8E MEKCMOo8 no ecmecmeosHanuto. Mcnonvzosanvi
Cco0epaHcamenbHO-aHAIUMUYecKull N00Xo0, HAOIO0eHUs 8 Kldcce U OUacHOCmudecKue 3a0aHus
Ha nonumanue. Pezynibmamol nokaswleaiom, 4mo noIMantoe yCioNCHeHue meKCmd, 1eKCU4eckas
no00epIIcKa U cmpame2ut 60NPOCO8 YIVHUIAIOM NOHUMAanue u unmepnpemayuio. Ilpeonoxcena
HAYYHO 0OOCHOBAHHASL MOOEIb URMeSPAYUU YIMEHUS U NPEOMEMHO20 COOePIHCAHUSL.

Pyccruii: yvumamenscxas epamomnocno, mekcmol NO eCmecmeo3HanUI0o, NOHUMAHUEe MeKCcmad,
JIEKCUYECKAst NOO0EPIHCKA, cmpameuul ONPOCO8, UHmMe2puposantoe odyuenue, gopmupyioujee
OyeHusaHue

DEVELOPMENT OF AMETHODOLOGY FOR ENHANCING READING
LITERACY IN PRIMARY SCHOOL STUDENTS THROUGH NATURAL SCIENCE
TEXTS
Barakayeva Shahnoza Fazliddin qizi
is a first-year Master s degree student at Bukhara State Pedagogical Institute

Abstract: This article examines how to develop a methodology for improving reading literacy in
primary grades through science-related texts. The study applies content-analytic design, classroom
observations, and diagnostic comprehension tasks. Results indicate that gradual text complexity,
vocabulary scaffolding, and question-driven strategies significantly enhance understanding and
interpretation. The paper contributes an evidence-informed model integrating reading instruction
with science content and assessment.

English: reading literacy, science texts, text comprehension, vocabulary scaffolding,
questioning strategies, integrated instruction, formative assessment

Introduction
Boshlang‘ich ta’limda o‘qish savodxonligi nafaqat til o‘qitishning yakuniy natijasi, balki
barcha fanlarni o‘zlashtirishning asosiy sharti sifatida qaraladi. O‘quvchi matnni o‘qibgina
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qolmay, undagi mazmunni ajrata olishi, dalillarni tushunishi, sabab-oqibat bog‘lanishlarini tiklashi
va muallif niyatini taxmin qilishi zarur. Shu jihatdan tabiiy fanlarga oid matnlar boshlang‘ich
sinflarda o‘qish savodxonligini rivojlantirish uchun alohida metodik imkoniyat yaratadi: bunday
matnlar tasviriy va izohli bo‘lib, hodisalarni kuzatish, tagqoslash, umumlashtirish, xulosalash kabi
kognitiv amallarni talab qiladi. Biroq amaliyotda tabiiy fan matnlari ko‘pincha faqat ma’lumot
beruvchi material sifatida ishlatiladi, o‘qishning strategik jarayonlari esa ikkilamchi bo‘lib qoladi.
Natijada o‘quvchi termin va faktlarni yodlab olishi mumkin, lekin matndan ma’no chiqarish,
asosiy g‘oyani ajratish, sababiy izohlarni kuzatish kabi kompetensiyalar yetarli shakllanmaydi.

So‘nggi yillarda xalgaro baholash dasturlari, xususan, PIRLS va PISA doirasidagi ilmiy
yondashuvlar o‘qish savodxonligini matn turlari, maqsad va strategiyalar kesimida o‘lchashga
e’tibor qaratdi, bu esa boshlang‘ich sinfda fanlararo integratsiyalashgan o‘qitish zaruratini
kuchaytirdi [1; 2]. [lmiy adabiyotlarda fan matnlari bilan ishlashda “kontent va til” uyg‘unligi,
akademik lug‘at, matn tuzilmasini anglash, grafik ma’lumotlarni talqin qilish kabi omillar asosiy
determinant sifatida ko‘rsatiladi [3; 4]. Rossiya metodik maktabida ham o‘qish savodxonligini
“o‘qish faoliyati” sifatida bosqichli tashkil etish, savol-javob va gayta ifodalash usullari orqali
tushunishni chuqurlashtirish g‘oyalari keng ishlab chiqilgan [5]. O‘zbekiston boshlang‘ich
ta’limi sharoitida esa tabiiy fan matnlari orqali o‘qish savodxonligini oshirish bo‘yicha metodik
tizimlashgan, diagnostika va baholash mexanizmlari bilan birga keladigan model yetarlicha
yoritilmagan. Aynigsa, matn murakkabligini didaktik mezonlar asosida bosqichma-bosqich
oshirish, terminologik lug‘at bilan ishlashni o‘qish strategiyalari bilan integratsiyalash hamda
natijani formatif baholash orqali boshqarish masalalari bo‘yicha tadqiqot bo‘shlig‘i saglanib
golmoqda.

Ushbu magqolaning maqgsadi boshlang‘ich sinflarda tabily fan matnlari orqali o‘qish
savodxonligini oshirish metodikasini shakllantirishning konseptual asoslari va amaliy
mexanizmlarini ilmiy asoslashdir. Magsadga erishish uchun quyidagi vazifalar izchil hal etildi:
birinchidan, tabily fan matnlarining boshlang‘ich o‘qish savodxonligiga ta’sirini belgilovchi
didaktik omillar aniqlashtirildi; ikkinchidan, integratsiyalashgan o‘qish-topshiriglar tizimi va
o‘qituvchi qo‘llab-quvvatlovi (scaffolding) komponentlari tavsiflandi; uchinchidan, metodik
modelning natijadorligi diagnostik mezonlar orqali tekshirildi va uning baholash konturi asoslandi.

Methods

Tadqiqot metodologiyasi o‘qish savodxonligini kompetensiya sifatida talqin qiluvchi
zamonaviy didaktik qarashlarga va tabiiy fan ta’limida matn bilan ishlashning konstruktiv
yondashuviga tayanadi. Metodik konsepsiya fan matnini fagat bilim manbai emas, balki ma’no
qurish uchun “kognitiv vosita” sifatida qabul qiladi; shu sababli o‘qish jarayonini rejalashtirish,
magqsadni belgilash, tushunishni nazorat qilish va refleksiya qilish kabi metakognitiv amallar
markazga qo‘yildi [3]. Tadqgiqotda nazariy tahlil, empirik kuzatuv va diagnostik baholashning
kombinatsiyalashgan dizayni qo‘llanildi, chunki metodika yaratish nafagat kontentni tavsiflash,
balki sinf amaliyotida ishlashga yaroqli vositalarni sinashni ham talab etadi.

Nazariy bosqgichda o‘qish savodxonligini o‘lchash va rivojlantirish bo‘yicha xalgaro hamda
mintaqaviy yondashuvlar qiyosiy tahlil qilindi. Bu tahlil o‘qish jarayonining ikki yirik yo‘nalishini
ajratishga imkon berdi: matndan axborotni topish va qayta ishlash, shuningdek, talqin va baholash
orqgali ma’no qurish [1; 2]. Tabiiy fan matnlari bilan ishlashda mazkur yo‘nalishlar hodisa-ta’rif,
sabab-oqibat, jarayon, tasnif kabi matn tuzilmalariga bog‘lanishi aniqlashtirildi. Qiyosiy tahlil,
shuningdek, rus metodikasida savol turlari va qayta hikoyalashning tushunishga ta’siri haqidagi
qarashlarni hamda ular bilan uyg‘unlashuvchi formatif baholash g‘oyalarini metodik modelga
kiritish imkonini berdi [5; 6].

Empirik bosqgichda sinf kuzatuvlari va o‘qituvchilar bilan metodik suhbatlar orqali tabiiy
fan matnlaridan foydalanish amaliyoti tahlil gilindi. Kuzatuvlar jarayonida o‘quvchining matnni
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o‘qishdagi qiyinchiliklari uch guruhga ajratildi: leksik-semantik to‘siglar (termin va umumilmiy
so‘zlar), tuzilma-to‘siglar (matnning mantiqiy bog‘lanishlarini ko‘rmaslik), va strategik to‘siglar
(savol qo‘yish, taxmin qilish, tekshirish kabi o‘qish strategiyalarining yetishmasligi). Ushbu tasnif
metodik intervensiya komponentlarini tanlash uchun asos bo‘ldi.

Diagnostik baholashda o‘qish tushunishini ko‘rsatuvchi mezonlar ishlab chiqildi va tabiiy fan
matnlariga moslashtirildi. Mezonlar o‘quvchining asosiy g‘oyani ajratishi, sabab-oqibat zanjirini
tiklashi, atama va ta’rifni moslashtirishi, oddiy xulosani dalil bilan asoslashiga qaratildi. Diagnostik
topshiriglar matn oldi, matn ichida va matndan keyingi faoliyatni gamrab oldi; bu yondashuv
o‘qish jarayonini “natija” emas, “jarayon” sifatida baholash imkonini berdi [7]. Metodlarning
tanlanishi shundan iboratki, nazariy tahlil metodik modelni asoslashga, kuzatuv sinf kontekstidagi
real muammolarni aniglashga, diagnostika esa metodika samaradorligini dalillashga xizmat qildi.

Results

Tadqiqot natijalari tabily fan matnlari orqali o‘qish savodxonligini oshirish metodikasini
shakllantirish uchun uchta o‘zaro bog‘liq didaktik shartni ajratib ko‘rsatdi. Birinchi shart
matn murakkabligini boshqarishdir. Boshlang‘ich sinf o‘quvchisi uchun ilmiy-ommabop
matnning qiyinligi faqat uzunlik bilan emas, balki termin zichligi, mantiqiy bog‘lanishlar soni,
mavhumlashtirish darajasi va izohlovchi konstruktsiyalar mavjudligi bilan belgilanadi. Shu bois
metodikada matnlarni tanlash va moslashtirish mezoni ishlab chiqildi: erta bosqichlarda hodisani
tasvirlovchi, aniq predmetli va ko‘rgazmali matnlar; keyingi bosqichlarda esa sabab-oqibat va
jarayonni izohlovchi matnlar kiritildi. Ushbu ketma-ketlik o‘quvchining tushunish yuklamasini
me’yorlashtirdi va o‘qishdagi muvaffaqiyat tajribasini barqarorlashtirdi.

Ikkinchi natija lug‘aviy tayanchni o*qish strategiyalari bilan birlashtirish zarurligini ko‘rsatdi.
Amaliyotda terminlarni alohida yodlash ko‘pincha kontekstdan uzilib qoladi va matn ichida
tanib olish qiyinlashadi. Metodik modelda esa termin va umumilmiy so‘zlar matnning semantik
tugunlari sifatida belgilandi: o‘quvchi so‘zning ma’nosini kontekst bo‘yicha taxmin qilish,
so‘ngra qisqa ta’rif bilan tekshirish, keyin esa gapda qo‘llab ko‘rish orqali mustahkamladi. Shu
yondashuv natijasida o‘quvchilar matnda uchraydigan yangi so‘zlarga nisbatan “to‘xtab qolish”
holatini kamaytirdi, chunki ular taxmin qilish va tekshirish ketma-ketligini o‘zlashtirdi. Natija
sifatida matndan axborotni ajratish va gayta ifodalash sifati oshdi.

Uchinchi natija savol strategiyalarining metodik yadro ekanini asoslab berdi. O‘qituvchi
savollari faqat reproduktiv darajada qolsa, o‘quvchi matndan tayyor javobni topish bilan
cheklanadi. Metodikada savollar uch gatlamda tashkil etildi: matndan topish, bog‘lash va xulosa
qilish. Mazkur tuzilma o‘quvchini har bir matnni “qidirish-bog‘lash-asoslash” modeli bo‘yicha
o‘qishga yo‘naltirdi. Natijalarda aynan bog‘lash va xulosa qilish savollari o‘qish savodxonligining
yugori ko‘rsatkichlari bilan kuchliroq mos kelishi kuzatildi, chunki bunday savollar sabab-oqibatni
tiklash va dalil keltirishni talab qiladi.

Metodik modelning yana bir muhim natijasi formatif baholashning o‘qish savodxonligini
boshqgarishdagi rolini ko‘rsatdi. Diagnostik topshiriglar natijalariga tayangan holda o‘qituvchi
o‘quvchining gaysi bosqichda qiyinchilikka duch kelayotganini aniqladi: leksik, tuzilma yoki
strategik. Shundan so‘ng o‘qituvchi qo‘llab-quvvatlovi differensial tashkil etildi: kimdadir lug‘aviy
izoh ko‘paytirildi, boshgasida matn bo‘linmalari sarlavhalandi, yana boshqasida savol tuzish
bo‘yicha yo‘riq berildi. Natijada o‘quvchilarning matnni tushunish bo‘yicha ko‘rsatkichlarida
barqaror ijobiy siljish kuzatildi, aynigsa matnning asosiy g‘oyasini ajratish va oddiy ilmiy xulosani
dalil bilan asoslash mezonlarida o‘sish aniqroq namoyon bo‘Idi.

Results bo‘limida aniqlangan natijalar metodikaning strukturasini ham aniqlashtirdi.
Shakllangan metodika uch komponentdan iborat bo‘ldi: matn tanlash va moslashtirish komponenti,
o‘qish strategiyalarini o‘rgatish komponenti va formatif baholash komponenti. Bu komponentlar
bir-birini to‘ldiradi: mos matn bo‘lmasa strategiya ishlamaydi, strategiya bo‘lmasa baholash faqat
nazoratga aylanadi, formatif baholash bo‘lmasa esa metodika moslashuvchanlikni yo‘qotadi.
Shunday qilib, natijalar metodikaning ichki mantiqiy yaxlitligini va amaliyotga tatbiq etish
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imkonini ko‘rsatdi.

Discussion

Olingan natijalar o‘qish savodxonligini fanlararo kontekstda rivojlantirish haqidagi xalgaro
ilmiy garashlar bilan uyg‘un keladi. PIRLS konsepsiyasida o‘qish tushunish jarayoni magsad va
strategiyalar bilan bog‘liq holda talqin qilinadi, bunda informatsiyani topish bilan bir gatorda matnni
talqin qilish va baholash ham muhim hisoblanadi [1]. Tadqiqotimizda savol strategiyalarining uch
gatlamli qurilishi aynan shu mantigni boshlang‘ich sinf tabiiy fan matnlariga moslashtirdi. Bunda
yangilik shundaki, savollar “fan mazmunini tekshirishdan ko‘ra, “matn orqali ma’no qurish’ni
boshgaruvchi vositaga aylantirildi, ya’ni o‘quvchi hodisa haqida bilimni matn ichidagi mantiqiy
bog‘lanishlar orqali egalladi.

PISA yondashuvida o‘qish savodxonligi real hayotiy vaziyatlarda axborotni tushunish va
undan foydalanish qobiliyati sifatida ko‘riladi [2]. Tabily fan matnlari esa, aynigsa, sabab-oqibat
va jarayonni izohlovchi tuzilmalari bilan o‘quvchini “izohli o‘qish”ga majbur qiladi. Bizning
natijalarda matn murakkabligini bosqichliboshqgarish o‘quvchini shuizohli o‘qishga tayyorlashning
sharti ekani ko‘rindi. Bu jihat xalqaro adabiyotlarda “scaffolding” sifatida yoritilgan: o‘qituvchi
murakkab matnni o‘quvchi uchun tushunarli yo‘laklarga bo‘lib, asta-sekin mustagqillikni oshiradi
[3]. Tadqgiqotimizda scaffoldingning lug‘aviy va tuzilmaviy qirralari alohida diagnostika bilan
bog‘landi; bu amaliy mexanizm o‘qituvchiga qo‘llab-quvvatlov turini aniq tanlash imkonini
beradi.

Rus metodika maktabida o‘qish faoliyatini tashkil etishda savol-javob, reja tuzish, qayta
hikoyalash kabi usullar tushunishning asosiy omillari sifatida ko‘rsatiladi [5]. Bizning natijalar
bu pozitsiyani qo‘llab-quvvatlaydi, ammo tabiiy fan matnlarida gayta hikoyalashning o°zi
yetarli emasligini ham ko‘rsatadi: fan matnining o‘ziga xosligi sabab-oqibatni tiklash va atama-
ta’rif munosabatini aniq ko‘rsatishni talab qiladi. Shuning uchun metodikada qayta ifodalash
“tushuntirish” formatiga yaqinlashtirildi: o‘quvchi hodisani oddiy kuzatuv sifatida emas, izohli
mantiq sifatida bayon qila boshlaydi. Bu o°‘zgarish o‘qish savodxonligi bilan birga tabiiy-ilmiy
tafakkurning elementlarini ham rivojlantirishiga ishora qiladi, lekin mazkur maqola doirasida biz
natijani aynan o‘qish tushunishi mezonlari bilan chekladik.

O‘zbekiston ta’lim metodikasida integratsiyalashgan yondashuvning amaliy imkoniyatlari
borasida fikrlarmavjud bo‘lsa-da, ko‘pinchaular darsni “mavzularni bog‘lash” darajasida tasvirlash
bilan chegaralanadi [8]. Tadqiqotimiz ushbu cheklovni bartaraf etishga urinadi: integratsiya fan
mavzusi va o‘qish strategiyasining bitta topshirigda birikishi, shuningdek, baholash mezonlarining
ham integratsiyalashuvi orqali ta’minlandi. Ya’ni o‘quvchi “tabiat” haqida o‘qir ekan, matnning
asosily g‘oyasini ajratish, dalilni topish, xulosani asoslash kabi o‘qish amallarini ham bajaradi.
Bunday integratsiya o‘qituvchidan yuqori metodik rejalashtirishni talab qiladi; natijalar shuni
ko‘rsatdiki, formatif baholashsiz integratsiya ko‘pincha intuitiv qolib ketadi. Formatifik mexanizm
o‘qituvchiga dars davomida moslashish, o‘quvchining qayerda giynalayotganini ko‘rish va o‘sha
joyda qo‘llab-quvvatlash berish imkonini yaratadi [7].

Xalgaro tadqiqotlarda ilmiy matnlarni o‘qishda akademik lug‘at va diskurs markerlari
(masalan, “chunki”, “shuning uchun”, “natijada”)ni anglash muhimligi qayd etiladi [4]. Bizning
natijalar ham leksik to‘siglar fagat termin bilan cheklanmasligini ko‘rsatdi: umumilmiy bog‘lovchi
birliklarni tushunmaslik sabab-oqibatni tiklashni qiyinlashtiradi. Shu bois metodikada lug‘aviy
tayanch terminlar bilan birga mantiqiy bog‘lovchi birliklarni ham gamrab oldi. Bu yondashuv
boshlang‘ich sinfda “ilmiy til”’ning minimal elementlarini tabiiy ravishda shakllantirishga xizmat
qiladi, biroq u ona tili me’yorlariga zid bo‘lmagan, yosh xususiyatiga mos sodda izohlar bilan
berilishi kerakligi natijalar bilan tasdiglandi.

Shu bilan birga, natijalar ayrim metodik cheklovlarni ham ochib berdi. Tabiiy fan matnlari
bilan ishlashda ko‘rgazmalilikning kuchayishi ba’zan o‘quvchini matnni o‘qishdan ko‘ra rasmga
tayanishga olib kelishi mumkin; shuning uchun ko‘rgazmali material matnni almashtirmasdan,
matndagi mantiqiy bog‘lanishlarni ochishga xizmat qilishi lozim. Yana bir cheklov shundaki,
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o‘qish strategiyalarini o‘rgatish vaqt talab giladi; fan mazmuni “ulgurolmay qolishi”’ xavfi bo‘ladi.
Tadqiqot yondashuvi bu muammoni matn tanlashni gayta ko‘rib chiqish orqali yumshatdi: qisqa,
ammo izohli matnlar tanlandi va strategiya aynan shu matn ichida o‘rgatildi. Demak, metodikaning
samaradorligi uning “ko‘p narsa qilish”iga emas, balki bir matn atrofida chuqur ishlashiga ko‘proq
bog‘liq.

Magqolada boshlang‘ich sinflarda tabiiy fan matnlari orqali o‘qish savodxonligini oshirish
metodikasini shakllantirishning ilmiy-amaliy asoslari yoritildi. Tadqiqot natijalari matn
murakkabligini bosqichli boshqarish, lug‘aviy tayanchni o‘qish strategiyalari bilan integratsiyalash
va savol strategiyalarini uch qatlamda qurish o‘qish tushunishini sezilarli yaxshilashini ko‘rsatdi.
Metodikaning asosiy ilmiy hissasi integratsiyani mavzu darajasida emas, balki o‘qish amallari,
matn tuzilmasi va formatif baholash mezonlari darajasida ta’minlaydigan yaxlit modelni taklif
etishdan iborat. Amaliy jihatdan metodika o‘qituvchiga o‘quvchining leksik, tuzilma va strategik
qiyinchiliklarini aniqlab, differensial qo‘llab-quvvatlash berish imkonini yaratadi. Keyingi
tadqgiqotlar metodik modelni turli hududiy maktab kontekstlarida sinash, o‘qish savodxonligi
bilan tabiiy-ilmiy fikrlash ko‘rsatkichlari o‘rtasidagi bog‘liglikni chuqurroq tekshirish hamda
ragamli matnlar bilan ishlash strategiyalarini boshlang‘ich bosqichga moslashtirish yo‘nalishida
olib borilishi magsadga muvofiq.
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SUN’LY INTELLEKTNING (SI) KURRIKULYAR FAOLIYATNI RIVOJLANTIRISHDAGI
ROLI
Baymuratova Irina Viktorovna,
falsafa doktori (PhD), Islom Karimov nomidagi
Toshkent davlat texnika universiteti

Annotatsiya. Mazkur maqolada zamonaviy ta’lim tizimida sun’iy intellekt texnologiyalarini tatbiq
etish istigbollari va ularning o ‘quv jarayonidagi o ‘rni tadqiq etiladi. Shuningdek, pedagoglarning dars
mashg ‘ulotlariga tayyorgarlik ko ‘rish bosqichida intellektual tizimlardan foydalanishining samaradorlik
ko ‘rsatkichlari tahlil gqilingan. Maqgolada sun’iy intellektning ta’limdagi funksional imkoniyatlari
tasniflanib, ularni amaliyotda qo ‘llash bo ‘yicha aniq misollar keltirilgan.

Kalit so‘zlar: Sun’iy intellekt texnologiyalari, intellektual ta’lim tizimlari, moslashuvchan o ‘qitish
metodikasi, ta’limda teng imkoniyatlar (inklyuziya).

POJIb WM B PABBUTHU KYPPUKYJISAAPHOU JEATEJIBHOCTHU
baimypamosa Hpuna Buxmoposna,
0.¢.1. (PhD), Tawkenmckuii 20cy0apcmeer bl
mexHuyeckutl yHugepcumem um. M. Kapumosa

Annomayus. B cmamve paccmampueaiomesi 60Npocsbl NPUMEHEHUs. UCKYCCIMBEHHO20 UHMEILIeKmd
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Abstract. The article discusses the application of artificial intelligence in the educational process
and its usefulness in preparing for classes. Examples of applications and functions that AI can perform
in the educational process are provided.
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Beenenune.llporpecc B cdepe HHPOPMAIMOHHBIX TEXHOJOTHH, B YaCTHOCTH pa3paboTKa
nuckycctBeHHoro untesnaekra(M), npusen Kk HOBBIM BO3MOKHOCTSIM €r0 MCIoJib30BaHus. O0pa3oBaHue
CTaJl0 HE UCKIIFOUEHHE, TJ€ HAXOAUT CBOE NMPUMEHEHUE MCKYCCTBEHHBIM MHTeneKkT. Haumnas ¢ 2024
roga texHojmorun MU peBomoIieHUpoBaau B aKaJIEeMUUYECKYIO Cpefy, Tpenaras OecrpereeHTHbIC
BO3MOXKHOCTH ISl TICPCOHATM3UPOBAHHOTO 00yYCHHS, TOBBIIICHUS 3 IMUHUCTPATUBHOM 3P PEKTUBHOCTH
W yIy4dlIeHUs pe3ynbraToB oOpa3oBaHus. OT MHTEIIEKTYyaJbHBIX CHCTEM OOYYEHHs /0 yMNpaBlICHUS
rpynnamu ¢ nomotnbio MW — Baustaue MU siBisieTcs TiiyOOKUM U TaJIEKOMTYIITIM.

Merononoruss uccinenopanusi. MW mo3Bomsier mnemaroraMm, CTyJAeHTaM, aJIMUHHUCTPATOpam
aHAJIM3UPOBATH OTPOMHBIN 00BEM JaHHBIX, IIPU PEIICHUE TIOCTABICHHBIX 33/1a4 M POOJIeM, TO3BOJISET
pa3pabarbIiBaTh HOBBIC KOHIICTIIIMHM M CTPATETHH.

Kpome Toro, MM paspymaer Oapbepbl B 00Opa3oBaHUM Oyarofaps WHCTPYMEHTaM, KOTOPBIC
MOJ/IJIEPKUBAIOT CTYJACHTOB C pa3HbIMHU MOTPEOHOCTIMU U cTUsiMu oOyueHus. [lo mepe pazsutus MU
pacTeT ero MoTeHIUa JyUIsl IpeoOpa3oBaHus 00pa3oBaHus, CO3/1aBasi OCHOBY ISl OyyIIEero, B KOTOPOM
oOyueHue OyneT Oosee mepcoHaNTM3UPOBAHHBIM U 3 PexTuBHBIM [1].

AHanu3upysi pojb HCKYCCTBEHHOIO MHTEJUIEKTa, MOXXHO BBIIBUTH PsJ NPEUMYIIECTB €ro
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UCITIOJIb30BaHUA.
Tabnuia npeuMytecTB ucnoib3oBanus M.

Ne IIpeumyiecTBo B 4em BbIpaKeHO IIpumepsr UN
1 Viay4ienHoe un apgantupyet | DreamBox u Smart Sparrow,
MIePCOHAIN3NPOBAHHOE 00pa3oBaTeNbHBI KOHTEHT K | aHAJM3UPYIOT OTBETHl CTYAEHTOB B
o0yueHne YHUKaJIbHOMY CTHIIO W TEMITy | pe)KUME pEealbHOTO BPEMEHH, 4YTOOBI
00y4eHHs KaXK/I0TO CTYACHTa JVUHAMUYECKH aJalTUpOBaTh  3aHITHE
II03BOJISISL K&XKAOMY CTYIEHTY OCBAaMBaTh
KOHLICTIIINH B CBOEM COOCTBEHHOM TEMIIE
2 ABTOMaTH3aIHSA NN aBTomMaTm3upyeTr omeHky, | Gradescope, obecrieunBaeT
aJIMMHUCTPATHBHBIX 3a]a4 COCTaBJICHHE  PAaclMCaHUs M | MOCIEAOBATEIbHYIO W OOBEKTUBHYIO

(dbopmupoBanue OTYETOB, | OIEHKY 3aJaHUH

3HAYUTENILHO CHUJKAs Harpysky
Ha penojaBaresen

yIpaBlieHHE KJIacCOM

HHTEJIIEKTa IIOMOT'at0T
IIPENoiaBaTeNsIM YIPaBJIAThH
MOBEJCHUEM M BOBJIEUEHHOCTBIO
CTYJICHTOB

3 Bonee BoBieueHHble | I nmemaer oOydenue Ooiee | Kahoot! m Minecraft: Education Edition,
CTYACHTOB HWHTEPAKTHBHBIM u | uconp3ytor WU mma co3maHus
YBIICKATCIBHBIM Onmaronapsi | HHTCpaKTHBHBIX BUKTOPUH M CUMYJISILIUH,
HUTPOBOMY KOHTEHTY 1 | KOTOPBIE PEarnpyIoT Ha BBOJ CTYACHTOB,
aIalI THBHBIM mwiatpopMaM | MOAACP)KUBasT ~ UX  MOTHBAIMIO |
o0ydeHwusl. BOBJICUCHHOCTD.

4 Viay4iieHHas 10CTyIIHOCTh Bcenomorarensnele  TexHosoruu | IIporpammuoe obecrieueHne JUIsL
Ha ©Oaze UMW momnepxuBaroT | pacrio3HaBaHHS peyM, Takoe Kak Notta,
CTYACHTOB C OTPAHUYEHHBIMH | TPAHCKPHOUPYET NPOU3HECEHHBIE CIOBA B
BO3MOKHOCTSIMHU, obecrnieynBas | TEKCT A CTYACHTOB C HAPYHICHUAMH
Oonee addekTuBHYO yueOHYIO | cmyxa, a o00pa3oBaTelbHbIE WIPHI C
cpeny. MOAIEPIKKOM nun MIPEAOCTaBIAIOT
Brenpenne HWHKITFO3UBHOTO | TICPCOHATNU3UPOBAHHBIN OMBIT O0yYCHUS

o0pa3zoBaHus JUTSL. MHKITIO3UBHOTO 00pa30BaHus
5 ITonesnbie aHanutnueckue | UM ananusupyer orpomusie | Knewton Alta, OTCIIEKUBAIOT
JaHHBIC 00BEMBI 00pa3oBaTENbHBIX | yCIIEBAEMOCTh CTYIEHTOB II0 Pa3IMIHBIM
JMAHHBIX, YTOOBI MPEIOCTABUTH | MOKA3aTEIsIM, TIOMOTasl IPEIIOIaBaTEIsIM
npenoaaBaTeiiaM IIOJIC3HBIC | BBIABIIATH HpO6CHBI B 3HAHUAX )5
AHATNTHYCCKUE TaHHBIC COOTBETCTBYIOIINM obpazom
KOPPEKTUPOBATH CBOU cTpaTeruu

o0OydeHwusl.

6 Bonee a¢pdektuBHOE | MHCTpyMeHTH HcKyccTBeHHOTO | Classcraft wmcmomb3yer WCKyCCTBEHHBIH

UHTEIUIEKT JJI1 WUIPOBOIO yIPaBJICHUSA
TpYIIOH, OTCJIEKUBAS MIOBEJCHUE
CTYACHTOB UM MOOLIPAs MOJIOKUTEIbHbIE
JIEUCTBHSI, YTO IOMOraeT NOALEPKUBATH
MPOAYKTHBHYI0O M MOTHBHUPYIOILYIO
aTMocgepy Ha 3aHATHAX

7 TToBeIIeHe GE30MACHOCTH U
YECTHOCTH OI€HUBAHUS

HckyccTBeHHbII HMHTEJUIEKT
MOBBIIIAET  OE30IaCHOCTh |
YECTHOCTh OLEHHMBAHHS 3a CUET
YCOBEPIIEHCTBOBAHHBIX CHCTEM

Turnitin, TpoBepseT OPUTHHAIBHOCTH
paboT CTYZEHTOB, a CHCTEMBI KOHTPOJISI HA
6a3e MCKyCCTBEHHOTO MHTEIUICKTA CIEST
32 YCIOBUSMH IIPOBEICHHUS HK3aMEHOB,

TIePCOHAIM3NPOBAHHBIE PECYPCHI
U KypCBHL.

KOHTPOJIsI M OOHapyXeHHs | 9TOOBI IPEAOTBPATUTH CITUCHIBAHNE
TUIaruaTa.

8 HemnpepriBHoe o00yuenue na | UU nojaepxkuBaet | Edthena, NPEeOCTaBIISET
MPOTSDKCHUM BCCH JKU3HH W | HETIPEpPhIBHOE ~ OOydYCHHWE W | HHAMBUAYAJIbHBIC IPOrpaMMBI 00yUYCHHS,
mpo¢eCCHOHANBHOE pa3BUTHE | MPO(ecCHOHATbHOE  pPa3BUTHE | OCHOBAaHHBIC HAa KAaPbEPHBIX IEISIX U

TeJIaroroB., peKOMeHys | MOTPEOHOCTAX NeJaroroB.

9 Bonbmras macmrabupyemMocTs

WU mo3BosisieT MacTabupoBaTh
oOpa3oBaTelbHBIE TPOTPAMMEI,
YTOOBI IIPUHATH GosnbIre
yuamuxcss 0e3 ymepba s
KadgecTBa

ITnarpopmer HAa ocHoBe WK wmoryT
00pabaTeIBaTh OONBIINE OOBEMBI JaHHBIX
U MPEIOCTABISTH MEPCOHATN3UPOBAHHBIN
OMBIT OOYYCHHSI PACTYIIEMY YHCIY
CTYACHTOB, o0ecrieunBasi JOCTYIHOCTb H
MOCJIEI0BATEILHOCT 00pa30BaHUS
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CoBpemeHHOE 00pa3oBaHKe HEBO3MOXKHO IMPEACTaBUTH 0e3 ucnonb3oBanus MU, rpamornas
paboTra B TaHAEeME€ C JAPYTMMHU HMHPOPMAIMOHHBIMA TEXHOJOTHUSMHM, TIO3BOJSIET BHIBECTU
o0pa3oBaHME HAa HOBYIO CTyNHeHb pa3BuTHs. COBpeMEHHOE oOpa3zoBaHHME — 3TO 00pa30BaHUE,
OCHOBAHHOE€ Ha UCIOJIb30BAHUM OOJBIIOr0 00beMa MH(GOPMAILIUU, U YTOObI COKPATUTh MOUCK U
KOHKPETH3UPOBAThH PEIICHUE TPOOJIEMBI, TTPH ATOM 32 KOPOTKUN CPOK, HEBO3MOXKHO OOXOIUTHCS
6e3 N [2,5]. PaccmarpuBas BosMokHocTn MW u mHGOpPMAIMOHHBIX TEXHOJOTHUN, MOXKHO
BBIJICJIUTH CJIEIYIOUIUE IPUMEPHI UCTIOIb30BAHUS:

AnantuBHoe oOyuenue: miuargopmel Ha 0aze M onieHMBaIOT ypoBEHb HAaBBIKOB CTYAEHTOB
B PEXXHMME PEaIbHOTO BPEMEHU M aIANTUPYIOT 00pa30BATEIbHBIM KOHTEHT K MHIUBUIYAJIbHBIM
HOTPEOHOCTSIM. DTU CUCTEMbI IMHAMUYECKH aJalTUPYIOT 3aHITHE HA OCHOBE OTBETOB CTY/ICHTOB,
NPEIOCTaBMsAsl WMHIWBHUAyaIbHBIE TPACKTOPUM OOY4YEHHUS, KOTOpPHIE IIOMOTAIOT CTyIAEHTaM
OCBaMBaTh KOHLEMIIUNA B CBOEM COOCTBEHHOM TEMIIE.

BcenomorarenbHble TEXHOJIOTUU: TaKHMEe MHCTPYMEHTHI, KaK MPOrpaMMHOE OOecrieueHue st
pacrno3HaBaHus PeUH, MPEeoOPa3yIoT YCTHYIO PeUb B TEKCT, TOMOTasi CTYyJICHTaM C OTPaHUYCHHBIMU
BO3MOKHOCTSIMU, TAKMMH KaK HapyIIEHMs CiIyXa WINA JUCIEKCHUs, O0Jee MOJHO Yy4acTBOBAaTh B
3aHATHSX, Ipeo0pa3ys peub B TEKCT U HA00OPOT, TO €CTh MOCTAaBUTh MHKIIIO3UBHOE 00pa30BaHUe
Ha HOBBIM YPOBEHb.

AHanuTtuka JaHHbIX U 00yueHus: I noMoraer aHanu3upoBarh IaHHbBIE C OHJIAHH-TIOPTAJIOB
00yueHus1, MOCeIaeMOCTH 3aHATUI U OIICHOK. DTH JaHHbIE 1AI0T IIPEICTaBIEHUE 00 yCIIEBAEMOCTH
CTYZICHTOB, TIOMOTasi TIeJJaroraM BBISBIIATH TCHICHIIUU U IalITUPOBATh OOYUYCHHE I YCTPaHEHUS
Ipo0EIOB B IOHUMAHUU U YCIIEBAEMOCTH.

VYopasnenue: [lnargopmer ucnonszyror MU mis reiimudukanuu ynpapieHus: mporeccoM
oOyuenusa. MM orcrnexuBaeT TMOBEACHHE U BOBICUYEHHOCTh CTYAEHTOB, BO3HArpaXkaas
NOJIOKUTENbHBIE JEHCTBUS OaJlJIaMU M 3HAUKAMM U IIPEIOCTABIISAS IPENoAaBaTeso HH(HOpMALIMIO
0 IMHAMUKe 00y4eHHMsI JIIsl YIIPABICHUS U MOTUBALIMU CTYIAEHTOB [3,4].

NuTennexryanbHbIe CHCTEMBI 00ydeHHs: cucTeMbl 00yuenus Ha 0aze U, Takue kak Carnegie
Learning, npeaocTapisiOT NEPCOHAIU3UPOBAHHYIO OOPATHYIO CBSI3b U MOACPKKY, aJalTUPYSICh
K MHAMBUAYAJIbHBIM CTWJISIM U MOTPEOHOCTAM OOy4YeHHs, YTOObI MOMOYb CTYACHTAM MOHSTh
CJIOKHBIC KOHIICTIIIMH U YIYYIIUTh aKaJeMUYECKYIO YCIIEBAEMOCTb.

ABTOMAaTHU3UPOBAaHHBIE HHCTPYMEHTBI OLEHKU U aTTECTALMU: 3T UHCTPYMEHTBI UCIIOJIb3YIOT
WU nnst oueHKH 3a1aHuii ¥ TPe10CTaBIeHUs MOAPOOHON 0OpaTHOM CBSI3U, ONTUMU3UPYS IPOLIECC
OIICHKH, 00eCIeunBasi COMTAaCOBAHHOCTh M 9KOHOMS BpeMs mpenopaBarens. MU taxxke moxer
OlLIeHHBATh OoJsiee abCcTpakTHBIE PabOTHI, TAKKE KaK ICCE, aHAIM3UPYS UX COJEpKaHUE Ha ITPeIMET
CBSI3HOCTH U PEJIEBAHTHOCTH.

Yar-60Tel ¥ BHUpPTyaJlbHbIE TOMOIIHUKU: 4ar-00Thl Ha 0aze MU, Ttakume kak Mainstay,
NPEOCTABISIOT CTYJCHTaM HEMEAJIECHHYIO MOJACPKKY U IIOMOIIb BHE ayTUTOPUHU. DTU 4aT-O00TbHI
OTBEYAIOT Ha BOIPOCHI, HATIOMUHAIOT CTYJIEHTaM O CPOKaX CJa4M 3a/laHUi U MOMOTal0T UM B
aIMUHUCTPATUBHBIX Mpolieccax, MOBHIIIAas BOBJICUEHHOCTh U CIIOCOOCTBYS CaMOCTOSATEILHOMY
00y4eHHUI0.

[InanupoBanue yuebHbix mnporpamm: MW mnomoraer mnemaroram IUIaHUPOBaTh y4deOHBIE
IPOrPaMMBbl, aHATTU3UPYS 00pa30BaTEIbHBIC TAHHBIE TSI BBISBICHHS TEHACHIIMMN 1 TPOOEIIOB. DTO
rapaHTHPYET, YTO yueOHas MporpaMMa OCTaeTCsl aKTyaJIbHOU, BCEOOBEMITIONIEH 1 COTIIaCOBAaHHON
C uensMu OOydeHHus, mpenjarass OOHOBJIEHUS Ha OCHOBE IOCJIEIHUX 00pa30BaTEIbHBIX
NOTPEeOHOCTEN U CTaHIaPTOB.

WntepaktuBHble n oOydvaromue urpsl: UM ymydmaer oOpa3oBareibHbIE WIPbI, CO37aBast
yBJIEKaTeNbHbIE W aJanTUBHbIE YyueOHBbIE NpOrpaMMmbl. OTH UIpel ucnoiasdyioT UM nans
NPEIOCTAaBICHUS 3aJaHUN M HUCIBITAaHUM, KOTOpbIE aJaNTUPYIOTCS K OTBETaM CTYACHTOB,
CHOCOOCTBYSI aKTUBHOMY YUYaCTHIO ¥ IOHUMAHMIO CIIOKHBIX PEIMETOB.

[TepconanusupoBannoe o0yuenue: MN-mnardopmsl A1 00ydeHUst CO31aI0T UHANBUIYaIbHbIE
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y4eOHBIE TIPOTPaMMBI, aIANTUPYSCH K YHUKAIBHBIM CITOCO0aM TOHUMaHH 1 KOHIIETIITUH CTYIEHTaMHU.
DTO CHUKAET KOTHUTUBHYIO HArpy3Ky M FrapaHTUPYET, YTO KaXAbIH CTYIEHT NoJydyaeT o0yueHue,
aJaNTUPOBAHHOE K €r0 CTUJIIO U TEMITY OOyUYECHUSI.

Asromatuzanus 3a1a4: U apromaTu3upyeT pyTHHHBIE 3314, TAKUE KaK OLIEHKA JTOMAITHUX
3a/IaHUH, IPOBEPKA TECTOB U CO3AHUE OTYETOB. JTO [T03BOJISAET IPETIOJABATEISAM COCPELOTOUUTHCS
Ha 0oJsiee 3HAUMMBIX YYEOHBIX MEPONPUSITHUIX U B3aUMOJCHCTBUU CO CTYJCHTaMHU.

Co3naHve HHTEINIEKTyaJdbHOro KoHTeHTa: MU momoraer mnpenojgaBarenssiM B CO3JaHUH
U(pPOBBIX 3aHATHN M ydyeOHBIX MarepuasnoB. Takue MHCTpyMeHTHI, kak Magic School Al u
Eduaide.Al, ynpomiaroT nimaHupOBaHUE 3aHATHS, CO37[aHUE OICHOK, HATMCAHUE MHINBUTyaTbHBIX
oOpazoBarenbHbix MaaHoB (IEP) m MHoroe npyroe, 4toObl MOAEpPHU3UPOBATH OOyuUeHHE U
ONTUMU3UPOBATH IIPENIOAABAHNE.

[IpoBepka: CuctemMbl NPOBEPKM HAa OCHOBE HCKYCCTBEHHOI'O HHTEIUIEKTa KOHTPOJIUPYIOT
9K3aMEHBI, YTOOBI IPEIOTBPATUTH CIIUCHIBAHUE U 00ECTICYNTh aKaJEeMHUECKYI0 YeCTHOCTh. JTHU
CHUCTEMBI aHAJIM3UPYIOT MOBEJNCHUE CTYACHTOB BO BPEMS dK3aMEHOB, IIPEIOCTABIISIS OMOBEIICHUS
B PEKUME PEaNbHOTO BPEMEHH O MOI03PUTENbHBIX ACUCTBUSAX U OJACPKUBAsE O€30MIACHYIO CpEy
JUTSl TECTUPOBAHUS.

N3yuenune #A3bIKOB: MHCTPYMEHTHI MCKYCCTBEHHOIO HHTEIJIEKTa, Takue Kak Duolingo,
WCIIONB3YIOT aJalTUBHBIE QJITOPUTMBI JUIL [EPCOHATIM3ALMU ONbITA HW3YYEHUS S3BIKOB.
W cKkycCTBEHHBIN MHTEIIEKT KOPPEKTUPYET CIOAKHOCTD YITPAXKHEHUI B 3aBUCUMOCTH OT IIporpecca
MI0JIb30BaTENsl, 00E€CIIeUurBas ONTUMAIbHYIO KPUBYIO OOYUYEHHS U YIIy4lllas YCBOSCHUE SI3bIKA.

Yerpanenue npo6enoB B HaBbikax: MU BeIsBiIsIeT poOeIibl B HABBIKAX CTYJACHTOB, AHATU3UPYSI
JaHHBIE 00 WX YCIEBAEMOCTH, W TPEAOCTABIACT IICJIEBBIE PECYpChl ISl YCTPAHEHUS ITHX
HEJOCTAaTKOB. JTO IIOMOTaeT CTYAEHTaM JOCTUYb BBICOKOTO YPOBHS BJIAJACHUS Pa3IMYHBIMU
MpeIMETaMH U TOTOBUT UX K OyIyIIUM aKaJIeMUYECKUM 3aa4aM.

Brisienenue nucnexcuu: MU-unctpymentsl, Takue kak Dysolve, MOTYT Ha paHHEW CTaauu
BBISIBJISITh JUCIIEKCHUIO U APYTUe HapylIeHUsl 00yueHUs, aHAIM3UPYSI MOJIEIN YTEHUS U OLIMOKHU.
OTH MHCTPYMEHTBI MPEIOCTABISIIOT WHIWBUAYAJIbHYIO HOIIEPKKY M MEpbl BMEIIATEIbCTBA,
9TOOBI TIOMOYb 3aTPOHYTHIM CTyACHTaM TOOWUTHCS ycrexa, HalpuMmep, CHeluaIn3upOBaHHBIC
IPOrpaMMBbl YTEHUS U yIIPAKHEHUS.

Pa3BnekarensHoe oOyuenue u reiimucuxanus: MM unTerpupyer UrpoBbie 3JIEMEHTHI B
aKaJeMUYCCKUM KOHTEHT, Jenas OOydeHHE YBICKATeIbHBIM W WHTEpecHBIM. [lmaTdopmbl
ucnonb3ytoT MW it co3nanusi MHTEPaKTUBHBIX BUKTOPUH U UT'P, KOTOPBIE CIIOCOOCTBYIOT OoJiee
1yOOKOMY MOHMMAHHUIO U 3alIOMUHAHKIO Y4eOHOTO Marepuara.

AnMuHUCTpaTuBHAs mnoaaepxkka: MU nomoraer B BBINOJIHEHUH aJIMUHUCTPATUBHBIX
3a/la4, TaKMX KaK IUIAHMPOBAaHUE, COCTAaBJIIEHHE OOKEeTa M paclpelereHue pecypcoB. Takue
MHCTpYMeHThI, Kkak Fetchy, onTumusupyror o0Opa3zoBarenbHble MPOLECCHI, MPEIOCTABISA
OCHOBAaHHBIC Ha JJAHHBIX AHAJIUTUYECKHE BHIBOJBI M PEKOMEHIAINH, TTOBBIIIAS 3)(PEKTUBHOCTH U
CHMKasl Harpy3Ky Ha IIPEenoaBaresieu.

Bupryansubeie 3D-ki1acchl: METaBCEIEHHAs CO34AET MMMEPCUBHBIE BUPTYaJbHbBIC KJIACCHI,
TJI€ CTYICHThI MOTYT B3aMMOJCHCTBOBATH C C MpernojaBaTesieM U Apyr ¢ apyrom. [lmardopmer,
takue kak Engage VR, npeanarator BupTyalibHbIE CPE/bl, KOTOPBIE YIIYUILAIOT OMBIT O0yUYEHUs
10 CPAaBHEHUIO C TPAAULMOHHBIMU METOJIAMH, IMTPEAOCTABIISI BO3MOXXHOCTH ISl HHTEPAKTUBHOTO
1 OTIBITHOTO OOY4YEeHHS.

[Mupposoe obOyuenune: NN ymyumaer nudpoBble KIACChl, MPEIOCTaBISAsS MMMEPCUBHBIM
BUJICOKOHTEHT M MHTEPAKTUBHBIC CUMYJISIMU. Takue MHCTPYMEHTHI, Kak Nearpod, HUCHIOJIB3YIOT
WU nns obecriedeHus yBieKareabHOTo U 3PPEKTUBHOTO 00yUEHUS C TIOMOIIBI0 HHTEPAKTUBHBIX
YPOKOB M 00paTHOM CBSI3U B PEXXUME PEAIbHOTO BPEMEHH.

BupryaneHbie Meponpuatus Ha TeppuTopuu kammnyca: WM obGneruaer mnpoBeneHue
BUPTYaJbHBIX BHEKJIACCHBIX MEPOMPUATHMA, TO3BOJISISI CTYyJCHTAM Y4YacTBOBaTh B KiIy0ax u
MEpONpPUATUSAX U3 000N Touku mupa. Takue miaardopmbl, kak Remo, ucnonszytor U st
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CTYZICHTOB 3a TIpe/ieJIaMu ayJuTOPUH.

MexauctumnuHapraoe ooyuenue: MU pazpyiiaer 6apbepbl MexX 1y MpeaAMETaMu, CIOCOOCTBYSI
MEXAUCIUIUIMHApHOMY 00y4yeHuto. Takue nHCTpyMeHThl, kak Wolfram Alpha, ucnons3yror U
JUTSL IEMOHCTPALIUU PEATbHBIX MPUIOKEHUM Pa3IMYHbIX TEOPUI, TTOMOTasl TOHSATH B3aUMOCBSI3b
MEX/1y Pa3HbIMH O0JIACTAMU 3HAHMM.

MopnenupoBanue peanbHblx curtyauuii: WM BOocnpou3BOOWMT peanbHBIE CLEHApUHU B
BUPTYaJIbHOU Cpejie, O3B0 CTYICHTaM MPOBOJUTH IKCIIEPUMEHTHI U YUUTHCS Ha TPAKTUIECKOM
ombiTe. Takue rardopmel, kak Labster, mpeanaraiot BUpTyanbHbIE 1a00paTOPUH, TAE CTYACHTHI
MOTYT 0€3011aCHO UCCIIEIOBATh U SKCIIEPUMEHTHUPOBATH C HAYYHBIMU KOHIICTILIUSIMHU.

[ToBeimenue ocBenomsieHHocTu: MM MokeT oOy4yaTh CTYAEHTOB COIMAJIBHBIM BOIIPOCAM,
TaKUM Kak U3MEHEHHe KiiuMara u 0efHOCTh. Takue nncTpyMeHTsl, kak EarthSpeakr, ncnonssyror
NN nns obecrnieueHus: m1yOOKOrO SMOIMOHAIBHOTO MOHUMAaHUSI HapsAy C TEOPETHUYECKUMU
3HAHMSIMH, CIOCOOCTBYS TIOBBIIIEHUIO OCBEAOMJICHHOCTH M TPHUHATHIO MEp IO PEHICHUIO
100aJIbHBIX TTPOOIIEM.

BupryaneHble Typbl: BUpTyaibHble Typhl Ha 0aze MU mo3BossAiOT CTyleHTaM HCCIeN0BaTh
pa3Hble YacTW MHUpA, HE BBIXOAS M3 ayauTopuu. Takue tuiardopmsl, kak Google Expeditions,
ucnonp3yoT MU mis coznanuss MIMMEPCUBHBIX BUPTYAJIBHBIX AKCKYPCHM, paciIupsisi Kpyro3op
CTYIEHTOB M YIydlllas WX [OHHMaHue KyJabTypbl. OHU TakKe MOTYT OBITh TOJIE3HBI IS
OpraHu3allvy BUPTYaJbHBIX TYpoB 1o By3am.

[Tpurnamenneple noknaauuku U meponpustus: MU obnerdaer nmpoBeneHue BUPTYaJbHBIX
MEPOTIPUATUN U MPUTTIAIICHHBIX JEKIUN, TO3BOJISIS CTYACHTaM YUUTHCA Y BBIIAIOLINXCS AesITeNen
Y DKCTIIEPTOB B pa3nnuHbIX 00nacTsx. Takue uHCTpyMeHTHI, kKak BigMarker, ucnonssytor U nns
OpraHM3alliy U YIPaBIEHUS BUPTYaIbHBIMU KOH(MEPEHLUAMH, YIIydllas KadecTBO 00yUYeHHs 3a
CYET IKCIIEPTHBIX 3HAHUM.

[Iporno3nas ananutuka: anroputMbl MW B aHamutuke oOy4deHHS MOMOTAIOT IEaaroram
BBISIBJISITh TEHICHIIMY U IPOTHO3UPOBATH YCIIEBAEMOCTh CTYIEHTOB, UTO II03BOJISIET CBOEBPEMEHHO
BMEIIIUBAThCS B CIIy4yae TPYJHOCTEH.

KoMMmyHUKamust MexIy pOIUTENSIMU U TIpenofaBaTesisiMu: HHCTpyMeHThI Ha 0aze U, Takue
kak Remind, o0nerdyaror 6ecrpensITCTBEHHYI0 KOMMYHHUKAIINIO, TIO3BOJISISI B PEKUME PEATbHOTO
BpPEMEHU MOJTy4aTh HH(OPMALIUIO O MTPOTPECCe CTYICHTA.

[TonroTtoBka k Tectam: MiIar@opMbl UCKYCCTBEHHOTO HWHTEIIEKTa, Takue kKak Magoosh,
00eCneunBalOT MEePCOHATM3UPOBAHHYIO TOATOTOBKY K TecTaM, aHAJIU3HPYs YCIEBAEMOCTh
CTYZIEHTa U aJIalTUPYs MPAKTUUECKHUE BOIIPOCHI U IJIaHbI O0YUYEHUsI, YTOOBI COCPETOTOUUTHCS Ha
001acTaX, B KOTOPBIX CTYACHT HYXIAIOTCS B HAMOOJbBIIIEM YIIy4IICHUH, TEM CAMBIM YBEITUYHBAs
UX IIIaHCHI Ha ycrex [5,6].

Ananmu3 u pesynbrarbl. Cuctembl ynpasieHus oOyueHueM (LMS): ucCKycCTBEHHBIH
MHTEJUIEKT yny4iaeT miargopmel LMS, npeagoctasisst nepcoHaTIN3UPOBAHHbBIC TyTH 00yUYeHUS,
aBTOMAaTU3UPYs aIMUHUCTPATUBHBIEC 3a/1a41 U ITpeJiarasi OCHOBAHHbBIE HA JJAHHBIX aHATUTHYECKUE
JaHHbIE 00 yCIEBaEMOCTH U BOBJICYEHHOCTH CTY/JEHTA.

[IpodeccuonanbHoe pa3BUTHE: HHCTPYMEHTHI UCKYCCTBEHHOTO MHTEIIEKTA MPEI0CTABISIOT
nenaroraM IMepcOHATIN3UPOBAHHBIE BO3MOXHOCTU MPOQPECCUOHATIBLHOIO PAa3BUTHUS, PEKOMEHIYS
KypChl U PECypchbl B COOTBETCTBUHU C UX KapbepHBIMU LEISIMU U MOTPEOHOCTSIMU B 0O0JIacTu
npernogaBaHusl.

®unancel: U nmomoraeT yueOHBIM 3aBEJICHUSIM yIPABISATH CBOMMH (DUHAHCAMU, aHATH3UPYSI
CTPYKTYpPY PacXoA0B, MPOTHO3UPYs OyAyILIUE PacXobl U BBISBIISISI BOSMOXKHOCTHU JIJISl SKOHOMUHU.
Takne nHCTpYMEHTHI, Kak Allovue, moMmoraroT mkojiaM 6osee 3 PEKTUBHO pacpeeisaTh PECypChl
U yJIy4lath ((MHaHCOBOE TUIAHUPOBAHUE.

Kubepbezonacnocts: MM moBblimaer 6e30macHOCTh y4eOHBIX 3aBEACHHM, OOHAapy>KHBas
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S

KHOEpYyTrpo3bl B PEKUME PEATbHOTO BPEMEHU W pearupys Ha HHUX. Takue MHCTPYMEHTHI, Kak
Darktrace, ucrosib3yroT aJIrOPUTMBI MAILIMHHOTO O0y4Y€HUs JIJ1s1 BBISIBJICHUS! HEOOBIYHOW CETEBOM
aKTUBHOCTH, MPEIOTBPAILCHUS YTEUEK JaHHBIX U 3allUThl KOHPHUIACHIINATbHON MHGOPMALIUU O
CTYJICHTax.

be3onacHocTh U 0xpaHa: cucteMbl HaOmoneHus: Ha 6a3e MU orciiexxuBaloT NOTEHUMAIbHBIE
yrpo3bl 6e3onacHoCTH Ha Tepputopun Bysza. Takue uHCTpymMeHTHI, kKak Avigilon, UCMONb3yIOT
NN nns aHanu3a BHIEONOTOKOB U OTOBEIICHUS COTPYJHUKOB CIY>KObI 0O€30MacHOCTH O
MOJIO3PUTENLHON JEATEIbHOCTH, TEM CaMbIM TOBBIIIas 001yto O6e3omacHocTs [7,8].

Oo6napy>xeHue miaruara: uHcTpyMeHThl UMW ananu3upyror paboThl CTyACHTOB Ha MPEIMET
MOTEHIIMAJILHOTO TUIaruaTa, CpaBHUBAsI KX ¢ OOIITUPHON 023011 TaHHBIX aKaIeMUYECKOTO KOHTEHTA,
oOecrieunBasi akaJIEeMUYECKYI0 YECTHOCTh U OPUTHUHAIIBHOCTh PaldoT.

Vnyumiennsle onnaiH-Gpopymbl: UM ynydmaer onnaitH-QOpyMbl, MOJAEPUPYS KOHTEHT,
oOneryasi AUCKYCCHHM W TPEIOCTABIsI TEPCOHATU3UPOBAHHBIC OT3bIBBI. TakWe MHCTPYMEHTHI,
kak Packback, nucnonesytor U1 nist moonipeHust KpUTUYECKOTO MBIIICHUS U YYacTHUsl B OHJIAlH-
dopymax, co3aaBas 6oee TMHAMUYHYIO U HHTEPAKTUBHYIO CpEy 0OydeHHUS.

Axanemuueckue uccnenaoanus: IV momoraeT B akaIeMHUUECKUX UCCIIEIOBAHUAX, AHATTUZUPYSI
0osbIIMe HAOOPHI JaHHBIX, BBISABIAS TEHACHIMU U TeHepupys uaeu. Takue MHCTPYMEHTHI, KaK
IBM Watson Discovery, NnpeaocTaBlIIOT HCCIEIOBATENsIM PpACIIMPEHHbIE aHAJTUTHYECKUE
BO3MOXXHOCTHU, IIOMOTasi UM JieJaTh HOBbIE OTKPBITHS U YCKOPSATH MPOLECcC UcciaeaoBanus [9].

Ceszannble kamiycel: MW wuHTErpupyer pasinyHble CHCTEMBbl Kamilyca JJis CO3JaHus
cBsi3aHHOU U 3¢ deKkTuBHOM o0pa3zoBaTenbHON cpeabl. Takue mHCTpyMeHThI, kak Cisco Digital
Network Architecture (DNA), ucions3yror MU aiis ynpaBieHust 1 ONTUMHU3ANUN HHPPACTPYKTYPHBI
KaMITyca, yJIydilias CBsi3b U MOBBIIIAs 001ee kauecTBo 00yueHus B kammyce [10].

3akiroueHue

HcKkycCTBEHHBIN MHTEIUIEKT MO3BOJISET YCTPAHUTH IPOOIieMy 00ydeHuUs, T1Ie MPerno1aBaTeu
paBHANUCH, Ha cpeaHero cryaeHTa. OH MO3BOJNSIET BECTU IOATOTOBKY K  3aHATHIO,
muddepeHIMPOBAHHO HE 3aTpadyuBasl MPU 3TOM OOJIBIIOTO KOJIMYECTBA BPEMEHU. A Takke
BBISBIIATH TIPOOEIBI B 3HAHUSIX aHATH3UPYS 00JIee TITyOOKO Ka)KI0TO CTYy/ACHTA.

Koneuno, 11 He MOXET 3aMEHUTH aKaJIeMHUECKOe 00pa30BaHUE, HO OH MOXET YIPOCTHUTH
HEKOTOpPbIE €r0 acHeKThl, YTO MO3BOJIUT MearoraMm Oojiee IIyOOKO MOAXOIUTH K PEHICHHUIO
MeAarornyecKux 3ajad.
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JISMONIY TARBIYA FANINI XALQARO TAJRIBASI ASOSIDA
RIVOJLANTIRISH VA METODIK TAVSIYALAR ISHLAB CHIQISH
Buronova Sarvinoz Baxodirovna
Respublika ta’lim markazi jismoniy tarbiya fani metodisti.

Annotatsiya. Mazkur magqgolada O ‘zbekiston umumiy o ‘rta ta’lim maktablarida jismoniy
tarbiya fanini o ‘qitish tizimini xalqaro tajribalar, xususan Cambridge dasturi asosida rivojlantirish
masalalari yoritilgan. Tadqiqot jarayonida milliy va xalgaro jismoniy tarbiya o ‘quv dasturlarining
mazmuni, kompetensiyaviy yondashuv, darslarni tashkil etish shakllari hamda baholash mezonlari
qiyosiy tahlil qilindi. Olingan natijalar asosida jismoniy tarbiya fanini modernizatsiya qilishga
qaratilgan ilmiy-amaliy tavsiyalar ishlab chiqildi.

Kalit so zlar: jismoniy tarbiya, xalgaro tajriba, Cambridge dasturi, kompetensiyaviy
yvondashuv, sog ‘lom turmush tarzi, jismoniy sifatlar, baholash mezonlari.

PASBUTHUE NIPEJMETA ®U3NYECKAS KYJIbTYPA HA OCHOBE
MEXIAYHAPOIHOI'O OIIBITA U PA3BPABOTKA METOJIUYECKHX
PEKOMEHJIALIUU
byponosa Capeunos baxaouposna
Memooucm no npeomemy « Quzuueckasn Kyiomypay Pecnyonuxkanckozo yenmpa 0opasoeanus

Aunomayus. B OanHOU cmambe paccMampuealomcs 60NpoCul PpA3GUMUs  CUCHEMbl
npenooasarus npeomema « Pusuyeckas Ky1omypay» 6 0oujeoopaszosamenbHulx wikorax Pecnyonuxu
Vzbexucman Ha ochose medcOyHapoonozo onvima, 6 uacmuocmu npozpammsl Cambridge.
B xo0e uccnedosanus 6vin npoeedén CpasHUMENbHLIL AHAIU3 COOEPHCAHUS HAYUOHATbHLLX
U MeNCOYHAPOOHBIX YUEOHLIX NPOSpaAMM NO QUIUUECKOU KYIbmype, KOMHEmeHMHOCMHO20
nooxooa, opm opeanuzayuu y4eOHvX 3aHAMUL, a MakKdce Kpumepues oyenusanus. Ha ocrnose
NOYYEHHbIX Pe3yTbmamos pa3spabomansvl HaAYYHO-NPAKMUYEeCcKUe peKOMeHOayuu, HanpasieHHvle
Ha MOOepHU3ayuio npenooasanus npeomema « Pusuueckas Kyiomypay.

Knrouesvie cnosa: gusuueckasn Kynomypa, mexcoyHapooHwiti onvim, npoepamma Cambridge,
KOMNEeMeHMHOCMHbIIL N00X00, 300p08blll 00pa3 JHCU3HU, Gu3uyecKue Kaiecmeda, Kpumepuu
OYeHUBAHUAL.

DEVELOPING THE PHYSICAL EDUCATION SUBJECT BASED ON
INTERNATIONAL EXPERIENCE AND FORMULATING METHODOLOGICAL
RECOMMENDATIONS
Buronova Sarvinoz Baxodirovna
Methodologist of the Physical Education subject at the Republican Education Center.

Abstract. This article examines the development of physical education teaching in general
secondary schools of Uzbekistan based on international experience, particularly the Cambridge
curriculum. A comparative analysis of national and international curricula, competency-based
approaches, lesson organization, and assessment criteria is conducted. Based on the findings,
scientific and practical recommendations for improving the quality of physical education teaching
are proposed.

Key words: physical education, international experience, Cambridge curriculum, competency-
based approach, physical qualities, healthy lifestyle, assessment criteria.

Dolzarbligi. O‘zbekiston ta’lim tizimini modernizatsiya qilish va xalqaro standartlarga
moslashtirish davlat siyosatining ustuvor yo‘nalishlaridan biridir. Prezidentning 2020 yil
6 noyabrdagi PQ-4884 va 2024 yil 15 noyabrdagi PQ-392-sonli garorlarida umumiy o‘rta
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ta’lim maktablarida jismoniy tarbiya fanini sifatini tubdan yaxshilash, sog‘lom turmush tarzini
shakllantirish va pedagog kadrlar salohiyatini oshirish vazifalari belgilab berilgan. Bundan
tashqari O‘zbekiston Respublikasi Vazirlar Mahkamasining 2024-yil 27-martdagi 157-sonli
“Davlat ta’lim standartlari va davlat ta’lim talablarini ishlab chiqish hamda joriy etish tartibini
takomillashtirish chora-tadbirlari to‘g‘risida”gi qarori ijrosini ta’minlash magsadida Maktabgacha
va maktab ta’limi vazirligi tomonidan xorijiy davlatlar tajribasi asosida maktabgacha va umumiy
o‘rta ta’limning o‘quv dasturlarini ishlab chiqish va takomillashtirish magsadida Cambridge
xalqaro tashkiloti mutaxassislari ishtirokida xalqaro standartlarga muvofiq o‘quv dasturlarini
ishlab chiqish va takomillashtirish ishlari olib borilmogda. Cambridge ta’lim dasturida jismoniy
tarbiya fanini kompetensiyaviy yondashuv orqali o‘qitish, o‘quvchilarning jismoniy, ijtimoiy va
shaxsiy kompetensiyalarini rivojlantirishga garatilgan. Bu esa milliy ta’lim tizimida jismoniy
tarbiya mazmunini boyitish va dars samaradorligini oshirish imkonini beradi. Shu bois, xalgaro
tajribalarni o‘rganish va milliy kontekstga moslashtirish ilmiy-amaliy jihatdan dolzarb masala
hisoblanadi.

Magsad: O‘zbekiston maktablarida jismoniy tarbiya fanini Cambridge xalqaro tajribasi asosida
rivojlantirishning nazariy va amaliy asoslarini aniqlash, metodik tavsiyalar ishlab chiqish.

Vazifalari:

1. Milliy va Cambridge jismoniy tarbiya dasturlarini qiyosiy tahlil qilish;

2. Kompetensiyaviy yondashuv va baholash tizimini o‘rganish;

3. Darslarni tashkil etishda xalqaro tajribaning samarali jihatlarini aniqlash;

4. Milliy o‘quv dasturi uchun amaliy metodik tavsiyalar ishlab chiqish;

Mashqglar majmuasi va baholash mezonlarini kompetensiyaga mos shaklda taqdim etish.

Mavzuga oid adabiyotlarning tahlili (Literature review). So‘nggi yillarda O‘zbekiston ta’lim
tizimida jismoniy tarbiya fanini modernizatsiya qilish va xalqaro standartlarga moslashtirish
dolzarb masala hisoblanadi. Prezidentning PQ-4884 (2020) va PQ-392 (2024) qarorlarida
maktablarda jismoniy tarbiya sifatini oshirish, sog‘lom turmush tarzini shakllantirish va pedagog
kadrlarni rivojlantirish vazifalari belgilangan [1], [2], Vazirlar Mahkamasining 157-sonli qgarori
esa milliy va xalqaro tajribalarni uyg‘unlashtirishga imkon yaratadi [3].

Milliy dastur asosan normativ yondashuvga tayangan bo‘lib, o‘quvchilarning individual
imkoniyatlari va shaxsiy rivojlanish sur’atiga yetarli e’tibor berilmaydi [4]. Cambridge
dasturida esa kompetensiyaviy yondashuv asosida jismoniy, ijtimoiy va shaxsiy kompetensiyalar
rivojlantiriladi, formativ va summativ baholash uyg‘unlashtiriladi hamda o‘z-o°zini baholash va
refleksiya ko‘nikmalari shakllanadi [5], [6].

[lmiy tadqiqotlar kompetensiyaviy yondashuv, mashqlar majmuasi, individualizatsiya va
texnologiyalar orqali dars samaradorligini oshirish mumkinligini ko‘rsatadi [7]. Milliy va xalqaro
dasturlarni solishtirish o‘quv jarayonini optimallashtirish va baholash tizimini modernizatsiya
qilishga asos yaratadi. Shu bois, jismoniy tarbiya fanini xalqaro tajriba asosida rivojlantirish va
baholash tizimini diversifikatsiya qilish zarur bo‘lgan ilmiy jihat sifatida ta’kidlanadi.

Dasturlarni qiyosiy tahlil, Milliy o‘quv dasturi va Cambridge ta’lim dasturlarining qiyosiy
tahlili shuni ko‘rsatadiki, ushbu dasturlar o‘quv jarayonini tashkil etish, maqgsad va natijalarni
belgilash, shuningdek, o‘quvchining ta’limdagi roliga nisbatan yondashuvlarda sezilarli farqlarga
ega.
Milliy o‘quv dasturi asosan normativ yondashuvga tayangan bo‘lib, unda belgilangan
standartlar va me’yorlar asosida darslar olib boriladi. Bunda darslarning asosiy maqsadi
o‘quvchilarda jismoniy sifatlarni (kuch, chidamlilik, chaqqonlik va tezkorlik) rivojlantirishdan
iborat. O‘quv jarayonida o‘qituvchi yetakchi rolni egallaydi, o‘quvchilar esa ko‘proq topshiriglarni
bajaruvchi sifatida ishtirok etadi Baholash jarayoni esa, asosan, summativ baholashga tayanib,
o‘quvchilarning yakuniy natijalari va normativlarga mosligi orqali aniqlanadi. Shu sababli,
o‘quvchilarning individual xususiyatlari va qobiliyatlarini hisobga olish imkoniyati cheklangan

bo‘lib golmogda
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“Cambridge dasturi esa kompetensiyaviy yondashuv asosida ishlab chigilgan bo‘lib, unda
o‘quvchilarning nafagat jismoniy, balki ijtimoiy va shaxsiy kompetensiyalarini rivojlantirish
ustuvor ahamiyatga ega. Mazkur dasturda o‘quvchi ta’lim jarayonining faol subyekti sifatida
qaraladi. O‘quvchilar mustaqil qaror qabul qilish, 0‘z faoliyatini tahlil gilish va jamoada ishlash
ko‘nikmalarini shakllantiradilar. Baholash jarayonida formativ va summativ baholash uyg‘un holda
qo‘llanilib, o‘quvchilarning rivojlanish dinamikasi muntazam kuzatib boriladi. Bu esa o‘qituvchiga
dars jarayonini o‘quvchilarning individual ehtiyojlari va imkoniyatlariga moslashtirish imkonini
beradi. Natijada, individuallashtirish darajasi yuqori bo‘lib, har bir o‘quvchining qiziqishi,
jismoniy tayyorgarligi va shaxsiy rivojlanish sur’ati inobatga olinadi.

Mezon Milliy o‘quv dasturi Cambridge dasturi

Y ondashuv Normativga asoslangan | Kompetensiyaviy

Dars magsadi Jismoniy sifatlarni | Jismoniy, 1jtimotiy,
rivojlantirish shaxsiy kompetensiyalar

O‘quvchining rolli Passiv—faol Faol, mustagqil

Baholash Asosan summativ Formativ va summativ

Individuallashtirish Cheklangan Yugqori darajada

Baholash tizimining qiyosiy tahlili. Ta’lim jarayonida baholash tizimi o‘quvchilarning
rivojlanish daraJas1n1 aniqlash hamda ta’lim samaradorligini ta’minlashda muhim ahamlyatga
ega. Milliy o‘quv dasturi va Cambridge dasturlarida qo‘llaniladigan baholash tizimlarini giyosiy
tahlil qilish ularning mazmuni va funksional yo‘nalishi jihatidan sezilarli farqlarga ega ekanligini
ko‘rsatadi.

Milliy o‘quv dasturi baholashning asosiy mezoni sifatida jismoniy normativlar belgilangan
bo‘lib, o‘quvchilarning tayyorgarlik darajasi ko‘proq yakuniy natijalar orqali aniqlanadi. Baholash
jarayonida dars davomida o‘quvchining faolligi, harakatni bajarish texnikasi va individual
rivojlanish dinamikasiga kam e’tibor qaratiladi. O‘z-o‘zini baholash va refleksiya jarayonlari
tizimli ravishda yo‘lga qo‘yilmaganligi sababli, o‘quvchilar oz faoliyatini tahlil qilish va xatolar
ustida ishlash imkoniyatiga yetarli darajada ega emas.

Cambridge dasturida esa kompetensiyaga asoslangan baholash tizimi qo‘llanilib, jismoniy
normativlar qo‘shimcha mezon sifatida baholanadi. Asosiy e’tibor o‘quvchining dars jarayonidagi
ishtiroki, harakatlarni ongli bajarishi, hamkorlikda ishlash ko‘nikmalari hamda shaxsiy
rivojlanishiga qaratiladi. Baholash jarayonida jarayonni baholash yuqori darajada amalga oshirilib,
o‘quvchilarning rivojlanish bosqichlari muntazam monitoring qilinadi. Shuningdek, Cambridge
dasturida o°‘z-o°zini baholash va refleksiya tizimli ravishda tashkil etilib, o‘quvchilar o‘z yutuq
va kamchiliklarini mustaqil aniqlashga o‘rgatiladi. Bu holat o‘quvchilarda mas’uliyat, tanqidiy
fikrlash va 0‘z-0°‘zini rivojlantirish ko‘nikmalarini shakllantirishga xizmat qiladi.

Baholash turi Milliy o‘quv dasturi Cambridge dasturi
Jarayonni baholash Kam Yugqori
0O‘z-0‘zini baholash Yo‘q Muntazam
Refleksiya Cheklangan Tizimli

Metodik tavsiyalar:

1. Darslarni kompetensiyaviy yondashuv asosida tashkil etish:

1. O‘quvchilar jismoniy faolligi bilan birga ijtimoiy va shaxsiy ko‘nikmalarni rivojlantirsin.

2. Har bir mashq individual imkoniyatlar va qizigishlarga mos bo‘lsin.

2. Baholash tizimini diversifikatsiya qilish:

1. Formativ baholash (mashq jarayonida kuzatuv) va summativ baholash (test va amaliy
ko‘rsatkichlar) kombinatsiyasi.
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2. O°z-o‘zini baholash va refleksiya mashqlarini muntazam qo‘llash.
3. Dars mashqglari majmuasi:
Mashq turi Magsadi Amaliy tavsif Baholash mezoni
Yugurish va | Chidamlilik, tezlik | 20—-50 m masofada | Vaqt, texnika,
estafeta estafeta, to‘p bilan | jamoa ishlashi
uzatish
Gimnastika Muvozanat, Sakrash  stoldan | Muvozanat,

moslashuvchanlik | sakrash, havoda | yuamshoqglik
90° bukib qo‘l

ko‘tarish
Ty @i Ijtimoiy Futbol, voleybol | Jamoa  ishlashi,
kompetensiya mini-o‘yini adolat, qatnashish
Sog‘lom turmush | Salomatlik Nega to‘g‘ri | Ishtirok va
mashqi ovqatlanish va | tushunish darajasi
mashqlar

muhimligi  bilan
bog‘liq qisqa
mashqglar

4. Individualizatsiya: O‘quvchilarning sog‘lig‘i, qobiliyati va qizigishlariga moslashtirilgan
mashqlarni tanlash.

5. Texnologiyalarni qo‘llash: Mobil ilovalar va kuzatuv jurnallari orqali mashq natijalarini
qayd qilish.

Xulosa va takliflar (Conclusion/Recommendations). Tadqiqot natijalari shuni ko‘rsatadiki,
Cambridge ta’lim dasturida qo‘llaniladigan yondashuv va baholash mexanizmlari o‘quvchilarning
individual imkoniyatlarini hisobga olish hamda ularning har tomonlama rivojlanishini ta’minlashga
xizmat qiladi. Qiyosiy tahlil asosida quyidagi xulosalar chiqarildi:

» Cambridge tajribasini O‘zbekiston umumta’lim maktablarida joriy etish jismoniy tarbiya
fanining sifati va samaradorligini oshirish imkonini beradi.

» Kompetensiyaviy yondashuv  o‘quvchilarning jismoniy, ijtimoily va shaxsiy
kompetensiyalarini kompleks rivojlantirishga xizmat qiladi.

* Baholash tizimini kompetensiyaga asoslangan holda modernizatsiya qilish dars jarayonining
samaradorligini oshiradi vao‘quvchilarning o‘quv faoliyatiga bo‘lgan motivatsiyasini kuchaytiradi.

» Milliy va xalqaro tajribalarni uyg‘unlashtirish ta’lim mazmunining uzluksizligini ta’minlash
hamda ta’lim sifatini yaxshilashda muhim pedagogik omil hisoblanadi.
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A
MUAMMOLI TA’LIM TEXNOLOGIYASIDAN FOYDALANISHNING PEDAGOGIK
JIHATLARI
Baxronova Zulfiya Ravshanovna
Xorijiy tillarini o ‘qitish metodikasi kafedrasi o ‘qituvchisi
Buxoro davlat pedagogika instituti tayanch doktoranti

INGLIZ TILI DARSLARIDA READING KO*NIKMASINI RIVOJLANTIRISH

Annotatsiya Magolada chet tillarini o ‘qitish jarayonida reading (o ‘qish) ko ‘nikmasini
rivojlantirishda muammoli ta’lim texnologiyasining metodik imkoniyatlari ilmiy-nazariy va
amaliy jihatdan tahlil qgilinadi. Zamonaviy ta’limda o ‘qish jarayonini fagat matnni tushunish
bilan cheklab qo ‘ymasdan, balki o‘quvchilarda tanqidiy fikrlash, mantiqiy tahlil va mustaqil
xulosa chigarish qobiliyatlarini shakllantivish muhim ahamiyat kasb etadi. Mazkur maqolada
muammoli vaziyatlar asosida tashkil etilgan reading mashg ‘ulotlarining samaradorligi, didaktik
shart-sharoitlari va metodik xususiyatlari yoritiladi.

Kalit so ‘zlar: reading ko ‘nikmasi, muammoli ta’lim, chet tillarini o ‘qitish, tanqidiy fikrlash,
matn bilan ishlash, kommunikativ kompetensiya.

Aunomayusi. B cmamve ¢ HayuHO-mMeOpemMudeckou U NPAKMu4eckol mMoYeK 3pPeHus
AHATUBUPYIOMCSL MEMOOUYECKUE BOIMONCHOCU MEXHOL02UU NPOOTEMHO20 00YUeHUs. 8 PA3GUMUL
Hasvika reading (umenusi) 6 npoyecce 00y4enusi UHOCMPAHHBIM S3bIKaAM. B yciosusix cospemennozo
00pA308AHUS BAICHO PACCMAMPUBAM NPOYECC UMEHUsL He MOIbKO KaK NOHUMAHUEe MeKCMd, HO U
Kak cpeocmeo popmuposanus y 00VHaouwuxcs KpUMu4ecko2o MblulleHUsl, 102U4eCK020 aHaIu3d
U CNOCOOHOCMU K CaMOCMOAMENbHOMY (DOPMYTUPOSAHUIO 8bl60008. B cmambe packpvieaemcs
ahpexmusHocms 3auAMULL N0 YMEHUIO, OP2AHUZ0BAHHBIX HA OCHOBE NPOOIEMHbIX CUMYyayull, a
makoice ux oudaxmuiecxue yCio8us U Memoouyeckue 0CoOeHHOCmU.

Knrouesvie cnosa: nasvik umenus (reading), npobnremnoe obyuenue, obyuenue UHOCMpPAaAHHbIM
AZBIKAM, KPUMUYECKOe MblullieHue, paboma ¢ meKcmom, KOMMYHUKAMUBHAS KOMNEMeHYUsL.

Abstract. The article provides a scientific-theoretical and practical analysis of the
methodological potential of problem-based learning technology in developing the reading skill
in the process of foreign language teaching. In modern education, the reading process should not
be limited solely to text comprehension, rather, it should also aim at fostering learners’ critical
thinking, logical analysis, and ability to draw independent conclusions. The article highlights the
effectiveness of reading activities organized on the basis of problem situations, as well as their
didactic conditions and methodological characteristics.

Keywords: reading skill, problem-based learning, foreign language teaching, critical thinking,
text-based activities, communicative competence.

Yurtimizning ta’lim siyosatida ta’lim jarayonini yanada takomillashtirish, ilg‘or usul va
shakllarni izlab topish masalasi doimiy dolzarblik kasb etmoqda. Jamiyatda yuz berayotgan
ijtimoiy-iqtisodiy o‘zgarishlar mutaxassislar tayyorlash tizimiga yangi talablarni qo‘ymoqda.
Xususan, bo‘lajak mutaxassislardan chet tilini bilish , axborot manbalari bilan ishlash va ularni
tanqidiy tahlil qilish ko‘nikmalari, shuningdek, o‘rganilayotgan til mamlakatlarining real
vogeligi haqida yetarli bilimga ega bo‘lish kabi lingvistik, ijtimoiy-madaniy kompetensiyalarni
shakllantirish orqali tez o‘zgaruvchan sharoitlarda samarali faoliyat yurita olish qobiliyatini
rivojlantirish muhim ahamiyat kasb etmoqda. Kasbiy vazifalarni muvaffaqiyatli bajarish uchun
zamonavly mutaxassis fagatgina chet tilini bilish bilan cheklanmasdan, balki kundalik hayot
sharoitlariga moslasha olish, mavjud sharoitlarni ongli ravishda shakllantirish va shaxs uchun
eng magbul variantlarni tanlay bilish qobiliyatiga ham ega bo‘lishi zarur. Shu nuqtayi nazardan,
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tanqidiy fikrlashni kompetensiyani rivojlantirishning muhim shakli sifatida talqin qilish mumkin
. Ma’lum bir sohada muvaffaqiyatga erishish uchun zarur bo‘lgan chuqur bilim, ko‘nikma va
malakalarga ega shaxslar odatda yetuk mutaxassis sifatida e’tirof etiladi.

Ilmiy tadqiqotlarda kompetensiya tushunchasiga turlicha yondashuvlar mavjud. Ulardan
biriga ko‘ra, kompetensiya faqat bilimlar majmuasiga ega bo‘lish bilangina cheklanmay, balki
ushbu bilimlarni moslashuvchan tarzda qo‘llay olish qobiliyatini ham o‘z ichiga oladi. Bu esa
analitik, ijodiy va amaliy ko‘nikmalar bilan uzviy bog‘liqdir. Shu bois, mutaxassis oldiga qo‘yilgan
muammoni to‘g‘ri anglay olish va uni hal etish yo‘llarini asosli ravishda belgilash muhim
ahamiyatga ega. Biroq zamonaviy ta’lim tizimi har doim ham bunday turdagi mutaxassislarni
yetarli darajada tayyorlab bera olmayotgani amaliyotda o‘z isbotini topmoqda. Natijada oliy
ta’lim muassasalari bitiruvchilari zarur kompetensiyalarni ko‘pincha bevosita amaliy faoliyat
jarayonida egallashga majbur bo‘lmoqda. Uchinchi xalgaro matematika va tabiiy fanlar tadqiqoti
(TIMSS) natijalari tahlili asosida ta’lim tizimini takomillashtirish bo‘yicha gator muhim tavsiyalar
ishlab chiqilgan. Jumladan, o‘quv mazmunining amaliy yo‘nalishini kuchaytirish hamda ta’lim
faoliyatida asosiy urg‘uni reproduktiv faoliyatdan intellektual va i1jodiy faoliyatga yo‘naltirish
zarurligi ta’kidlangan.

Globallashuv va xalgaro muloqotning kengayishi chet tillarini o‘qitish sifatiga bo‘lgan
talablarni yanada oshirmoqda. Chet tilini o‘rganishda reading ko‘nikmasi asosiy nutqiy faoliyat
turlaridan biri bo‘lib, u nafaqat til materialini o‘zlashtirish, balki axborotni tushunish, tahlil qilish
va qayta ishlash imkonini beradi. Shunga qaramay, amaliyotda reading ko‘nikmasini rivojlantirish
ko‘pincha reproduktiv xarakterga ega bo‘lib, o‘quvchilar fagat matn mazmunini gayta aytib
berish bilan cheklanib qolmoqda. Zamonaviy pedagogika esa o‘quvchini passiv bilim oluvchidan
faol fikrlovchi subyektga aylantirishni talab etadi. Shu nuqtayi nazardan, muammoli ta’lim
texnologiyasi chet tillarini o‘qitishda reading ko‘nikmasini rivojlantirish uchun samarali didaktik
vosita sifatida namoyon bo‘lmoqda.

Reading ko‘nikmasi chet tilini o‘rganishda leksik, grammatik va semantik bilimlarning
integratsiyalashgan shaklda namoyon bo‘lishini ta’minlaydi. O‘qish jarayonida o‘quvchi matn
mazmunini anglaydi, muallif pozitsiyasini aniqlaydi va matndan zarur axborotni ajratib oladi.
[Imiy adabiyotlarda reading ko‘nikmasi informativ, analitik va tanqidiy o‘qish turlariga ajratiladi.

Chet tillarini o‘qitishda reading ko‘nikmasini rivojlantirish masalasi bir qator ilmiy-nazariy
konsepsiyalar bilan asoslangan. Xususan, L.S.Vygotskiyning madaniy-tarixiy nazariyasiga ko‘ra,
bilish jarayoni muammoli vaziyatlar orqali faollashadi va o‘quvchining yuqori kognitiv faoliyati
shakllanadi. Olim tomonidan ilgari surilgan “yaqin rivojlanish zonasi” g‘oyasi muammoli
ta’limning nazariy poydevorini tashkil etadi va reading jarayonida o‘quvchini mustagqil tahlil
hamda xulosa chigarishga yo‘naltirish imkonini beradi [1]. Muammoli ta’lim nazariyasini tizimli
ravishda ishlab chiggan M.I. Maxmutov muammoli vaziyatni o‘quvchining mavjud bilimlari bilan
yangi vazifa o‘rtasidagi intellektual qarama-qarshilik sifatida izohlaydi. Uning fikricha, aynan
shu garama-qarshilik o‘quvchini faol izlanishga undaydi. Reading mashg‘ulotlarida bu jarayon
muallif pozitsiyasini aniqlash, yashirin g‘oyalarni topish va baholash orqali namoyon bo‘ladi

Chet tillarini o‘qitish metodikasida E.I. Passov readingni kommunikativ faoliyatning muhim
tarkibiy qismi sifatida baholab, matn bilan ishlash jarayonida o‘quvchining fikrlash faoliyatini
faollashtirish zarurligini ta’kidlaydi. Uning fikricha, muammoli savollar asosida tashkil etilgan
o‘qish topshiriglari o‘quvchilarning nutqiy va kognitiv faolligini oshiradi [3]. [.LL. Bim ham
reading ko‘nikmasini rivojlantirishda analitik va tanqidiy yondashuvning ahamiyatini qayd etadi
[4]. G‘arb metodistlari W. Grabe va F. Stoller readingni interaktiv va strategik jarayon sifatida
talgin qilib, samarali o‘qish jarayonida taxmin qilish, tekshirish, baholash va xulosa chigarish
strategiyalaridan foydalanish zarurligini asoslaydilar. Ushbu strategiyalar muammoli ta’lim
texnologiyasi bilan uzviy bog‘liq bo‘lib, o‘quvchini faol fikrlashga yo‘naltiradi [5]. J. Deweyning
pragmatik pedagogika nazariyasida muammoli vaziyatlar o‘quv faoliyatining tabiiy shakli
sifatida qaraladi[6]. Olimning fikricha, bilim tayyor holda berilganda emas, balki muammoni hal
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etish jarayonida o‘zlashtirilganda barqaror bo‘ladi. Bu yondashuv reading mashg‘ulotlarida matn
asosida muammoli vazifalarni qo‘yish orqali amalga oshiriladi.

Tanqidiy fikrlash masalasini chuqur tadqiq qilgan P. Facione reading jarayonida tahlil, baholash
va refleksiya asosiy o‘rin tutishini ta’kidlaydi. Uning qarashlariga ko‘ra, muammoli ta’lim asosida
tashkil etilgan reading mashg‘ulotlari o‘quvchilarda tanqidiy fikrlashning asosiy komponentlarini
izchil rivojlantiradi [7].

Ularning fikricha, chet tillarini o‘qitishda reading ko‘nikmasini rivojlantirish muammoli
topshiriglar va faol metodlar asosida tashkil etilgandagina o‘quvchilarning kommunikativ
kompetensiyasi yuqori darajada shakllanadi [8].

Zamonaviy ta’lim talablariga ko‘ra, reading faqatgina matnni tushunish emas, balki uni tahlil
qilish, muammolarni aniqlash va baholash jarayoni sifatida tashkil etilishi lozim. Bu esa muammoli
ta’lim texnologiyasi bilan uzviy bog‘liqdir.

Chet tilida o‘qish mashg‘ulotlarida reading ko‘nikmasini rivojlantirish uchun muammoli
vaziyatlarga oid o‘quv topshiriglar quyidagi shakllarda tashkil etish mumkin:

matn sarlavhasi yoki rasm asosida muammo qo‘yish;

matnda berilgan qarama-qarshi fikrlarni aniqlash;

muallif pozitsiyasini baholash va unga munosabat bildirish;

matndagi yashirin ma’noni topish;

muammoli savollar asosida matn mazmunini qayta tahlil qilish.

Title: The Silent Classroom

In recent years, many universities have invested heavily in digital technologies to improve
education. Classrooms are equipped with interactive boards, students use online platforms, and
learning materials are easily accessible. However, despite these improvements, some lecturers
have noticed that students are becoming less active during lessons.

In one university, a lecturer observed that students rarely asked questions, even when they
did not fully understand the topic. Instead, they preferred to search for quick answers on their
smartphones. Although technology made information easier to find, it also reduced meaningful
discussion in the classroom. The lecturer began to wonder whether technology was truly helping
students to think critically or simply making learning more passive.

This situation raised an important question: does access to information automatically lead to
deeper understanding, or does real learning require something more than technology?

Task 1. Finding the Hidden Meaning (Matndagi yashirin ma’noni topish)

Instruction: Read the text carefully and answer the questions below. Think about the ideas that
are not stated directly but are implied.

What does the phrase “The Silent Classroom” symbolically mean in the text?

Why does the lecturer feel concerned, even though technology is widely used?

What hidden message does the author give about the role of technology in education?

Does the author support or criticize the use of digital technologies? Explain your answer.
Students should understand that the text is not against technology, but against passive learning.

Task 2. Problem-Based Questions (Muammoli savollar asosida matn mazmunini qayta tahlil
qilish)

Instruction: Discuss the following problem-based questions individually or in groups.

If students have unlimited access to information, why might their critical thinking skills
become weaker?

Is technology replacing students’ thinking, or is it only changing the way they learn?

What should a teacher do to make students more active in a technology-rich classroom?

Can learning be effective without discussion and questioning? Why or why not?

Task 3. Optional Follow-up Task (Critical Thinking) (Tanqidiy fikrlashni chuqurlashtirish

uchun)
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Write a short paragraph (80—100 words):




=

Do you agree that technology can make students passive learners? Support your opinion with
arguments from the text and your own experience.

Ushbu o‘quv topshiriglar reading jarayonida yashirin g‘oyani aniqlashga, tanqidiy va
muammoli fikrlashni rivojlantirishga, muammoli ta’lim texnologiyasi talablariga mos ravishda
interaktiv o‘qitish jarayonini tashkil etishga metodik xizmat qiladi. Muammoli vaziyatga
asoslangan topshiriqlar o‘quvchilarni fagat matnni tushunishga emas, balki uni chuqur anglash va
baholashga undaydi. Natijada reading jarayoni faol, dinamik va mazmunli tus oladi.

Muammoli ta’lim asosida reading mashg‘ulotlarini tashkil etishning metodik imkoniyatlari
Muammolita’limtexnologiyasireadingmashg ‘ulotlaridaqo‘llasho‘quvchilarningmustaqilfikrlash,
matn bilan tanqidiy yondashuv asosida ishlash orqali ularning kommunikativ kompetensiyalarini
rivojlantirib, chet tilini o‘rganishga bo‘lgan motivatsiyasini oshiradi. Muammoli topshiriglar
asosida tashkil etilgan reading mashg‘ulotlari o‘quvchilarni faol ishtirokchi sifatida jalb etib,
ularning nutqiy va kognitiv faolligini oshiradi.

Xulosa qilib aytganda, chet tillarini o*qitishda reading ko ‘nikmasini rivojlantirishda muammoli
ta’lim texnologiyasi muhim metodik imkoniyatlarga ega. Ushbu yondashuv o‘quvchilarning
tanqidiy fikrlashini, tahliliy qobiliyatlarini va mustaqil xulosa chigarish ko‘nikmalarini
rivojlantirishga xizmat qiladi. Muammoli ta’lim asosida tashkil etilgan reading mashg‘ulotlari
o‘quvchilarning chet tilini o‘rganishga bo‘lgan qiziqishini oshirib, ta’lim samaradorligini
ta’minlaydi. Shu bois, muammoli ta’lim texnologiyasidan reading ko‘nikmasini rivojlantirishda
tizimli va magsadli foydalanish dolzarb pedagogik vazifa hisoblanadi.

Ta’lim va innovatsion tadqiqotlar (2026 tiur NeQl)
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O‘ZBEKISTONDA INKLYUZIV TA’LIMNI RIVOJLANTIRISH UCHUN o
KADRLAR TAYYORLASH MEXANIZMLARI
Ergasheva Mohinur Dilmurod qizi

Orintel universiteti Ta’lim menejmenti yo ‘nalishi mustaqil tadgiqotchi
ORCID:0009-0008-7054-523X

Annotatsiya: Ushbu maqola O ‘zbekistonda inklyuziv ta’limni rivojlantirish uchun kadrlar
tayyorlash mexanizmlarini ilmiy-tahliliy nuqtai nazardan ko ‘rib chigadi. Inklyuziv ta’lim — bu
nogironligi bo ‘Igan va maxsus ehtiyojga ega bolalarning umumta’lim muassasalarida teng huquq
va imkoniyatlar asosida ta’lim olishini ta’minlovchi tizimdir. Tadqiqotda normativ-huquqiy
hujjatlar, jahon va mahalliy tajribalar, shuningdek, maktablar va pedagogik mutaxassislar bilan
ekspert intervyulari tahlil qilindi. Maqolada kadrlarni tanlash, tayyorlash va malakasini oshirish
mexanizmlari yoritiladi. Maxsus ehtiyojga ega bolalar bilan ishlash uchun tayyorlanadigan
kadrlar qatoriga tibbiyot xodimlari (hamshiralar, fizioterapevtlar), logopedlar, psixologlar, ijtimoiy
pedagoglar va volontyorlar kiradi. Kadrlarni tayyorlashning samarali mexanizmlari maxsus
pedagogik kurslar, modul treninglar va amaliy seminarlar orgali amalga oshiriladi. Tadgiqot
natijalari shuni ko ‘rsatadiki, tibbiyot sohasidan kelgan mutaxassislarni pedagogga aylantirish,
maxsus kurslar va doimiy malaka oshirish tizimi inklyuziv ta’lim sifatini oshirishga imkon beradi.
Shu bilan birga, kadrlarni tanlashda psixologik moslik va ijtimoiy tajriba muhim rol o ‘ynaydi.
Magqola inklyuziv ta’lim tizimini rivojlantirish, kadrlarni samarali tayyorlash va ularning amaliy
tajribasini oshirish bo ‘yicha tavsiyalar beradi. Tadgiqot natijalari O ‘zbekistonning ta’lim siyosati
va moliyaviy resurslari bilan uyg ‘unlashtirilganda, inklyuziv ta’limning samaradorligini sezilarli
darajada oshirish imkonini beradi.

Kalit so zlar: Inklyuziv ta’lim, kadrlar tayyorlash, tezkor tayyorlash mexanizmlari, pedagogik
kurslar, tibbiyot xodimlari, logopedlar, psixologlar, ijtimoiy pedagoglar, maxsus ehtiyojga ega
bolalar, O zbekiston ta’lim siyosati.

MEXAHU3MbI OBYYHEHUSA NIEPCOHAJIA V151 PASBBUTUA UHKJ/IIO3UBHOI'O
OBPA30OBAHUA B Y3BEKNCTAHE
Opeawesa Moxunyp Juimypoo Kvizvl
Hesasucumwiii uccnedosamensv kageopul ynpasnenus oopasoseanuem Ynusepcumema
Opunmen

Annomayusi: B oannot cmamve ¢ HAyYHOU U AHATUMUYECKOU MOYKU 3PEHUSA PACCMAMPUBAIOMCSL
MeXaHuzmMvbl N0O20MOBKU KAOPO8 O/ pa3eumusi UHKIIO3UBHO20 00pazosanus 6 Y3bexucmate.
Hnkniosuenoe obpazosanue — smo cucmema, obecneuusaowas 0emsm ¢ UHBATUOHOCbIO U
0CcoObIMU NOMPeOHOCMAMU NOJYYeHUe 00pa308anus 6 00ueoOpPa308aAMENbHBIX YUPEHCOCHUSX
HA OCHOBe PABHLIX NPAs8 U 8O3MONCHOCMEl. B uccredosanuu npoananusuposanvl HOpMAamueHo-
npasosvle akmol, 2100A1bHBIU U MECIHbLU ONbIM, A MAKHCE NPOBEOeHbl UHMEPBbIO C IKCNepmamu
U3 WKON U nedazocuveckumu cneyuaiucmamu. B cmamove oceewaromes mexanuzmvi omoopa,
Nn0020MOBKU U NosblueHUs: Keanugpuxkayuu nepconanra. K nepconany, noocomoenennomy ons
pabomel ¢ OdembMu C 0COOLIMU NOMPEOHOCMAMU, OMHOCAMCAL MEOUYUHCKUE pPadOMHUKU
(medcecmpyl, uzuomepanesmol), 1020n€0bl, NCUXON02U, COYUATbHbIE NE0A202U U BOJIOHMEDPDL.
Dppexmusnvie mexanuzmvl NOO20MOBKU NEPCOHANA PEAIU3YIOMC NOCPEOCMEOM CHEYUAIbHBIX
neoazo2uueckux Kypcos, MOOYIbHbIX MPEHUH208 U NPAKMUYECKUX ceMuHapos. Pesynvmamul
UCCIe008AHUSL NOKA3LIBAIOM, YMO CUCMeEeMAd NOO20MOBKU CHeYyUaIucmos u3 MeOUuyuHCKou
chepvl 6 Kauecmse nedaz0208, CHneYuanbhbvle KYpPCbl U HenpepvléHoe NpopecCcUOHAIbHOe
passumue no3601A10M NOBLICUMb KAYEeCMB0 UHKII03U8HO20 obpaszosanus. Ilpu smom 6adicHyio
POb 8 OMOOpe NePcoHANa ueparom NCUXOL0SULECKAs. COBMECTUMOCTb U COYUATIbHDIL Onblim. B
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cmamve npeoCcmasiieHbl PeKOMEeHOAyUU No passumuio CUCeMbl UHKIIO3UBHO20 00paA308aHUS,
ahpexmusHol NOO20MOBKe NEPCOHANA U NOBLIULEHUIO €20 NPAKMUYEcKo2o onvima. Pe3yiemamul
UCCNIe008aHUsL 8 COYeMAHUU C 00PA308AMENbHOU NONUMUKOU Y30ekucmana u (QUHAHCO8bIMU
pecypcamu 3HaYUmenbHO NO8bICAM dPPEKMUBHOCb UHKTIOZUBHO20 00PA308AHUSL.

Kmouesvle cnosa: Unknozusrnoe obpasosanue, no020moska Kaopos, Mexanusmvl YCKOPEHHO20
00yueHUs, nedazocuieckue Kypcol, MeOUYUHCKUe paboOmHUKU, 1020Nne0bl, NCUXON02U, COYUATbHBLE

neoazoau, 0emu ¢ 0CoOLIMU NOMPEOHOCMAMU, 0OPA308AMENbHASL NOAUMUKA Y30eKucmana.

STAFF TRAINING MECHANISMS FOR DEVELOPING INCLUSIVE EDUCATION
IN UZBEKISTAN
Ergasheva Mohinur Dilmurod qizi
Independent researcher, Department of Educational Management, Orintel University

Abstract: This article examines the mechanisms for training personnel for the development of
inclusive education in Uzbekistan from a scientific and analytical perspective. Inclusive education
is a system that ensures that children with disabilities and special needs receive education in
general education institutions on the basis of equal rights and opportunities. The study analyzed
regulatory legal acts, global and local experiences, as well as expert interviews with schools
and pedagogical specialists. The article highlights the mechanisms for selecting, training and
improving the skills of personnel. The personnel trained to work with children with special needs
include medical workers (nurses, physiotherapists), speech therapists, psychologists, social
pedagogues and volunteers. Effective mechanisms for training personnel are implemented through
special pedagogical courses, modular trainings and practical seminars. The results of the study
show that the system of training specialists from the medical field as educators, special courses
and continuous professional development allows improving the quality of inclusive education.
At the same time, psychological compatibility and social experience play an important role in
the selection of personnel. The article provides recommendations for developing an inclusive
education system, effectively training personnel, and increasing their practical experience. The
results of the study, when combined with Uzbekistan's education policy and financial resources,
will significantly increase the effectiveness of inclusive education.

Keywords: Inclusive education, personnel training, rapid training mechanisms, pedagogical
courses, medical workers, speech therapists, psychologists, social pedagogues, children with
special needs, educational policy of Uzbekistan.

Kirish. Inklyuziv ta’lim — bu barcha bolalarning, jumladan nogironligi bo‘lgan va maxsus
ehtiyojga ega bo‘lgan bolalarning umumta’lim muassasalarida teng huquq va imkoniyatlarga
ega bo‘lishini ta’minlovchi tizimdir. Jahon tajribasi shuni ko‘rsatadiki, inklyuziv ta’lim nafaqat
nogironligi bo‘lgan bolalarning akademik rivojlanishi uchun, balki ularning ijtimotiy integratsiyasi
va shaxsiy o‘sishi uchun ham muhim ahamiyatga ega. UNESCO va UNICEF tomonidan olib
borilgan tadqiqotlarga ko‘ra, inklyuziv ta’lim amaliyoti bolalarning tenglik, hurmat va ijtimoiy
hamkorlik tamoyillarini o‘rganishiga imkon yaratadi, bu esa ularni kelajakda jamiyatning
to‘lagonli a’zosiga aylantiradi[3].

O‘zbekiston Respublikasi ham oxirgi yillarda inklyuziv ta’limni rivojlantirishga alohida e’tibor
qaratmoqda. O‘zbekiston maktablarida hozirgi vaqtda taxminan 800 dan ortiq inklyuziv sinflar
mavjud bo‘lib, ularda 12 000 dan ziyod nogironligi bo‘lgan va maxsus ehtiyojga ega bolalar ta’lim
olmoqda [2; 12]. Shu bilan birga, inklyuziv ta’limni amalga oshirish uchun zarur bo‘lgan maxsus
pedagog kadrlarning yetishmovchiligi sezilarli darajada, masalan, har bir inklyuziv sinfga yetarli
mutaxassislar ta’minlanmagan. Jahon tajribasida esa Skandinaviya, Janubiy Koreya va Kanada
maktablarida tibbiyot, pedagogika va psixologiya mutaxassislarini birlashtirib, maxsus kurslar
orqali tezkor tayyorlash samarali mexanizm sifatida qo‘llaniladi. Xususan, “Inklyuziv ta’lim
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to‘g‘risida” qonun va Xalq ta’limi vazirligi tomonidan ishlab chiqilgan normativ-huquqiy hujjatlar
maktablarda inklyuziv sinflarni tashkil etish va ularda sifatli ta’limni ta’minlashni belgilaydi.
Shu bilan birga, amaliyot ko‘rsatadiki, inklyuziv sinflarda ishlashga tayyor pedagog kadrlarning
yetishmasligi tizim samaradorligiga salbiy ta’sir ko‘rsatmoqda. Hozirgi kunda maktablarda nogiron
bolalar uchun shaxsiy yondashuv, o‘quv materiallarini moslashtirish va individual pedagogik
strategiyalarni ishlab chigish imkoniyatiga ega bo‘lgan mutaxassislar cheklangan.

Jahon tajribasida tibbiyot sohasidan kelgan mutaxassislarni pedagogga aylantirish samarali
usul sifatida namoyon bo‘lgan. Masalan, hamshiralar, fizioterapevtlar, logopedlar va psixologlar
maxsus kurslar orqali pedagogik bilimlarga ega bo‘lib, inklyuziv sinflarda ishlashga qodir
bo‘ladilar[2; B. 48] Bu usul nafaqat tayyor kadrlarni tezkor yetishtirishga imkon beradi, balki
bolalarning individual rivojlanish ehtiyojlarini samarali qondirishga yordam beradi. Shu bilan
birga, pedagogika va psixologiya bilimlari birlashtirilgan maxsus kurslar orqali tayyorlangan
mutaxassislar sinfda pedagogik va psixologik qo‘llab-quvvatlashni ta’minlay oladi.

Shuningdek, inklyuziv ta’lim kadrlarini tayyorlashning asosiy muammolaridan biri — malaka
va tajriba yetishmasligi bilan birga, moliyaviy va tashkiliy resurslarning cheklanganligidir. Shu
sababli, kadrlar tayyorlash tizimi modul shaklidagi maxsus kurslar, amaliy seminarlar va tezkor
treninglarni o°z ichiga olishi lozim. Bu tizim shuningdek, kadrlarni tanlashda ijtimoiy tajriba va
psixologik moslikni hisobga olishi kerak.

Ushbu maqola O‘zbekiston sharoitida inklyuziv ta’lim kadrlarini tayyorlash mexanizmlarini
ilmiy-tahliliy nuqtai nazardan ko‘rib chigadi. Tadqiqotda normativ-huquqiy asoslar, jahon va
mabhalliy tajribalar, shuningdek, pedagogik va tibbiy soha mutaxassislari bilan ekspert intervyulari
tahlil gilinadi. Maqola magsadi — inklyuziv ta’limni rivojlantirish uchun tezkor va samarali
kadr tayyorlash mexanizmlarini aniqlash, amaliy tavsiyalar ishlab chiqish va kadrlarni tanlash
mezonlarini belgilashdir.

Adabiyotlar tahlili va metodologiya

Inklyuziv ta’limni rivojlantirish va kadrlar tayyorlash mexanizmlarini o‘rganishda jahon va
mabhalliy adabiyotlar muhim ilmiy asos hisoblanadi. Jahon tajribasi shuni ko‘rsatadiki, inklyuziv
ta’limning samaradorligi nafaqat pedagogik yondashuvga, balki tayyor kadrlarning malakasiga
bevosita bog‘liq. Florian va Black-Hawkins tadqiqotlarida ta’kidlanganidek, inklyuziv ta’lim
pedagogik metodlarni individualizatsiya qilishni va o‘quvchilarning ijtimoiy hamda emotsional
rivojlanishini bir vaqtda ta’minlay oladigan mutaxassislarni talab qiladi [18; B. 58]. Carver va
Klapste tadqgiqotlari esa tibbiyot sohasidan kelgan mutaxassislarni pedagogik kurslar orqali
tayyorlashning samarali mexanizm ekanligini ko‘rsatadi [19; B. 828]. Shu usul orqali hamshiralar,
fizioterapevtlar, logopedlar va psixologlar maxsus ehtiyojga ega bolalar bilan ishlashga tayyor
bo‘lib, individual pedagogik strategiyalarni amalga oshira oladi. Kadrlar tayyorlashning
samaradorligini baholash uchun bir qator indikatorlar qo‘llaniladi. Eng muhimlaridan biri
tayyorlangan mutaxassislarning sinfdagi nogironligi bo‘lgan va maxsus ehtiyojga ega
o‘quvchilarning individual rivojlanish natijalariga ta’siri hisoblanadi. Shu bilan birga, pedagogik
amaliy ko‘nikmalar, kurs davomida olingan bilimlarni real sinf sharoitida qo‘llash qobiliyati va
kursdan keyingi samaradorlik o‘lchovlari ham asosiy mezon sifatida baholanadi. Texnologik
yechimlar, jumladan, onlayn platformalar, e-learning kurslar, modul mashg‘ulotlar va interaktiv
seminarlar kadrlarni tezkor va samarali tayyorlash imkonini beradi. Bu vositalar nafagat bilimni
oshirish, balki amaliy ko‘nikmalarni mustahkamlash va mutaxassislarni doimiy malaka oshirish
tizimi bilan bog‘lash imkonini yaratadi. Shu tarzda, indikatorlar va texnologik yechimlarning
uyg‘unligi kadr tayyorlash sifatini sezilarli darajada oshiradi. Ushbu tadqiqotlar shuningdek,
modul treninglar, onlayn va oflayn seminarlar orqali doimiy malaka oshirish tizimini tashkil
etishning inklyuziv ta’lim sifatini oshirishda muhimligini ta’kidlaydi.

O‘zbekiston sharoitida amalga oshirilgan tadqiqotlar ko‘rsatadiki, inklyuziv ta’limni
normativ-huquqiy jihatdan tartibga soluvchi bazaning mavjudligiga qaramay, amaliy kadr
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tayyorlash mexanizmlari yetarli emas. Xalq ta’limi vazirligi tomonidan ishlab chiqilgan metodik
qo‘llanmalar va “Inklyuziv ta’lim to‘g‘risida” qonun amaliyotda kadrlar malakasini oshirish
masalasini to‘liq qamrab olmaydi. Shu sababli, maxsus ehtiyojga ega bolalar bilan ishlashga
tayyor mutaxassislarni tayyorlash va ularning malakasini doimiy ravishda oshirib borish tizimi
muhim ilmiy va amaliy vazifa sifatida qaraladi. O‘zbekiston sharoitida inklyuziv ta’lim kadrlarini
tayyorlash mexanizmlari samaradorligini oshirish uchun jahon tajribasida qo‘llanilayotgan tezkor
tayyorlash mexanizmlari — modul shaklidagi kurslar, amaliy seminarlar va onlayn treninglar —ni
moslashtirish imkoniyatlari mavjud.

Ushbu tadqigotning metodologiyasi bir nechta yondashuvlarga asoslangan. Normativ-huquqiy
tahlil orqali O‘zbekiston Respublikasining amaldagi qonunlari, maktablarda inklyuziv ta’limni
tashkil etishga oid me’yoriy hujjatlar va Xalq ta’limi vazirligining metodik tavsiyalari o‘rganildi.
Bu tahlil inklyuziv ta’limni amalga oshirishda kadrlarni tayyorlashga oid talablar va ularning
amaliy jihatlarini aniqlash imkonini berdi. Shu bilan birga, jahon va mahalliy ilmiy adabiyotlar,
kitoblar va maqolalar tahlil gilinib, kadr tayyorlashning samarali mexanizmlari va jahon tajribasi
o‘rganildi. Tadqiqot doirasida ekspert intervyulari ham o‘tkazildi, bunda Toshkent, Samarqand
va Farg‘ona shaharlaridagi maktab direktorlari, pedagoglar, psixologlar va sog‘ligni saglash
xodimlari bilan suhbatlar olib borildi. Ekspertlar kadrlarni tanlash mezonlari, malaka darajasi va
inklyuziv sinflarda ishlashga tayyorligi bo‘yicha ma’lumot berdi. Shu bilan birga, SWOT-tahlil
amalga oshirildi, bu orqali kadr tayyorlashning kuchli va zaif tomonlari, imkoniyatlar va xavf
omillari aniglab olindi.

Ushbu metodologik yondashuv orqgali O‘zbekiston sharoitida inklyuziv ta’lim kadrlarini
tayyorlashning samarali mexanizmlari va tezkor tayyorlash imkoniyatlari aniqlanib, amaliy
tavsiyalar ishlab chiqildi. Tadqiqot natijalari shuni ko‘rsatadiki, tibbiyot xodimlarini pedagogga
aylantirish, maxsus kurslar va modul treninglar orqali tayyorlash tizimi inklyuziv ta’lim sifatini
sezilarli darajada oshiradi. Shu bilan birga, kadrlarni tanlashda ijtimoiy tajriba, psixologik moslik
va amaliy ko‘nikmalar muhim ahamiyatga ega bo‘lib, bu bolalarning individual rivojlanish
ehtiyojlarini samarali qondirishga xizmat qiladi.

Muhokama

Tadqiqot natijalari shuni ko‘rsatadiki, O‘zbekiston sharoitida inklyuziv ta’limni rivojlantirish
uchun kadrlarni tayyorlashning samarali mexanizmlari bir nechta omillarga bog‘liq. Avvalo,
tibbiyot sohasidan kelgan mutaxassislarni pedagogik kurslar orqali tayyorlash tizimi nafaqat
bolalarning individual ehtiyojlarini qondirishga, balki sinfdagi umumiy ta’lim jarayonini samarali
qo‘llab-quvvatlashga imkon yaratadi. Hamshiralar, fizioterapevtlar va logopedlar maxsus
pedagogik kurslar orqali inklyuziv metodikani o‘rganib, bolalarning nutq, harakat va reabilitatsiya
ehtiyojlarini hisobga olgan holda ta’lim jarayonini boshqarishga qodir bo‘ladilar. Shu tarzda, tezkor
tayyorlash mexanizmi O‘zbekiston maktablarida yetishmayotgan pedagog kadrlar muammosini
qisqa muddat ichida bartaraf etishga yordam beradi.

Bundan tashqari, ekspert intervyulari shuni ko‘rsatdiki, logopedlar va psixologlar inklyuziv
mubhitni yaratishda muhim rol o‘ynaydi. Logopedlar nutq nugsonlari bo‘lgan bolalarga individual
yondashuvni ta’minlashi, psixologlar bolalarning emotsional va ijtimoiy rivojlanishini qo‘llab-
quvvatlashi, ijtimoiy pedagoglar esa sinf muhitini ijtimoiy jihatdan barqaror qilish orgali qo‘llab-
quvvatlovchi muhit yaratishi mumkin. Shu bilan birga, tibbiyot xodimlarini pedagogga aylantirish
amaliyoti jahon tajribasida muvaffaqiyatli qo‘llanilgan va O‘zbekiston sharoitida ham samarali
bo‘lishi mumkinligi tasdiqlandi. Modul treninglar va amaliy seminarlar orqgali kadrlarni tayyorlash
nafaqat pedagogik bilimlarni oshiradi, balki ularning psixologik va ijtimoiy kompetensiyasini
rivojlantirishga yordam beradi [4; B. 103].

Tadqiqot shuni ko‘rsatadiki, O‘zbekiston sharoitida kadrlarni tayyorlash tizimining
samaradorligi moliyaviy va tashkiliy resurslarga bevosita bog‘liq. Maktablarda maxsus ehtiyojga
egabolalarbilanishlashuchun yetarli pedagoglar mavjud bo‘lmasa, tezkor tayyorlash mexanizmlari
samaradorligini oshirish giyinlashadi. Shu sababli, maxsus kurslar va modul treninglarni tashkil
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etish uchun oliy ta’lim muassasalari, pedagogika institutlari va sog‘ligni saqlash tizimi bilan
hamkorlik zarur. Bundan tashqari, malaka oshirishning doimiyligi — onlayn va oflayn seminarlar,
mentorlik dasturlari va amaliy treninglar orqali — kadrlarning kompetensiyasini saqlash va
rivojlantirishda muhim omil hisoblanadi.

Natijalarni tahlil qilganda, kadrlarni tanlashda ijtimotiy tajriba va psixologik moslik eng muhim
mezonlardan biri ekanligi aniqlandi. Shu nuqtai nazardan, har bir mutaxassisning inklyuziv sinf
sharoitida ishlashga tayyorligi, bolalarning individual ehtiyojlarini qondirishga qobiliyati va
amaliy ko‘nikmalari baholanishi zarur. Tadqiqot shuni ko‘rsatadiki, modul kurslar va amaliy
seminarlar orqali tayyorlangan mutaxassislar nafaqat pedagogik vazifalarni bajara oladi, balki
sinfda psixologik barqaror muhit yaratadi va bolalar orasidagi ijtimoiy integratsiyani ta’minlaydi.

Shu bilan birga, kadrlarni tayyorlash tizimini normativ-huquqiy va amaliy tajriba bilan
uyg‘unlashtirish muhim ahamiyatga ega. Inklyuziv ta’lim kadrlarini tayyorlash tizimining
samaradorligi nafaqat kurslarning sifatiga, balki moliyaviy va tashkiliy resurslarga ham bog‘liq.
Kurslar, modul treninglar va tezkor tayyorlash mexanizmlarini tashkil etish xarajatlari, jumladan
o‘quv materiallari, o‘qituvchilar va treninglarni o‘tkazish uchun zarur sharoitlar, moliyalashtirish
imkoniyatlariga muvofiqrejalashtirilishi lozim. Shu bilan birga, samarali integratsiyalashgan jamoa
modeli inklyuziv ta’lim sifatini oshirishda muhim rol o‘ynaydi. Bu modelda pedagog, psixolog,
logoped va tibbiyot mutaxassislari birgalikda ishlaydi: pedagog o‘quv jarayonini boshqaradi,
psixolog bolalarning emotsional va ijtimoiy rivojlanishini qo‘llab-quvvatlaydi, logoped nutq va
kommunikatsiya muammolarini bartaraf etadi, tibbiyot mutaxassisi esa sog‘liq va reabilitatsiya
ehtiyojlarini nazorat qiladi. Ushbu jamoaviy yondashuv bolalarning individual ehtiyojlarini
samarali qondirishga xizmat qiladi. O‘zbekistonning amaldagi qonuniy hujjatlari inklyuziv
ta’limni tartibga soladi, ammo amaliy kadr tayyorlashni yetarli darajada qo‘llab-quvvatlamaydi.
Shu sababli, tizimning samaradorligini oshirish uchun modul shaklidagi kurslar, tezkor tayyorlash
mexanizmlari va doimiy malaka oshirish dasturlari joriy qilinishi zarur. Natijalar va tahlillar shuni
ko‘rsatadiki, inklyuziv ta’limni rivojlantirish uchun O‘zbekiston sharoitida kadrlarni tayyorlash
tizimi integratsiyalashgan yondashuvga tayanishi lozim. Tibbiyot, pedagogika va psixologiya
bilimlarini birlashtirgan maxsus kurslar va modul treninglar orqali tayyorlangan mutaxassislar
sinfdagi pedagogik va psixologik jarayonlarni samarali qo‘llab-quvvatlay oladi. Shu tarzda,
inklyuziv ta’lim kadrlarini tanlash, tayyorlash va malakasini oshirish tizimi bolalarning individual
rivojlanish ehtiyojlarini qondirish va ta’lim sifatini oshirishda muhim ahamiyatga ega bo‘ladi.

Natijalar (Results)

Tadqiqot natijalari shuni ko‘rsatdiki, O‘zbekiston sharoitida inklyuziv ta’limni rivojlantirishda
kadrlar tayyorlashning samarali mexanizmlari mavjud bo‘lib, ular turli mutaxassislar resursini
jalb qilish orgali amalga oshirilishi mumkin. Ekspert intervyulari va amaliy kuzatuvlar shuni
ko‘rsatdiki, hamshiralar, fizioterapevtlar, logopedlar va psixologlar kabi tibbiyot va pedagogika
sohasidan kelgan mutaxassislarni maxsus pedagogik kurslar orqali tayyorlash eng samarali
mexanizm sifatida namoyon bo‘lgan. Ushbu mutaxassislar kurs davomida inklyuziv ta’lim
metodikasi, individual yondashuv, sinfdagi pedagogik strategiyalar va psixologik qo‘llab-
quvvatlash bo‘yicha bilimlarni egallaydi. Tadqiqot natijalari shuni ko‘rsatdiki, kurslarni tugatgan
kadrlar sinfda nogironligi bo‘lgan va maxsus ehtiyojga ega bolalarning individual rivojlanish
ehtiyojlarini qondirishda yuqori natijaga erishadi [6; B. 51].

Amaliy kuzatuvlar shuni ko‘rsatdiki, logopedlar va psixologlar inklyuziv sinf muhitini
shakllantirishda muhim rol o‘ynaydi. Shuningdek, tayyor kadrlarning ijtimoiy ta’siri ham
muhim omil sifatida namoyon bo‘ladi. Amaliy kuzatuvlar shuni ko‘rsatdiki, kurslarni tugatgan
pedagog, logoped va psixologlar sinfdagi bolalar orasidagi ijtimoiy integratsiyani sezilarli
darajada yaxshilaydi. Masalan, nogironligi bo‘lgan va maxsus ehtiyojga ega bolalar sinfdoshlar
bilan faol muloqot qilishga, jamoaviy loyihalarda ishtirok etishga va o‘zini ifoda etishga qodir
bo‘ladi. Shu bilan birga, tayyor kadrlarning faoliyati ta’lim sifatiga ham ijobiy ta’sir ko‘rsatadi:
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o‘quvchilarning akademik natijalari ortadi, individual rivojlanish indikatorlari yaxshilanadi,
o‘quv materiallarini gabul qilish va tushunish darajasi oshadi. Bu esa modul kurslar va tezkor
tayyorlash mexanizmlarining nafaqat pedagogik, balki ijtimoiy va akademik samaradorligini
ham tasdiglaydi. Logopedlar nutq nugsonlari bo‘lgan bolalarga individual yondashuvni amalga
oshirishi, psixologlar esa bolalarning emotsional va ijtimoiy rivojlanishini qo‘llab-quvvatlashi
mumkin. [jtimoiy pedagoglarning ishtiroki esa sinfdagi ijtimoiy barqarorlikni ta’minlash va bolalar
orasidagi ijtimoiy integratsiyani kuchaytirishga xizmat qiladi. Shu tarzda, turli mutaxassislarni
jalb qilish orqali kadrlarni tayyorlash tizimi inklyuziv ta’limning samaradorligini sezilarli darajada
oshiradi.

Natijalar shuni ham ko‘rsatdiki, modul shaklidagi kurslar va tezkor tayyorlash mexanizmlari
O‘zbekiston maktablarida yetishmayotgan pedagog kadrlar muammosini qisqa muddat ichida
bartaraf etishda samarali vosita bo‘lib xizmat qiladi. Masalan, 3—-6 oylik maxsus kurslarni
tamomlagan hamshiralar va fizioterapevtlar sinfdagi bolalarning harakat va sog‘liq ehtiyojlarini
qondirishda muvaffaqiyatli natijalar ko‘rsatdi. Shu bilan birga, maxsus kurslar orqali logopedlar
va psixologlar individual yondashuvni qo‘llash va psixologik barqaror muhit yaratish bo‘yicha
amaliy ko‘nikmalarini oshirdi. Bu esa bolalarning akademik va ijtimoiy rivojlanishini sezilarli
darajada yaxshilashga yordam berdi.

Ekspert intervyulari va kuzatuvlar natijalari shuni ko‘rsatadiki, kadrlarni tayyorlash tizimining
samaradorligi faqat kurslar orqali bilim berish bilan cheklanmaydi. Doimiy malaka oshirishning
ahamiyati katta bo‘lib, onlayn va oflayn seminarlar, mentorlik dasturlari va amaliy treninglar
kadrlarning kompetensiyasini saqlash va rivojlantirishga xizmat giladi. Shu bilan birga, kadrlarni
tanlashda ijtimoiy tajriba, psixologik moslik va amaliy ko ‘nikmalar muhim mezon bo‘lib, kurslarni
tugatgan mutaxassislarning sinfdagi ish samaradorligini oshiradi.

Natijalar tahlili shuni ko‘rsatdiki, O‘zbekiston sharoitida kadrlarni tayyorlash tizimini
normativ-huquqiy va amaliy tajriba bilan uyg‘unlashtirish zarur. Amaldagi qonun va me’yoriy
hujjatlar inklyuziv ta’limni tartibga soladi, lekin amaliy tayyorlash mexanizmlari yetarli
emas. Shu sababli, modul kurslar, tezkor tayyorlash mexanizmlari va doimiy malaka oshirish
dasturlarini joriy qilish orqali tizimning samaradorligini oshirish mumkin. Inklyuziv ta’limda
ishlashga tayyor kadrlar tarkibi turli sohalardan kelgan mutaxassislarni o‘z ichiga olishi va ularni
maxsus pedagogik tayyorgarlik orqali malakasini oshirish tizimi orqali tashkil etilishi lozim.
Bu yondashuv bolalarning individual ehtiyojlarini qondirish, sinfdagi pedagogik va psixologik
jarayonlarni samarali qo‘llab-quvvatlash hamda inklyuziv ta’lim sifatini oshirish imkonini beradi.

Xulosa

Ushbutadqiqot O‘zbekiston sharoitida inklyuziv ta’limnirivojlantirish uchun kadrlar tayyorlash
mexanizmlarini ilmiy-tahliliy nuqtai nazardan o‘rganishga qaratilgan. Tadqiqot natijalari shuni
ko‘rsatdiki, inklyuziv ta’limning samaradorligi to‘g‘ridan-to‘g‘ri tayyor kadrlarning malakasiga va
ularning pedagogik hamda psixologik kompetensiyasiga bog‘liq. Tezkor tayyorlash mexanizmlari
— modul kurslar, amaliy seminarlar va maxsus pedagogik treninglar — tibbiyot, pedagogika
va psixologiya sohasidan kelgan mutaxassislarni sinfda ishlashga tayyorlashning samarali
vositasidir. Hamshiralar, fizioterapevtlar, logopedlar va psixologlar kurslarni tamomlaganidan
so‘ng, nogironligi bo‘lgan va maxsus ehtiyojga ega bolalarning individual rivojlanish ehtiyojlarini
gondirishda yuqori natijalarga erishadi. Kelajakda inklyuziv ta’limni rivojlantirish uchun strategik
tavsiyalar ham muhim ahamiyatga ega. Jumladan, maktablar va oliy ta’lim muassasalari o‘rtasida
doimiy hamkorlikni yo‘lga qo‘yish, mentorlik dasturlarini tashkil etish va malaka oshirish
platformalarini yaratish zarur. Bu kadrlarni tayyorlash va malakasini oshirish jarayonini tizimli
va uzluksiz giladi hamda sinflarda sifatli ta’limni ta’minlashga yordam beradi. Shu bilan birga,
kelajak tadqiqotlari yo*‘nalishlarini belgilash ham muhimdir. Masalan, kadr tayyorlashning onlayn-
modul tizimi samaradorligi, uning turli yoshdagi o‘quvchilarning individual rivojlanishiga ta’siri,
shuningdek, modul treninglar orqali tayyorlangan mutaxassislarning sinfdagi ijtimoiy va akademik
natijalarga qo‘shgan hissasi o‘rganilishi mumkin. Bunday tadqiqotlar tizimni optimallashtirish va
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inklyuziv ta’lim sifatini oshirishga xizmat qiladi.

Tadqiqot shuningdek, kadrlarni tanlashda ijtimoiy tajriba, psixologik moslik va amaliy
ko‘nikmalar muhim ahamiyatga ega ekanligini ko‘rsatdi. Modul kurslar va tezkor tayyorlash
mexanizmlari nafaqat pedagogik bilimni oshiradi, balki mutaxassislarning psixologik va ijtimoiy
kompetensiyasini rivojlantirishga yordam beradi. Shu tarzda, tayyor kadrlar sinfdagi pedagogik
jarayonni qo‘llab-quvvatlash, bolalarning ijtimoiy integratsiyasini ta’minlash va inklyuziv muhit
yaratishda samarali faoliyat ko‘rsatadi.

Shuningdek, doimiy malaka oshirish, mentorlik va amaliy treninglar tizimi kadrlarning
kompetensiyasini saqlash va rivojlantirishda muhim rol o‘ynaydi. Tadqiqot natijalari shuni
ko‘rsatdiki, O‘zbekiston sharoitida inklyuziv ta’lim kadrlarini tayyorlash tizimi integratsiyalashgan
yondashuvga tayangan holda tashkil etilishi kerak. Bu yondashuv tibbiyot, pedagogika va
psixologiya bilimlarini birlashtirib, kadrlarni tezkor va samarali tayyorlash imkonini beradi.

Xulosaqilibaytganda, inklyuzivta’limnirivojlantirishuchun kadrlarni tayyorlashmexanizmlari
tizimli, normativ-huquqiy va amaliy tajribaga moslashtirilgan bo‘lishi, mutaxassislarni maxsus
kurslar orqali malakasini oshirish tizimi orqali tayyorlash zarur. Bunday tizim bolalarning
individual rivojlanish ehtiyojlarini qondirish, sinfdagi pedagogik va psixologik jarayonlarni
samarali qo‘llab-quvvatlash hamda inklyuziv ta’lim sifatini oshirish imkonini beradi.
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INKORPORATSION YONDASHUV ASOSIDA BOSHLANG*ICH SINF
O‘QUVCHILARINING AMALIY KOMPETENSIYALARINI SHAKLLANTIRISH
Jo’rayeva Dilnoz Raxmidinovna
Buxoro davlat pedagogika instituti “Boshlang ‘ich ta’lim” kafedrasi o’qituvchisi

Annotasiya. Mazkur maqolada boshlang ‘ich sinf o ‘quvchilarida amaliy kompetensiyalarni
rivojlantirishda inkorporatsion yondashuvning pedagogik imkoniyatlariyoritilgan. Inkorporatsiya
ta’lim jarayonida bir fan doirasiga boshqa fan elementlarini magsadli singdirish orgali
o ‘quvchilarda kompleks bilim va ko ‘nikmalarni shakllantirishga xizmat qiladi. Tadgiqotda
texnologiya darslari misolida fanlararo bog liglik asosida amaliy topshiriglar tizimi ishlab
chiqildi. Natijalar inkorporatsion yondashuv o ‘quvchilarning ijodkorligi, mustaqil fikrlashi hamda
muammoli vaziyatlarda amaliy yechim topish kompetensiyalarini rivojlantirishini ko ‘rsatdi.

Kalit so‘zlar: inkorporatsion yondashuv, amaliy kompetensiya, boshlang‘ich ta’lim,
texnologiya fani, fanlararo aloga, kompetensiyaviy yondashuv

Abcmpakmuoiii. B cmamve  paccmampuearomcs  nedazocudeckue — 803MONCHOCMU
UHKOPNOPAYUOHHO20 N00X00Ad 6 (DOPMUPOBAHUU NPAKMUYECKUX KOMNEMEHYULl VUAUUXCS]
HauUanbHblx — Kaaccos. HMukopnopayus 6 00pazosameibHoM — npoyecce  Npeonoiazaem
YeneHanpasiieHHoe KII0UeHUe NeMEHMO8 OPY2UX YUeOHbIX OUCYUNIUH 8 COOePUCAHUE OOHO20
sedyweco npeomema. Ha npumepe ypoxos mexnonocuu paspabomana cucmema MexicnpeomenHtvlx
npakmu4eckux 3aoanuil. Pe3yiemamvl ucciedosanusi nOKasvléaion, 4mo UHKOPHOPAYUOHHbBLIL
nO0X00 CHOCOOCMEYem pa3eumuio MeopPYecKoe0 MbIULEeHUS, CAMOCHOSAMENbHOCIIU U YMeHUll
Haxo0ums npaKxmudeckue peueHus yueOHvlx 3a0au.

Kniouesvle cnosa: unkopnopayuonHwlili n00X00, NPAKMUYECKAsi KOMNEMeHYuUs, HAYalbHOe
006pa3osaHue, MexHoL02Usl, MEHCNPEOMEMHbLE CE53U, KOMNEeMEeHMHOCMHbIU N00X00.

Abstract. This article explores the pedagogical potential of the incorporation approach in
developing practical competencies of primary school students. Incorporation in education
involves the purposeful inclusion of elements from other subjects into the content of a leading
discipline. Using technology lessons as an example, a system of interdisciplinary practical tasks
was developed. The findings show that the incorporation approach enhances students’ creativity,
independence, and ability to find practical solutions to learning problems.

Key words: incorporation approach, practical competence, primary education, technology
subject, interdisciplinary connection, competency-based approach

Kirish. Zamonaviy ta’lim tizimida o‘quvchilarning fagat bilim egallashi emas, balki
ularni real hayotiy vaziyatlarda qo‘llay olish ko‘nikmalarini shakllantirish ustuvor vazifaga
aylanmoqda. Shu nuqtai nazardan, kompetensiyaviy yondashuv ta’lim mazmunini amaliy faoliyat
bilan uyg‘unlashtirishni, o‘quvchilarda mustaqil fikrlash, muammolarni hal etish hamda 1jodiy
yondashuvni rivojlantirishni talab etadi. Ayniqsa, boshlang‘ich ta’lim bosqichida shakllangan
amaliy ko‘nikmalar va faoliyat tajribasi keyingi ta’lim jarayonining samaradorligini belgilab
beruvchi muhim omil hisoblanadi.

Boshlang‘ich sinf o‘quvchilari uchun o‘qitish jarayoni ko‘proq ko‘rgazmali, faoliyatga
yo‘naltirilgan va tajribaga asoslangan bo‘lishi zarur. Shu jihatdan texnologiya fani o‘quvchilarning
qo‘l mehnati, jodiy fikrlashi va muayyan mahsulot yaratish faoliyatini tashkil etishda keng
imkoniyatlarga ega. Mazkur fan doirasida o‘quvchilar turli materiallar bilan ishlash, loyihalash,
modellashtirish, o‘Ichash va bezash jarayonlari orqali nafagat amaliy ko‘nikmalarni, balki mantiqiy
va tasviriy tafakkurni ham rivojlantiradilar.

Biroq amaliyot shuni ko‘rsatadiki, ko‘plab hollarda texnologiya darslari boshqa fanlardan
ajralgan holda, fagatgina buyum yasash bilan cheklanib qolmoqgda. Natijada o‘quvchilarda
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fanlararo bog‘liglik asosida yaxlit bilim va ko‘nikmalar tizimi yetarli darajada shakllanmayapti.
Vaholanki, real hayotiy faoliyatda har qanday amaliy ish matematika, tabiatshunoslik, tasviriy
san’at, hatto o‘qish savodxonligi bilan uzviy bog‘liq holda amalga oshiriladi.

Shu o‘rinda fanlararo alogani ta’minlashning samarali shakllaridan biri sifatida inkorporatsion
yondashuv alohida ahamiyat kasb etadi. Ushbu yondashuv bir yetakchi fan — bizning holatda
texnologiya fani — doirasiga boshqa fanlarning zarur elementlarini magsadli singdirishni nazarda
tutadi. Bunda boshqga fanlar mustaqil o‘qitilmaydi, balki amaliy faoliyat mazmunini boyituvchi
vosita sifatida xizmat qiladi. Natijada o‘quvchilar bilimlarni alohida-alohida emas, balki yagona
faoliyat jarayonida o‘zlashtiradi.

Inkorporatsion yondashuvni qo‘llash boshlang‘ich sinf o‘quvchilarida quyidagi muhim
sifatlarni rivojlantirishga xizmat qiladi:

— amaliy vaziyatlarda bilimlarni qo‘llay olish;

— predmet va hodisalar o‘rtasidagi bog‘liglikni anglash;

— 1jodiy va tanqidiy fikrlash;

— jamoada ishlash va o°z faoliyatini rejalashtirish.

Shu sababli boshlang‘ich ta’limda, xususan texnologiya fanini o‘qitishda inkorporatsion
yondashuv asosida o‘quvchilarning amaliy kompetensiyalarini shakllantirish dolzarb pedagogik
muammo hisoblanadi. Mazkur maqolada aynan shu masalaning nazariy asoslari va amaliy
imkoniyatlari yoritiladi.

Adabiyotlar tahlili. Ta’lim jarayonida fanlararo bog‘liglikni ta’minlash masalasi pedagogika
fanida uzoq yillardan beri dolzarb ilmiy yo‘nalishlardan biri hisoblanadi. Bu borada integratsiya
va inkorporatsiya tushunchalari o‘zaro yaqin bo‘lsa-da, mazmunan farqlanadi. Integratsiya
fanlarning teng asosda o‘zaro bog‘lanishini nazarda tutsa, inkorporatsiya bitta yetakchi fan
mazmuniga boshqa fan elementlarining magsadli singdirilishini anglatadi.

Ta’limni faoliyat asosida tashkil etish g‘oyasi J. Dewey tomonidan ilgari surilgan bo‘lib, u
o‘qitish jarayonida bilimlar amaliy tajriba orqali o‘zlashtirilganda yanada mustahkam bo‘lishini
ta’kidlagan. Dewey nazariyasiga ko‘ra, bola faoliyat jarayonida fikrlaydi, muammoni hal giladi
va bilimni real vaziyatda qo‘llashni o‘rganadi. Bu qarashlar texnologiya darslarida inkorporatsion
yondashuvni qo‘llash uchun metodologik asos bo‘lib xizmat qiladi.

L.S. Vygotskiy ta’lim jarayonida ijtimoiy mubhit va faoliyatning ahamiyatini asoslab bergan.
Uning fikricha, o‘quvchining rivojlanishi yaqin rivojlanish zonasi doirasida tashkil etilgan
hamkorlikdagi faoliyat orqali samarali kechadi. Texnologiya darslarida guruhiy ishlar va fanlararo
topshiriglar aynan shu tamoyil asosida tashkil etiladi.

J. Piaget esabolalar tafakkurining bosqichma-bosqich rivojlanishini ilmiy asoslab, boshlang‘ich
yoshdagi o‘quvchilar uchun konkret-amaliy faoliyat muhimligini ta’kidlaydi. Demak, amaliy
faoliyatga asoslangan texnologiya darslari o‘quvchilarning yosh xususiyatlariga mos keladi.

Zamonaviy pedagogik tadqiqotlarda ham fanlararo yondashuvning ahamiyati keng yoritilgan.
Drake fanlararo integratsiyalashgan ta’lim o‘quvchilarda yaxlit dunyoqarashni shakllantirishini
ta’kidlaydi. Beane esa o‘quv dasturini hayotiy muammolar asosida birlashtirish o‘quvchilarni real
hayotga tayyorlashini asoslab beradi.

Kompetensiyaviy yondashuv nuqtai nazaridan qaralganda, amaliy faoliyat o‘quvchining
bilim, ko‘nikma va munosabatlarini bir butun holda namoyon etadi. Shuning uchun texnologiya
darslarida inkorporatsion yondashuv asosida tashkil etilgan topshiriglar o‘quvchilarda nafaqat
predmetli bilimlarni, balki amaliy kompetensiyalarni ham rivojlantiradi.

Tahlillar va natijalar. Mazkur tadqiqotda inkorporatsion yondashuv asosida tashkil
etilgan texnologiya darslarining boshlang‘ich sinf o‘quvchilarida amaliy kompetensiyalarni
shakllantirishga ta’siri o‘rganildi. Tajriba-sinov ishlari davomida texnologiya fanining mazmuni
boshga fanlar elementlari bilan magsadli ravishda boyitildi va o‘quv jarayoniga tizimli ravishda
singdirildi. Bunda asosiy e’tibor o‘quvchilarning amaliy faoliyat jarayonida fanlararo bilimlardan
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foydalanishiga qaratildi.

Tajriba jarayonida texnologiya darslari matematika, tabiatshunoslik, tasviriy san’at va
ona tili fanlari bilan uzviy bog‘liq holda tashkil etildi. O‘quvchilar buyum yasash jarayonida
o‘Ichash, shakl va nisbatlarni aniqlash orqali matematik bilimlarini amaliyotda qo‘llashdi. Tabiiy
materiallar bilan ishlash davomida ularning xossalari, ekologik ahamiyati va kelib chiqishi haqida
tushunchalar mustahkamlandi. Tayyor mahsulotning tashqi ko‘rinishini bezash va dizaynini ishlab
chiqishda tasviriy san’at elementlaridan foydalanildi. Ish jarayonini tushuntirish, ketma-ketlikni
1zohlash va natijani tavsiflash esa o‘quvchilarning nutqiy kompetensiyalarini rivojlantirdi.

Kuzatishlar shuni ko‘rsatdiki, inkorporatsion yondashuv asosida tashkil etilgan darslarda
o‘quvchilarning faolligi sezilarli darajada oshdi. Ular topshiriqlarni bajarishda mustaqillikka
intila boshladilar, ishni rejalashtirish, kerakli material va asboblarni tanlash, ish ketma-ketligini
belgilash kabi ko‘nikmalar bosqichma-bosqich shakllandi. Amaliy faoliyat davomida yuzaga
kelgan muammolarni hal etish jarayonida o‘quvchilarning mantiqiy fikrlashi va muammoli
vaziyatlarda to‘g‘ri qaror qabul qilish qobiliyati rivojlandi.

Shuningdek, guruhda ishlash jarayonida o‘zaro hamkorlik, vazifalarni taqsimlash va bir-biriga
yordam berish ko‘nikmalari mustahkamlandi. O‘quvchilar bajarilgan ish natijasini baholash,
kamchiliklarni aniglash va ularni tuzatish bo‘yicha ham faol ishtirok eta boshladilar. Bu esa ularda
0°‘z-0°zini nazorat qilish va refleksiya ko‘nikmalarining rivojlanishiga xizmat qildi.

Tajriba davomida o‘quvchilarning tayyorlagan mahsulotlari sifat jihatidan ham sezilarli
darajada yaxshilangani kuzatildi. Ishlarning puxtaligi, estetik ko‘rinishi va funksionalligi ortdi.
Eng muhim jihat shundaki, o‘quvchilar texnologiya darslarini oddiy qo‘l mehnati emas, balki
turli fanlarga oid bilimlarni birlashtiruvchi, fikrlash va ijodiy yondashuvni talab qiluvchi faoliyat
sifatida gabul gila boshladilar.

Olib borilgan tahlillar shuni ko‘rsatdiki, inkorporatsion yondashuv texnologiya ta’limining
mazmunini boyitadi, o‘quvchilarning bilimlarini amaliy faoliyat bilan bog‘laydi hamda ularning
hayotiy vaziyatlarda bilim va ko‘nikmalarni qo‘llay olish kompetensiyasini rivojlantiradi.
Natijada boshlang‘ich sinf o‘quvchilarida mustaqil ishlash, muammoni hal qilish, ijodiy fikrlash
va jamoada faoliyat yuritish kabi muhim amaliy kompetensiyalar samarali shakllanadi.

Shu tariqa, tajriba-sinov ishlari natijalari inkorporatsion yondashuv asosida tashkil etilgan
texnologiya darslari boshlang‘ich sinf o‘quvchilarining amaliy kompetensiyalarini rivojlantirishda
yugqori samaradorlikka ega ekanligini tasdigladi.

Xulosa. Boshlang‘ich sinf o‘quvchilarida axborot kompetentligini oshirishda inkorporatsiya
va integratsiya muhim ahamiyatga ega ekanligini yuqoridagi misollar asosida ko‘rdik. Demalk,
har bir fanda o‘rganiladigan kichik bir element o‘quvchilardagi axborot xazinasini oshirishda
katta ahamiyatga ega ekan. XXI asr axborot texnologiyalar asridir. Shu tufayli olamda tuganmas
axborotlar manbai mavjuddir. Bu zaxira kundan-kunga oshib bormoqda. Shuning uchun ham
yoshlarni tarbiyalashda XXI asrga mos avlodlarni shakllantirish pedagoglar oldidagi ulkan
vazifadir.
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TARBIYA DARSLARIDA O‘QUVCHILARNING TANQIDIY TAFAKKURINI
RIVOJLANTIRISHDA INTEGRATSION USULLARNING AHAMIYATI
Kazbekova Fariza Po ‘latovna
Navoiy Davlat universiteti Boshlang ‘ich ta’lim kafedrasi katta o ‘qituvchisi

Annotatsiya: Mazkur maqolada Tarbiya darslarida o ‘quvchilarning tanqidiy tafakkurini
rivojlantirishda fanlararo integratsion usullarning ahamiyati yoritilgan. Tadgqiqot jarayonida
integratsiyalashgan ta’lim yondashuvi asosida o ‘quvchilarning mustaqil fikrlash, tahlil qilish,
muammoli vaziyatlarga ongli yondashish va asosli xulosa chigarish kompetensiyalarini
shakllantirish masalalari o ‘rganildi. Tarbiya fanining tarix, adabiyot va huquq fanlari bilan
integratsiyasi orqali ta’lim samaradorligini oshirish imkoniyatlari ilmiy-nazariy jihatdan asoslab
berildi.

Kalit so ‘zlar: Tarbiya fani, tanqidiy tafakkur, fanlararo integratsion usullar, kompetensiyaviy
yvondashuv, mustaqil fikrlash.

Annomayus: B oannou cmamwve noouepkueaemcs 8ax#CHOCHb Memo008 MeHCOUCYUNTUHAPHOU
uHmezpayuy 8 pazeuUmMuu KpUmuyecko20 MbIUIeHUs YY4auuxcs Ha Ypokax neoazocuxu. B
X00e uUccnedo8anus Ovlau U3y4eHbl BONPOCHl (OPMUPOBAHUS ) YUAWUXCS KOMHEMmeHYUl K
CaMOCMOSIMENbHOMY MbIULLEHUIO, AHAIU3Y, OCOZHAHHOMY NOO0X00) K NPOOEMHbIM CUMYAYUIM
u ghopmynuposanuro 0O0CHOBAHHBIX 8bIB0008 HA OCHOBE UHMESPUPOBAHHO2O 00PA308AMENLHO2O0
nooxooa. Hayuno u meopemuuecku 000CHOBAHBI 803MONCHOCMU NOGbIULEHUS P PekmusHocmu
006pazoeanus 3a cuem unmespayuu neda202ukl ¢ UCMmopuetl, 1Iumepamypotl U RPpagom.

Knrouesvie cnosa: Bocnumanue, Kpumuueckoe MmvluLieHUe, Memoobl MeHCOUCYUNTUHAPHBLU
uHmezpayuu, KOMNemeHmHOCMHbIL NOOX00, CAMOCMOAMENbHOE MblUlLLeHUe.

Abstract: This article highlights the importance of interdisciplinary integration methods in
developing students’ critical thinking in pedagogy lessons. The study explored the development of
students’ competencies for independent thinking, analysis, a conscious approach to problematic
situations, and the formulation of well-founded conclusions based on an integrated educational
approach. The potential for enhancing educational effectiveness through the integration of
pedagogy with history, literature, and law is scientifically and theoretically substantiated.

Keywords: Education, critical thinking, interdisciplinary integration methods, competency-
based approach, independent thinking.

O‘zbekistonning jadal rivojlanib borayotgan zamonaviy ta’lim tizimida shaxsni har tomonlama
rivojlantirish, o‘quvchilarda mustaqil va tanqidiy fikrlash ko‘nikmalarini shakllantirish dolzarb
pedagogik vazifalardan biri hisoblanadi. Aynigsa, umumiy o‘rta ta’lim tizimida joriy etilgan
Tarbiya fanining mazmun-mohiyati o‘quvchilarning ijtimoiy faolligi, ma’naviy-axloqiy qarashlari
va fuqarolik pozitsiyasini rivojlantirishga qaratilgan.

Bugungi globallashuv sharoitida fanlararo integratsiya ta’lim mazmunining uzviyligini
ta’minlash, o‘quvchilarning bilimlarni tizimli o‘zlashtirishiga erishish hamda ularning tafakkur
faoliyatini faollashtirishning muhim omili sifatida qaralmoqda. Tanqidiy tafakkurni rivojlantirish
uchun o‘quvchilarni interaktiv metodlar, integratsion usullar orqali o‘qititsh zarurdir. Bu, oz
navbatida o‘quvchilarning tanqidiy tafakkurini rivojlantirishda katta amiyat kasb etadi [Zunnunov
A, 2017].

Shuningdek, muammoli ta’lim, keys-stadi, bahs-munozara va guruhli ishlash metodlarining
integratsiyalashgan darslardagi samaradorligini orttiradi.

Tarbiya darslarida fanlararo integratsiyadan foydalanish o‘quvchilarning tanqidiy tafakkurini

rivojlantirishda 1jobiy natijalar beradi. Jumladan:
http://interscience.uz
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Tarix va Tarbiya fanlari integratsiyasi tarixiy voqealar va shaxslar faoliyatini axloqiy jihatdan
tahlil gilish orgali sabab—oqibat munosabatlarini aniglash ko‘nikmasini shakllantirdi;

Adabiyot bilan integratsiya badiiy asar qahramonlarining xatti-harakatlarini baholash orqali
o‘quvchilarning mustagqil xulosa chiqarish qobiliyatini rivojlantirdi;

Huquqiy fanlar bilan integratsiya o‘quvchilarda huquqiy ong va mas’uliyat hissini
shakllantirishga xizmat qildi.

Integratsiyalashgan darslar jarayonida o‘quvchilar o‘z fikrlarini asoslash, turli nuqtayi
nazarlarni solishtirish va dalillarga tayanib xulosa chiqarish malakalarini egallaydilar [Zunnunov
A, 2017].

Usullar. Boshlang‘ich ta’lim o‘quvchilarining tanqidiy tafakkurini rivojlantirishda bir qator
usullar va yondashuvlar qo‘llanilishi mumkin. Quyida keltirilgan usullar o‘quvchilarning tanqidiy
fikrlashini, mustagqil fikr yurita olish, tushunchalarni chuqurroq o‘zlashtirishlarini ta’minlashga
yordam beradi:

Interaktiv metodlar: O‘quvchilarni turli interaktiv faoliyatlarga jalb qilish, masalan, guruhlarda
muammolarni hal qilish, bahs-munozara va guruhliishlarda qatnashish. Bumetodlar o‘uvchilarning
kreativ fikrlashini rag‘batlantirib, tanqidiy tafakkurini rivojlantiradi [Qosimova, 2018].

1. Masalalarvamuammolarniyechish: O‘quvchilarninghikoyalardagitarbiyaviymuammolarni
turli usullar bilan yechishga undash. Masalan, noan’anaviy yoki murakkab muammolar orqali
o‘quvchilarni yangicha qarashlarga va yangicha fikrlarni izlashga yo‘naltirish. Bu, 0‘z navbatida,
o‘quvchilarga ham tahlil qilishni, ham tafakkurini rivojlantirishga yordam beradi.

2. Boshga fanlar bilan integratsiya: Tarbiya fanini boshqa fanlar, masalan, o‘qish, mehnat yoki
tasviriy san’atbilanintegratsiyaqilish. Buusul, o‘quvchilarga tanqidiy tafakkurni turli kontekstlarda
qo‘llash imkonini beradi va ularga ko‘proq 1jodiy va amaliy yondashuvni rivojlantirishga yordam
beradi.

3. Proyekt asosidagi o‘qitish: O‘quvchilarni tarbiya fanini real hayotdagi muammolar bilan
bog‘lash. Masalan, loyihalar yaratish, tarbiyaviy modellarni tuzish, statistik ma’lumotlarni tahlil
qilish va boshgalar orqali o‘quvchilarning tanqidiy tafakkurini kuchaytirish.

4. Kritik fikrlashni rivojlantirish: O‘quvchilarni o‘z fikrlarini tahlil qilish va baholashga
o‘rgatish. Keltirilgan fikrlarning yechimlarni bir nechta yo‘l bilan tahlil qilib chiqish va o‘z fikrini
asoslashni talab qiladigan metodlar, o‘quvchilarning tanqidiy tafakkurini mustahkamlaydi.

5. Ta’limdatexnologiyalardan foydalanish: Tarbiyafaninio‘qitishdazamonaviytexnologiyalar,
masalan, interaktiv doskalar, zamonaviy dasturlar va onlayn resurslardan foydalanish. Bu metodlar
o‘quvchilarning tanqidiy tafakkurini yanada chuqurlashtirib, ta’lim jarayonini qiziqarli va samarali
qiladi.

6. Tajriba asosida o‘qitish: O‘quvchilarni tanqidiy fikrlash amaliyotlarga asoslangan vazifalar
bilan tanishtirish. Bu, o‘quvchilarning amaliy ko‘nikmalarini rivojlantirib, tanqidiy tafakkurini
yanada mustahkamlaydi.

7. Metodik qo‘llanmalar va resurslar: O‘quvchilar uchun metodik qo‘llanmalar, treninglar va
resurslar taqdim etish. Bu, o‘quvchilarga tanqidiy tafakkurlarini rivojlantirishda yordam beradi va
o‘quvchilarga eng samarali ta’lim berish imkoniyatlarini yaratadi.

Bu metodlar boshlang‘ich ta’lim o‘quvchilarining tanqidiy tafakkurlarini rivojlantirish uchun
zarur bo‘lgan turli ko‘nikmalarni shakllantirishga yordam beradi [Qosimova, 2018].

NATIJALAR

Boshlang‘ich ta’lim o‘quvchilarining tanqidiy tafakkurini rivojlantirish bo‘yicha amalga
oshirilgan metodik yondashuvlar va o‘qitish usullari natijasida quyidagi ijobiy o‘zgarishlar
kuzatilgan bo‘ladi:

1. Tanqidiy tafakkurning rivojlanishi: O‘quvchilar muammolarni turli usullar bilan yechish
va tanqidiy fikrlarni chuqurroq tushunish imkoniyatiga ega bo‘lishdi. Bu, 0‘z navbatida, ularning
tanqidiy tafakkurini yanada boyitdi va murakkab muammolarni hal qgilishda mustahkam poydevor
yaratdi.
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2. Analitik fikrlashning kuchayishi: O‘quvchilarni interaktiv metodlar orqali tanishtirish,
o‘z fikrlarini asoslash va yechimlarni muhokama qilish imkoniyatini yaratdi. Natijada, ularning
analitik fikrlash qobiliyati rivojlandi muammolarni samarali tahlil gilishga erishildi.

3. Innovativ yondashuvlarning qo‘llanilishi: Tanqidiy tafakkurni rivojlantirishda o‘quvchilar
innovativ yondashuvlar, masalan, texnologiyalarni qo‘llash, proyekt asosida o‘qitish va metodik
qo‘llanmalar orqali o‘z pedagogik amaliyotlariga yangi yondashuvlar kiritishdi. Bu o‘quvchilarga
tanqidiy muammolarni samarali o‘rgatishda yanada muvaffaqiyatli bo‘lishlariga yordam berdi.

4. Ko‘nikmalarni mustahkamlash: O‘quvchilarning tanqidiy tafakkurini rivojlantirish
jarayonida, ular ko‘plab amaliy masalalar va vazifalarni yechish orqali o‘z ko‘nikmalarini
mustahkamlashdi. Bu esa o‘quvchilarga aniq va sifatli ta’lim berishda katta yordam berdi.

5. Motivatsiyaning oshishi: O‘quvchilarning tanqidiy tafakkurni rivojlantirishga yo‘naltirgan
metodlar, ularning mustaqil fikrlarini erkin bayon etishga bo‘lgan qiziqishini oshirdi. O‘quvchilar
o‘z bilimlarini yanada kengaytirishga, yangi metodlarni o‘rganishga va muammolarni tahlil
qilishda innovatsion yondashuvlarni qo‘llashga qiziqish bildirishdi.

6. O‘quvchilarga ta’lim berish samaradorligining oshishi: O‘quvchilarda tanqidiy tafakkur
ko‘nikmalarni rivojlantirish natijasida, ular tarbiya fanini samarali va qiziqarli tarzda o‘rganishda
muvaffaqiyatga erishdilar. O‘quvchilarni tarbiya fanidan muammolarni yechishda ishtirok etishga
undash, o‘quvchilarning tanqidiy tafakkurlarini ham rivojlantirishga xizmat qildi.

Umuman olganda, boshlang‘ich ta’lim o‘quvchilarining tanqidiy tafakkurini integratsion
usullardan foydalanib rivojlantirish jarayoni ijobiy natijalarga olib keldi, ularning pedagogik
bilimlari kengayib, mustagqil fikrlarini bayon etishda yanada samarali va innovatsion yondashuvlarni
qo‘llash imkoniyatini yaratdi [ Tolipov O’, Usmonboyeva M, 2019].

XULOSA. Xulosa qilib aytganda, Tarbiya darslarida fanlararo integratsiyani magqsadli va
tizimli qo‘llash o‘quvchilarda tanqidiy tafakkurni rivojlantirishning samarali pedagogik vositasi
hisoblanadi. Integratsiyalashganyondashuvo‘quvchilarningbilimlarniyaxlitholdao‘zlashtirishiga,
ularni real hayotiy vaziyatlarda qo‘llay olishiga imkon yaratadi. Shu bilan birga boshlang‘ich
ta’lim o‘quvchilarining tanqidiy tafakkurini rivojlantirish, ta’lim jarayonining muvaffaqiyatli
bo‘lishi uchun zaruriy va samarali usullardan biridir. Turli metodlar va yondashuvlar, jumladan,
interaktiv o‘qitish, masalalarni yechish, innovatsion texnologiyalarni qo‘llash va proyekt asosida
o‘qitish orqgali o‘quvchilarni tanqidiy tafakkur yuritishida yanada rivojlantirish mumkin. Bu esa,
0‘z navbatida, o‘quvchilarning mustaqil fikrlash ko‘nikmalarini mustahkamlaydi, shuningdek,
ularning har xil muammoli masalarni tahlil qila olishini samarali o‘rgatishda muvaffaqiyatli
bo‘lishiga yordam beradi. Tanqidiy tafakkurning rivojlanishi, o‘quvchilarning fikrlash qobiliyatini
oshirish bilan birga, ularni ta’limda kreativ va innovatsion yondashuvlarni qo‘llashga undaydi.
Natijada, boshlang‘ich ta’lim o‘quvchilarining tanqidiy tafakkurini rivojlantirish orqali ta’lim
tizimi sifatini oshirish va yugqori sifatli tarbiyaviy ta’lim berish imkoniyati yaratiladi.
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WHOCTPAHHBIA SI3BIK B PABJIMYHBIX BUJAX HEPEUEBOU
JAEATEJBHOCTHU Y JOMIKOJbHUKOB
Marasulova Dono Nigmatullayevna
Hucmumym Texnonoeuu, menesrcmenma u KOMMYHUKAYUU

ooyenm, 0.¢h.n.H. (PhD) xageopwr “Iledacocurxa u ncuxonocus’
ORCID: 0009-0001-5967-3117

Aunomayus. B Oanmoul cmamve paccmMampueaiomcs 60npocvl 00VYeHUs OOUKONbHUKOS
UHOCMPAHHOMY  SA3bIKY 6 pA3IUYHbIX 8UOAX Hepeuegol oeamenvHocmu. OnmumanbHO
OpP2aHU308AHHASL  OESIMEIbHOCMb 8  O0emCKOM  KOJIeKmuee, O0X8aAmbvleanwjds Usposyio,
U306pazumenbHy1o, KOHCMpPYKMUGHYI0, mMpyoo8yl0 0esimelbHOCHb, CEA3AHHYI0O C 8bINOJIHEHUEM
DEHCUMHBIX MOMEHMOE U 6bINOJHAECMYIO HA CREYUATbHO OP2AHUZ06AHHbBIX 3AHAMUAX, 6/IULEm Ha
081adeHue 0emvMu 3HAHUAMU, YMEHUAMU U HABLIKAMU UHOSAZLIYHOU peyll.

Knrouesvie cnosa: Hnosasviunas peuegas Oesamenvnocmv, QOpMuposanusi 31eMeHmapHulx
HABLIKOB U YMEHULl, OOUKONbHUKU, DA3TUYHbIE BUObL HEpeuesou O0esmelbHOCmU, NpeoMemHo-
NPaKmMu4eckas, u300pa3umenbHas, KOHCMpPYKMUBHAs, Uepoeas, mpyooeas 0esmeibHOCb.

Annotatsiya. Ushbu maqgolada maktabgacha yoshdagi bolalarga nutgsiz faoliyatning har
xil turlarida chet tilini o’rgatish masalalari ko rib chiqgiladi. Ta lim-tarbiya jarayonida bolalar
jamoasida chet tilida tashkil etilgan mashg ulotlarda bajariladigan o’yin, tasviriy, mehnat
faoliyatlari bolalarning chet tilidagi nutqni egallashiga ta sir giladi.

Kalit so’zlar: Chet tilidagi nutq faoliyati, elementar ko ’nikma va malakalarni shakllantirish,
maktabgacha yoshdagi bolalar, nutqdan tashqari faoliyatning turlari, tasviriy, o’yin, mehnat
faoliyati.

Abstract. This article discusses the issues of teaching preschoolers a foreign language in
various types of non-verbal activities. Optimal organization of activities in a children’s group,
which includes play, visual arts, construction, and labor activities related to routine tasks and
performed in specially organized classes, has a significant impact on children’s acquisition of
knowledge, skills, and foreign language communication.

Keywords: Foreign language speech activity, formation of elementary skills and abilities,
preschoolers, various types of non-speech activity, subject-practical, graphic, constructive, game,
and labor activity.

Beenenue: Ilpouecc oOydeHUsSs MHOCTPAHHOMY SI3BIKY JI€TEU-TOIIKOJIBLHUKOB SIBIISIETCS
00BEKTOM MPUCTATHLHOTO BHUMAHMS HMCCIEAOBATEICH B TEUEHUE MOCIETHUX JECATHICTUN U
B HACTOSAIIEE BpEeMs MPHOOpETaeT 0co00€ 3HAUCHHUE B CBSA3HM C TEM, YTO MOBBIIICHHE KAaYeCTBA
SI3LIKOBOM TIOJITOTOBKHU SIBJISIETCS OHOM M3 3ajlad OOy4YeHHUsT M BOCIUTAHMUSI BCECTOPOHHE
Pa3BUTOM JIMYHOCTU. DTa 3a7adya MOXKET OBbITh YCHEIIHO PElIeHA MPHU YCIOBUU ONTHUMHU3ALUU
MEJAaroru4eCcKoro Mporecca y>Ke B IETCKUX JOIMIKOIbHBIX YUPEIKICHHSIX.

AKTYyaJIbHOCTh BBIOpaHHON HaMH TEMBbI 3aKJII0YAETCS B TOM, YTO €€ UCCIIEIOBAHUE TTO3BOJIUT
BOOPY)KUTb BOCIHTATEICH JETCKUX JIOMIKOIBHBIX YUPEXKICHUW METOIMKON oOyueHwus,
MPEICTABIAIONICH COOON IIENIOCTHYIO CHUCTEMY, OXBAaTBIBAIOIIYIO Pa3jIUYHbIE BUIBI JACTCKOU
NEATENBHOCTH, KOTOPBIE CITY>KaT OCHOBOW; ISl OBIAJEHHUSI JOIIKOJIbHUKAMU NHOA3BIYHOM PEUEBOM
nesTenbHOCThi0. Co3aHue Tako METOIMKH, Ha Halll B3MVISA, CIIOCOOHO 00E€CIIEUNTh BKIIOUECHUE
MpeAMETa «aHTIIMHUCKUI S3bIK» B CTPYKTYPY MEJAroru4ecKoro mpolecca B KayeCTBE €ro 3BeHa,
00€eCTeunTh ero eJIOCTHOCTh, OCYIIECTBIISA JaHHBIN BU1 paOOThl HApaBHE U B TECHOW B3aMMOCBSI31
C pa3BUTHEM peuH, PU3NUYECKUM BOCITUTAHUEM, O3HAKOMJICHUEM JIETEH C OKPYKAIOLIUM MUPOM.

OOBEKTOM HACTOSIIETO HCCIENOBaHUs SIBISETCA Tpolecc (pOpMHUPOBaHUS AIEMEHTAPHBIX
HABBIKOB M YMEHHI B HHOS3bIYHOM PEUEBOM JIEATENBHOCTH JAETEN-TOIIKOJIbHUKOB.
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B xauecTBe npeaMeTa ucciae10BaHus pacCMaTPUBAETCS METOIMKA (POPMUPOBAHUS MHOSI3BIUHBIX
PEUEBBIX HABBIKOB M YMEHHM B HEPEUEBBIX BUAX JEATEIHLHOCTH.

[lenb maHHOTO HCCIENOBAaHHUS COCTOMT B TEOPETHUYECKOM OOOCHOBAHHUU M IMPAKTHUECKOM
pa3paboTke METOJUKHU OOyUeHHs JeTell MOMIKOIBHOTO BO3pacTa MHOCTPAHHOMY S3BIKY B
Pa3TUYHBIX BUAAX HEPEUEBOU JCSITEIBHOCTH.

B coorBercTBUM ¢ 3TMM OblTa cOpMyIuMpOBaHA THUIOTE3a HCCIENOBaHUA: OOyuyeHHE
AHIIMICKOMY SI3BIKY JI€TEU-OIIKOIBbHUKOB (T.€. POPMUPOBAHUE Y HUX DIIEMEHTAPHBIX HABBIKOB U
YMEHUH B HHOS3BIYHOM YCTHO-PEUEBOM IeITeNbHOCTH) OyzeT 6osee 3pPEeKTUBHBIM MPU yCIOBUU
€ro OCYIIECTBIICHHS HAa OCHOBE CIIEI[UAIIBHO OPTaHU30BaHHBIX BUJIOB MPEIMETHO-TIPAKTUYECKON
HEpEeUeBON JeATENbHOCTH (M300pa3uTEIbHOM, KOHCTPYKTHBHOM, MTPOBOM, TPYAOBOM U 1p.),
COCTaBIIIONIUX CIUHYI0 CUCTEMY OOYyYCHHUS W SIBJISIOIMIMXCS MCTOYHUKOM M cepoil OOIeHUs
JeTel JOUIKOIBHOTO BO3pacTa.

O0630p nuTeparypsl 1o Teme. llepcrneKTUBHOCTh paHHEro OOy4YeHUs! MHOCTPAHHBIM SI3bIKaM
B IJIAHE BCECTOPOHHETO COBEPIICHCTBOBAHUS TUYHOCTU peOeHKA, €ro TYMaHUTAPHOTO Pa3BUTHUS
U TPHOOIIEHUsI K OOILIEKYJIbTYpHBIM IICHHOCTSIM HE MojaBepraercs comMHeHuro. Kak ormeuan
®.A.CoxuH, OJHOM M3 IMABHBIX CPEOUM MHOTHUX BaXXHBIX 3a/Ja4 BOCHUTAHUSA U OOy4YEHHS
JETEe-TOMKOIBHUKOB SABIISACTCS 3ajJa4da Pa3BUTHUS PeYd M pedeBoro odmieHus. Jlymaercs, 4To
B CHUCTEME HENpPEephIBHOrO 00pa3oBaHMs 3Ta 3ajada HE MOXKET OBITh pelleHa OIHOCTOPOHHE
— TOJIbKO HAa OCHOBE POJIHOTO SI3bIKa. B CBSI3U ¢ 3TUM akTyallbHOU MpeacTaBiseTcs: mpodiema
(GbopMUpPOBaHUST WHOSI3BIYHBIX, YCTHO-PEUYEBBIX HABBHIKOB W YMEHHH Yy JeTeH JOIIKOIBLHOTO
BO3pacTa, paccMaTpuBaeMasi B TECHOM CBSI3U C MPOILIECCOM COLMAIN3AN peOeHKa K pa3BUTHEM
€r0 MBICIIMTEIBHBIX CIIOCOOHOCTEH B 1enoM [2].

A.A.JIeoHTbEB, TOBOPS O COOTHOIIIEHUH JIEMEHTOB PEUEBOM NEATEIHHOCTH U IPYTUX BUIOB
NesATeNbHOCTH, OTMeual: «OBllaJieHue S3bIKOM CaMo IO ce0e ONpPEeIEICHO TOJIBKO Yepes3 MOHATHE
HABBIKOB M YMEHUU. B CBOIO ouepenb 3TU MOHSATHUS CBA3BIBAIOTCS C MOHSTHUSIMU JESITEIbHOCTH,
JeUCTBUS W omepanun» HaBblku M ymMeHUs, ompejenseMble Kak CIOCOOHOCTh OCYIIECTBISAThH
ONTUMAJIBHBIM 00pa30M COOTBETCTBEHHO OIEpallMd WA JACUCTBUS, MPEACTaBISAIOT COO0M
COBOKYITHOCTb «HMHCTPYMEHTOBY», KOTOPbIE TO3BOJISAIOT JHOO HCIONb30BaTh HYKHBIE JJIS
BBIPAKEHUS MBICIIH SI3bIKOBBIC CPEICTBA, TUOO MPABUIBLHO C(HOPMYIUPOBATH MBICITb, T.€. BBIPA3UTh
B PEUM CBOI0 KOMMYHHMKAaTUBHYIO OTPEOHOCTS. [3].

B HayuyHBIX HCCIENOBaHUAX MOJHUMAIOTCA PaA3IMYHbIE METOIUYECKHE MPOOIEMBbl, TaKHe
KaK OmMpeesieHUue CoiepKaHusl 00ydeHUs] HHOCTPAHHOMY SI3BIKY JIOIIKOJIHHUKOB, METOIUYECKAs
MHTETpalds Pa3BUTHS pPeYd W OOyYEHHUs MHOCTPAHHOMY SI3bIKYy B YCJIOBHUSAX JETCKOTO caja,
MCITOJIb30BAHKE PEUEBBIX UT'P HA 3aHATUSAX AHIJIUHCKUM SI3bIKOM, CO3/IaHME KOMIUIEKCA yIPa>KHEHUN
st 0OydeHHsI aHTJIMHCKOW peYyd B JIETCKOM Cajy, UTPOBOE MOJACIHMPOBAHHE WHOS3BIYHOTO
OOIIeHUS, MPOEKTUPOBAHWE HWIPOBBIX CHUTyallMii M T.J. ABTOPOB JaHHBIX HCCIIEIOBAaHUMN
00beIUHSET OTHOILIIEHUE K UTPOBOH ACSITEIbHOCTH, B KOTOPOM OHU BUAST OCHOBHOM Iy Th PEIICHUS
MOJTHUMAEMBIX BOIIPOCOB.

HecMmotpst Ha moHuMaHe aBTOpaMu padoT B3aUMOOOYCIIOBIEHHOCTH PEYEBOM JIEATEIBHOCTH,
MOBEACHUSI U HEPEUEBOM MPEIMETHO-TIPAKTUYECKON NEeATeTbHOCTH, B UX HCCIETOBAHUSIX HE
Hallla OTPAXXEHUS BO3MOXKHOCTh HMCIOJB30BAaHUSA JPYTHX BHUJOB JETCKON JESITEIHHOCTH B
00y4eHHH UHOCTPaHHOMY 513bIKY. HaM npencTasisercs HeparoHalbHBIM OA00HOE UCKITIOUEeHNE
MPEIMETHO-IIPAKTUUECKUX BHUJIOB JESITEIbHOCTH M3 OOy4YEHUsS JE€Ted MHOCTPAHHBIM SI3BIKAM.
Hcnonb3oBanue NEMKH, PUCOBAHMUS, allIJIUKAIIUN» KOHCTPYUPOBAHUS, N3TOTOBIICHHUS MOJIETIOK U3
Oymaru, opraHu3anus 3IEMEHTAPHBIX TPYIOBBIX MOPYUYEHUH B TPYIINE U YTOJIKEe PUPOIBI U AP.
MIPE/ICTaBIISAIOT, HA HAIll B3I, OOJIbIINE BOBMOXKHOCTHU B TUIaHE 00ECIIEUEHHUS MeJarOrnuecKoro
mpoliecca HOBBIMH WHTEPECHBIMH TMpUEeMaMu OOyYeHHS W yCWICHHUS €r0 KOMMYHHUKATHBHOW
HAMpaBICHHOCTH. AKTUBHOE y4acTHe JIETeH B BHIOJHEHUH JIEATEIHHOCTH HE TOJIBKO MOBBIIIAET
MOTHBAIIMIO OBJIAJICHUS HHOS3BIYHBIMU PEYEBHIMU HaBbIKAMH U YMEHUSIMH, HO M CO3JaeT
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«MaTepuaNbHYyI0» OCHOBY ISl Ka4eCTBEHHOTO (DOPMHUpPOBAHHSA 3JIEMEHTOB HOBOHM S3BIKOBOM
CUCTEMBI B COBHAHUM pEOCHKA.

MetoponorusiuccienoBanus. Bponecce HayYHOU A€ TENbHOCTU ITPU PEIIEHUU IO CTABIICHHBIX
3a/lad HMCTOJIb30BAIUCH CICAYIONIME METOJbl HCCICIOBAHUS: H3YYCHHE TEOPETUYECKUX U
NPAKTUYECKUX padOT B 00JIACTU TICUXOJOTHUU, TICUXOJUHIBUCTUKH, METOAUKU MIPENOAaBaHUS
MHOCTPAaHHBIX SI3bIKOB; M3y4YeHHE W 00O0OIEHHE OMbITa padOThl MpenojaBaTesied aHIITHICKOTO
S3bIKa B JOUIKOJBHBIX YUPEKJACHUSIX; TECTUPOBAHUE JETEH, KAYSCTBEHHBIN M KOJTMYECTBECHHBIN
aHaJIu3 MOJyYEHHBIX JAHHBIX; U3YYCHHE OT3BIBOB POAUTENEH O Mpolecce o0ydeHHs Ha OCHOBE
aHaJIM3a JAaHHBIX AHKETUPOBAHUSI.

B cBsI31 ¢ OCHOBHOM r'MINOTE301 MCCIIETOBAHUS HA 3a1IUTY BEIHOCATCS CIEAYIOIINE MOJIOKEHUS :

1. Cuctema BUJIOB HEPEUEBOM MPEIMETHO-IIPAKTUUECKON NEATEIbHOCTH MOYKET BBICTYIIATh B
Ka4eCTBE OCHOBBI OpraHU3allMU OOIIEHHSI HA MHOCTPAHHOM SI3bIKE U (POPMHUPOBAHNS HHOS3BIYHBIX
YCTHO-PEUEBBIX HABBIKOB M YMEHHH Y JIETEH JOMIKOJIBbHOTO Bo3pacTa. (Takumu BugaMu HepedeBon
IPEIMETHO-IPAKTUYECKOM NeATENbHOCTH SIBJISIOTCS CIEYIOLIUE: PUCOBAHUE, JIETIKA, AllTUTUKALUS,
KOHCTPYUPOBaHUE, TPYAOBas A€ATEIbHOCTD (PyYHOM TPY, 3JI€MEHTHI OBITOBOM (X03SMCTBEHHOM)
TPYAOBOH ACATEIBHOCTH - TPYA B IPUPOJIE, BHITIOTHEHUE 003aHHOCTEH IEKYPHOTO TIO TPYTINE);
ANIeMEHTHl (PU3MYECKOM aKTUBHOCTH, paccCMaTpuBacMoOd HaMU Kak (pu3nueckasi NesTeNIbHOCTh
neTeil (BbIOJHEHUE YTPEHHEN TMMHACTUKH, ydacTue B (PU3KYJIBTMUHYTKE, MOJIBUKHBIE UTPHI B
Tpynme U Ha MPOTYIIKE); ACSITEIbHOCT, CBI3aHHASI C OCYIIECTBICHUEM PEKUMHBIX MOMEHTOB B
MTOBCETHEBHOM KU3HU JCTEH).

2. OT0OOp SA3BIKOBOIO U PEYEBOTO MaTepHala C 1eJibl0 ((OPMHUPOBAHUS UHOS3BIYHBIX PEUEBBIX
HAaBBHIKOB M YMEHUN Ha OCHOBE HEPEYEBBIX BHJIOB JIEATEILHOCTH JOJKEH OCYIIECTBISTHCS
C yUYeTOM CJenyroIMX TpeOoBaHMI: OTOMpaeMBblil SI3BIKOBOM M peYeBOW Marepuai IOKEH
ObITh HEOOXOIMMBIM U JOCTATOYHBIM JJisi (DOPMHPOBAHUS MPOYHBIX MHOS3BIUHBIX HABBIKOB U
YMEHUI; COOTBETCTBOBATh PEUCBHIM M HEPEUYEBBIM JCUCTBUSIM, OCYIIECTBIAEMBIM JIETbMU IS
pElIeHMs 3a/1a4 HEpPEeUeBOM MPEAMETHO-IIPAKTUUECKON AESATENIBHOCTH, U YPOBHIO HUX OOIIEro
MHTEJUIEKTYaJIbHOTO U JIMHTBUCTUYECKOTO Pa3BUTHs. SI3bIKOBOM M peueBOil MaTepual JOKEH
oOecrneynBarh (GOPMHUPOBAHNE AKTUBHOTO U ITACCUBHOTO 3aI1aca, T.€. MPOAYKTUBHOE U PEIIENITUBHOE
€r0 YCBOEHHUE JEThbMU-JTO0UIKOJIbHUKAMHU.

OToOpaHHBIN JIEKCUUECKUI MaTepuai, peuyeBble 00pa3ibl BBOASTCS MOCIEA0BATEIbHO — OT
0o0J1ee MPOCTHIX K 00JIee CI0KHBIM B CBSI3U C HEOOXOIMMOCTHIO 00ECIIEUUTh OOIIEHNE B PA3TUYHBIX
BUJIaX HEPEUEBOM AESATEIBHOCTH.

3. 3aHATHS JOJKHBI MPEJACTABIATh COOONM CUCTEMY, BKIIIOYAIOIIYIO HE TOJBKO SI3BIKOBBIE
U peYeBbIC YNPAKHEHUS, HO W 3aJaHUs, OCHOBAHHBIC HA BBIMIOJIHEHUHU HEPEUEBHIX BHJIOB
JeSITeNFHOCTH M HampaBieHHbIE HA (OPMHUPOBAHHUE M PA3BUTHE, MHOSZBIYHBIX YCTHO-PEUYEBBIX
HAaBBIKOB U YMEHHUH y JETEH JOLIKOJIBHOTO Bo3pacTta. [7].

AHanu3 u pesynabrarbl. M3ydyeHne WHOCTPAHHBIX SI3BIKOB B JIOUIKOJBHOM BO3pacTe
XapaKTepU3yeTCs, Ha Halll B3IV, PSAOM Ba)KHBIX MPEUMYILECTB, CBSI3aHHBIX C Pa3IU4YHBIMU
BO3MOXKHOCTSIMH OpraHuzanuu oOyueHus. B mepBylo ouepenb cienyeT OTMETHTb, YTO B
mpoliiecce OOy4YeHHs B IIKOJIE PEUEBbIC HABBIKM M YMEHUSI (OPMUPYIOTCS Ha «yCTHOM OCHOBEY,
T.€. 3HAUUTEIbHOE KOJIMYECTBO HMH(POPMALIMU YCBAWBACTCS NETHbMH C OINOPOW Ha CIIyXOBOE
BOCIIPUSITUE M BOOOpaXXEHHE, U JIMILb HE3HAYMTENIbHASI €€ YacTh MOJKPEIUISETCS BO3ICHCTBUEM
Ha 3pUTEIBHBIA KaHAJ C MOMOIIBIO CPEJICTB HAMISATHOCTH. BMecTe ¢ TeM U3BECTHO, YTO ydacTue
B BBIIIOJHEHUU 3HAUUMOMN JJI1 YEJIOBEKA JEATEIbHOCTH, CONPOBOXKIAIOIIECHCS IBUTaTEIbHON
AKTUBHOCTBHIO, B 3HAUUTENbHOM CTENEHU MOBBIIIAET KAYECTBO OBJIAJIEHUS COOTBETCTBYIOLIMMU
3HAHUSIMU, HABBIKAMH U YMEHUSAMH. B 0TiIMYMe OT MIKOJBI, T11€ JOCTaTOYHO TPYIHO OPraHU30BaTh
BBINIOJTHEHUE JI€TbMHU 3aJaHUM MPEAYyCMaTpPUBAIOLIUX HX AKTHMBHOE y4dacTHE B JIE€ATEIbHOCTHU
U HE OINpEAENICHHbIX MNPOrpaMMOM, NETCKHE Caibl MPEJOCTABISIOT LIMPOKHE BO3MOXKHOCTHU
KaK B IJIJaHE OpraHU3alluM 3aHSATUH, TaK U B MPHUBJICYCHUU PA3HOOOPA3HBIX CPEACTB OOyUYCHUS
(urpyuiek, mpeaMeToB, MOcoOui 1 MaTepuanoB). TeM HE MeHee, B METOAMKE IpobiemMa 00yueHust
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JOLIKOJIbHUKOB MHOCTPAHHBIM SI3bIKAM PEIIAETCS MPEUMYIIECTBEHHO B ACIEKTE MUCIOJIb30BAHUS
B 00OyYEHUU WTPBI, B TO BpeMs Kak JAPYTMM BHUJIAM JIETCKOHM JIEATeIbHOCTH (aNTUIMKaIus, JenKa,
KOHCTPYMPOBAaHUE, PUCOBAHKUE, U3TOTOBJICHUE MOAENIOK U Ap.) HA 3aHATUSAX [0 MHOCTPAHHOMY
A3BIKY HE YAEISETCS JOJDKHOTO BHUMaHUS. [4].

BeiBonbl u mpemiokenus. Ham mpenctaBisieTcsi, 4YTo TOJA COACp)KaHWEM OOydeHHUS
YCTHOM HMHOSI3BIYHOM peuYM JeTel JOLIKOJIBHOIO BO3pacTa CleAyeT ITOHUMAaTh ITOHATHIHO-
NEHCTBEHHBIM MHCTPYMEHTAPUM PEUEBOTO OOIICHUS, 00CCTICUNBAIONINN ONTUMATILHBINA YPOBEHb
(YHKITMOHUPOBAHUS B PEUH JIETEH CUCTEMHBIX 2JIEMEHTOB U3y4aeMOTO SA3bIKa U COOTBETCTBYIOIITUI
IpeIMETy peueBOi JAEATENbHOCTH, T.€. TEMATUKE YCTHOU peun. OOBbICHUM JAaHHOE OIpEeICHUE.

@OopMHUPOBAHKE HABBIKOB, SIBJITFOLIUXCS OTIIPABHBIM ITYHKTOM JIJIS TAJIbHEMIIIETO CTAHOBIICHUS
Y pa3BUTUS YMEHUW B pPEUYEBOM JAEATEIIBHOCTH, CBA3aHO C YCBOCHMEM 3HAHUM O MPABHJIAX
UCIIOJIb30BAaHUS SI3bIKOBBIX CPEJCTB U, €CTECTBEHHO, IMpeArnoiaraeT oOpa3oBaHUE B CO3HAHUU
00y4yaeMOro HEKOTOpPOM CHUCTEMbI MOHSATUN U MNPEACTaBICHHN O croco0ax oOmepupoBaHUS
MaTepuaIoM U3y4aemoro s3bika. IMEHHO MO3TOMY MBI CYMTAEM I1€JIeCOO0Opa3HBIM BKIIIOUUTH B
OIpe/IeJIEHNUE COAEepKaHUs O0YyUEHUSI UHOCTPAHHOMY SI3bIKY TEPMUH «IIOHATUHHO-/1€CTBEHHBII»
WHCTPYMEHTApUH PEYEBOTO OOIICHUS, KOTOPBIN TaKke OyIeT OTpa)kaTh U JIEMEHTHBIM COCTaB
cozepkaHus o0ydeHus. [5].

Wrak, paccmarpuBasi OIpeieJICHUE COAEPKaHNs1 00yUeHNUSI MHOCTPAHHOMY S13bIKY, MbI BILIOTHY O
MOIOUUTH K U3yYEHHUIO €ro KOMIIOHEHTHOTO cOCTaBa. B Hacrosmiee BpeMsi B METOIUKE MPUHSITO
B KQU€CTBE KOMIIOHEHTOB COAEP’KAHMS ITOMUMO PEUYEBBIX HABBIKOB U YMEHUU BBIACISATH TAKXKE
TE€MbI U cuTyaluu. [Ipyu 3TOM B3IIs1/1bl Ha OINpeesieHne U 0TOOp TEMAaTUKU U CUTyaluid oOLeHus
JOCTaTOuYHO pa3HOOOpa3Hbl. CUMTAETCs, YTO TEMaTUKa MPEACTABIAECT COOONW HEKOTOPHIA HAOOp
TEM, SBJISIFOLIMXCS BEPOATHOCTHBIMU CBEPHYTHIMH TEKCTAMU U MOAJIEKAUIUX Pa3BEPTHIBAHUIO B
peuu; UX U3yYeHHE COOTHOCHUTCS C MPEAMETOM Oecellbl, COOOLIEHHS, WIH COACPKAHUEM PEUH B
pasHbIX cepax oOIIeHUS.
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PEDAGOGIKA OLIY O‘QUYV YURTLARIDA “LAZER FIZIKASI” FANINING
O‘QITISH METODKASINING NAZARIY VA METODOLOGIK ASOSLARI
Olimjonova Nigina Sobirjon qizi
Shahrisabz davlat pedagogika instituti
ORCID: 0009-0001-2422-870X

Annotatsiya. XX asr ilm- fanida tub burilishni boshlab bergan lazer texnologiyalari hozirgi
kunda insoniyat eng ko'‘p fovdalaniladigan gqismiga aylandi. Bugungi fizikaning zamonaviy
optika va kvant texnikasining rivojiga poydevor bo ‘lib xizmat qildi. XXI asr fan va texnika
taraqqiyotining muhim omillaridan biri lazer texnologiyalarining keng ko ‘lamda qo ‘llanilishidir.
Lazer qurilmalari mikroelektronika, tibbiyot, optik aloga, aerokosmik texnika, biotexnologiya
va harbiy texnologiyalar kabi tarmogqlarda asosiy texnologik platforma sifatida shakllanmogda.
Lazer fizikasi oz strukturasi bo ‘yicha interdisiplinar bo ‘lib, optika, kvant mexanikasi,
materialshunoslik, elektronika, biotexnologiya va informatika fanlari bilan uzviy bog ‘langan.
Shu bois lazerni o ‘qitish talabalarda tizimli, analitik va nostandart fikrlashni shakllantitishga
xizmat qiladi. Zamonaviy ta’lim konsepsiyalarida( STEAM, kreativ va kritik fikrlash, muommoli
yondashuv) lazer texnologiyalarini o ‘qitish ayni shu kompetensiyalarni shakllantiruvchi samarali
pedagogik obyekt sifatida garalmoqgda. Ushbu maqolada “Lazerlar” va “Lazer fizikasi” ning
rivojlanish tarixi va bugungi kunda tadgiqotchilarning izlanishlanishlari yoritib berilgan.

Kalit so ‘zlar. Lazer, mazer, Intellekt xarita(Mind map), nostandart fikrlash, STEAM, kretiv
fikrlash, majburiy nurlanish, optik spektroskopiya, interferensiya, difraksiya, golografiya.

TEOPETUYECKHUE U METOAOJIOI'MYECKHE OCHOBBI ITPEITIOIABAHUA
ANCHUIIJIMHBI «JIASEPHASA ®U3UKA» B IIEJAT'OTUYECKHUX BBICHINX
YUYEBHBIX 3ABE/IEHUSAX

Aunnomayus. Jlazepnvie mexnono2uu, NOA0ACUBUIUE HAYALO KOPEHHOMY NEPeloMy 6 HayKe
XX eexa, 6 nacmosawee epems cmanu 0OHOU U3 HAUOONLEe WUPOKO UCNONb3YeMbIX MEXHOI02Ul
yenoseuecmea. B XXI eexe wupokoe npumeneHue 1a3epHuIX MeEXHONO02UU ABIAEMC S OOHUM U3
8adCHEUWUX haKMOpPOo8 HaAYUHO-MeXHUYecKo20 npozpecca. JlazepHvle ycmpoucmea (popmupyromcs
Kax 6a3o6as mexHono2uueckas niam@opma 6 maxux o01acmsax, KaK MUKPOIIEeKMPOHUKA,
MeOUYUHa, ONMUYECKAas C643b, AIPOKOCMUYECKAs MEXHUKd, OUOMEXHON02Usl U BOCHHblE
mexuonoz2uu. Jlazepnas ¢husuxa no ceoeu cmpyKmype HOCUM MeXCOUCYUNTUHAPHBIU XapaKmep
U MecHO C6A3aHA C ONMUKOLU, KEAHMOBOU MEXAHUKOU, Mamepuanrogeoenuem, 21eKmpOHUKOU,
ouomexnonocueli u ungopmamuxou. B ceéasu ¢ smum npenooasanue aa3epHol QuauKu
cnocoocmeyem popmupo8aHuro y cmy0eHmos CUCMeMHO20, AHATUMUYECKO20 U HeCIAHOAPMHO20
muluiienus. B pamkax cospemenuvix obpazosamenvHuix konyenyuti (STEAM-obpazosanue,
pazeumue KpeamueHo20 U KpUMuuecko20 Mulullenus, npooiemMHblil n00X00) odyuenue 1a3epHbim
MEeXHONO02UAM PACCMAMPUBAEMCS KAK dhhekmuenblti nedazocuieckuil 00veKkm, cnocoocmeayouul
Gopmuposanuro 0anHbIX KomMnemenyuu. B cmamove oceewyaromcs ucmopusi pa3eumusi 1da3epos
U 1a3epHol uU3UKU, a MAaKdce COBPeMEHHble HANPABNEeHU HAYYHbIX UCCLe008AHULL 8 OAHHOU
obnacmu.

Knrouesvie crnosa: nasep, mazep, unmeniekm-kapma (mind map), necmanoapmmoe mMvluiieHue,
STEAM, xpeamusnoe mbvluiieHue, GbIHYHCOEHHOE U3NYYeHUue, ONMUYecKas CHneKmpOCKONus,
unmepghepenyus, ougpaxyus, 2onoepagusi.
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THEORETICAL AND METHODOLOGICAL FOUNDATIONS OF TEACHINEW
THE COURSE “LASER PHYSICS” IN PEDAGOGICAL HIGHER EDUCATION
INSTITUTIONS

Abstract. Laser technologies, which initiated a radical transformation in twentieth-century
science, have today become one of the most widely utilized tools of modern humanity. In the twenty-
first century, the widespread application of laser technologies has become one of the key factors
driving scientific and technological progress. Laser systems are emerging as core technological
platforms in fields such as microelectronics, medicine, optical communications, aerospace
engineering, biotechnology, and military technologies. Laser physics is interdisciplinary in nature
and is closely interconnected with optics, quantum mechanics, materials science, electronics,
biotechnology, and informatics. Therefore, teaching laser physics contributes to the development
of students’ systemic, analytical, and non-standard thinking skills. Within modern educational
concepts (STEAM education, creative and critical thinking, and problem-based learning), laser
technologies are regarded as effective pedagogical tools for fostering these competencies. This
article examines the historical development of lasers and laser physics, as well as current research
trends in this field.

Keywords: laser, maser, mind map, non-standard thinking, STEAM, creative thinking,
stimulated emission, optical spectroscopy, interference, diffraction, holography.

KIRISH. Lazer (inglizcha “laser”) so‘zi “Light ampliﬁcation by stimulated emission of
radiation” so zlarining bosh harflaridan olingan bo‘lib, “Majburiy nurlanish tufayli yorug‘likning
kuchayishi” ma’nosini anglatadi. Lazer nurlari ultrabinafsha, infraqizil va ko‘zga ko‘rinadigan
diapazondagi elktromagnit to‘lginlar hisoblanadi. Bu to° lqlnlar atom va molekulalarning majburiy
nurlanishiga asoslanib hosil gilinadi. Bunday nurlanishni hosil giluvchi qurilmani lazer yoki optik
generator deyiladi. Rus fizigi V.A. Fabrikant 1940-1941- yillarda gaz razryadi spektrini o‘rganish
ishlari davomida “majburiy nurlanish hisobiga” yorug‘likning intensivligini kuchaytirish
mumkinligini isbotladi. 1955- yildarus fiziklari A.M. Proxorov va N.G Basov o‘ta yuqori chastotali
birinchi kvant generatori ~— lazerni yaratishdi. 1958- yilga borib A.M. Proxorov va N.G. Basov
bilan bir vaqtda AQSh fizigi Ch.Tauns ko‘zga ko‘rinadigan yorug‘lik spektri diapazonida kvant
generatori — lazer qurish mumkinligini ilmiy va amaliy isbotladilar[1]. 1960- yilda amerikalik
olim Teodor Meyman rubin lazerini ishga tushirdi. Shu kundan boshlab fan olamida yangi davr —
lazerlar asri boshlandi. Lazerlarning keyingi rivojlanishini yarimo‘tkazgichli lazerlar, gaz lazerlar,
tolali lazerlar va ultratezkor femtosekund lazerlarmimg rivojlanishi bilan ko‘rishimiz mumkin.
Hozirgi kunda lazer kirib bormagan sohaning o°‘zi yo‘q. Misol uchun tibbiyot sohasini olsak,
Eksimer va Argon- Ftorid lazeri yuqori aniqlikda jarrohlik amaliyotlari — qon to‘xtatish bilan
birga to‘qimalarni kesish, oftomologiya — ko‘rish qobiliyatini tuzatish (LASIK), to‘r pardasini
to‘g‘rilash, katarakta, operatsiyasidan keyin paydo bo‘lgan pardalarni kesishda Eksimer va
Argon- Ftorid lazeridan foydalaniladi. Stomatologiyada tishlarni oqartirish, kariesni davolashda
lazer og‘rigsiz davolash vositasidir. Diod lazer(Galliy- alyuminiy- arsenid) va YAG( Erbiy-
ittirity- alyuminiy- granat) lazerlari kosmetologiya va dermotologiyada sochlarni doimiy olib
tashlash(epilyatsiya), tatuirovkalarni olib tashlash, teridagi dog‘lar(pigmentli leziyonlar) va qon
tomir nugsonlarini davolash, teri yuzasini tiklash(resurfacing), diagnostika —saraton hujayralarini
aniqlash, immunofenotiplashda foydalaniladi. Uzoq masofalar lazerli masofa o‘lchagichlarda
amalga oshiriladi. Bugungi kunda Lazer shoular -konsertlar va tadbirlarda yorqin, dinamik visual
effektlar yaratadi.

ADABIYOTLAT TAHLILI. Jahonda Lazer texnologiyasi bilan shug‘ullangan olimlarni
ko‘rsak, Shvetsiya Qirollik fanlar akademiyasi 1981- yilda Fizika bo‘yicha Nobel mukofotining
yarm1s1n1 AQShmng Garvard universiteti professori leolaas Bloembergen va AQShmng
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go‘shgan hissalari uchun, qolgan yarmisini esa Shvetsiyaning Uppsala universiteti professori Kai
M. Siegbehnga yugqori aniqlikdagi elektron spektroskopiyani rivojlantirishga qo‘shgan hissasi
uchun berishga garor qildi[2]. Nikolaas Bloembergen lazer spektroskopiyasi va nolinear optikani
rivojlantirishda o°z hissani qo‘shgan[3]. Lazer nurlaridan foydalanib, moddalar va elektromagnit
nurlar o‘rtasidagi o‘zaro ta’sirlarni chuqur o‘rganish orqali, atom va molekulalarning xususiyatlarini
aniqlash usullarini takomillashtirgan[4]. Arthur L.Schawlowning ishlari lazer spektroskopiyasini
yaratish va rivojlantirishga qaratilgan bo‘lib, lazer yordamida atom va molekula energiya
darajalarini juda aniq o‘lchashga imkon bergan Ayniqsa, “Doppler- free spectroscopy” usuli
orqali spectral chiziglarning yoyilishini kamaytirib, atomlarning xususiyatlarini yuqori aniqlikda
o‘rganishga erishgan. [2].

2018- yil Fizika bo‘yicha Nobel mukofoti “Lazer fizikasi sohasidagi ulkan ahamiyatga ega
bo‘lgan ixtrolar uchun” berildi. Mukofot Arthur Ashkin ga — “optik qisgichlar va ularning biologik
tizimlarga qo‘llanilishi” uchun, Gerard Mourou va Donna Striklandga — “Yuqori intensivlikka
ega, juda qisqa optik impulslarni yaratish usuli” uchun berildi[4]. Arthur Ashkin “optik qisgich” —
lazer nuri yordamida mikrorobitlar, zarralar, hatto virus va bakteriyalarni “ushlash” va boshqarish
usulini yaratdi. Bu kashfiyot biologiya, tibbiyot va materialshunoslikda juda muhim bo‘lib, lazer
yordamida juda nozik obyektlarni harakatsiz ushlash va o‘rganishga imkon berdi. Gerard Mourou
va Donna Strikland lazer pulslarini o‘ta intensiv va ultrashort(harakatlanuvchi) qilish usulini—
Chirped Pulse Amplification(CPA)ni yaratishgan. Ushbu usul lazerlar yordamida materiallarni
kesish, tibbiy jarrohlik(masalan, ko‘z operatsiyalari), sanoat ilmiy tadqiqotlarda qo‘llaniladigan
kuchli va nozik impulslarga ega qilish uchun asos bo‘ldi.

Dr.Kamala Srinivasan, Jyothi Budida “A bibliometric review of Optical Physic with Laser
Beam ” nomli ilmiy maqolasida 2000- yildan 2021- yilgacha Scopus ma’lumotlar bazasida chop
etilgan “Optik spektroskopiya”ga oid maqolalarni tahlil qilishganda, Lazer yordamida optik
fizika, optik fizika va atom fizika, lazer nurlari kalit so‘zlari bilan qidirilgan maqolalar soni 182
tani tashkil etganini ko‘rishgan. Ulardan 173 tasi ingliz tilida, 7 tasi xitoy tilida va 2 tasi italyan
tiliga to‘g‘ri keladi. Bu esa 12 yil ichida lazer texnologiyasining shiddat bilan rivojlanganini
ko‘rsatadi [5].

Erik Hemsing, Gennedy Stupakov, Dao Xiang “Beam by design: laser manipulation of
electrons” ilmiy maqolasida lazerlar yordamida elektron zaralarini boshqarish, lazer- elektron
o‘zaro ta’sir usullari va zamonaviy akseleratorlar(sun’iy yorug‘lik manbalari)ni ko‘rib chiqgan[6].

A.Di. Piazza, C.Muller, K.Z.Hatsagortsyan, C.H. Keitel “Extremely high- intensity laser
interactions with fundamental quantum systems” maqolasida juda kuchli lazer maydonlarida kvant
tizimlari bilan o‘zaro ta’sir: atomlar, zarralar, plazma, kvant vakuum ta’sirlarni yoritib berilgan[7].

Bahaa Saleh “The Laser” magqolasida talabalar uchun lazer fizikasi tarixi, ishlash prinsipi,
lazer asoslarini sodda ko‘rinishda tushuntirib bergan[8].

Tadqigot metodologiyasi. Zamonaviy fizik jarayonlar- foton emissiyasi, stimullangan nurlanish,
energiya sathlari orasidagi kvant o‘tishlar, majburiy nurlanish, musbat teskari bog‘lanish — real
makroobyekt sifatida kuzatilmaydi. Uni ko‘z bilan ko‘rishning iloji yo‘q. Shuning uchun talaba
mavzuni to‘liq tushunishi uchun matematik modellar, grafiklar, sxemalar, energiya diagrammalari,
simulyatsiyalar kabi bilvosita ko‘rgazmali vositalarga tayanadi.

Qurayev “Kvant elektronika asoslari”’[9] va Yarovitsyn “Fundamentals of Laser Physics”’[10]
kabi kvant elektronika bo‘yicha olimlar lazerning ishlash prinsipini talabalarga tushuntirishda
aynan diagrammali modellar eng samarali usul ekanini qayd etganlar. Ularning fikricha, lazer
nurlanishi paydo bo‘lish jarayonini bevosita idrok qilishning iloji bo‘lmagani uchun ta’limda
bilvosita idrok asosiy axborot kaliti bo‘lib xizmat qiladi. Qurayev lazerlar bo‘yicha laboratoria
ishlarida ko‘pincha bilvosita tajrbalar ekanini ta’kidlaydi. Masalan, talabalar lazer ichidagi jara
yonni emas, balki:

 chiqish quvvatini,

* spektral chiziglarni,
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* interferensiya nagshini kuzatadi.

Ya’ni ular jarayon natijasini ko‘radilar, o‘zi esa bilvosita qoladi. Shunday qilib, talabalar
o‘rganishi uchun laboratoriya mashg‘ulotlarida ham bilvosita idrok ustuvor sanaladi.

Lazer fzikasi bo‘limining o‘ziga xos murakkabligi, uning jarayonlarini ko‘z bilan bevosita
ko‘rib bo‘Imasligidir. Siegman “Lasers”[11], Yarovitsyn “Fundamentals of Laser Physics”[10],
AnpuanoB A.A “MopaemupoBanue ¢dusuveckux mnpormeccoB’[12]  o‘z ilmiy tadqiqotlarida
lazerning ishlash prinsiplari to‘liq ravishda energiya darajalari farqi, impulsning ko‘payishi,
rezonator ichidagi ko‘p marta akslanish kabi mikroskopik jarayonlarga bog‘ligligini qayd etadilar.
Bu jarayonlarni quyidagi sabablarga ko‘ra bilvosita idrok orqali o‘zlashtiriladi:

1. Atom ichidagi kvant o‘tishlarni ko‘z bilan yoki mikroskopda ko‘rib bo‘lmaydi. Uni
faqatgina bilmlarimizga tayangan holda ko‘z oldimizda gavdalantiramiz.

2. Stimullatsiyalangan emissiya jarayoni faqat diagrammalar orqali ko‘rsatiladi.

3. Rezonator ichida vujudga keladigan nurlanish tarqalishi matematik ifodalar bilan
modellashtiriladi.

4. Lazer impulsining kuchayishi grafiklarda ifodalanadi.

Bundantashqgari Siegman o°zilmiy tadqiqotlarida lazer nurlari paydo bo‘lish jarayonlarini aynan
energiya darajalari diagrammalari orqali tushuntirishni tavsiya qiladi. Sababi- bu diagrammalar
kvant jarayonlarini sodda, visual shaklda beradi. Yarovitsyn esa lazer o‘tish mexanizmlarini
shaklli ko‘rsatish talabalar miyasida “bilvosita obraz” hosil qilishini yoritadi. Bu obraz orqali
talaba jarayonni real jarayon sifatida tasavvur qiladi.

Ta’lim metodikasi bo‘yicha ko‘plab tadqiqotlardan Clark R., Mayer R. “E- learning and the
Science of Instruction™[13] kitobida va Cokosnos B.“Bupryanusie nadboparopuu no ¢pusuke”[14]
o‘quv qo‘llanmasida fizikani o‘qitishda modellashtirilgan ko ‘rgazmali vositalar talabaning bilimni
anglash tezligini sezilarli oshiradi. Clark R., Mayer R tadqiqotlari davomida vizuallashtirishning
bilvosita idrokka ta’sirini o‘rgangan. Ularning fikriga ko‘ra, interaktiv 3D modellar talabaalrga:

» atom ichidagi kvant o‘tishlarni;

* lazer nurining resonator ichidagi akslanishini

 fotonlarning ketma- ket kuchayishin ko‘rish imkonini beradi.

Bu holat bilvosita idrokni bevosita idrokka yaqinlashtiradi va o‘rganishni osonlashtiradi.

TAHLIL VA NATIJALAR. Fizika fani tabiatning mohiyatini tushunish, sabab—oqibat
aloqgalarini aniqlash, kuzatish, umumlashtirish, modellashtirish, faraz qilish kabi faoliyatlarni
talab qgiladi. Ushbu jarayonlarning barchasi nostandart fikrlashning tabiiy shakllanishiga xizmat
qiladi.

Fizikadagi ko‘plab kashfiyotlar nostandart fikrlash mahsulidir:

» Eynshteyn — nisbiylik nazariyasi,

* De Broyl — materiyaning dual xususiyati,

* Maiman — lazerning yaratilishi

* Basov va Proxorov — stimullangan nurlanish asoslari.

Fizika o‘qitish metodikasida nostandart fikrlashni rivojlantirish bo‘yicha ko‘plab tadqiqotlar
olib borilgan. Masalan, Lazer fizikasi bo‘yicha talabalarga nostandart topshiriqlar berish mumkin:

1. Agar lazer energiyasi cheklanmagan bo‘lsa, qanday texnik qurilmalar yaratish mumkin?

2. Lazerlar yordamida ekologik muammolarni hal qilishning 10 ta nostandart usulini toping.

3. Agar lazerlar monoxromatik bo‘lmaganida — tibbiyot sohasi qanday o‘zgarardi?

4. Yangi turdagi lazer rezonatorini ixtiro qilish uchun g‘oya ishlab chiqing.

Bu topshiriglar talabalarni ilmiy izlanishga yetaklaydi. Lazer yordamida bajariladigan
laboratoriya ishlari talabalarni nostandart fikrlashha undaydi. Lazer bilan bajariladigan laboratoriya
tajribalari:

* interferensiya,

« difraksiya,
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» golografiya,
* modulyatsiya
talabalarda ilmiy fantaziya, tasavvur, modellashtirish, kreativ kuzatish kabi malakalarni
rivojlantiradi.

Hozirgi kunda xalqaro tajriblarga ko‘z tashlasak, AQSh, Yaponiya, Janubiy Koreya, Singapur
ta’lim tizimlarida nostandart fikrlashni rivojlantirishga undaladi:

* loyiha metodlari,

 startap madaniyati,

+ texnologik eksperimentlar,

« STEAM ta’limi,

* ragamli laboratoriyalar asosida yo‘lga qo‘yilgan.

Yaponiya OTMlarida lazer texnologiyalari bo‘yicha talabalar ijodiy izlanishlar olib boradi:
optik aloqa, golografik displeylar, kvant kriptografiyasi kabi yo‘nalishlar nostandart fikrning
amaliy ko‘rinishlaridir.

Misol uchun, talabalarga gazli lazerlar to‘g‘risida tushuntirmoqchi bo‘lsak, bevosita lazerni
ko‘rish imkonyat yo‘q. Ammo uni qanday sohalarda ishlatilishni vizuallashtirib Intellekt xarita(
Mind Map) yordamida tushuntirib beramiz.

€0, Lazer (10.6 um) He-Ne Lazer (632.8nm)

Sanoat Optika
va Metrologiya

Ar-Lazer (488 nm)
Kr-Lazer (248 nm

l-rasm. Gaz lazeri “Intellekt xarita”si.
Mavzuni mustahkamlaash uchun talabalarga quyidagi savollar beriladi:
Lazer so‘zining ma’nosi nima?
Lazer turlari haqida qisqacha ma’lumot bering.
CO2 lazer gancha to‘lqin uzunlikdagi nur chiqaradi?
CO2 lazer qaysi sohlarda ishlatiladi?
Ar lazer qancha to‘lqin uzunlikdagi nur chiqaradi?
Kr lazer-chi?
Ar va Kr lazerlar qaysi sohlarda ishlatiladi?
He-Ne lazer gancha to‘lqin uzunlikdagi nur chigaradi?
He-Ne lazer qaysi sohlarda ishlatiladi?
0. Excimer lazer qancha to‘lqin uzunlikdagi nur chigaradi?

SRR W=
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I1. Excimer lazer qaysi sohlarda ishlatiladi?

12. “Intellekt xarita”dagi jarayonlardan gaysi birini hayotingizda ko‘p foydalanasiz?

XULOSAVATAKLIFLAR. Adabiyotlar shuni tahlili shuni ko‘rsatadiki, lazer fizikasi murakab,
abstrakt va bevosita kuzatilmaydigan jarayonlarga tayanadi. Shuning uchun bu bo‘limni oqitishda
bilvosita idrok — asosiy pedagogik mexanizm sanaladi. Bilvosita idrokni kuchaytirish uchun
grafiklar, energiya diagrammalari, matematik modellar, stimulyatsiyalar va virtual laboratoriyalar
muhim o‘rin tutadi. Bilvosita idrok talabalarda nostandart fikrlash, abstrakt tasavvur va ijodiy
yondashuvlarni riivojlantiradi.

Nostandart fikrlash bugungi ta’lim tizimida asosiy kompetensiya sifatida garalmoqda.
Kreativ tafakkur insonning ilmiy izlanish, tadqiqotga moyillik, innovatsion g‘oyalar yaratish kabi
faoliyatlarini belgilaydi.

Fizika, ayniqsa lazer fizikasi, nostandart fikrlashni rivojlantirish uchun eng samarali
metodlardan biridir. Lazer fizikasi murakkab kvant jarayonlari, abstrakt modellar, tajribaviy
o‘Ichovlar, konstruktorlik fikrlashni talab qiluvchi bo‘lim bo‘lganligi sababli o‘quvchini kreativ
izlanishga undaydi.

Demak, nostandart fikrlashni rivojlantirish texnologiyalarini lazer fizikasi ta’limida joriy etish:

+ talaba jjodkorligini oshiradi,

* ilmiy-tadqiqot faoliyatiga yo‘naltiradi,

* innovatsion g‘oyalar yaratishga imkon beradi,

fizikani yanada qiziqarli va amaliy yo‘nalishga aylantiradi.
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ARIFMETIK MASALALAR USTIDA ISHLASHDA INTEGRATIV
YONDASHUVDAN FOYDALANISH BO‘YICHA TAVSIYALAR
(Boshlang ‘ich sinf misolida )
Qosimova Mavlyuda Muhammadovna
Buxoro davlat pedagogika instituti

Boshlang ‘ich ta’lim kafedrasi dotsenti
https://orcid.org/0000-0002-2909-6216

Annotatsiya:  Bu maqolada boshlang ‘ich sinf o ‘quvchilarga arifmetik masalalarni yechish
jarayonida integrativ yondashuv elementlaridan foydalanishning usul va metodlari yoritilgan
bo ‘lib, fanlararo alogadorlikni o ‘rnatish bo ‘yicha metodik tavsiyalar berilgan.

Kalit so zlar: integratsiya, integrativ yondashuv, fanlar aro alogadorlik, masala, arifmetik
masala, misol,masala sharti, masala savoli, topshiriq,didaktik o ‘yinlar.

PEKOMEHJIAIIUHA ITO UCITOJIB3OBAHUIO UHTET'PATUBHOTI'O ITIOAXOOA
INPU PEHIEHUU APUMETUYECKHX 3A/IAY
Manwoa Kocumosa Myxammaoosna ,
byxapckuii cocyoapcmeennulil nedazoeuieckuti uncmumym
Jloyenm xagheopvl HauanvHo2o 0bpazosanus

Annomayus: B oannoti cmambe onucbi8aromcs memoobl U npuemvl UCHONIb308AHUSL IIEMEHINO08
UHMEe2PamueHO20 N00X00d 8 Npoyecce peulenus apupmemuieckux 3a0ay y4auumucs HayaabHol
KIAccwl, a makice 0aromces MemoousecKue peKoMeHoayuu no YCmaHno81eHuio Mexcoynpeouemuvlx
cessell.

Knrouegvle cnosa:  ummecpayus, unmezpamusHulii n00X00, MeHCOYNPEOMEemHas C653b,
npobnema, apupmemuueckas 3adaua, npumep, YCliosue 3a0adi, BONPOC 3a0aqu, 3a0danue,
ouoaxmuiecxue uepbl.

RECOMMENDATIONS ON USING AN INTEGRATIVE APPROACH WHEN
WORKING ON ARITHMETIC PROBLEMS
Mavlyuda Kasimova Muxammadovna,
Bukhara State Pedagogical Institute
Associate Professor of the Internal Education Department

Annotation: This article describes the methods and techniques for using elements of an
integrative approach in the process of solving arithmetic problems for elementary school students,
and provides methodological recommendations for establishing interdisciplinary connections.

Keywords: integration, integrative approach, interdisciplinary connection, problem, arithmetic
problem, example, problem condition, problem question, assignment, didactic games.

XXI asr ta’limi oldida turgan asosiy vazifalardan biri —fanlardan o‘quvchilarni cheklangan
bilimlar tizimi asosida emas, balki kreativ fikrlay oladigan, o‘zning mustaqil fikriga ega bo‘lgan
jahon bozorida raqobatbardosh kadrlarni tarbiyalash bu kunning davr talabidir. Bu borada esa
fan asoslarini chuqur va ongli o‘rgatish boshlang‘ich sinf ostonasodan boshlanadi. Boshlang‘ich
ta’limda bir fanni o‘qitish- mavzularni tushuntirishda, topshiriglarni bajarish jarayonida boshqa
fan mavzulari va tushunchalaridan o‘rinli foydalanish, dars samadorlini oshirish bilan birga,
o‘quvchilarning bilim olishlari uchun asosiy poydevor bo‘lib xizmat qiladi. Shu kechayu
kunduzda ta’lim tizimining modernizatsiya jarayonlari natijasida integrativ yondashuv zamonaviy
pedagogikaning eng muhim konseptual tushunchalaridan biri sifatida shakllanadi. Integratsiya -bu
ta’lim jarayonida turli fanlar mazmunining uyg‘unlashuvi, bilimlar o‘rtasidagi mantiqiy va uzviy
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bog‘ligning ta’minlanishi, o‘quvchining hayotni yaxlit tasavvur qilishiga yordamlashuvchi jarayon
sifatida talqin qilinadi. Ushbu yondashuvning shakllanishi bir necha ilmiy manbalar- falsafa,
psixologiya, umumiy didaktika, kognitiv fanlar, kompetensiya yondashuvi va konstruktivizm
kabi ilmiy paradigma (andaza, model)lar bilan uzviy bog‘liqdir. Integrativ yondashuv — bu
ta’lim jarayonida turli fanlar, mavzular, ko‘nikmalar va faoliyat turlarini o‘zaro birlashtirish
orqali o‘quvchining bilimini yaxlit, tizimli va hayotiy shakllantirishga xizmat qiluvchi pedagogik
yondashuvdir.

Pedagogik adabiyotlarda “integratsiya” tushunchasi lotincha “integer”- “butunlik, yaxlitlik”
so‘zidan kelib chigan bo‘lib, ta’lim jarayonida turli komponentlarning yagona tizim sifatida
tashkil etilishini bildiradi. Ta’limning integrativ modeli o‘quvchilar tafakkurining rivojlanish
gonuniyatlariga hamohang bo‘lib, ayniqsa boshlang‘ich ta’lim bosqichida bolalarning vogelikni
yaxlit qgabul qilish xususiyatlari bilan bevosita bog‘liqdir. Kichik yoshdagi o‘quvchilarda
mavzularni bo‘laklangan, alohida fanlarga ajratilgan holda o‘rganish qiyinchilik tug‘dirishi
tabiiydir. Shu sababli integrativ yondashuv- o‘qitish bilish jarayonining tabiiy tuzilishiga mos
keladi.

Integrativ yondashuv asosida fanalarni o‘qitish o‘quvchilarni erkin fikrlashga o‘rgatibgauna
golmay, ularni kreativ fikrlashga ham majbur qiladi. Aynigsa matematika darslarida arifmetik
masalalar yechish jarayonida inyegrativ yondashuv elementlaridan foydalanish maqsadga
muvofiqdir.

Boshlang‘ich sinflarda arifmetik masalaning ahamiyati, asosan:

a) o‘quvchilarga arifmetik amallarning ma’nosini chuqur tushuntirishga, amallar xossalarining
mohiyatiga to‘la yetishiga ko‘maklashadi;

b) o‘quvchilar tafakkurini hayotiy faktlar bilan boyitadi, chunki masalada hayotiy haqiqat aks
ettiriladi;

o‘quvchilarda matematik tilni shakllantiradi. O‘quvchi istalgan matematik ifoda, topshiriq,
matnga qarab uning talabini sharhlab bera oladigan bo‘ladi;

c) o‘quvchida mantiqiy tafakkur rivojlantiriladi;

d) istalgan masala tarbiyaviy ahamiyatga ega. U hayot taraqqiyoti dinamikasini ochib beradi;

¢) masala yechish jarayonida o‘quvchilarda fanga nisbatan qiziquvchanlik mustaqillik va
erkin fikrlash uyg‘onadi;

f) istalgan arifmetik masala nazariya bilan amaliyotini bog‘lash borasidagi asosiy vositadir;

g) masala yechish jarayonida o‘quvchilarda ijodiy fikrlash shakllanadi;

h) kreativ fikrlashga yo ‘naltiradi;

1) hayotiy vogelikni tassavvur qila oladi;

Yuqorida qayd etilganlarning boshlang‘ich sinflar uchun ahamiyatini to‘ldirib, arifmetik
masala deganda shunday savolni tushunmoq kerakki, masala shartida berilgan sonni faktlar ustida
arifmetik amallar bajarilib undagi noma’lum topiladi, deb ta’rif berish mumkin. Masala savoliga
javob uni yechib topiladi. Yechish deganda masalada berilganlar bilan izlanayotgan miqdor
o‘rtasidagi bog‘liglikni aniqlash tushuniladi.

Shu munosabat bilan istalgan arifmetik masalani uch qismga bo‘lish mumkin:

1. Masalaning sharti bilan.

2. Undagi sonli faktlar.

3. Masalaning savoli

Yugorida keltirilgan barcha argumentlar boshlang‘ich sinfda matematika o‘qitishda o*qituvchi,
arifmetik masalalar yechishga jiddiy e’tibor bilan qarashi kerakligini va maktabda butun
matematika kursini zlashtirish ishi arifmetik masalalarga qaratilib ko‘rilishi zarurligini ko‘rsatadi.

Shunday savol tug‘iladi, arifmetik masala bilan misol o‘rtasida qanday farq bor?

Misol bu sonli ifoda bo‘lib, unda amallar va ularning bajarilish tartibi amal belgilari orqali
berilgan bo‘ladi. Ammo har qanday sharti, sonli faktlari va savoli bo‘lgan matn masala bo‘la
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olmaydi. Bunda ham o°‘ziga xos talablar mavjud.

Masala 0‘z mazmuni bilan o‘quvchilarga yaqin va tanish bo‘lib, u o‘quvchini o‘rab olgan
hayot voqealarini o‘zida aks ettirishi kerak. Tuzilishi jihatdan oddiy, tushunarli, iloji boricha
qisqa matnli bo‘lishi kerak.

Sonli faktlar hayotiy, real, imkoniyat chegaramizga sig‘adigan, mantigan to‘g‘ri tanlangan va
taraqqiyot dinamikasini ochib beradigan bo‘lishi kerak.

Boshlang‘ich sinf darsliklarini tahlil qilganimizda 1-sinfdan boshlab, har bir darsda hech
bo‘Imaganda bir yoki bir necha masalaga duch kelamiz. Masalalarni o‘quvchilrga tushuntira olish
o‘qituvchining mahoratiga bog‘liq bo‘lib, jarayonda integrative yondashuvdan foydalana olsa,
o‘quvchi uchun kreativlik prinsipi shakllana boshlaydi.

Masala tuzish ishi boshlang‘ich sinf o‘quvchilari uchun ancha murakkabligini unutmaslik
kerak. Chunki bolalar masala tuzayotganda kerak bo‘lgan miqdorlar sonini, ularni bir-biriga
bog‘lashni hali yaxshi bilishmaydi. Masalaga savol qo‘yishda qiynalishadi. Shuning uchun avval
o‘qituvchining o°‘zi masalaning qanday yuzaga kelishini amaliy tarzida tuzib ko‘rsatadi.

1. Masalan, [ sinfdanoma’lum qo‘shiluvchini topishga doir masala “Stolda 29 ta daftar yotibdi.
12 tasi katakli daftar, qolganlari esa bir chiziqli daftar. Nechta daftar bir chizigli?”” yechilsa, unda
o‘quvchilar ko‘z o‘ngida shunga o‘xshash quyidagicha masalani tuzib ko‘rsatish mumkin.

O‘qituvchi stoliga bir qancha daftar qo‘yadi. Bir o‘quvchiga shu daftarlar ustiga yana ikkita
daftar qo‘shishni aytadi. So‘ngra hamma daftarlar sanaladi va oldin stol ustida nechta daftar
bo‘lganligini aniqlash magsadida masala tuziladi va yechiladi. Yoki noma’lum kamayuvchini
topishga doir masala “Zarinada bir nechta daftar bor edi. U o‘rtog‘iga ikkita daftarini berganidan
keyin uning 9 ta daftari qoldi. Zarinada nechta daftar bo‘lgan?” yechilgach, noma’lum ayriluvchini
topishga doir “Do‘konda 100 dona changyutgich bor edi. Bir nechta changyutgich sotilgan keyin
91 ta changyutgich qoldi.Og ‘zaki tuzilgan masalalarni tahlil qilar ekanmiz bevosita bunda ona tili
fani, iqtisod fanlarini alogadorligini ko ‘rishimiz mumkin.

2023 yil yangi avlod darsligi 1-sinf II-qism 14- betdagi 1-2- masalalar bevosita tabiiy, ona
tili va o‘qish savodxonligi fanlari bilan bog‘liq bo‘lib, uni tushuntirish o‘qituvchidan juda katta
mahoratni talab qiladi.

& 1. Yo' bo'yida 9 ta zarang daraxl o'sadi. Bog'bon har ikki

o 2 zarang orasiga bittadan archa ekishni rejalashtirdi.
Zaranglar orasiga archalami tasvirlang. Necha tup archa
kerak bo'ladi?

Kelajakda yo'l bo'yida necha tup daraxt o'sadi?

LXXXXXXXY

& 2. Sinfdoshingiz bilan musobagalashing. Kim daraxtning
- ildizidan uchigacha tezroq yetib boradi? Daftarlaringizni
almashing va bir-biringizni tekshiring. Kim to'g'ri yechdi?

Bunday masalalarni yechishdan oldin darsning tarbiyaviy ahamiyatiga diqgat qilmoqchi
bo‘lsak, atrof mubhitni ko‘kalamzorlashtirish, manzarali daraxtlarning inson uchun foydali
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tomonlarini eslatish 1- masalada o‘z aksini topgan bo‘lsa 2- masalani uning davomi sifatida tabiatni
asrash bilan uyg‘unlashtirish mumkin. Shu darslik 15- betdagi 4- 5 masalalar ham bevosita tabiiy
fan, ona tili va o ‘qish bilan bog‘liqdir.

ﬁ 4. 7 tup archa gancha kislorod chiqarsa, 1 tup terak
- ham shuncha kislorod chigaradi. 2 tup terakni necha
tup archaga almashtirish mumkin?

-
ﬂ 5. Hozir terakning bo'yi f 6. Rasmlarning to'g'ri
—_ ganchaga teng? = tartibini birinchisidan

Bir yilda yana boshlab ko'rsating.

g 2 metr o'sdi. a) . . O O

O'tgan vyili bo'yi b) & I <L D

16 m ga teng edi.

i 2 @C 4 @

Tt e ol
2. Masalalar tuzishda bolajonlarni mehnatsevarlikka o‘rgatish, kasbga yo‘naltirish, iqtisodiy
tarbiya berish maqsadida 1-sinf [I-qism 18-betdagi 1-masalani tahlil qilamiz.

1. Oq tovuq bir oyda 17 ta tuxum qgo‘yadi, kokilli tovuq esa
oyiga 13 ta tuxum go‘yadi. Ko'proq tuxum olish uchun
tovuglarning gqaysi naslini ko'paytirish kerak?

Oq tovuq Kokilli tovuq

ES
oo e b
eoee a

1 o'nl.

Bu masalani tushuntirish va yechish jarayonida tabiiy va iqtisod fanlari bilan integratsiyani
amalga oshirish mumkin.

3. Matematikani hayot bilan bog‘lashda predmetlar aro bog‘lanish ham katta ahamiyatga ega.
Masalan, tabiatshunoslik darslarida hosil gilgan gorizont tomonlari bo‘yicha mo‘ljal ola bilish
malakalarini mustahkamlash maqsadida ushbu mazmundagi harakatga doir masalalarni yechtirish
va tuzdirib yechtirish mumkin.

Aeroportda bir vaqtda g‘arbiy va sharqiy yo‘nalishda 2 ta samolyot uchdi. Ulardan birining
tezligi soatiga 600 km, ikkinchisi esa 720 km. 3 soatdan keyin samolyotlar bir-biridan gancha
uzoqlikda bo‘lgan?

Yoki gishloq xo‘jaligi materiali asosida ham ko‘plab masalalar tuzish mumkin.

Boshlang‘ich sinf o‘quvchilari har bir ishga sidqidildan yondashib, havas bilan kirishadilar,
lekin ular o‘z faoliyatlarida ba’zi bir qiyinchiliklarga duch kelib ishning uddasidan chiqa olmasalar,
ularning qiziqishi keskin pasayib ketishi mumkin. Natijada o‘quvchilarda o‘z qobiliyatiga
ishonmaslik, logaydlik kabi salbiy holatlar yuzaga keladi.

Bunday holatlarni oldinini olish uchun o‘qitish metodlaridan mahorat bilan foydalanish va
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o‘quvchilarga nisbatan samimiy munosabatda bo‘lishi kerak.

Ishni shunday tashkil etmoq kerakki o‘quvchi har doim ishdan qonigsin, quvonib xursand
bo‘lib yursin.

Shuning uchun ham ishga ijobiy yaqinlashib dars paytida turli matematik materiallardan,
matematik maqol va topishmogqlardan unumli foydalanish kerak.

Ayniqgsa, ijodiy fikrlashga qaratilgan o‘yinlardan foydalanish har bir boshlang‘ich sinf
o‘qituvchsining ishchanligiga, ijjodkorligiga bog‘liqdir.

Masalan, Anvar o‘rdak bilan qo‘ylarni boqib yurar edi. Vali undan:”Sen nechta o‘rdak va qo‘y
boqib yuripsan?”- deb so‘radi. “hamma o‘rdak va qo‘ylarning boshlari 30 ta, oyoqlari esa 84 ta.
Qani o‘zing o‘ylab ko‘r-chi?”-,dedi Anvar. Lekin Vali topa olmadi. Qani bolajonlar siz Valiga
yordam bering-chi?(Anvar 12 ta qo‘y va o‘rdak boqib yuribdi).

Masalalar yechishga kretiv fikrlash va integrativ yondashuvdan foydalanish magsadida
magsadida quyidagi masalalarni tushuntirish, bajarish mumkin:
ﬁ 4. Rasmda nechta jo'ja bor? Rasmda yana ganday

& Pi'_lrrandalar tasvirlangan? Ulaming soni nechta?
O’'ng tomondagi parranda va jonzotlarni rasmdan toping.

1. Ifodalar bo‘yicha masalalar tuzib yechish.
a) 32:4+32 b) (32-4)+32

E 3. To'rga ilingan baliglar
olingandan so'ng

akvariumda nechta baliq
goladi? Bolalarning
gaysi biri ifodani to‘g'ri
tuzdi?

Aziz 13-(3+2)
Lola 18 - (3 + 2)
Said (18 -3)+ 2

Bu masalani yechish orqali yuqorida berilgan masala uchun poydevor bo‘lib xizmat qiladi.
2. Jadval bo‘yicha masalalar tuzing va ularni yeching.
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1. Jadval bo‘yicha masalalar tuzing va ularni yeching.

Bor edi Jo‘natishdi Qoldi
1 40 ta yashik ? 15 ta yashik
2 ? 23 ta yashik 8 ta yashik
3 100 ta yashik 52 ta yashik ?

O‘quvchilar sodda arifmetik masalalar yecha boshlagandan boshlab, I sinf
oxirida teskari masala to‘g‘risida dastlabki tushunchaga egalar. Masalan, jadval
asosida to‘g‘ri va teskari masala tuzib yeching.

1 ta  yashikdagi | Yashiklar soni Hamma
olmaning og‘irligi yashiklarning
og‘irligi
1 6 kg 3ta ?
2 6 kg ? 18 kg
3 ? 3ta 18 kg

Jadvalda tasvirlanganidek, har bir soda masaladan 2 ta teskari masala tuzish mumkin. Bunda

teskari masalalarning soni, amaldagi komponentlari sonidan kelib chiqadi. Murakkab arifmetik
masalalar to‘g‘rida gapirganda teskari masalalar soni masalada berilgan sonli faktlar migdoridan
kelib chigadi. Chunki birinchi berilgan to‘g‘ri masalani yechib, uning javobini kelgusi masalalarda
ishlatish, har bir berilgan sonli faktni noma’lum deb olib, teskari masala tuzish va uni yechish
mumkin.

Teskari masalalar tuzib, uni yechish o‘quvchiga zavq bag‘ishlaydi. Oldingi masalani to‘g‘ri

yechganiga ishonch hosil qgildiradi. O‘z qobiliyatiga tayanib ish qilishga undaydi, fanga qiziqishi
oshadi. Fikrimizni quyidagi masala bilan asoslaymiz:

Ombordan magazinga har birida 6 kgdan olma bo‘lgan 4 yashik va 8 kg nok bo‘lgan 1 ta

yashik jo‘natildi. Hammasi bo‘lib necha kg meva jo‘natilgan?

Ushbu masalaga qisqacha shartni tuzamiz:
Olma -6kgdan 4 yashik

Nok- 8 kgdan 1 yashik

Hammasi- ?

Yechim: 6%4+8%1=24+8=32 kg

Javob: 32 kg.

1-teskari masala quyidagicha bo‘ladi:
Olma -? 4 yashik

Nok -8kgdan 1 yashik

Hammasi- 32kg

Qisga shartga ko‘ra bolalarga masala tuzish taklifi kiritiladi va shu taklif asosida bolalar

1-teskari masalani tuzadilar. Bu teskari masalaning yechimi quyidagicha: (32-8*1):4=6 kg.

2-teskari masala:

Olma - 6kg, 4 yashik
Nok - ? 1 yashik
Hammasi- 32 kg
Yechish: (32-6*4):1=8 kg
Javob: 8 kg.

3-teskari masala:
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Olma- 6kgdan ? yashik

Nok - 8kgdan 1 yashik

Hammasi - 32 kg

Yechish: (32-8*1):6=4

Javob: 4 yashik

4 —teskari masala:

Olma — 6 kgdan 4 yashik

Nok — 8kgdan ? yashik

Hammasi 32 kg

Yechish: (32-6*4):8=1

Javob: 1 yashik

Masalalarga nisbatan bunday yondashish o‘quvchilarga matematik tilni rivojlantiriladi, ularda
nutq madaniyatini o‘stiradi. O‘quvchilar bir masaladan bir necha masala matnini tuzadi va uni
yechadi.
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TALABANING CHOLG U ASBOBIDA MUSTAQIL MASHQ QILISHINI
TASHKIL ETISH TEXNOLOGIYALARI
Ruziyev Davron Yuldashevich
Buxoro davlat universiteti “Musiqa ijrochiligi va
madaniyat” kafedrasi professori, pedagogika fanlari nomzodi

Annotatsiya: Maqgolada talaba musiqachilar uchun mustagqil ishlar jarayonini faollashtirish,
kasbiy ko 'nikmalarni (texnik, badiiy) shakllantirish va ijodiy mustaqillikni rivojlantirish masalalari
yoritilgan. Jumladan, cholg‘u asbobida chalish borasida oz ustida mustaqil ishlash uchun
individual topshiriglarni ishlab chigishda talabalarning musiqa asbobida chalish qobiliyatining
turli darajalari, ularning darsga munosabati va boshqalardan kelib chiqish zarurligi bo’yicha
tavsiyalar qayd etilgan. Shuningdek, cholg ‘u asboblari xususiyatidan kelib chiqib mustaqil ish
jadvallari har bir talaba uchun alohida tuzilishi izohlangan. Talabaning musiqa asarini cholg ‘u
asbobida mustaqil chalib o ‘rganish jarayonida erishayotgan muvaffaqiyatini muntazam nazorat
qilish usullari ham bayon etilgan. Cholg ‘u ijrochiligi sinfi amaliyotida talabaning o z ustida
mustaqil ishlashini faollashtirish uchun musiqa asarini ko zdan kechirish va konturni (sirtqi
ko ‘rinish, shaklini) o ‘rganish kabi mashg ‘ulotlarni faolroq joriy etish masalalari yoritilgan.

Kalit so zlar: Mustagqil ta’lim, cholg ‘u asbobi, topshiriq, musiqa asari, nota, individual reja,
varaqgdan o ‘qish, mahorati, ko 'nikma, malaka.

TEXHOJOI'UU J1JIs1 OPTAHU3AIMU CAMOCTOSTEJIBHBIX
YINPA’KHEHUU CTYAEHTA HA MY3bIKAJIBHOM UHCTPYMEHTE
Pysues /laspon FOnoawesuu
Ipogheccop rkaghedpwr « MysvikanbHoe ucnonnumenvbcmeo u Kyiomypa» byxapckoeo
20Cy0apcmeerHH020 YHugepcumemad, KaHOUOam neoa2ocutieckux Hayx

Aunomayusi: B cmamvbe  paccmMampusaiomcs  60NpOChbl  AKMUSU3AYUU — NPOYeccd
CaMoOCmMosmenvbHoU pabomvl )y CHYOEeHMO8-MY3bIKAHMO8, (POPMUPOBAHUS NPOPECCUOHATLHBIX
HABBIKOG (MEXHUUECKUX, XYOOHCECMBEHHBIX) U PA3GUMUSL MBOPYECKOU CAMOCMOosmenlbHocmu. B
YACMHOCU, OAIOMCST PEKOMEHOAYUU OMHOCUMENbHO HEO0DXOOUMOCMU YYUMbLEAMb PA3IUYHbLLL
YPOBEHb 81A0eHUsL MY3bIKAIbHbIM UHCIMPYMEHMOM Y CHYOEHMO8, UX OMHOUleHUe K YPOKY U Opyeue
G axmopwl npu pazpabomie uHOUBUOY AILHBIX 3A0AHULL OJIS1 CAMOCMOAMENbHOU PAbOmMbl HAO USPOUL
Ha uHcmpymenme. B nem makoice 00vsACHAIEMCSL, KaK COCMABISIIOMCSL 2PAGUKU CAMOCTNOSMETbHOU
Pabomul 0Jis1 KAHCO020 YYEHUKA C YHemOoM XapaKmepucmuK My3olKaibHulX uncmpymenmos. Kpome
Mo20, ONUCHIBAIOMC S MeMOObl PecYIAPHO20 OMCIEHCUBAHUSL NPOSPECcCd YUeHUKA 8 Npoyecce
CaMOCMOSIMENbHO20 U3YUEHUSL MY3bIKAIbHO20 NPOU38EOCHUs HA UHCmpymenme. B cmambe maxoice
0C8eUaromcest BONPOCvl Oolee AKMUBHO20 GHEOPEHUs. MAKUX 8UO08 0essmelbHOCMU, KAK pa3oop
MY3bIKAILHO20 NPOU3BEOCHUs. U U3VHEHUe €20 CMPYKMYPbl (N0BEPXHOCMHO20 8Udd, (hopmul), ¢
Yenblo aKmusu3ayuu CamoCmosimenbHol pabomol Y4awuxcst Had coboll 6 pamKax 3aHAmull no
UHCMPYMEHMATbHOMY UCHOIHUMENbCIGY.

Kouesvle cnosa: CamocmosmenvHoe oOyuenue, My3bIKATbHbIL UHCMPYMEHm, 3a0anue,
MY3bIKAIbHOE NPOU3EEOeHUe, HOMbL, UHOUBUOYATILHBLIU NIIAH, YMEHUe C HOM, HABbIK, CHOCOOHOCMb,
Keanugurayus.
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TECHNOLOGIES FOR ORGANIZING INDEPENDENT STUDENT PRACTICE
ON A MUSICAL INSTRUMENT
Ruziev Davron Yuldashevich
Professor, Department of Musical Performance and Culture, Bukhara State University, PhD
in Pedagogical Sciences

Abstract: The article examines the issues of activating the process of independent work in
music students, the formation of professional skills (technical, artistic) and the development of
creative independence. In particular, recommendations are given regarding the need to take into
account the different levels of proficiency in a musical instrument among students, their attitude
to the lesson and other factors when developing individual assignments for independent work
on playing an instrument. It also explains how independent study schedules are created for each
student, taking into account the characteristics of musical instruments. Furthermore, methods
for regularly monitoring a student s progress during independent study of a musical piece on an
instrument are described. The article also highlights the issues of more active implementation
of such activities as analysis of a musical work and study of its structure (surface appearance,
form), with the aim of activating students’ independent work on themselves within the framework
of instrumental performance classes.

Key words: Self-study, musical instrument, task, musical piece, sheet music, individual plan,
reading from sheet music, skill, ability, qualification.

Kirish. Oliy ta’lim tizimida ta’lim olayotgan talabalarning mustaqil ishi auditoriya ishi bilan
bir qatorda o‘quv jarayonining shakllaridan muhim bir qismidir. Ba’zi mutaxassislar mustagqil ishni
«talabalarning mustaqil faoliyatini tashkil etish va boshqarish vositasi», deb hisoblaydi va uning
asosiy xususiyati sifatida ushbu faoliyatni bilvosita boshqarishni ajratib ko‘rsatadi. Shuning uchun
mustaqil ishni muvaffaqiyatli amalga oshirish uchun o‘qituvchilar tomonidan rejalashtirish va
nazorat qilish, shuningdek, ushbu faoliyat turining ko‘nikma va malakalari tizimini shakllantirish
uchun talabalarning o‘quv rejalarida mustaqil ish hajmini rejalashtirish zarur. Bunday holda
talabaning oliy ta’limga o‘qishga kirishdan ancha oldin, ya’ni musiqa ta’limiga ixtisoslashtirilgan
o‘rta maxsus ta’lim davrldagl mustaqillik darajasiga qo‘yiladigan talablardan kelib chiqish kerak.

Talabaning musiqaga bo‘lgan qiziqishini rivojlantirish, chuqurlashtlrlsh 0 q1tuvch1 uni
mustaqil ravishda mashq qilishga o‘rgatishi, cholg‘u ustida ishlash jarayonining o‘ziga mehr
uyg‘otishi kerak. Ammo mashg‘ulotni bajarish jarayonida shogird musigachining auditoriya va
mustagqil ishiga ajratilgan vaqt nisbati biru-bir tenglikkni tashkil giladi. Tabiiyki, bunday nisbatni
muvaffaqiyatli, deb atash mumkin emas, chunki musiqiy va ijrochilik faoliyati muntazam va
tizimli «mashg»ni talab qiladi. Har qanday uzoq tanaffuslar qoida tariqasida, orqaga qaytish,
kasbiy faoliyatga tegishli zarur ko‘nikma va qobiliyatlarni yo‘qotishga olib keladi. Musiqachi,
badiiy va ijodiy kasblarning boshqa vakillari singari, ma’lum bir yuk ostida bo‘lishi uchun deyarli
har doim tayyor holda bo‘lishi kerak. Binobarin, ushbu faoliyat turi katta didaktik salohiyatga ega
bo‘lib, u mutaxassislar tayyorlash samaradorligini oshirishning asosiy zaxirasiga aylanadi.

Mavzuga oid adabiyotlarning tahlili. Talaba musigachilar uchun mustagqil ishlarning dolzarbligi
o’quv jarayonini faollashtirish, kasbiy ko’nikmalarni (texnik, badiiy) shakllantirish va ijodiy
mustaqillikni rivojlantirish bo’lib, bunga faqat sinfdagi darslarda erishib bo’lmaydi. Tizimli uy
vazifalari o’qituvchi bilan o’rganilgan texnikani mustahkamlashga yordam beradi, repertuarni
o’zlashtirishni tezlashtiradi, digqatni jamlashni, xotirani rivojlantirishga va kasbiy faoliyat uchun
zarur bo’lgan fazilatlarni shakllantirishga yordam beradi. Bu borada rus olimlari bir gator ilmiy-
tadqiqot ishlarini amalga oshirgan. Jumladan, A.B. Lisenko “Ijrochilik mashg uloti jarayonida
sozanda talaba mustaqil ishini tashkil etish”, V.S. Korina “Fortepiano sinfida o’zgaruvchan
kasbiy faoliyat uchun talabalarning o’zini 0’zi tayyorlashni tashkil etish”, 1.V. Aranovskaya,
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G.B. Dvoynina, G.G. Sibiryakovalar “Cholg‘u ijrochiligi fanlarini o‘rganish amaliyotida bo‘lajak
musiqa o‘qituvchilarining mustaqil ishlarining o‘rni”, T.Mutkoglo “Asosiy cholg’u asboblari”
fanidan talabalarning mustaqil ishini tashkil etish” mavzusida tadqiqot ishlarini amalga oshirgan.

O’zbek olimlari: O’.Q. Tolipov, S. Abdalova, A. Mavlyanov, M.M. Qo’ziboyeva, S.Q Tursunov,
I.S. Umarov, D. Xoshimova, Sh. Abdullajonova, U.A. Saidnazarov, va boshqgalar talabalarning
mustaqil ta’limlarida o’qitish vositalari, mustaqil ta’limni tashkil etish texnologiyasi, talabalarning
mustaqil ishlarini tashkil etishning pedagogik shart-sharoitlari, ta’limning kredit-modul tizimida
bakalavirlarning mustaqil faoliyatini tashkil etish metodikasini takomillashtirish yo‘llari bo’yicha,
M. Bobokulova, G. Toshmatov, M. To’rabayeva va boshqalar mustaqil ta’limni tashkil etishda,
talabalarning musiqa sohasiga kreativ qarashlarini shakllantirish, talabaning musiqiy fanlardan
mustaqil ta’lim topshiriglarini bajarish ko’nikmalarini shakllantirish bo’yicha ishlarni amalga
oshirgan.

Tadqiqot metodologiyasi. Ushbu maqolani yozishda muammoviy tahlil, ilmiy-tadqiqot,
pedagogik tajribalarni kuzatish, o’rganish usullaridan foydalanildi. Talabaning cholg'u asbobida
mustaqil mashq qilishini tashkil etish texnologiyalari bilan bog’liq masalalar mazkur usullar
yordamida yoritildi.

Tahlil va natijalar. Musiqa o‘qitishda, xususan, musiqiy ijrochilikda “mustaqillik”
tushunchasi o‘zining tuzilishi va mohiyatiga ko‘ra turlichadir. U juda qobiliyatli va ko‘p
qirrali bo‘lib, turli darajalarda o‘zini namoyon qiladi, sintez qiladi. Masalan, cholg‘u asbobini
chalayotganda talabaning notanish musiqiy materialni birovning yordamisiz ijro etaolishi,
asar muallifi g‘oyasini to‘g‘ri ifodalay olishi, ishonchli talqin qiluvchi tasavvurni shakllantira
olishi, cholg‘u asbobida chalishning samarali usullarni topishga, badiiy kontseptsiyani o‘zida
mujassamlashtirishning zarur uslub va vositalarini topishga tayyorligi, va boshga kishilarning
namunalari kabi o‘zlarining musiqiy chiqishlari natijalarini tanqidiy baholash qobiliyati hamda
boshqalar shular jumlasidandir.

Musiqachini mustaqil fikrlaydigan va barkamol sozanda sifatida tarbiyalash an’analari
uzoq o‘tmishdan ustoz-shogirdlik pedagogikasi tizimida shakllangan. Ustoz o‘rgatgan - shogird
esa o‘rgangan, ustoz cholg‘u asbobida chalgan shogird esa uning chalganini takror-takror chalib,
o‘zlashtirib borgan. Xuddi shunday pedagogik tamoyillarga ustoazlar o‘z shogirdlariga doimo u
bilan muloqotda «o‘z izlanishlari uchun boshlang‘ich nuqtalarni» topishga o‘rgatgan. Nota asosida
musiqa asarlarini chalib o‘rganishgacha bo‘lgan davrlarda xuddi shunday yo‘ldan ketilgan. Nota
savodxonligi yo‘lga qo‘yilgandan so‘ng esa ustoz-muallimlar o‘z shogirdlarini mustaqil izlanishga
undab, bajaradigan vazifani hal qilish uchun to‘g‘ri variantni topib bermoqda.

O‘z ustida mustaqil ishlashni tashkil etishning yetakchi pedagogik jihatlari va asosiy
yo‘nalishlarini ko‘rib chigadigan bo‘lsak, u cholg‘u ijrochiligi (yakka tartibda, ansambl, orkestr)
sinfda talabalarning o‘quv faoliyatining belgilangan o‘quv shakllari - individual darslar, hisobot
tadbirlari, testlar, semestr imtihonlari, ma’ruzalar, konsertlar - mustaqil ish shakllari va turlarining
xilma-xilligini belgilaydi. Mustagqil ish jarayoni orqali talabalar o‘z ishining ijobiy natijalarini
ko‘rishlari kerak va ular o‘rganishda erishgan muvaffaqiyatlari bilvosita qiziqishning bevosita
qiziqishga aylanishiga yordam beradi. Bunday motivatsiyaning shakllanishiga o‘qituvchilarning
talabalar muvaffaqiyatiga samimiy qiziqishi ham yordam beradi (talabalar buni juda yaxshi
his qilishadi). Musiga asarini cholg‘u asbobida chalib o‘rganishda ong ham katta ahamiyatga
ega. Talabalarning o‘quv materialini o‘zlashtirgan yoki o‘rganmaganligiga e’tibor bermay turib
o‘qitish mumkin emas. Talabalarning boshlang‘ich darajasi kutilganidan past bo‘lsa, mustaqil
ta’lim uchun dastur va topshiriglarni moslashtirish kerak. Tajribali mutaxassislarning fikricha,
quyidagi xususiyatlar mustaqil ta’limni amalga oshirishning ongliligini ta’minlaydi:

- mustaqil ish uchun tavsiya etilgan musiqiy materialning badiiy mazmunliligi;

- talabalarning «eng yagqin rivojlanish zonasi»ga mos keladigan vazifalarning murakkabligi,

ya’ni, amalga oshirishning magsadga muvofiqligi;
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- talabalarning o‘quv imkoniyatlariga mos keladigan mustaqil ish uchun materialning hajmi.

Cholg‘uasbobida chalish borasida o‘zustida mustagqil ishlash uchun individual topshiriglarni
ishlab chiqgishda talabalarning musiqa asbobida chalish qobiliyatining turli darajalari, ularning
darsga munosabati va boshgalardan kelib chiqish kerak. Quyidagi tavsiyalar o‘qituvchilarga turli
xarakteristik ma’lumotlarga ega bo‘lgan talabalarga individual yondashuvni topishga yordam
beradi:

a) cholg‘u asbobida ta’lim olishning individual o‘quv mashg‘ulotlari barcha talabalar
tomonidan ma’lum bir minimal mustaqil ishning so‘zsiz bajarilishini ta’minlaydigan va ko‘proq
tayyor bo‘lganlar uchun murakkab vazifalarni ta’minlaydigan tarzda o‘tkazilishi kerak;

b) talabaning musiqa asarini cholg‘u asbobida mustagqil chalib o‘rganishi jarayoni erishayotgan
muvaffaqiyatini muntazam nazorat qilish kerak. Bu borada o‘qituvchining individual maslahatlari
zarur. Bu yerda o‘qituvchi va talaba o‘rtasidagi shaxsiy pedagogik muloqot fundamental
ahamiyatga ega bo‘lib, bu cholg‘u sinfdagi mashg‘ulotlarning individual shakli bilan osonlashadi.

Talabalarni kichik kurslardan boshlab cholg‘u asbobida chalish, musiqa asari ustida ishlash,
0‘z mahoratini o‘stirib borish bo‘yicha mustaqil ishlarini rejalashtirishgacha o‘rgatish kerak.
Cholg‘u asboblari xususiyatidan kelib chiqib mustaqil ish jadvallari har bir talaba uchun alohida
tuzilishi magsadga muvoffaq bo‘ladi. Bunda quyidagilar hisobga olinadi:

a) vaqt (mustaqil ish uchun belgilangan vaqt miqdori);

b) har bir bosqichda turli ishlarni o‘z ichiga olgan mazmun tomoni;

v) o‘quv fanining mazmuni o‘zgaruvchanligi va mustaqil ish uchun turli topshiriglar majmuasi
orqali har bir talabaga o°z salohiyatini ro‘yobga chigarish imkonini berish.

Fan bo‘yicha uy vazifasi - asosiy cholg‘u asboblariga tegishli barcha turdagi vazifalarni,
bajarish texnikasi va usullarini o‘z ichiga olishi, ularni talabalar o‘z nazoratidan muvaffaqiyatli
o‘tkazishlari uchun dars jarayonida o‘qituvchi bilan birgalikda ishlashda o‘zlashtirishlari kerak.

Cholg‘u asbobida bajariladigan topshiriq, vazifalarni semestr boshida berish tavsiya etiladi.
Bunda topshiriq va vazifalarni bajarish muddatlari aniq ko‘rsatilgan bo‘lishi kerak. Mustaqil ish
uchun topshiriglar ikkita qismdan - majburiy va fakultativ(ixtiyoriy) bo‘lishi mumkin. Bular
cholg‘u ijrochiligi bo‘yicha ko‘proq tayyorgarlik ko‘rgan talabalar uchun mo‘ljallangan, ularning
bajarilishi yakuniy nazoratda hisobga olinadi. Masalan:

- 15-20 daqiqa davomida talaba mustaqil ravishda ishlab chiqgan musiqiy matn parchasi
ko* rgazmasml tayyorlash

- musiqa asarini mustaqil tahlil qilish (tarixiy-nazariy va iloji bo‘lsa ijro etish);

- tahririyatning turli ko‘rsatmalari bilan tanishish;

- muallifning asardagi mulohazalarini o‘rganish va tushunish.

Talabalarga quyidagi topshiriq berish tavsiya etiladi: individual rejaga kiritilgan musiqiy
asarlarning turli ijro talginlari bilan mustaqil tanishish va ularni taqqoslash. Bu oz navbatida
talabada mustaqil fikr-mulohazalarni shakllantirishga yordam beradi.

O‘z ustida mustaqil ishlash ham texnik o‘quv qurollari, ham axborot resurslari bilan
ta’minlanishi kerak (masalan, kafedrada ishlab chiqgilgan o‘quv-uslubiy qo‘llanmalar, uslubiy
tavsiyalar, musiqga va boshqa adabiyotlar). Talabalarning joriy yutuqlari va ularning kafedradagi
mustaqil ishlari natijalarini aniqlash maqgsadida har bir talaba muvaffagiyatini baholashning
reyting tizimini joriy etish kerak. Mustaqil ish uchun auditoriyaning mavjudligini ta’minlash
kerak. Cholg‘u ijrochiligi sinfi amaliyotida talabaning o°z ustida mustagqil ishlashini faollashtirish
uchun musiqa asarini ko‘zdan kechirish va konturni (sirtqi ko‘rinish, shaklini) o‘rganish kabi
mashg‘ulotlarni faolroq joriy etish zarur.

Asarni ko‘zdan kechirish va cholg‘u asbobida chalib o‘rganish - bu varaqdan o‘qish
va asarni puxta o‘zlashtirish o‘rtasidagi oraliq sifatida tavsiflanishi mumkin bo‘lgan o‘quv
faoliyatining maxsus turi, u tomonidan ishlab chiqilgan musiqiy material miqdorining sezilarli
darajada oshishiga, o‘quv faoliyati jarayonida o‘rgangan va o‘zlashtirgan narsalari sezilarli
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darajada o‘sishiga olib keladi.

Cholg‘u ijrochiligini o‘rgatishning o‘ziga xosligi shundan iboratki, talabaning ijodiy mustaqil
ishi darsda o‘rganilgan malaka va ko‘nikmalarni mustaqil mashg‘ulot sharoitiga o‘tkazmasdan,
texnik, ritmik, dinamik vazifalarni va tovush chiqarish usullarini o‘zlashtirmasdan turib amalga
oshirib bo‘lmaydi.

Bu shuningdek, musiqa asarini tizimli tahlil qilishni, matnning o‘xshash qismlarini topishni,
ketma-ketlik burilishlarini, ritmik va garmonik formulalarni aniglashni talab qiladi. Bularning
barchasi asarning mazmun-mohiyatini o‘rganish jarayoniga yordam beradi. Musiga asarini
yodlash amaliyotida ilgari olingan ko‘nikma va malakalar katta ahamiyatga ega. Mustaqil ishning
ushbu bosqichi musiqiy matnni yodlashning o‘rnatilgan algoritmi mavjudligi bilan birga, doimo
mavjud malakalar asosida shakllanadigan yangi usullar, vositalar, usullar bilan to‘ldiriladi.

Oliy o‘quv yurtlarining cholg‘u ijrochiligi yo‘nalishida o‘qitishning mavjud amaliyoti
shuni ko‘rsatadiki, talabalarning darslarga o‘z-o‘zini tayyorlashi tartibsiz va samarasiz bo‘lib,
bu ijrochilik ta’limining past sifatiga, professional yoki havaskor musiqiy va ijodiy faoliyatga
qo‘llash uchun zarur bilim, ko‘nikma va malakalarning yetishmasligiga olib keladi. Ko‘pincha
talabalar cholg‘u ijrochiligi fanlari bo‘yicha mashg‘ulotlarga tayyorgarlik ko‘rishi jarayonida
mustaqil ish vazifalarini aniq tushunmaydigan vaziyatlarga duch keladi, bu ularga asarni yodlash
usullarini, texnik muammolarni yengish tamoyillarini yoddan to‘g‘ri ishlatishga, qiyinchiliklarni,
tovush chigarish muammolarini hal qilish yo‘llarini tushunish, asarlarni ijro etishda janr farqlariga
erishish imkonini bermaydi. Talabalarning mustaqﬂ ishi ko‘p hollarda dars davomida qo‘yilgan
vazifalarga mos kelmaydi, shunchaki rasmiy va samarasiz ko‘rinishda bo‘ladi (aynigsa, cholg‘u
jrochiligini o‘rgatishning dastlabki bosqichida) yoki umuman bo‘lmaydi. Shuning uchun bo‘lajak
sozandaning yugqori sifatli ijro darajasiga erishishi uchun asosiy shart - bu professional o‘qituvchi
yordamida bilimni o‘stirishga yo‘naltirilgan mustagqil ish jarayonini to‘g‘ri tashkil etish kerak.

Ma’lumki, cholg‘u asbobidan dars beruvchi o‘qituvchilarning katta qismi mustaqil ta’lim
talabalar uchun fagat imtihon talablarini bajarishuchun majburiy bo‘lgan faoliyat, deb tushunishadi.
Buning sabablari nafagat talabalarning oliy ta’limda o‘qish jarayonidagi yuklamasi, balki cholg‘uni
professional tarzda o‘zlashtirishni xohlamaslik, motivatsiyaning deyarli yo‘qlib borishiga olib
keladi. Shunga ko’ra aytish joizki, Oliy o‘quv yurtida cholg‘u ijrochiligidan dars beruvchi
o‘qituvchining faoliyati izchil va asosli bo‘lishi kerak. Bo‘lajak sozandaning rivojlanishining
barcha bosqichlarida uning mustaqil ishini tashkil etish bo‘yicha vazifalarni tushuntirishi va aniq
tavsiyalarn berib borishi, aynigsa uning ijodiy komponentini rivojlantirib borishi kerak. Cholg‘u
sinfdagi darslar ijro dasturning barcha elementlari va tarkibiy qismlarini ketma-ket o‘zlashtirish
jarayonining eng muhim bosqichlarini oz ichiga olgan mustaqil ish namunasi sifatida tuzilishi
kerak.

Shuni ta’kidlash kerakki, cholg‘u ijrochilik fanlarini o‘rganish amaliyotida mustaqil ijodiy
ishlash ko‘nikmasini shakllantirishning eng muhim omili bu, musiqa asosini tashkil etuvchi barcha
fanlarga tayanishdir. Ushbu fanlar bo‘yicha bilim va ko‘nikmalarning uyg‘unligi ijroning nazarty,
intonatsion, eshitish asoslarini shakllantirish imkoniyatini yaratadi. Cholg‘u asbobida o‘qitishda
qo‘llaniladigan musiqiy material hajmining ko‘payishi va uni o‘tish tezligining tezlashishi
bo‘lajak sozandaning kamolotini rag‘batlantiradi, musiqa asarlari bilan har tomonlama tanishish
uchun keng imkoniyatlar ochadi, bu asosan talaba-musiqachining mustaqil ishi jarayonida yuzaga
kelishi kerak.

Xulosa. Yuqoridagilarga asoslanib, bir qator xulosalar chigarish mumkin. Oliy o‘quv yurtida
cholg‘uijrochiligidan dars beruvchi o qltuvchlmng faoliyati izchil va asosli bo‘lishi kerak. Bo‘lajak
sozandaning rivojlanishining barcha bosqichlarida uning mustaqll ishini tashkil etish bo‘yicha
vazifalarni tushuntirishi va aniq tavsiyalarn berib borishi, aynigsa uning ijodiy komponentini
rivojlantirib borishi kerak. Cholg*u sinfdagi darslar ijro dasturnlng barcha elementlari va tarkibiy
qismlarini ketma-ket o‘zlashtirish jarayonining eng muhim bosqichlarini 0‘z ichiga olgan mustaqil
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amunasi sifatida tuzilishi kerak.

Shunday qilib, cholg‘u ijrochiligi fanlarini o‘rganish sharoitida bo‘lajak sozandaning
mustaqil ishi bilan bog‘lig muammolar markazida o‘qituvchining shaxsiyati turadi, uning kasbiy
mahorati ko‘p jihatdan bunday ishning ijodiy darajasini belgilaydi. Boshgacha aytganda, cholg‘u
asbobidan dars beruvchi o‘qituvchi talabaning cholg‘u ijrochilik faoliyatini sinfdan tashqgari
mazmunli mustaqil ish jarayoniga muntazam aylantirish uchun sharoit yaratishi shart.

ish n
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PEDAGOGIKADA TA’LIM MAZMUNINI DIFFERENSIALLASHTIRISH VA
INDIVIDUALLASHTIRISH
Ro ziboyeva Ma’mura Abdunabiyevna
Toshkent texnologiya,menejment va kommunikatsiya
Instututi Pedagogika va psixologiya kafedrasi p.f.f.d.(PhD)dotsent

Annotatsiya: Magolada pedagogikada ta’lim mazmunini differensiallashtirish va
individuallashtirishning nazariy asoslari hamda amaliy ahamiyati yoritilgan. Zamonaviy ta’lim
jarayonida o ‘quvchilarning individual xususiyatlari, qobiliyatlari va ehtiyojlarini hisobga
olish muhimligi asoslab berilgan. Differensial va individual ta’lim yondashuvlarining o ‘zaro
bog ‘ligligi, ularning ta’lim samaradorligiga tasiri tahlil qgilingan. Tadgiqot natijalari ta’lim
sifatini oshirishda mazkur yondashuviarning muhim pedagogik imkoniyatlarga ega ekanligini
ko ‘rsatadi.

Kalit so‘zlar: ta’lim mazmuni, differensial ta’lim, individual ta’lim, individuallashtirish,
pedagogik yondashuv, o ‘quvchi shaxsi.

TN®OEPEHIMALIASA U WHIANBUIYATN3ALIAS CONEPKAHUS OBYUYEHUS
B NIEJATOTMKE

Aunnomayus: Bcmamove paccmampusaromcs meopemuyeckue OCHO8bl Ouggepenyuayuu
U unousudyanuzayuu cooepxcanusi ooyuenus 6 neoazcozuxe. OOOCHO8AHA HEOOXOOUMOCHb
yuema UHOUBUOYATbHLIX 0COOeHHOCmell, CNOCOOHOCmel U 00pa308amelbHbIX nompeoHocCmell
00yuarwuxcs 8 cospemenHom obpazosamenvHom npoyecce. llpoananuzuposana 63aumocesnss
oughghepenyuposannoco u UHOUBUOYALHO20 NOOX0008, A MAKICe UX GIUAHUE HA NOBbIULEHUE
appexmusnocmu  0byyenus. Pezynbmamvl uccnedosanusi noxazviéarom, 4mo npuMeHeHue
OAHHBIX NOOX0008 CNOCOOCMBYem pa38UumuI0 NO3HABAMENbHOU AKMUBHOCTU, CAMOCMOIMENbHO20
MBLIUACHUS U TUYHOCIHO20 POCIA 0OVHAIOWUXCSL.

Knrouesviecnosa: cooepoicanueobyuenus, ouggepenyuposanrnoeodyuenue, UHOUBUOYATU3AYU,
UHOUBUOYATBHBLU NOOX00, NEOA202UYECKAsl 0esiMeNbHOCMb, TUYHOCTb 00VUAIOU €20 .

DIFFERENTIATION AND INDIVIDUALIZATION OF EDUCATIONAL CONTENT
IN PEDAGOGY

Abstract: This article examines the theoretical foundations of differentiation and
individualization of educational content in pedagogy. The necessity of taking into account learners’
individual characteristics, abilities, and educational needs in the modern educational process is
substantiated. The relationship between differentiated and individualized approaches and their
impact on improving the effectiveness of education is analyzed. The research results demonstrate
that the application of these approaches contributes to the development of learners’ cognitive
activity, independent thinking, and personal growth.

Keywords: educational content, differentiated learning, individualization, individual approach,
pedagogical activity, learner s personality.

Kirish

Hozirgi globallashuv va ragamlashtirish sharoitida ta’lim tizimi oldiga yangi va murakkab
vazifalar qo yllmoqda Jamlyatmng jjtimoiy-iqtisodiy rivojlanishi, fan va texnika yutuqlari
ta’lim jarayonining mazmuni va tashkil etilishiga yangicha yondashuvni talab etmoqda.
Aynigsa, ta’lim jarayonida shaxsga yo‘naltirilgan yondashuvni amalga oshirish, o‘quvchilarning
individual imkoniyatlari va ehtiyojlarini hisobga olish dolzarb masalaga aylanmoqda. Amaliyot
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shuni ko‘rsatadiki, an’anaviy ta’lim tizimida barcha o‘quvchilarga bir xil mazmun, metod
va baholash mezonlarini qo‘llash o‘quvchilarning bilimni o‘zlashtirish darajasi va ta’lim
samaradorligiga salbiy ta’sir ko‘rsatishi mumkin. Chunki o‘quvchilar o‘zlarining intellektual
salohiyati, psixologik xususiyatlari, qiziqishlari va o‘zlashtirish tezligi bilan bir-biridan farq
qiladi. Shu sababli pedagogikada ta’lim mazmunini differensiallashtirish va individuallashtirish
ilmiy-amaliy jihatdan asoslangan zarurat sifatida maydonga chigmoqda. Ta’lim mazmunini
differensiallashtirish o‘quvchilarning bilim darajasi, tayyorgarligi va imkoniyatlariga mos holda
o‘quv materiallarini turli darajalarda taqdim etishni nazarda tutadi. Individuallashtirish esa har bir
o‘quvchi uchun shaxsiy o‘quv faoliyatini tashkil etish, individual topshiriqlar va mustaqil ishlash
imkoniyatlarini yaratishga garatilgan. Ushbu yondashuvlar o‘quvchilarning faolligini oshirish,
mustaqil fikrlashini rivojlantirish va ta’lim jarayonining samaradorligini ta’minlashda muhim
ahamiyat kasb etadi. Mazkur maqolada pedagogikada ta’lim mazmunini differensiallashtirish va
individuallashtirishning nazariy asoslari, ularning o‘zaro bog‘ligligi hamda ta’lim jarayonidagi
pedagogik ahamiyati ilmiy jihatdan tahlil gilinadi.

Tadqiqot metodologiyasi

Tadqiqot jarayonida ilmiy-pedagogik adabiyotlarni tahlil qilish, taqqoslash, umumlashtirish
va tizimlashtirish metodlaridan foydalanildi. Shuningdek, differensial va individual ta’limga oid
pedagogik qarashlar o‘rganilib, ularning ta’lim jarayonidagi ahamiyati nazariy jihatdan asoslandi.

Tadqiqot natijalari

Olib borilgan nazariy tahlillar va pedagogik adabiyotlarni o‘rganish natijalari shuni
ko‘rsatdiki, ta’lim mazmunini differensiallashtirish va individuallashtirish o‘quvchilarning
bilimlarni o‘zlashtirish samaradorligini oshirishda muhim pedagogik omil hisoblanadi.
Differensiallashtirilgan ta’lim jarayonida o‘quvchilar bilim darajasi, tayyorgarligi va o‘zlashtirish
tezligiga ko‘ra shartli guruhlarga ajratiladi hamda ular uchun moslashtirilgan o‘quv materiallari
va topshiriqlar taklif etiladi.

Tadqiqot natijalariga ko‘ra, differensial yondashuv asosida tashkil etilgan ta’lim jarayonida
o‘quvchilarning bilimni o zlashtlrlsh darajasi barqarorlashadi, o‘quv Jarayomda passiv ishtirok
etuvchi o‘quvchilar soni kamayadi. Shu bilan birga, bilim darajasi yuqori bo‘lgan o‘quvchilarning
intellektual rivojlanishi ham izchil davom etadi. Bu holat differensial ta’limning barcha o‘quvchilar
uchun teng pedagogik imkoniyatlar yaratishini ko‘rsatadi. Individuallashtirilgan ta’lim jarayonida
esa har bir o‘quvchining shaxsiy xususiyatlari, qizigishlari va ehtiyojlariga mos individual
topshiriglar va mustaqil ishlar tashkil etilishi muhim ahamiyat kasb etadi. Tadgiqot davomida
individual yondashuv qo‘llanilganda o‘quvchilarning mustagqil fikrlash, o‘z-0°zini nazorat qilish
va ta’lim jarayoniga bo‘lgan mas’uliyati oshgani aniqlandi. Shuningdek, tadqiqot natijalari
axborot-kommunikatsiya texnologiyalaridan foydalanish ta’lim mazmunini differensiallashtirish
va individuallashtirish jarayonini samarali tashkil etishga xizmat qilishini ko‘rsatdi. Elektron
o‘quv resurslari va raqamli platformalar o‘quvchilarning individual ishlash imkoniyatlarini
kengaytiradi.

Muhokama

Tadqiqot natijalarining tahlili shuni ko‘rsatadiki, ta’lim mazmunini differensiallashtirish va
individuallashtirish pedagogik jarayonda o‘zaro chambarchas bog‘liq bo‘lgan yondashuvlar
hisoblanadi. Differensiallashtirish ta’lim jarayonida o‘quvchilarning umumiy farqlarini hisobga
olishga qaratilgan bo‘lsa, individuallashtirish har bir o‘quvchining shaxsiy rivojlanishiga alohida
e’tibor qaratadi. Olingan natijalar pedagogika sohasidagi ilg‘or ilmiy qarashlar bilan mos keladi.
Ko‘plab tadqiqotchilar differensial va individual yondashuvlarni uyg‘unlashtirib qo‘llash ta’lim
samaradorligini oshirishini ta’kidlaydi. Biroq ushbu yondashuvlarni amaliyotga tatbiq etishda
ayrim muammolar mavjud. Jumladan, sinfdagi o‘quvchilar sonining ko‘pligi, o‘qituvchining vaqt
resurslarining cheklanganligi va metodik tayyorgarlik darajasi muhim omillar hisoblanadi.

Muhokama jarayonida aniqlanishicha, zamonaviy pedagogik texnologiyalar va raqamli
ta’lim vositalaridan foydalanish mazkur muammolarni qisman bartaraf etishi mumkin. Onlayn
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platformalar, individual elektron topshiriqlar va moslashuvchan baholash tizimlari ta’lim
jarayonini individuallashtirish imkoniyatlarini kengaytiradi. Shu bilan birga, differensial va
individual ta’limni samarali tashkil etish uchun o‘qituvchilarning pedagogik kompetensiyalarini
rivojlantirish, ularni innovatsion metodlar bilan qurollantirish zarur. Bu esa ta’lim tizimida
uzluksiz kasbiy rivojlanishni ta’minlashni talab etadi.

Adabiyotlar tahlili

Pedagogikadata’lim mazmunini differensiallashtirish vaindividuallashtirish masalalariko‘plab
mabhalliy va xorijiy olimlarning ilmiy tadqiqotlarida keng yoritilgan. Ushbu tushunchalar shaxsga
yo‘naltirilgan ta’lim konsepsiyasi bilan bevositabog‘ligbo‘lib zamonav1ypedagog1kan1ng ustuvor
yo‘nalishlaridan biri hisoblanadi. Xususan, V.P. Bespalko o°z tadqiqotlarida ta’lim jarayonini
texnologik yondashuv asosida tashkil etish zarurligini ta’kidlab, ta’lim mazmunini o‘quvchilarning
individual imkoniyatlariga moslashtirish ta’lim samaradorligini oshirishini asoslab bergan. Uning
fikricha, differensiallashtirilgan ta’lim bilimlarni bosqichma-bosqich va tizimli o‘zlashtirishga
xizmat qiladi. M. V. Klarin ilmiy ishlarida innovatsion ta’lim texnologiyalari doirasida differensial
va individual yondashuvlarning ahamiyatini yoritadi. U ta’lim jarayonida o‘quvchilarning
faolligi va mustaqilligini oshirishda individuallashtirilgan topshiriqlarning muhim rol o‘ynashini
ta’kidlaydi. [.A. Zimnyaya pedagogik psixologiya nuqtayi nazaridan ta’lim jarayonini tahlil qilib,
o‘quvchilarning psixologik xususiyatlarini hisobga olmasdan tashkil etilgan ta’lim kutilgan natijani
bermasligini ko‘rsatadi. Uning tadqiqotlari individuallashtirilgan ta’limning psixologik asoslarini
yoritib beradi. Mahalliy olimlardan N.N. Azizxo‘jayeva pedagogik texnologiyalar masalasini
yoritib, ta’lim jarayonini shaxsga yo ‘naltirilgan yondashuv asosida tashkil etish zarurligini asoslab
bergan. Muallif differensial va individual ta’lim o‘qituvchining pedagogik mahoratini namoyon
etuvchi muhim omil ekanligini ta’kidlaydi. Shuningdek, J.G. Yo‘ldoshev va S.A. Usmonovlarning
tadqiqotlarida zamonaviy pedagogik texnologiyalar asosida ta’lim mazmunini differensiallashtirish
masalalari keng tahlil qilingan. Mualliflar ta’lim jarayonida innovatsion metodlardan foydalanish
o‘quvchilarning mustagqil ishlash ko‘nikmalarini rivojlantirishini qayd etadilar.

Adabiyotlar tahlili shuni ko‘rsatadiki, differensiallashtirish va individuallashtirish masalalari
yetarlicha o‘rganilgan bo‘lsa-da, ularni ta’lim mazmuni bilan uzviy bog‘liq holda, zamonaviy
raqamli ta’lim sharoitida tadqiq etish dolzarb masala bo‘lib qolmogda. Mazkur maqola ushbu
yo‘nalishda ilmiy-amaliy xulosalar berishga qaratilgan.

Xulosa Tadqiqot natijalari shuni ko‘rsatadiki, pedagogikada ta’lim mazmunini
differensiallashtirish va individuallashtirish zamonaviy ta’lim tizimining muhim tarkibiy qismi
hisoblanadi. Ushbu yondashuvlar o‘quvchilarning individual xususiyatlarini hisobga olish orqali
ta’lim jarayonining samaradorligini oshirishga xizmat qiladi. Differensial ta’lim o‘quvchilarning
bilim darajasi va imkoniyatlariga mos sharoit yaratib bersa, individuallashtirilgan ta’lim har
bir o‘quvchining shaxsiy rivojlanishiga yo‘naltirilgan yondashuvni ta’minlaydi. Shuningdek,
mazkur yondashuvlar o‘quvchilarning o‘qishga bo‘lgan qiziqishini kuchaytiradi, mustaqil
ishlash ko‘nikmalarini rivojlantiradi hamda ijodiy fikrlashini qo‘llab-quvvatlaydi. Tadqiqot
davomida differensial va individual ta’limni uyg‘unlashtirib qo‘llash o‘quvchilarning ta’lim
natijalarini yaxshilashda yuqori samaradorlikka ega ekanligi aniqlandi. Xulosa sifatida aytish
mumkinki, ta’lim mazmunini differensiallashtirish va individuallashtirishni amaliyotga joriy etish
o‘qituvchilardan yuqori kasbiy mahorat, metodik tayyorgarlik va innovatsion yondashuvlarni
talab etadi. Kelgusida ta’lim tizimida ushbu yondashuvlarni keng tatbiq etish, o‘qituvchilarning
pedagogik kompetensiyalarini rivojlantirish hamda ragamli ta’lim texnologiyalaridan samarali
foydalanish muhim ilmiy-amaliy ahamiyat kasb etadi.
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BOSHLANG‘ICH SINFLARDA TARBIYA DARSLARINI TASHKIL ETISHDA
INTEGRATIV YONDASHUV
Saidova Gavhar Ergashovna
Buxoro davlat pedagogika instituti “Boshlang ‘ich ta’lim” kafedrasi dotsenti, p.f.f.d (PhD)
https://orcid.org/:0000-0003-3184-0769

Annotatsiya. Ushbu magqgolada boshlang ‘ich  sinflarda tarbiya fanini o ‘qitishda
o ‘qituvchilarning darslarda pedagogik texnologiya, boshlang ‘ich sinflarda interfaol metodlar
va ta’limiy o ‘yinlardan, zamonaviy axborot-kommunikatsiya texnologiyalaridan foydalanish
o ‘quvchilarni mustaqil fikrlashga, ijodiy izlanish va mantiqiy fikrlash doiralarini kengaytirish
bilan birga ularni darslarda o ‘rganganlarini hayot bilan bog ‘lashga, qizigishlarini oshirishga
yordam beradigan fikvlar bayon qilingan.

Kalit so’zlar: texnikaviy, axborotli, audiovizualli faol fuqarolik pozitsiyasi, mas uliyat,
majburiyat, huquqiy ong va madaniyat, teran dunyoqarash, sog ‘lom e tigodlilik, ma rifatparvarlik,
bag ‘rikenglik, ma’naviy, g ‘oyaviy, nafosat tarbiyasi.

UHTETPATUBHBIN MOAXOJ K OPTAHU3ALIMU YUEBHBIX 3AHSITUH B
HAYAJIBHBIX KJIACCAX
Cauoosa I'asxap Speauiosna
Hoyenm kagpedpwr «Hauanvnoe obpaszosanue» byxapcrkozo cocyoapcmeennozo
nedazo2uieckKo20 UHCMUmyma, Kahouoam Hayx.

Annomauuﬂ. B cmamuve npeécmaeﬂeﬂbz uoeu o moM, KAK UCnojlb3oearue ydumeiimu
neoazocu4ecKux mexHonocull Ha ypokax, uHmepaxknmueHblx Memooos u 06)/1[61}01/141/!)(7 uep 6
HA4YAJIbHbIX Klaccax, d makKkatce COBPEMEHHbLX uHcﬁOpM(llxﬂlOHHO-KOMMyHuK(lZ/!MOHHblx mexHonocull
6 npenoaaeaHuu HAYATbHLIX KI1ACCOB MOIHCENT NOMOUYb YUAUUMCA MbICIAUNTL CAMOCMOANENbHO,
paseueants meopqecmﬂ)i NOUCK U JlO2UYeCKoe MblullleHue, C6:A3bledimb NOJIYUYEeHHble HA YPOKax
SHAHUA C JICUSHBIO U NOBbIULAMb UX UHNIeEpeC.

Kniouesvie cuoeda: mexHu4yeckas, MH¢OpMaLﬂ/l0HHaﬂ, ay()uoewyaﬂbHa}z AaAKmueHas
2panCOClHCKa}l no3uyust, omeencmeeHHoChnb, 06}1’)’61HHOCWIb, npaeocosnadue u Kyiobmypda, 2ﬂy60K0€
MUPOBO33pErUE, 3()0[?06(1}1 eepa, npoceeuieHue, mojaeparnmHuocniy, dyxoeﬂoe, uoeonocuyeckoe u
YMOHYEHHOE 06p0308aHM€.

INTEGRATIVE APPROACH TO ORGANIZING EDUCATIONAL CLASSES IN
PRIMARY SCHOOLS
Saidova Gavhar Ergashovna
Associate Professor of the Department of Primary Education of the Bukhara State
Pedagogical Institute, PhD.

Abstract. This article presents ideas on how teachers’ use of pedagogical technology in
lessons, interactive methods and educational games in primary grades, and modern information
and communication technologies in teaching education in primary grades can help students think
independently, expand their creative search and logical thinking, and help them connect what they
have learned in lessons with life and increase their interest.

Keywords: technical, informational, audiovisual active citizenship position, responsibility,
obligation, legal awareness and culture, deep worldview, healthy faith, enlightenment, tolerance,
spiritual, ideological, and refined education.
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“Kirish. Tarbiya fani O‘zbekiston Respublikasi Prezidentining tashabbusi bilan umumiy
o‘rta ta’lim muassasalarida 2020-2021-0°quv yilidan boshlab joriy qilindi. Ushbu fan Uzluksiz
ma‘“naviy tarbiya konsepsiyasining bir qismi sifatida o,,quvchilarda “Milliy tiklanishdan — milliy
yuksalish sari” g‘oyasini singdirish, ularni ijtimoiy muvaffaqiyatli hayotga tayyorlash, faol
fugarolik pozitsiyasi, mas’uliyat, majburiyat, huquqiy ong va madaniyat, teran dunyoqarash,
sog‘lom e’tiqodlilik, ma’rifatparvarlik, bag‘rikenglik kabi fazilatlarni shakllantirishni maqgsad
qilib qo‘ygan. Fan va darslik konsepsiyasini yaratishda Yaponiya, Singapur, Angliya, BAA,
Xitoy, Koreya, Rossiya, Germaniya kabi xorijiy davlatlarning tajribasidan foydalanildi. Ta,,lim
jarayoni nihoyatda murakkab jarayon bo‘lganligi uchun ta’lim samaradorligi pedagog va o‘quvchi
faolliligiga, ta’lim vositalarining mavjudligiga, ta’lim jarayonining tashkiliy, ilmiy, metodik
mukammalligiga bog’liq.

Ta’lim-tarbiya jarayonini ilg‘or vositalari, metodlar, texnik vositalar, usullariga tayanib
takomillashtirish tizimi hisoblanadi. Bu tizim o‘qituvchi tomonidan yaratiladi, ta’lim-tarbiya
bosqichlarini o‘zaro bog‘lashga xizmat qiladi. Uning mzmuni va vazifalarini, magsadini oldindan
belgilash, ta’lim-tarbiyaning shakllari va vositalarini tayyorlash, o‘quvchida shakllantirish ko‘zda
tutilgan ma’naviy sifatlarni o‘zlshtirishga yo‘naltirilgan darslarni rejalashtirish kabilarni oz
ichiga oladi.

Bugungi kunda fan-texnikaning rivojlanishi bilan inson faoliyati nihoyatda kengayib, yangi
texnologiyalar kirib kelmoqda. Sifat o zgarishlari shundan dalolat beradiki, endilikda yangi
metodikalarni talab etadigan va ta’lim j Jarayonlmng ajralmas qismiga aylanib borayotgan unga
o‘zining ma,,lum xususiyatlarini JOI‘ly etadigan yangi texnikaviy, axborotli, audiovizualli, vositalar
ham mavjud bo‘lib, ular zamonaviy pedagogik texnologiyalarni aniq voqelikka aylantirdi.

Ta’lim-tarbiya jarayonining unumdorligini oshiradi, o‘quvchilarni mustaqil fikrlash jarayonini
shakllantiradi, o‘quvchilarda bilimga ishtiyoq va qIZIqIShIll oshiradi, bilimlarni mustahkam
o‘zlashtirish, ulardan amaliyotda erkin foydalanish ko‘nikma va malakalarini shakllantiradi.
An‘anaviy o‘qitish tizimi, aytish mumkinki, yozma va og‘zaki so‘zlarga tayanib ish ko,,rishi tufayli
axborotli o‘qitish sifatida tafsiflanadi, chunki o‘qituvchi faoliyati birgina o‘quv jarayonining
tashkilotchisi sifatida emas, balki nufuzli bilimlar manbaiga aylanib borayotganligini ta’kidlagan
holda baholanmoqda.

O‘zbek xalqining yosh avlodni hayotga tayyorlashda ko‘p asrlar davomida qo‘llagan usul va
vositalari, tadbir shakllari, o‘ziga xos urf-odatlari va an’analari, ta’lim-tarbiya haqidagi g‘oyalari
va hayotiy tajribasi mavjud. Bu meros o‘tmishda ko‘plab alloma-yu donishmandlar etishib
chiqgishiga asos bo‘lgan.

Hozirgi kunda bu merosdan ijodiy foydalanish katta ahamiyatga ega. Ajdodlarimiz bilim
o‘rgatuvchi ustoz faoliyatiga katta ahamiyat berganlar. Bu pedagogik faoliyatga bo‘lgan asosiy
talablardan biri edi.

Adabiyotlar tahlili. Sharq uyg‘onish davrining buyuk mutafakkiri Abu Nasr Forobiy aqlli,
dono va o‘tkir fikrlaydigan kishilar to‘g‘risida shunday deydi: «Aqlli deb shunday kishiga
aytiladiki, ular fazilatli, o‘tkir mulohazali, foydali ishlarga berilgan, zarur narsalarni kashf va
ixtiro etishda zo‘r istidodga ega; yomon ishlardan o‘zini chetda olib yuradilar. Bunday kishilarni
oqil deydilar». Uning fikricha, «Ta’lim so‘z va o‘rgatish bilangina bo‘ladi. Tarbiya esa amaliy ish
va tajriba bilan o‘rganishdir, ya’ni shu xalq, shu millatning amaliy malakalaridan iborat bo‘lgan
ish-harakatga, kasb-hunarga berilgan bo‘lishidir. Agar ular ish, kasb-hunarga berilgan bo‘lsalar,
kasb- hunarga qizigsalar, shu qiziqish ularni butunlay kasb-hunarga jalb etsa, demak, ular kasb-
hunarning chinakam oshig‘i bo‘ladilar»

Tarbiya jarayoni o‘zaro bog‘liq ikki faoliyatni — o‘qituvchi va o ‘quvchi faoliyatini 0z ichiga
oladi. Tarblya jarayonida o"quvchining ongi shakllana boradi, his-tuyg‘ulari va turli qobiliyatlari
rivojlanadi, g‘oyaviy, axloqiy, 1r0dav1y, estetik xislatlari shakllanadl tabiatga, jamiyatga ilmiy
qarashlar tizimi tarkib topadi, jismoniy kuch-quvvatlari mustahkamlanadi. Tarbiya jarayonida
o‘quvchida jamiyatning shaxsga qo‘yadigan axloqiy talablariga muvofiq keladigan xulqiy
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malaka va odatlar hosil gilinadi. Bunga erishish uchun o‘quvchining ongiga (ta’lim jarayonida),
hissiyotiga (darsda va turli sinfdan tashqari ishlarda), irodasiga (faoliyatni uyushtirish, xulgni
idora qilish jarayonida) tizimli va muntazam ta’sir etib boriladi.Tarbiyalash jarayonida bulardan
birortasi (ongi, hissiyoti, irodasi) e’tibordan chetta qolsa, magsadga erishish qiyinlashadi.

Biror bir maqgsadga qaratilgan tarbiya jarayonining mohiyati va vazifalari tarbiyachi tomonidan
rejalashtiriladi va tartibga solinadi.

a) o‘quvchining qaysi xislatini shakllantirish yoki yo‘qotish maqgsadida rejalashtiriladi;

b) shu hislatlarni tarbiyalash yoki yo‘qotish uchun xizmat qiluvchi manbalar izlab topiladi;

v) belgilangan magsad uchun xizmat qgiladigan nazariy va amaliy manbalarni qaysisini va
qayerda ishlatish rejalashtiriladi.

Tarbiya fanidan boshlang‘ich sinf bitiruvchisiga qo‘yiladigan minimal malaka talablari
(A1, Al+), kompetensiyalar, baholash tartibi va o‘quv dasturlarida har bir bosqich ma’naviy-
axloqiy, tafakkur, huquqiy, fuqarolik, iqtisodiy, jismoniy, ekologik, estetik tarbiya turlarini o‘z
ichiga oladi. Bunda bola huquqlarini himoya qilish, uzluksiz ta’lim tizimiga «Milliy tiklanishdan
- milliy yuksalish sari» tamoyiliga asoslangan milliy qadriyatlarni singdirish, o‘quvchilarni har
tomonlama, jismoniy, ruhiy, ma’naviy-axloqiy rivojlantirish orqali ijtimoiy-huquqiy hayotga
moslashtirish va turli murakkab vaziyatlarda to‘g‘ri qaror gabul qilishga o‘rgatish, bolada faol
fuqarolik pozitsiyalarini shakllantirish kabi maqsadlarga darslikka qo‘yilgan didaktik talablar
asosida erishiladi. Shuni qayd etish kerakki, Tarbiya fanini o‘qitish jarayonida turli interfaol metod,
hamkorlikda o‘qitish, muammoli ta’lim texnologiyalari, ijodiy-ta’limiy o‘yinlardan foydalanish
orqali o‘quvchilarda bilim, ko‘nikma, malakalarni tarkib toptirish barobarida ularda ijtimoiy va
huquqiy kompetensiyalarni rivojlantirish imkoniyati muhim ahamiyat kasb etadi.

Tadqiqot jarayonida belgilangan maqgsadga erishishda asosiy e’tiborni “shaxs”, “madaniyat”,

“qadriyat”, “xulg-atvor”, “huquq”, “burch”, “tarbiya” kabi tushunchalar hamda boshlang‘ich
odob-axloq me’yorlari mazmun-mohiyatiga e’tibor qaratildi. Zero, ushbu tushunchalar o‘zaro
alogador bo‘lib, doimiy ravishda bir - birini to‘ldirib boradi. Boshlang‘ich sinf o‘quvchisida
ijtimoiy-huqiqiy kompetensiyalarni shakllantirishdan oldin ularda mazkur tushunchalar haqidagi
bilimlarini tarkib toptirish zarur.

Ushbu magolada ijtimoiy va huquqiy kompetenlik tushunchalariga quyidagicha ta’rif berishga
harakat qildik: ijtimoiy kompetentlik — ijtimoiy munosabatlarda faollik ko‘rsatish ko‘nikma,
malakalariga egalik, kasbiy faoliyatda subyektlar bilan muloqotga kirisha olish hamda qo‘shimcha
faoliyatni hamkorlikda tashkil eta olish; huquqiy kompetentlik esa davlat tomonidan belgilangan
yoki tasdiglangan umumiy, majburiy, ijtimoiy normalarni bilish, ushbu normalarga amal qilgan
holda ulardan to‘g‘ri foydalanish va shaxsiy hayotda qo‘llay olish.

Tarbiya fani asosida quyidagi kompetensiyalar shakllantiriladi:

Ma’naviy-axloqiy madaniyatlilik kompetensiyasi: odob-axloq (kiyinish, muomala, muloqot,
jamoat joylarida o‘zini tutish) madaniyatiga ega bo‘lishi hamda milliy va umuminsoniy
qadriyatlarni anglash va hurmat qilish, oila, Jamlyat Vatan oldidagi burch hamda mas’uliyatni
anglashi va ularga rioya qilishi, milliy va umuminsoniy qadriyatlarni, milliy-madaniy an’analar,
urfodatlar, marosimlarga nisbatan hurmat bilan munosabatda bo‘lishi, jamoatchilik ishlarida faol
bo‘lishi.

Mafkuraviy immunitetga ega bo‘lish kompetensiyasi: yaxshi va yomon xatti-harakatlarni
farglay olishi, ularga nisbatan fikrini bayon eta olishi; yon-atrofida bo‘layotgan voqea-hodisalarga
munosabat bildira olishi, ilmlilik insonning yuksak ziynati ekanini anglay boshlash ko‘nikmalariga
ega bo‘lishi lozim.

Tahlillar va natijalar: Boshlang‘ich sinf o‘quvchilarining o‘rganish va bilish darajasi, faolligi,
dunyoqarashl va fikrlay olish qobiliyatining rivojlanganligiga ko‘ra shartli ravishda ikki bosqichga
ya’ni 1-2-sinf o‘quvchilarida ijtimoiy-huquqiy me’yorlarni o‘rganish va ushbu tushunchalar
haqidagi bilimlarga ega bo‘lish hamda 3-4-sinfda egallagan kompetensiyalarni hayotda qo‘llay
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olish ko‘nikmasini shakllantirish inobatga olinishi lozim.

Boshlang‘ich sinf o‘quvchilarida ijtimoiy-huquqiy kompetensiyalarni shakllantirishning
tamoyillarini quyidagi tarzda izohlash mumkin:

Birinchidan, o‘quvchida ijtimoiy-huquqiy kompetensiyalarning mavjudligi uning umri
davomidagi muvaffaqiyatli faoliyatini kafolatlaydi. Ikkinchidan, o‘quvchi hayotida shaxsiy
harakatlarining yetarlicha tanloviga imkon yaratib, shaxsga xos bo‘lgan ijtimoiy rollarni bajarish
samaradorligini ta’minlaydi. Uchinchidan, o‘quvchining Vatanga, oilaga, insonlarga, tabiatga,
qadriyatlarga nisbatan e’tiqodini hamda shaxslararo munosabatlarini rivojlantiradi. To‘rtinchidan,
ijtimoiy va huquqiy kompetensiya ijtimoiy-siyosiy, ma’naviy-ma’rifiy, estetik qadriyatlar va o‘z-
o‘zini rivojlantirishda muhim o‘rin egallaydi. Beshinchidan, o‘quvchilarda ijtimoiy muhit, oilasi,
mahallasidagijamoaviy munosabatlarham muhimrol o‘ynaydi. Oltinchidan, ta’lim muassasasidagi
ochiq ijtimoiy-pedagogik tizim, sog‘lom muhit, o‘qituvchilarning kasbiy darajasi e’tiboga
olinadi. Yettinchidan, o‘quvchilarning hayotiy qadriyatlarini aniqlash, ochiqlik, bag‘rikenglik,
o‘zaro mehr-oqibatlilik, axloqiy fazilatlar, hayotiy maqgsadlar, kasb tanlash motivlari, 0‘z-0°zini
tarbiyalash, ijtimoiy harakatchanlik va faollik kabi omillar e’tiborga olinadi.

Tarbiya darsida o‘quvchilarda faollik, ijodkorlik, mehnatsevarlik, intiluvchanlik, bilimdonlik,
tadqiqotchilik kabi sifatlarni shakllantiradigan hamda sheriklik (subyekt-subyektlik) muloqoti
tamoyillariga asoslangan “Do‘st tanlayman”, “Ta’qiglangan meva”, “O‘zimizni qanday tutamiz”,
“Qadriyatlar”, “Qadr-qimmatliklar yarmarkasi” kabi o‘quvchilarning ijtimoiy va huquqiy
kompetensiyalarini rivojlantirishga yordam beradigan ta’limiy o‘yinlardan foydalandik.

Milliy dastur asosida yaratilgan Tarbiya fanining bosh g‘oyasida kompetensiyaviy
yondashuvlarga asoslangan o‘quv dasturlari bo‘yicha ta’lim jarayonini tashkil etish asosida
o‘quvchilarda ijtimoiy va huquqiy kompetensiyalar bilan birgalikda ularda mas’uliyat va
moslashuvchanlik, muloqot qilish, jjodiylik va qiziquvchanlik, tanqidiy fikrlash, shaxslararo
hamkorlik qilish, muammolarni aniqlash, yechimni topish, o0‘z-o‘zini yo‘naltirish, ijtimoiy
mas’uliyat kabi ko‘nikmalar shakllanadi. Bunday zamonaviy ta’lim-ta’lim berish jarayonida
o‘qituvchi va o‘quvchilarning vazifasi quyidagicha bo‘ladi.

1. Zamonaviy ta’limning ahamiyati o‘quvchilarda faol ijtimoiylashuv ko‘nikmalarini
shakllantirish bilan belgilanadi. Boshlang‘ich sinf o‘quvchilarining ijtimoily munosabatlar
jarayonining faol ishtirokchilari bo‘lishlariga erishishda ular tomonidan ijtimoiy va huquqiy
ko‘nikmalarga ega bo‘lish o‘ziga xos ahamiyatga ega.

2. Boshlang‘ich sinf o‘quvchilarida ijtimoiy va huquqiy kompetensiyalarni shakllantirishga
ta’sir ko‘rsatuvchi omillar va shart-sharoitlar o‘quvchilar tafakkurini motivatsion va refleksiv
ko‘nikmalarga o‘rgatish vositalari, shakllari, usul va yo‘llarini belgilash asosida qaror topadi.
Buning uchun o‘qituvchidan ta’lim-tarbiya jarayoniga ijodiy munosabatda hamda akmeologik
yondashuvda bo‘lish talab etiladi.

3. Boshlang‘ich sinf o‘quvchilarida ijtimoiy va huquqiy kompetensiyalarni shakllantirishga
asoslangan innovatsion metod hamda ijodiy-ta’limiy o‘yinlar mazmunini tayanch va fanga oid
kompetensiyalar bilan bog‘liq holda izohlash asosida ishlab chiqilgan, maqgsaddan natijaga
yo‘naltirilgan izchillik va uzviylik xarakteriga ega funksional modelni ta’lim amaliyotiga tatbiq
qilish o‘quvchilarda ijtimoiy va huquqiy me’yorlarga amal qilish ko‘nikmalarining shakllanishiga
samarali ijobiy ta’sir ko‘rsatadi.

4. Oila, ta’lim muassasalari va jamoatchilikning o‘zaro hamkorligining tashkiliy, tarbiyaviy,
rivojlantiruvchi ta’lim komponentlarini kuchaytirish asosida o‘quvchilarda 1jtimoiy va huquqiy
kompetensiyalarni shakllantirish natijasida ularning faol ijtimoiylashuvini ta’minlaydi.

5. Tadqiqot davomida pedagogikaning kognitiv, madaniy, huquqiy kompetentlik tamoyillari
asosida ishlab chiqilgan boshlang‘ich sinf o‘quvchilarining 1jtimoiy va huquqiy kompetensiyalari
darajasini baholash mezonlari o‘quvchilar o‘rtasida o‘zaro sog‘lom ragobat mubhitini yuzaga
keltiradi.

6. O‘quvchilarni 1jtimoly va huquqiy me’yorlar bilan tanishtirishda boshlang‘ich sinflar
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o‘qituvchilari alohida o‘rin tutadilar. Ularning mashg‘ulot va ma’naviy-ma’rifiy tadbirlarni
tashkillashtirish hamda yuqori saviyada o‘tkazishga nisbatan ijodiy yondashishlari pedagogik
faoliyat samaradorligini oshirish bilan birga, o‘quvchilarda ijtimoiy va huquqiy komptensiyalarga
ega bo‘lish imkoniyatini oshiradi.

Xulosa qilib aytganda, boshlang‘ich sinf o‘quvchilarida ijtimoiy-huquqiy
me’yorlarga hurmat hissini shakllantirish samaradorligini oshirish yuzasidan quyidagi tavsiyalar
ishlab chiqildi:

-boshlang‘ich sinf Tarbiya fanini o‘tishda amaliy tajribalarga alohida e’tibor qaratish, ya’ni
imkoniyat darajasida mazkur darslarni sinf xonasida emas, mavzuga mos obyektlarda tashkil etish;

-Milliy dastur asosida yaratilgan Tarbiya fanlari dasturiga qo‘shimcha ravishda “Mashq
daftari” ishlab chiqish;

-boshlang‘ich sinflarda Tarbiya fanidan dars beradigan o‘qituvchilar uchun maxsus kurslar
tashkil etib, unda xorijiy tajribalarga asoslangan holda treninglar olib borish uchun dasturlar
tayyorlash;

-tarbiya darslari mazmuni asosida sinfdan tashqari tadbirlarni tashkil etish orqali o‘quvchilarda
jtimoiy-huquqiy kompetensiyalarni rivojlantirish bo‘yicha tavsiyalar tayyorlash.
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~ BOSHLANG‘ICH TA’LIMDA XALQARO BAHOLASH TALABLARIGA MOS

O‘QUV TOPSHIRIQLARINI ISHLAB CHIQISH
Saidova Gavhar Ergashovna
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Annotatsiya: Maqgolada boshlang ‘ich ta’lim tizimida xalgaro baholash dasturlari (PIRLS,
TIMSS, PISA) talablariga mos o ‘quv topshiriglarni ishlab chigishning metodik asoslari yoritilgan.
O ‘quvchilarning funksional savodxonligi, mantiqiy fikrlashi va muammoli vaziyatlarni hal etish
ko ‘nikmalarini rivojlantirishga qaratilgan topshiriglarni loyihalash bosqichlari tahlil gilingan.
Shuningdek, milliy o‘quv dasturlari bilan xalqaro baholash mezonlarini uyg ‘unlashtirish
masalalari ochib berilgan.

Kalit so‘zlar: Boshlang ‘ich ta’lim, funksional savodxonlik, xalgaro baholash, o ‘quv
topshiriglari, metodika, ta’lim sifatini oshirish, baholash standartlari

PABPABOTKA YYUEBHbBIX 3AI[AHI/II71 B COOTBETCTBHUMU C
MEXIAYHAPOJHBIMU TPEBOBAHUSMMU K ONEHKE 3HAHUU B HAYAJIBHOM
OBPA30OBAHUM.

Cauoosa I'aéxap Epeawosna
Jloyenm xagheopvr « Hauanvnoe obpazosanuey byxapckozo 2ocyoapcmeennozo
neoazo2ulecko20 UHCIMumyma, KaHouoam neoazo2uieckux Hayk.

Saunuounoea Hxobon Mnécuooun kvizwl
Cmyoenmxa 1 Kypca macucmpamypwi bByxapckoeo 20cyoapcmeeHno2o neda2oeuiecko2o
uHcmumyma.

Aunnomayus: B cmamve paccmampusaiomcs memoodonocuueckue OCHO8bl pa3pabomxu
YUeOHbIX 3a0aHUll 8 COOMBEMCMBUU C MPedOBAHUAMU MENCOYHAPOOHLIX NPOSPAMM OYEHKU
(PIRLS, TIMSS, PISA) 6 cucmeme nHawanvnoco 06pazosanusi. AHanuszupyiomces smansvl pazpabomxu
3a0aHuUll, HANPABILEHHBIX HA PA3BUMUE Y YYAUWUXCSL PYHKYUOHATbHOU 2PDAMOMHOCIU, T102UYECKO2O
MblUUNEeHUs. U HABLIKO8 peuleHus npoonem. Taxoice packpuléaiomcs 60npocsbl 2apMOHU3AYUU
HAYUOHATbHBIX YUEOHBIX NPOCPAMM C MEHCOYHAPOOHBIMU KPUMEPUAMU OYEHKU.

Knrouesvie cnosa: nauanbrhoe 00pazosarue, PyHKYUOHATbHAS 2PAMOMHOCHb, MENCOYHAPOOHAS
oyeHKa, yenu 00yyeHus, Memooolocusl, NOBbIUIEHUE KAYecmaa 00pa308aHus, CmaHoapmol OYeHKU.

DEVELOPMENT OF LEARNING ASSIGNMENTS IN ACCORDANCE WITH
INTERNATIONAL REQUIREMENTS FOR KNOWLEDGE ASSESSMENT IN
PRIMARY EDUCATION
Saidova Gavkhar Ergashovna
Associate Professor, Department of Primary Education, Bukhara State Pedagogical
Institute, PhD in Pedagogical Sciences.

Zainidinova lkbol Ilesiddin kyzy
First-year master s student at the Bukhara State Pedagogical Institute.

Abstract: The article examines the methodological foundations of developing educational
tasks in accordance with the requirements of international assessment programs (PIRLS, TIMSS,
PISA) in the primary education system. The stages of developing assignments aimed at developing
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students’ functional literacy, logical thinking, and problem-solving skills are analyzed. Issues
related to harmonizing national curricula with international assessment criteria are also explored.

Key words: primary education, functional literacy, international assessment, learning
objectives, methodology, improving the quality of education, assessment standards.

Kirish

Bugungi globallashuv sharoitida ta’lim sifati va samaradorligini baholash muhim ahamiyat kasb
etmoqda. Xalgaro baholash dasturlari o‘quvchilarning nafaqat bilim darajasini, balki ularni real
hayotda qo‘llay olish ko‘nikmalarini aniqlashga xizmat giladi. Shu nuqtai nazardan, boshlang‘ich
ta’limda o‘quv topshiriglarini xalqaro baholash talablariga mos ishlab chiqish dolzarb pedagogik
muammo hisoblanadi. O‘zbekiston Respublikasi Vazirlar Mahkamasining 2018-yil 8-dekabrdagi
“Xalq ta’limi tizimida ta’lim sifatini baholash sohasidagi xalqaro tadqiqotlarni tashkil etish
chora-tadbirlari to‘g‘risida”gi 997-sonli qarori milliy ta’lim tizimini xalgaro baholash dasturlari
talablariga moslashtirishda muhim huquqiy asos bo‘lib xizmat qgiladi.

Bugungi kunda boshlang‘ich sinf o‘qituvchilaridan fagat bilim berish emas, balki o*quvchilarda
zamonaviy kompetens1yalar ko‘nikma va malakalarni shakllantirish talab etilmoqda. Mazkur
fanning asosiy magqsadi bo‘lajak boshlang‘ich sinf o‘qituvchilarini xalgaro baholash tizimlari
(PISA, PIRLS, TIMSS, EGRA, EGMA) bilan tanishtirish, ularning o‘tkazilish xususiyatlari va
talablari haqida bilim berish hamda boshlang‘ich sinf o‘quvchilarini ushbu baholash dasturlariga
tayyorlash metodikasini o‘rgatishdan iboratdir. Bu esa ta’lim jarayonini xalgaro baholash
mezonlariga mos holda takomillashtirishga xizmat qiladi.

Boshlang‘ich ta’limda ta’lim sifati va samaradorligini oshirish bugungi kunda xorijiy
tajribalarni chuqur o‘rganish hamda xalqaro standartlar talablarini milliy ta’lim tizimiga izchil
joriy etish bilan bevosita bog‘ligdir. Ta’lim sifatini baholash bo‘yicha ilg‘or xalgaro tajribalarni
tahlil qilish, ularni mavjud baholash tizimi bilan qiyoslash, shuningdek, xalgaro va xorijiy
tashkilotlar bilan hamkorlikni yo‘lga qo‘yish ta’lim jarayonini takomillashtirishda muhim omil
hisoblanadi. Shu asosda zamon talablariga javob beradigan, shaffof va samarali milliy baholash
tizimini rivojlantirish zarurati yuzaga kelmoqda.Shu jarayonda o‘qitish metodlari, usullari va
vositalarini to‘g‘ri tanlash hamda ularni ta’lim jarayoniga samarali tatbiq etish o‘quvchilarning
ongli o‘qish, mustaqil fikrlash va egallangan bilimlarni hayotiy vaziyatlar bilan bog‘lay olish
ko‘nikmalarini shakllantirishda muhim ahamiyat kasb etadi. Global miqyosdagi raqobat va
globallashuv sharoitida pedagogik innovatsion texnologiyalarni joriy etish orqali o‘quvchilarning
mantiqiy-tahliliy, tanqidiy va ijodiy fikrlash qobiliyatlarini rivojlantirish ta’lim sifatini xalgaro
standartlar darajasiga ko‘tarishning muhim omillaridan biri hisoblanadi.

Adabiyotlar tahlili. Xalgaro baholash tizimiga o‘tishning ayni vaqtda dolzarbligi va
har sohada rivojlanayotgan O‘zbekiston Respublikasida xalq ta’limi tizimining o‘sishiga ta’sirini
kuchaytirish bo‘yicha O‘zbekiston Respublikasi Konstitutsiyasidakiritilgan, “Ta’lim to‘g‘risida”g1
qgonun, O‘zbekiston Respublikasi Prezidentining 2017 yil 7 fevraldagi “O‘zbekiston Respublikasini
yanada rivojlantirish bo‘yicha Harakatlar strategiyasi to‘g‘risida”gi PF- 4947-sonli, O‘zbekiston
Respublikasi Vazirlar Mahkamasining 2017 yil 15 martdagi “Umumiy o‘rta ta’lim to‘g‘risidagi
Nizomni tasdiqlash to‘g‘risida”gi 140-sonli, O‘zbekiston Respublikasi Vazirlar Mahkamasining
2017 yil 6 apreldagi “Umumiy o‘rta va o‘rta maxsus, kasb-hunar ta’limining davlat ta’lim
standartlarini tasdiglash to‘g‘risida”gi 187-sonli qarori, O‘zbekiston Respublikasi Prezidentining
2018 yil 5 sentabrdagi “Xalq ta’limini boshqarish tizimini takomillashtirish bo‘yicha qo‘shimcha
chora- tadbirlar to‘g‘risida”gi PF-5538-sonli farmoni, O‘zbekiston Respublikasi Prezidentining
2018 yil 5 sentabrdagi “Xalq ta’limi tizimiga boshqaruvningyangitamoyillarinijoriy etish chora-
tadbirlari to‘g‘risida”gi PQ-3931-sonli qarori, O‘zbekiston Respublikasi Vazirlar Mahkamasining
2018 yil 8 dekabrdagi “Xalq ta’limi tizimida ta’lim sifatini baholash sohasidagi xalgaro
tadqgiqotlarni tashkil etish chora-tadbirlari to‘g‘risida”gi 997-sonli, O‘zbekiston Respublikasi
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Prezidentining 2019 yil 29 apreldagi «O‘zbekiston Respublikasi Xalq ta’limi tizimini 2030
yilgacharivojlantirish konsepsiyasini tasdiqlash to‘g‘risida»gi PF-5712- son Farmoni, O‘zbekiston
Respublikasi Prezidentining 2019 yil 3 maydagi “Iqtidorli yoshlarni aniqlash va yuqori malakali
kadrlar tayyorlashning uzluksiz tizimini tashkil etish chora-tadbirlari to‘g‘risida”’gi PQ-4306-son
Qarorlari tasdiglanib, ijroga yo‘naltirilgan.

Boshlang‘ich ta’limda ta’lim sifati va samaradorligini oshirish bugungi kunda xorijiy
tajribalarni chuqur o‘rganish hamda xalqaro standartlar talablarini milliy ta’lim tizimiga izchil
joriy etish bilan bevosita bog‘liqdir. Ta’lim sifatini baholash bo‘yicha ilg‘or xalqaro tajribalarni
tahlil qilish, ularni mavjud baholash tizimi bilan qiyoslash, shuningdek, xalgaro va xorijiy
tashkilotlar bilan hamkorlikni yo‘lga qo‘yish ta’lim jarayonini takomillashtirishda muhim omil
hisoblanadi. Shu asosda zamon talablariga javob beradigan, shaffof va samarali milliy baholash
tizimini rivojlantirish zarurati yuzaga kelmoqda.

So‘nggi yillarda mamlakatimizda amalga oshirilayotgan keng ko‘lamli islohotlar
igtisodiyotning jadal rivojlanishiga zamin yaratib, barcha sohalarda raqobatbardosh va malakali
kadrlarni tayyorlashga bo‘lgan ehtiyojni kuchaytirdi. Bu esa o‘quvchilarning darslarga qiziqishini
oshirish, o‘qituvchilarning ta’lim-tarbiya jarayoniga yangicha yondashuvlarni joriy etishini talab
etadi. Xalgaro baholash dasturlariga mos o‘quv topshiriglari o‘quvchilarning faolligi, mustaqil
fikrlashi va bilimlarni amaliyotda qo‘llash ko‘nikmalarini rivojlantirishga xizmat qiladi.

PIRLS (Progress in International Reading Literacy Study) xalqaro baholash tadqiqoti
boshlang‘ich sinf o‘quvchilarining o‘qish savodxonligi, matnni anglash va mazmunini tahlil
qilish ko‘nikmalarini baholashga qaratilgan. Tadqiqot doirasida o‘quvchilarning badily va
axborot matnlarini tushunishi, asosiy g‘oyani aniqlashi, xulosalar chiqarishi hamda tanqidiy
fikrlash qobiliyatlari muhim mezon sifatida qaraladi. Shu sababli PIRLS talablari asosida o‘quv
topshiriglarini yaratishda interfaol metodlardan foydalanish, differensial yondashuvni qo‘llash
hamda o‘quvchilarning funksional savodxonligini rivojlantiruvchi topshiriglarni ishlab chiqish
zarur hisoblanadi.

Tahlillar va natijalar: Boshlang‘ich ta’limda xalgaro baholash talablariga mos o‘quv
topshiriglarini ishlab chiqish jarayonida o‘qituvchilarning metodik tayyorgarligi muhim omil
hisoblanadi. TIMSS bu — “Trends in International Mathematics and Science Study”, ya’ni 4- va
8- sinf o‘quvchilarining matematik va tabiiy-ilmiy yo‘nalishlar bo‘yicha ta’limdagi natijalarini
xalqaro miqyosda baholaydigan tadqiqotdir. TIMSS tadqiqot vositasi quyidagilarni o‘zichiga oladi:
* matematika va tabiiy fanlar sikli fanlaridan topshiriglar (4- va 8-sinflar); ¢ ta’lim muassasalari
rahbarlari uchun anketa (4- va 8-sinflar); ¢ o‘qituvchilar uchun so‘rovnoma (4- va 8-sinflar); *
Ota-onalar uchun so‘rovnoma (4-sinf). TIMSS testi to‘rtta topshiriq blokidan iborat (ikkitasi
matematikadan va ikkitasi tabiatshunoslik). 4-sinfda butun testni bajarish uchun tanaffus bilan
72 daqiqa ajratiladi (ikki qism 36 daqiqa). 8-sinfda butun testni bajarish uchun tanaffus bilan 90
daqiqa berildi (ikki 45 daqiqadan iborat qismlar). TIMSS xalgaro tadqiqot vositalari to‘plamiga
quyidagilar kiradi: kognitiv va ma’lumotlar sohasiga tegishli testlar; anketalar (o‘quvchilar,
o‘qituvchilar, ta’lim muassasasi ma’muriyati, ta’lim sohasidagi mutaxassislar (tadqiqot sifatini
kuzatuvchilar uchun); uslubiy ta’minot (o‘rganishni tashkil etish va o‘tkazish bo‘yicha milliy
koordinatorlar uchun yo‘rignoma, namuna olish bo‘yicha qo‘llanma, maktab koordinatorlari
uchun qo‘llanma, test o‘tkazish bo‘yicha qo‘llanma, bepul javoblar bilan topshiriglarni tekshirish
bo‘yicha qo‘llanma, ma’lumotlarni kiritish bo‘yicha qo‘llanma va boshqalar); - dasturiy ta’minot
(sinflar va o‘quvchilarni tanlash uchun, ma’lumotlarni kiritish uchun).

PIRLS va TIMSS tadqiqotlariga tayyorlash jarayonida o‘qituvchilardan matnlar bilan ishlash,
o‘quvchilarga matnni tahlil qilishni o‘rgatish, muammoli vaziyatlarga asoslangan topshiriglar
tuzish hamda baholash mezonlarini to‘g‘ri qo‘llash malakasi talab etiladi. O‘qituvchilarning
metodik kompetensiyasi ganchalik yuqori bo‘lsa, o‘quvchilarning xalgaro baholash sinovlaridagi
natijalari ham shunchalik samarali bo‘ladi.

Xalgaro baholash dasturlari, xususan, PIRLS dasturi 2001-yilda Ta’lim sohasidagi yutuqlarni
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baholash xalqaro assotsiatsiyasi (IEA) tomonidan joriy etilgan bo‘lib, har besh yilda bir marotaba
4-sinf o‘quvchilarining o‘qish savodxonligini xalqgaro darajada baholashga qaratilgan. O‘qish
savodxonligi o‘quvchilarning keyingi ta’lim bosqichlarida muvaffaqiyatli o‘qishi va shaxsiy
rivojlanishi uchun muhim asos bo‘lib xizmat qiladi. Shu sababli PIRLS talablari boshlang‘ich
ta’limda o‘quv topshiriqlarini ishlab chiqishda asosiy yo‘nalish sifatida qaralmoqda.

So‘nggi yillarda mamlakatimizda amalga oshirilayotgan keng ko‘lamli islohotlar
igtisodiyotning jadal rivojlanishiga zamin yaratib, barcha sohalarda raqobatbardosh va malakali
kadrlarni tayyorlashga bo‘lgan ehtiyojni kuchaytirdi. Bu esa o‘quvchilarning darslarga qiziqishini
oshirish, o‘qituvchilarning ta’lim-tarbiya jarayoniga yangicha yondashuvlarni joriy etishini talab
etadi. Xalgaro baholash dasturlariga mos o‘quv topshiriglari o‘quvchilarning faolligi, mustaqil
fikrlashi va bilimlarni amaliyotda qo‘llash ko‘nikmalarini rivojlantirishga xizmat qiladi.

PISA va PIRLS kabi xalqaro baholash dasturlarining asl mohiyati o‘quvchilarda tafakkur
faolligini shakllantirish, ularni jjodkorlik va innovatsion fikrlashga yo‘naltirishdan iboratdir. Shu
nuqtayi nazardan, O‘zbekistonda xalgaro tajribaga tayangan holda o‘quvchilarning bilim darajasini
baholash va monitoring qilishga qaratilgan milliy baholash tizimini yanada takomillashtirish
dolzarb vazifa hisoblanadi. Ushbu tizim zamon bilan hamnafas rivojlanib, baholash mezonlarini
xalgaro talablar asosida doimiy ravishda yangilab borishi orqali boshlang‘ich ta’limda o‘quv
topshiriglarini ishlab chiqish metodikasini takomillashtirishga xizmat qiladi.

Tahlillar shuni ko‘rsatadiki, ilg‘or mamlakatlar va O‘zbekiston maktablari o‘quvchilarga
bilim berishda yondashuvlarida asosiy farqlarga ega. Xorijiy tajribada bolalar ta’lim jarayonida
ortigcha umumiy fanlar bilan zo‘riqtirilmaydi, asosiy fanlar tizimli ravishda o‘rganiladi va
ularning atrofida o‘quv jarayoni tashkil etiladi. Ota-onalar va ta’lim muassasalari o‘quvchilarning
faqat test savollariga javob berish yoki ma’lumotlarni yodlash bilan cheklanmasdan, ularning
zamonaviy jamiyat va mehnat bozoridagi ehtiyojlarga javob bera oladigan bilim va ko‘nikmalarini
rivojlantirishga intiladi. Shu bois, samarali muloqot, jamoada ishlash, tanqidiy va ijodiy fikrlash,
shuningdek, chet tillarda yetarli darajada muloqot qilish qobiliyatlari eng qadrlanadigan
ko‘nikmalardan hisoblanadi.

Xulosa. Xalgaro baholash dasturlari (PISA, PIRLS, TIMSS, EGRA, EGMA) o‘quvchilarning
ushbu ko‘nikmalarini aniglash va rivojlantirishga qaratilgan. Tadqiqotlar shuni ko‘rsatadiki,
o‘quvchilarning yutuqlariga ularning ijtimoiy muhit, maktab resurslari, o‘qituvchilarning
malakasi, dars texnologiyalari va uyga vazifalarning mazmuni sezilarli ta’sir ko‘rsatadi. Shu sababli
boshlang‘ich ta’limda xalqaro baholash standartlariga mos o‘quv topshiriglarini ishlab chiqish va
ularni amaliyotga tatbiq etish o‘quvchilarning bilim va ko‘nikmalarini rivojlantirishda hal giluvchi
ahamiyatga ega. Boshlang‘ich ta’limda xalgaro baholash talablariga mos o‘quv topshiriqlarini
ishlab chiqish jarayonida o‘qituvchilarning metodik tayyorgarligi muhim omil hisoblanadi.
PIRLS va TIMSS tadqiqotlariga tayyorlash jarayonida o‘qituvchilardan matnlar bilan ishlash,
o‘quvchilarga matnni tahlil qilishni o‘rgatish, muammoli vaziyatlarga asoslangan topshiriglar
tuzish hamda baholash mezonlarini to‘g‘ri qo‘llash malakasi talab etiladi. O‘qituvchilarning
metodik kompetensiyasi ganchalik yuqori bo‘lsa, o‘quvchilarning xalgaro baholash sinovlaridagi
natijalari ham shunchalik samarali bo‘ladi

Shuningdek, o‘quvchilarning badiiy matnlarni tushunish va ongli o‘qish ko‘nikmalarini
shakllantirish ham metodikaning ajralmas qismi hisoblanadi. O‘qituvchi va murabbiylarning
yordami orqali o‘quvchi asarning ma’nosi va badiiy-estetik jihatlarini anglab yetadi, bu
esa uning ijodiy fikrlash va hayotiy ko‘nikmalarini rivojlantirishga yordam beradi. Xalgaro
baholash dasturlari asosida ishlab chigilgan metodik tavsiyalar esa boshlang‘ich ta’limda o‘quv
topshiriglarini takomillashtirish va o‘quvchilarning bilim olish sifatini oshirishga xizmat qiladi.

Foydalanilgan adabiyotlar

1. O‘zbekiston Respublikasi Vazirlar Mahkamasining qarori, 08.12.2018 yildagi 997-son

http://interscience.uz  [RESEEMN




Ta’lim va innovatsion tadqiqotlar (2026 tiur NeQl)

o
i
/s
3
g
s

3
N\

Khodjayev, B.H. (2017). General Pedagogy. Tashkent: Sano-Standard Publishing House.

2. O‘zbekiston Respublikasi Xalq Ta’limi Vazirligi rasmiy sayti. uzeu.uz

3. OECD. Programme for International Student Assessment (PISA). oecd.org/pisa

4. TIMSS & PIRLS International Study Resources. timssandpirls.bc.edu

5. Ergashovna, S. G. (2023). KOMPETENSIYAVIY YONDASHUV ASOSIDA
BOSHLANG’ICH SINF TARBIYA DARSLARINI TASHKIL ETISH. TA’LIM VA
INNOVATSION TADQIQOTLAR, 11, 24-26.

6. Ergashovna, S. G. (2023, September). EDUCATING ELEMENTARY SCHOOL
STUDENTS BASED ON AN INTEGRATIVE APPROACH THROUGH EDUCATIONAL
CLASSES. In The Role of Sciences in the Formation of Unusual Thinking Skills in Young
Students: International Scientific-Practical Conference (Czech). (pp. 133-135).

7. Ergashovna, S. G. (2023). THE ROLE OF NATIONAL EDUCATION IN THE
EDUCATION OF ELEMENTARY SCHOOL STUDENTS THROUGH ALISHER NAVOI’S
WORKS. International Journal of Advance Scientific Research, 3(06), 192-195.

8. Saidova, G. E. (2023). BOSHLANG ‘ICH SINF O ‘QUVCHILARNING O ‘QUV
FAOLIYATINI BAHOLASHDA ZAMONAVIY LOYIHALARDAN FOYDALANISH.
Conferencea, 33-37.

9. Ergashovna, S. G. (2023, February). BOSHLANG’ICH SINF TARBIYA DARSLARIDA
KOMPETENSIYAVIY YONDASHUV. In E Conference Zone (pp. 1-4).

10. Caupona, I'., & ABnuékynona, H. (2022). Boshlang ‘ich sinflarda o ‘quv jarayonini
zamonaviy, innovatsion texnologiyalar asosida tashkil etish. O6mecTBo n uaHoBanuu, 3(3/S), 76-
80.

11. Caupnona, I, & Kaxxoposa, A. (2022). Xalq og ‘zaki ijodi orqali o ‘quvchilarda
ma’naviy tarbiyani shakllantirish. O0miectBo u nunnoBauuu, 3(4/S), 314-317.

Education and innovative research 2026 y. NeO1
Ne01-171



Obpaszosanue u unHosayuonuvie uccieoosanus (2026 200 Ne(l)

RAQAMLI TEXNOLOGIYALAR KASBIY TANLOV VOSITASI SIFATIDA
Saydalieva Farzona O ‘tkir qizi,
Nizomiy nomidagi O zMPU “Texnologiya va professional ta’lim” kafedrasi o ‘qituvchisi

Annotastiya. Magola shaxsga yo ‘naltrilgan ta’lim tamoyilini amalga oshirish vositasi sifatida
kasbga yo 'naltirishda ragamli texnologiyalardan foydalanish imkoniyatlari va real holatini tahlil
qilishga bag’ishlangan.

Kalit so’zlar: ta’lim traektoriyasi, kasbga yo naltirish, kasbiy va shaxsiy o zini o ’zi belgilash,
raqamli texnologiyalar.

DIGITAL TECHNOLOGIES AS A MEANS OF PROFESSIONAL CHOICE
Saydalieva Farzona Utkir kizi,
Lecturer of the Department of « Technology and Vocational Education» of the Uzbek State
Pedagogical University named after Nizami

Abstract. The article is devoted to the analysis of the possibilities and real situation of using
digital technologies in career guidance as a means of implementing the principle of personality-
oriented education.

Keywords: educational trajectory, career guidance, professional and personal self-
determination, digital technologies.

Insonni kasb tanlashga yo‘llovchi asosiy omillar-bu jamiyat taraqqiyoti uchun xizmat qilish
istagi va shaxs sifatida komillika erishishdan iborat.Shaxsning kasb tanlashi fagatgina uning
xoxishi va qobiliyatiga bog‘liq bo‘lmay, balki u yashaydigan jamiyatdagi erishilgan moddiy va
ma’naviy sharoit, yutuqlar bilan ham belgilanadi.

Hozirgi vaqtda davlat ta’lim standartlari mavjudligi sharoitida kasbga yo’nlatirish
o’quvchilarning ta’lim yo’lini tanlashi uchun real imkoniyat va zarurat mavjud bo’lgan ijtimoiy-
ta’lim sharoitida mumkin.

Amalda, maktab o’quvchilariga kasb tanlashda haqiqiy yordam faqat mutaxassis ofisining
maydoni bilan cheklangan. Biroq, kasbga yo’naltirish bo’yicha mutaxassislarning amaliyotida
(shu jumladan kompyuterda) maktab o’quvchisining qiziqishlari, qobiliyatlari va shaxsiy
xususiyatlarini o’rganish uchun kelajakdagi kasbiy muvaffaqiyatni bashorat qilish uchun
qo’llaniladigan usullar, ularning barcha tasdiqlangan ishonchliligi va asosliligiga qaramay, tanlash
muammosini hal qilmaydi. individual ta’lim yo’nalishi. Diagnostik profillardan foydalanishning
muhim sharti - bu kasbiy testlar orqali kasblar dunyosiga hissiy sho’ng’ish, talabaning o’zini shaxs
va tanlash sub’ekti sifatida anglashdir. Murakkab, noaniq va o’zgaruvchan dunyoda kasb tanlash
muammolari zamonaviy o’smirlarning ekzistensial muammolari bilan bir-biriga mos keladi.

Klaster tahlili yoshlarning uchta shartli guruhini aniglash imkonini berdi: “idealistlar”,
“pragmatistlar”, “an’anaviylar”. Kasbiy tanlovdan xabardorlik va professional kompetentsiyani
rivojlantirish istagi raqamli resurslardan faol foydalanish va Internetdagi aloqalarning salbiy
oqibatlaridan qochish qobiliyati bilan bog’liqligi ko’rsatildi. Bu xususiyatlar mehnat bozori
ehtiyojlari va ish beruvchilarning talablariga kamroq qiziqish ko’rsatadigan «idealistlar» guruhini
belgilaydi. Kasb tanlashda shaxsiy passivlik bilan ajralib turadigan «an’anaviylar» raqamli
resurslardan tizimsiz foydalanish bilan ajralib turadi, ular Internetdagi aloganing salbiy oqibatlarini
boshdan kechirish xavfi yuqori. “Pragmatistlar” guruhiga kiradigan yoshlar boshqgalarga qaraganda
ko’proq mehnat bozori ehtiyojlariga, mehnatdan moddiy mukofotlarga e’tibor qaratadilar, ular
kengroq tanlagan kasblarga ega va 0’z ilmiy doirasidan tashqarida ishlashga tayyor mutaxassislik.

Hozirgi vaqtda, hagiqatda, bir tomondan, bolalar va o’smirlar ijtimoiy hayotini 0’z-0’zidan
raqamlashtirish, ikkinchi tomondan, ma’lum sun’iy intellekt texnologiyalarini maktablar
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va universitetlarga direktiv ravishda joriy etish kuzatilmoqda. Zamonaviy tadqiqotlar shuni
ko’rsatadiki, ragamlashtirish jarayoni Internetga qaramlik , ma’lumotlarning haddan tashqari
yuklanishi, shaxsiy makonga bostirib kirish, zo’ravonlik (agressiya), haqiqiy 1jtimoiy guruhlarda
begonalashuvning kuchayishi, aqliy rivojlanishning kognitiv qobiliyatlarga moyilligi, tashqi
ko’nikmalarning kuchayishi kabi bir qator salbiy ta’sirlar bilan birga keladi, shaxs ustidan nazorat
va ta’lim jarayonining barcha ishtirokchilarining hissiy farovonligining pasayishi [1; 3; 4; 5].

Ta’limda sun’iy intellekt texnologiyalaridan magqgsadli va samarali foydalanish ushbu
texnologiyalar o’quvchilar, o’qituvchilar va ota-onalar uchun ta’limni haqiqiy shaxsiylashtirishning
ishonchli vositasi bo’lishi mumkin bo’lgan sharoitlarni, individual va jamoaviy o’quv jarayonlarini
birlashtirish texnologiyalarini batafsil o’rganishni talab qiladi, individuallik, talaba mustaqilligini
faollashtirish usullari.

Kasbiy o’zini 0’zi rivojlantirish jarayonida raqamli texnologiyalardan foydalanishning
psixologik-pedagogik kontseptsiyasini yaratishda tizimli va ehtimollik yondashuvlari qoidalariga
tayanish muhimdir. Tizimli yondashuv xususiy (intizomiy) tadqiqot ob’ektlarini tizim sifatida
ko’rib chiqishga imkon beradi: o’quvchilarning individual xususiyatlari yaxlit tizimi sifatida ko’rib
chiqiladi; shaxs aqliy fazilatlarning rivojlanayotgan va 0’z-0’zini rivojlantiruvchi tizimi sifatida;
“Talaba-o‘qituvchi”, “talaba-talaba”, “talaba-ota-ona” tizimidagi shaxslararo o‘zaro ta’sir, “odam-
mashina” tizimidagi axborot va mobil qurilmalar bilan o‘zaro ta’sir, ta’lim jarayonining o‘zi turli
individual yo‘naltirilgan ish sifatida, tizim sifatida o’zgaruvchan ijtimoiy-madaniy sharoitlarda
shaxsning o’zini 0’zi anglashi va o’zini 0’zi belgilashini ta’minlaydigan sub’ektlar; natijada
ta’lim tizimi sifatida ketma-ket ta’lim dasturlari va turli darajadagi va yo‘nalishdagi davlat ta’lim
standartlarini amalga oshiruvchi ta’lim muassasalari majmui.

Ehtimoliy yondashuvdan foydalanish zarurati umumiy ta’limdan kasbiy ta’limga o’tish
bosqichida o’quvchilarning individual ta’lim traektoriyasini tanlash jarayonining o’ziga xos
xususiyatlari bilan bog’ligq. Zamonaviy dunyoning noaniqligi kasbiy ish sohasida doimiy tashqi
ko’rsatmalarga ega bo’lishni imkonsiz qiladi. Ta’lim yo’nalishini tanlashni qo’llab-quvvatlash
jarayonida shaxsga qaysi ta’sir vositasi u gqabul qilgan qarorni aniglaganligini aniq taxmin qilish
mumkin emas. Pedagogik va ruhiy hodisalar o’z tabiatiga ko’ra qat’iy belgilanmaydi, lekin ko’plab
tashqi va ichki omillar ta’sirida bo’ladi va shaxs tanlash sub’ekti sifatida o’zini 0’zi belgilaydi .

Biroq, hozirgi kunga tayanmasdan kelajak istigbollarini amalga oshirish mumkin emas.

So‘rovnatijalari shuni ko‘rsatdiki, respondentlarning aksariyati kasb tanlashda ragamliresurslar
va sun’ly intellekt texnologiyalaridan foydalanishga ijobiy munosabatda bo‘lishiga qaramay,
mavjud kasbiy yo‘nalish bo‘yicha raqamli platformalardan real xabardorlik va foydalanish juda
kam. Avvalgidek, kasb tanlash to’g’risida qaror qabul qilishda eng muhim «ta’sir agentlari» haqiqiy
odamlardir: ota-onalar, ma’lum bir universitet talabalari, kasb vakillari. Ushbu xulosa tanlovning
psixologik mexanizmi « vositachi « ni izlash degan fikrimizga to’liqg mos keladi va shax51y tanlov
shaxsiy ma’no va qadriyatlar vositasida bo’lganligi sababli, ichki vosita sifatida yangi ma’nolar,
qadriyatlar va tamoyillarni izlash. tanlagan vaziyatda, ularmng tashuvchisini qidirishga aylanadi.
Shu sababli, kasbiy tanlov sharoitida muhim vositachi boshqa shaxsdir [2]. Shaxssiz virtual
raqamli muhltmng emas, balki ijtimoiy muhitning ta’siri yoshlarning kasbiy qaror qabul gilishda
kuchli omil bo’lib chlqayotganhgl sababli, biz hozirda yoshlar ongida g’oyadan o’tish jarayonini
kuzatmoqdamiz, virtual va real olamlar o’rtasidagi raqobat, ularni bir-birini to’ldirish va boyitish
g’oyasiga.

Nazariy va empirik tadqgiqotlarimiz asosida quyidagi xulosalar chigarishimiz mumkin:

- ragamli texnologiyalar va kasbiy yo’nalish uchun ragamli resurslar shaxsning kasbiy tanlov
sharoitida qaror gabul qilishning psixologik mexanizmlari asosida ishlab chiqilishi kerak;

- raqamli texnologiyalar o°zini-o°zi ta’minlay olmaydi, lekin uni faollashtirish vositasi sifatida
yoshlarning kasbiy o‘zini 0‘zi rivojlantirish psixologik-pedagogik qo‘llab-quvvatlashning yaxlit
jarayoniga kiritilishi kerak;

- raqamli texnologiyalar institutsional darajada rasmiyatchilik, begonalashish va yo’l-yo’rigni
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bartaraf etish va shaxsiy darajada ulardan foydalanishning stixiyaliligini bartaraf etish sharti bilan
kasbiy yo’nalishning institutsional va shaxsiy darajalarini integratsiyalash vositasiga aylanishi
mumkin.

- kasbga yo‘naltirishda ragamli texnologiyalardan foydalanishdagi texno-gumanitar
nomutanosiblikni, kasbga yo‘naltirishning zamonaviy ragamli texnologiyalar bilan o°zida
mujassamlangan tashqi (instrumental va texnologik) tomoniga haddan tashqari e’tibor uning
ichki, giymatini soyasida qoldirmasa, haqiqiy tirik odamlar tomonidan gavdalangan semantik
tomoni bartaraf etish mumkin.
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TABIIY FANLAR VA UNI O‘QITISH METODIKASIDA SE MODELINI
QO‘LLASHNING HOZIRGI HOLATI VA IMKONIYATLARI
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Annotatsiya: ushbu maqolada “5E” modelining bugungi kundagi ahamiyati, uning hozirgi
holati va ta’limdagi imkoniyatlari haqida batafsil ma’lumot berilgan.

Kalit so zlar: “5E” modeli, ta’lim samaradorligi, qo ‘llash sohasi, model ahamiyati, tabiiy
fanlar, tajriba.

Aunomayus: B oannoti cmamve noopoono paccmampusaromcs axmyaibHas 3HAYUMOCHb
mooenu «SE», eé cogpemennoe cocmosinue u 803MONCHOCIU NPUMEHEHUs & 00paA3068amMeNbHOM
npoyecce.

Knrouesvie cnosa: mooens « SE», aghgpekmugnocms 00yuenus, cihepa npumenenus, 3Ha4umMocmy
Mooenu, ecmecmeenHvle HAYKU, IKCNEePUMEHM.

Abstract: This article provides a detailed overview of the current significance of the “SE”
model, its present status, and its potential opportunities in education.

Keywords: SE model, educational effectiveness, application field, model significance, natural
sciences, experiment.

Kirish. Zamonaviy ta’lim tizimida tabiiy fanlarni o‘qitish jarayoni o‘quvchilarga faqat tayyor
bilimlarni yetkazish bilan cheklanib qolmasdan, balki ularning mustagqil fikrlashi, tahlil qilishi,
muammo yechish ko‘nikmalarini shakllantirishga qaratilishi zarur. Globallashuv va ilmiy-
texnik taraqqiyot sharoitida ta’lim jarayonida innovatsion yondashuvlar, zamonaviy pedagogik
texnologiyalarni qo‘llash muhim ahamiyat kasb etmoqda. Xususan, tabily fanlar sohasi tez
yangilanib borayotgan ilmiy bilimlar, texnologik yangiliklar va amaliy kompetensiyalar bilan
chambarchas bog‘liq bo‘lgani sababli, ularni o‘qitishda samarali va moslashuvchan metodik
yondashuvlarga ehtiyoj ortib bormoqda.

An’anaviy o‘qitish usullarida ko*proq o‘qituvchi markazda bo‘lib, o‘quvchilar tayyor axborotni
qabul qiluvchi sifatida ishtirok etadi. Bu holat esa o‘quvchilarning fanlarga bo‘lgan qiziqishini
pasaytirishi, bilimlarning yuzaki o‘zlashtirilishiga olib kelishi mumkin. Shu bois, so‘nggi yillarda
konstruktivistik yondashuvga asoslangan, o‘quvchini markazga qo‘yuvchi o‘qitish modellari
keng joriy etilmoqda.

5E o‘qitish modeli ilk bor R. Bybee tomonidan ishlab chiqilgan bo‘lib, u o*quv jarayonini besh
mantiqiy va izchil bosqich asosida tashkil etishni nazarda tutadi: Engage (jalb qilish), Explore
(tadqiq qilish), Explain (tushuntirish), Elaborate (chuqurlashtirish) va Evaluate (baholash). Ushbu
model o‘quvchilarning faol ishtirokini ta’minlash, bilimlarni mustaqil ravishda kashf etish va
ularni real hayotiy vaziyatlarda qo‘llashga yo‘naltirilganligi bilan ajralib turadi.

Bugungi kunda 5E modeli AQSh, Yevropa davlatlari hamda Osiyo mamlakatlari ta’lim
tizimlarida, aynigsa, fizika, kimyo, biologiya va geografiya fanlarini o‘qitishda samarali metod
sifatida qo‘llanilmoqgda. O‘zbekiston ta’lim tizimida ham tabiiy fanlarni o‘qitishda SE modeliga
qiziqish ortib bormoqda va uni amaliyotga tatbiq etish bo‘yicha izlanishlar olib borilmoqda.

Mazkur maqolada tabiiy fanlar va ularni o‘qitish metodikasida SE modelini qo‘llashning
hozirgi holati, uning ta’lim jarayonidagi imkoniyatlari, amaliy samaradorligi va rivojlanish
istigbollari ilmiy-nazariy jihatdan batafsil tahlil qilinadi.

Metodlar. Mazkur tadqiqotda sifat va miqdoriy yondashuvlarni o‘z ichiga olgan kompleks
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ilmiy metodlardan foydalanildi. Tadqiqot jarayoni konstruktivistik ta’lim nazariyasiga asoslanib
tashkil etildi va SE modelining tabiiy fanlarni o‘qitishdagi samaradorligini aniqlashga qaratildi.

Tadqiqotda quyidagi metodlar qo‘llanildi:

* Ilmiy adabiyotlarni tahlil qilish metodi — S5E modeli, konstruktivistik yondashuv va
tabily fanlarni o‘qitish metodikasiga oid xorijiy hamda mahalliy ilmiy manbalar o‘rganildi va
umumlashtirildi;

» Taqqoslash metodi — an’anaviy o‘qitish usullari bilan 5E modeli asosida tashkil etilgan
darslar o‘rtasidagi farqlar aniqlab berildi;

* Pedagogik kuzatuv metodi — S5E modeli asosida olib borilgan dars jarayonlarida
o‘quvchilarning faolligi, qiziqishi va bilish faoliyati tahlil qilindi;

* Pedagogik tajriba metodi — tajriba va nazorat guruhlarida o‘quvchilarning bilimlarni
o‘zlashtirish darajasi solishtirildi;

 Tahlil va umumlashtirish metodlari — olingan natijalar asosida ilmiy xulosalar chiqarildi.

Shuningdek, SE modelining har bir bosqichining didaktik vazifalari alohida tahlil qilindi.
Jumladan, Engage bosqichida o‘quvchilarning avvalgi bilimlarini faollashtirish va motivatsiyasini
oshirishga qaratilgan savol va muammoli vaziyatlardan foydalanildi. Explore bosqichida
tajriba, kuzatuv va guruhli ishlar orqali o‘quvchilarning mustaqil izlanish faoliyati tashkil etildi.
Explain bosqgichida o‘quvchilarning o‘z fikrlarini asoslab berishlari va ilmiy tushunchalarni
shakllantirishga e’tibor qaratildi. Elaborate bosqichida bilimlarni yangi vaziyatlarda qo‘llashga
doir topshiriglar berildi. Evaluate bosqichida esa testlar, og‘zaki savollar va amaliy topshiriglar
orqali o‘quvchilarning bilim va ko‘nikmalari baholandi.

Mazkur metodlar majmui tadqiqotning ishonchliligi va ilmiy asoslanganligini ta’minlashga
xizmat qildi.

Metodik jihatdan SE modelining har bir bosqichi alohida o‘rganildi:

» Engage bosqichida o‘quvchilarning avvalgi bilimlarini faollashtirish va mavzuga qiziqish
uyg‘otish;

» Explore bosqichida tajriba, kuzatuv va izlanishlar orqali yangi bilimlarni mustaqil kashf
etish;

» Explain bosqichida olingan natijalarni tahlil gilish va ilmiy tushunchalarni shakllantirish;

» Elaborate bosqichida bilimlarni yangi vaziyatlarda qo‘llash va chuqurlashtirish;

* Evaluate bosqichida o‘quvchilarning bilim, ko‘nikma va malakalarini baholash.

Natijalar. Tahlillar shuni ko‘rsatdiki, SE modeli asosida tashkil etilgan darslar o‘quvchilarning
ta’lim jarayonidagi faolligini sezilarli darajada oshiradi. O‘quvchilar bilimni tayyor holda emas,
balki tajriba va izlanishlar orqali egallaganliklari sababli, ularning bilimlari chuqur va bargaror
bo‘ladi.

Tabiiy fanlarni o‘qitishda SE modelidan foydalanish natijasida o‘quvchilarda quyidagi ijobiy
o‘zgarishlar kuzatildi:

* ilmiy tushunchalarni anglash darajasi oshdi;

 tanqidiy va mantiqiy fikrlash ko‘nikmalari rivojlandi;

* tajriba va kuzatuvlarga asoslangan xulosalar chigarish malakasi shakllandi;

* o‘quvchilarning fanlarga bo‘lgan qiziqishi va motivatsiyasi kuchaydi.

Shuningdek, SE modeli o‘qituvchining rolini ham o‘zgartirib, uni bilim beruvchi emas, balki
yo‘naltiruvchi va maslahat beruvchi sifatida namoyon etadi. Bu esa ta’lim jarayonida o‘quvchi
markazli yondashuvni ta’minlaydi.

Munozara. Xulosa qilib aytganda, tabiiy fanlar va ularni o‘qitish metodikasida SE modelini
qo‘llash bugungi kunda dolzarb va samarali yondashuvlardan biri hisoblanadi. Ushbu model
o‘quvchilarning mustaqil fikrlashi, ilmiy tafakkuri va amaliy ko‘nikmalarini rivojlantirishga
xizmat qiladi.

SE modeli asosida tashkil etilgan darslar ta’lim samaradorligini oshirish bilan birga,
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va ongli o‘zlashtirishiga zamin yaratadi. Tadqiqot natijalari shuni ko‘rsatadiki, mazkur model
o‘quvchilarning tajribaga asoslangan o‘rganish faoliyatini kuchaytirib, tanqidiy va mantiqiy
fikrlashini rivojlantiradi.

Shu bilan birga, SE modelini samarali qo‘llash o‘qituvchilardan yuqori darajadagi metodik
tayyorgarlik, darsni puxta rejalashtirish va innovatsion yondashuvni talab etadi. Modelni boshqa
pedagogik texnologiyalar, xususan, axborot-kommunikatsiya texnologiyalari, simulyatsiyalar va
STEAM yondashuvi bilan uyg‘unlashtirish uning samaradorligini yanada oshiradi.

Kelgusida tabiiy fanlarni o‘qitishda SE modelidan tizimli va keng foydalanish, uning boyitilgan
shakllarini amaliyotga tatbiq etish orqali ta’lim sifati va samaradorligini oshirish mumkin. Bu esa
raqobatbardosh, ilmiy tafakkurga ega va mustaqil fikrlovchi yosh avlodni tarbiyalashda muhim
ahamiyat kasb etadi.
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TALABALARNING KASBIY KOMPETENTLIGINI RIVOJLANTIRISHDA
GERMENEVTIK TA’LIMOTIDAN FOYDALANISH USULLARI
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Annotatsiya: ushbu maqgolada talabalarning kasbiy kompetentligini rivojlantirishda
germenevtik ta’limotidan foydalanish usullari haqgida ma’lumotlar keltirilgan. Kasbiy
kompetentlik va germenevtik ta’limot, germenevtik yondashuvga alohida e tibor qaratilgan.
Germenevtik yondashuv boshlang ‘ich ta’lim yo ‘nalishi talabalarining anglash va tinglab
tushunish ko ‘nikmalarini rivojlantirishda eng zamonaviy va samarali metodlardan biri ekanligi
ta’kidlab o ‘tilgan.

Kalit so‘zlar: kasbiy kompetentlik, mutaxassis, axborotlarni o ‘rganish, ijodiy yondashish,
gemenevtik ta’limot, germenevtik yondashuv, germenevtik aylana.

Aunomayus.: 6 OaHHOU cmambe npeocmasiena uHgopmayusi 0 mMemooax UCHONb308AHUS
2epMeHe8mu4ecko20 00yueHUs 8 pa3eumuu npoGeccuoOHalIbHO KOMNEemeHmHOCmuy CmyoeHmos.
Ocoboe sHumaHnue yoensemcs NpopheccuoOHalIbHOU KOMNEMEeHMHOCU U 2ePMEHeBMUYECKOM)
npenooasanuio, cepmeHesmuyeckomy nooxooy. Ommeuaemcs, ymo 2epmeHesmudecKuti n00xo0
A67159emcs OOHUM U3 HAubonee COBPEMEeHHbIX U IPHeKmueHvix Memooos paszsumus HABbIKO8
NOHUMAHUSL U NOHUMAHUSL pedU HA CTIYX Y YUAWUXCS HAYANbHbIX KIACCO8.

Knrouesvie cnosa: npogheccuonanvuas komnemenmnocmeo, sKcnepm, usydenue ungpopmayuu,
MBOpUeCcKUlli LOOX00, 2epMeHesmuYecKoe yueHue, 2epmeHesmuieckutl H00Xo0, 2epmMeHesmuyecKuil

Kpye.

Abstract: this article provides information on the methods of using hermeneutic teaching in
the development of students’ professional competence. Special attention is paid to professional
competence and hermeneutic teaching, hermeneutic approach. It is noted that the hermeneutic
approach is one of the most modern and effective methods for developing comprehension and
listening comprehension skills of primary education students.

Keywords: professional competence, expert, information study, creative approach, hermeneutic
teaching, hermeneutic approach, hermeneutic circle.

Kirish. Kasbiy kompetentlik — mutaxassis tomonidan kasbiy faoliyatni amalga oshirish
uchun zarur bo‘lgan bilim, ko‘nikma va malakalarning egallanishi va ularni amalda yuqori
darajada qo‘llay olishi. Kasbiy kompetentlik mutaxassis tomonidan alohida bilim, malakalarning
egallanishini emas, balki har bir mustaqil yo*‘nalish bo‘yicha integrativ bilimlar va harakatlarning
o‘zlashtirilishini nazarda tutadi. Shuningdek, kompetentsiya mutaxassislik bilimlarini doimo
boyitib borishni, yangi axborotlarni o‘rganishni, muhim ijtimoiy talablarni anglay olishni, yangi
ma’lumotlarni izlab topish, ularni qayta ishlash va o°z faoliyatida qo‘llay bilishni taqozo etadi.

Kasbiy kompetentlik negizida aks etuvchi sifatlarning mohiyatini qisqacha yoritib o‘tish
mumkin. Ularga:
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ijtimoiy
kompetentlik

ekstremal maxsus
kompetentlik kompetentlik

texnologik
kompetentlik

N.A.Muslimov va K.Abdullayevalarning fikricha, kompetentlik — olingan nazariy bilim,
ko‘nikma va malakalar majmuasini amaliyotga mustaqil va ijodiy qo‘llay olish darajasi, bu ham
talabaning amaliyot jarayonida va oliy ta’limdan keyingi faoliyatida shakllanib boradi. Kasbiy
kompetentlikka ega bo‘lishda o‘z ustida ishlash va 0‘z-0‘zini rivojlantirish muhim ahamiyatga
ega. O‘z-o‘zini rivojlantirish vazifalari o‘zini o‘zi tahlil qilish va o‘zini o‘zi baholash orqali
aniglanadi.

O‘z ustida ishlash quyidagilarda ko‘rinadi:

- kasbiy BKMni takomillashtirib borish;

- faoliyatga tanqidiy va ijodiy yondashish;

- kasbiy va ijodiy hamkorlikka erishish;

- ishchanlik qobiliyatini rivojlantirish;

- salbiy odatlarni bartaraf etib borish;

- ijobiy sifatlarni o‘zlashtirish.

O‘qituvchini kasbiy kompetentligining shakllanishi uning jamiyatdagi o‘rni, pedagogika
ta’lim muassasasidagi majburiyati va vazifalariga hamda individual qobiliyatlariga bog‘liq
bo‘ladi. O‘qituvchining ijodiy individualligi uning individual xususiyatlari (fikrlashning ilmiy
tarkib topganligi, ishga ijodiy yondashishi, 0‘z imkoniyatlarini ro‘yobga chiqarishga intilishi va
boshgalar)ning rivojlanish darajasi bilan belgilanadi. Bo‘lajak kasbiy fan o‘qituvchisining ijodiy
individualligini rivojlantirish va takomillashtirishning psixologik- pedagoglk shart-sharoitlari
qarama-qarshiligini his qilish, ularning yechimini topish uchun esa o‘ziga xoslik va maqgsadga
muvofiqlik kabi kasbiy xislatlarning tarkib topishida namoyon bo‘ladi.

O‘qituvchining individualligida psixologik hamda shaxsiy jihatni ajratib ko‘rsatish
mumkin. Ularning pedagogik faoliyati umumiy va kasbiy qobiliyatlarning, shuningdek, kasbiy
motivatsiyaning namoyon bo‘lish darajasi bilan belgilanadi. Yetarli darajada rivojlangan
qobiliyatlar, magsadlar, ehtiyojlar doirasi ganchalik keng bo‘lsa, o‘qituvchining kasbiy mahorat
darajasi shunchalik yuqori bo‘ladi.

Har bir o‘qituvchi imkoniyatiga, asosan bilimga bo‘lgan intilishiga ko‘ra o‘zining axborot
maydoniga ega bo‘ladi. Bu bilimlar tuzilmasiga ko‘ra, texnik va texnologik mazmundagi,
psixologik-pedagogik, falsafiy, fizik-matematik hamda boshga ko‘rinishdagi bilimlar to‘plami
bo‘lib, o‘qituvchi gaysi yo‘nalishga mos bilimlar kerakligiga tayangan holda, shu mazmundagi
bilimlarni axborot maydonidan ajratadi.
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Har bir o‘qituvchi imkoniyatiga, asosan bilimga bo‘lgan intilishiga ko‘ra o‘zining axborot
maydoniga ega bo‘ladi. Bu bilimlar tuzilmasiga ko‘ra, texnik va texnologik mazmundagi,
psixologik-pedagogik, falsafiy, fizik-matematik hamda boshga ko‘rinishdagi bilimlar to‘plami
bo‘lib, o‘qituvchi qaysi yo‘nalishga mos bilimlar kerakligiga tayangan holda, shu mazmundagi
bilimlarni axborot maydonidan ajratadi.

Germenevtik ta’limotda o‘qituvchi — bilim beruvchi emas, balki bilim ochuvchi sifatida
namoyon bo‘ladi. Ya’ni, u talaba uchun bilimni ochish, unga yo‘l ko‘rsatish, kontekstlar orasidagi
bog‘liglikni ko‘rsatish orqali anglashning faollashuviga xizmat qiladi. Aynan shu orqali tinglab
tushunish ham passiv jarayon emas, balki faol va maqsadli faoliyatga aylanadi. Talaba matnni
faqat eshitib yoki o‘qibgina qolmaydi, balki uni 0‘z ma’naviy-madaniy doirasi ichida talqin qiladi.
Germenevtik metodlar yordamida tashkil etilgan dars jarayonlarida talabalar turli qarama-qarshi
fikrlarni eshitadi, ularni solishtiradi, har bir fikrning asoslanishini tushunishga harakat giladi va
eng muhimi — 0°z pozitsiyasini shakllantiradi. Bu jarayon esa ularning anglash ko‘nikmalarini
sifat jihatidan o‘zgartiradi. Bunday darslar talabalarning mustagqil tafakkurini kuchaytiradi, nutqiy
faolligini oshiradi, faol tinglovchi sifatida shakllanishiga xizmat qiladi.

Germenevtik ta’limot — matnlarni (aynigsa, adabiy va pedagogik) tushunish, talqin qilish va
sharhlash san’ati hamda nazariyasi bo‘lib, ta’lim jarayonida o‘quvchining subyektiv tajribasi va
matn mazmuni o‘rtasidagi dialogik munosabatga asoslanadi. U mazmunni shunchaki o‘zlashtirish
emas, balki “germenevtik aylana” orqali ma’no mohiyatini chuqur anglashga qaratilgan.

Germenevtik aylana (yoki germenevtik doira) —matnni tushunishning asosiy uslubiy tamoyili
bo‘lib, bunda butunni tushunish uchun gismlarni, gismlarni tushunish uchun esa butunni o‘rganish
zaruruligini anglatadi.

Talqin jarayonida eng murakkab holatlardan biri — germenevtik doiradir. Germenevtik doira
shunday tartibdaki, butunni uning gismlarini tushunmay talqin qilib bo‘Imaydi. Qismlarni bilish
ham butunni anglashdan kelib chiqadi. Falsafiy kategoriya hisoblangan bu holat, ya’ni butun
va qismning o‘zaro bir-biriga uzviy bog‘ligligi germenevtik doiraning asosiy xususiyatidir.
Germenevtik doira tamoyili germenevtikani tushunishning umumiy nazariyasi darajasiga yetishi
bilan bog‘liq uzoq tarixiy taraqqietga ega. Germenevtik doira masalasiga mazkur yo‘nalishda
tadqgiqot olib borgan olimlarning deyarli barchasi to‘xtalib o‘tgan. Uning dastlabki g‘oyalari antik
davrda Platon ijodida o‘z aksini topgan. Keyinchalik u Gegel falsafasida tartibga solindi. Biroq,
uning metodologik ahamiyati fagat XIX asr o‘rtalariga kelibgina e’tirof etilgan. Germenevtik
doira F.Shleyermaxer ijodida keng o‘rganilgan, unda faylasuf mazkur tushunchani lingvistik tahlil
uslubi emas, balki umumiy tushunish nazariyasi sifatida tahlil gilgan.

Talabalarning tinglash, tushunish ko‘nikmalarini rivojlantirishda germenevtik ta’limotdan
foydalanish texnologiyalarini takomillashtirishda germenevtik bilimlar evolyusiyasini tahlil
qilish asosida bo‘lajak boshlang‘ich ta’lim o‘qituvchilarining kasbiy-pedagogik ijodkorligi hamda
tafakkurlarini rivojlantirishning pedagogik shart-sharoitlari va didaktik imkoniyatlarini aniqlangan
va talabalarning ijodkorligini rivojlantirishga qaratilgan pedagogik jarayonning uslubiy asosi
sifatida germenevtik yondashuvning mohiyati yoritilgan.

Germenevtik yondashuv boshlang‘ich ta’lim yo‘nalishi talabalarining anglash va tinglab
tushunish ko‘nikmalarini rivojlantirishda eng zamonaviy va samarali metodlardan biridir. Bu
yondashuv orqali talaba bilim oluvchidan bilim yaratuvchiga, matnni o‘quvchidan matnni talqin
qiluvchi, tushunuvchi va shaxsiylashtiruvchi shaxsga aylanishi mumkin. Bu esa, o‘z navbatida,
uni kelajakdagi raqobatbardosh, innovatsion fikrlovchi, empatik va kommunikativ o‘qituvchiga
aylantirishda katta poydevor bo‘lib xizmat qiladi. Boshlang‘ich ta’lim yo‘nalishida tahsil olayotgan
talabalar uchun anglash va tinglab tushunish ko‘nikmalarining shakllanishi ularning kelajakdagi
kasbiy faoliyatining asosi bo‘lib xizmat qiladi.
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ENHANCING DIGITAL DIDACTIC TRAINING OF FUTURE TEACHERS WITHIN
THE STEM PARADIGM: THEORY AND PRACTICE
Taymanova Elnora Lutfullayevna
Lecturer, Department of Exact Sciences
Chirchik State Pedagogical University

Abstract. This research explores the theoretical foundations and practical implementation
of enhancing digital didactic training for future teachers within the STEM paradigm. The study
provides a comprehensive analysis of the essential components of digital didactic competence
and their integration with STEM education principles. Through a mixed-methods experimental
approach involving 224 pre-service teachers, the research identifies effective strategies for
developing digital didactic competencies. The study introduces a structural-functional model for
improving digital didactic training based on STEM integration, supported by quantitative and
qualitative evidence of its effectiveness. Analysis of experimental data demonstrates significant
improvements in participants’ digital didactic competencies across cognitive, technological,
design, implementation, and reflective dimensions. The findings contribute to advancing teacher
education methodology by establishing a framework for integrating digital technologies and
STEM approaches in teacher preparation programs, with implications for educational policy and
practice.

Keywords: STEM education, digital didactic competence, teacher preparation, technology
integration, educational innovation, pre-service teachers, interdisciplinary learning, digital
transformation, educational technology, professional development, pedagogical design, digital
learning environments, instructional technology, educational methodology.

Introduction

The rapid advancement of digital technologies and the increasing emphasis on STEM
(Science, Technology, Engineering, and Mathematics) education have fundamentally transformed
contemporary educational landscapes. This transformation necessitates significant changes
in teacher preparation programs to ensure that future educators possess the digital didactic
competencies required to effectively integrate technology into their teaching practices while
implementing STEM-based approaches. The convergence of digital pedagogies and STEM
education represents a powerful framework for preparing teachers to meet the demands of 21st-
century education.

Digital didactic training refers to the development of educators’ abilities to effectively design,
implement, and evaluate technology-enhanced learning experiences. When situated within the
STEM paradigm, this training expands to incorporate interdisciplinary approaches that connect
scientific inquiry, technological applications, engineering design principles, and mathematical
thinking. The integration of these domains creates a robust foundation for educational innovation
and student engagement in complex problem-solving activities (Kelley & Knowles, 2016).

International research consistently highlights the importance of preparing teachers for digital
teaching environments. The International Society for Technology in Education (ISTE) emphasizes
that educators must be able to «design, implement, and assess learning experiences to engage
students and improve learning; enrich professional practice; and provide positive models for
students, colleagues, and the community» (ISTE, 2022). Similarly, the European Framework for
the Digital Competence of Educators (DigCompEdu) identifies six key areas of digital competence
for educators, including professional engagement, digital resources, teaching and learning,
assessment, empowering learners, and facilitating learners’ digital competence (Redecker, 2017).

Despite the recognized importance of digital didactic training within STEM education, research
reveals significant gaps in current teacher preparation programs. A study by Tondeur et al. (2019)
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found that many pre-service teachers lack adequate preparation for effectively integrating digital
technologies in their teaching practices. Similarly, Chai et al. (2019) identified challenges in
developing teachers’ abilities to implement STEM-based approaches that meaningfully incorporate
digital tools. According to the OECD’s Teaching and Learning International Survey (TALIS),
only 43% of teachers feel well-prepared to use digital technologies for teaching, highlighting a
critical need for improved teacher preparation in this area (OECD, 2020).

The problem is particularly acute in the context of STEM education, where the effective
use of digital technologies is essential for creating authentic, engaging learning experiences. As
noted by Barak (2017), STEM education requires teachers to implement complex pedagogical
approaches that combine hands-on activities, digital simulations, collaborative problem-solving,
and interdisciplinary thinking. Without adequate digital didactic training, teachers often struggle
to create such learning environments, limiting the potential impact of STEM education initiatives.

The theoretical foundations for enhancing digital didactic training within the STEM paradigm
draw from several interconnected areas. Mishra and Koehler’s (2006) Technological Pedagogical
Content Knowledge (TPACK) framework provides a valuable lens for understanding how
technology, pedagogy, and content knowledge intersect in effective teaching practices. Building
on this foundation, researchers have explored how TPACK can be adapted specifically for STEM
education contexts (Chai et al., 2019). Additionally, constructivist learning theories (Piaget,
1972; Vygotsky, 1978), connectivism (Siemens, 2005), and situated learning (Lave & Wenger,
1991) offer important perspectives on how digital technologies can support meaningful learning
experiences within STEM education.

While existing research has made significant contributions to understanding digital competence
and STEM education separately, there remains a need for integrated approaches that specifically
address the development of digital didactic competencies within the STEM paradigm. This
research aims to address this gap by exploring both theoretical and practical aspects of enhancing
pre-service teachers’ digital didactic training in the context of STEM education.

The purpose of this study is to develop, implement, and evaluate a comprehensive model for
enhancing digital didactic training of future teachers within the STEM paradigm. Specifically, the
research aims to:

1. Define the essential components of digital didactic competence within the context of STEM
education.

2. Develop a structural-functional model for enhancing digital didactic training based on
STEM integration.

3. Identify effective strategies and pedagogical conditions for developing pre-service teachers’
digital didactic competencies.

4. Empirically validate the effectiveness of the proposed model through experimental
implementation.

5. Formulate evidence-based recommendations for improving teacher preparation programs.

The research is guided by the following hypotheses:

1. Digital didactic training of future teachers will be enhanced if it is based on an integrated
approach that combines digital competencies with STEM education principles.

2. A structural-functional model that incorporates cognitive, technological, design,
implementation, and reflective components will effectively develop pre-service teachers’ digital
didactic competencies.

3. Specific pedagogical conditions, including technology-rich learning environments, project-
based learning, interdisciplinary collaboration, and reflective practice, will significantly contribute
to the development of digital didactic competencies.

This study addresses a critical need in teacher education by providing a theoretical framework
and practical strategies for enhancing digital didactic training within the STEM paradigm. The
findings have implications for teacher preparation programs, educational policy, and ongoing
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professional development initiatives.

Methodology. This study employed a mixed-methods approach combining quantitative and
qualitative research methodologies to provide a comprehensive understanding of enhancing digital
didactic training within the STEM paradigm. A quasi-experimental design with pre-test and post-
test measurements was utilized to assess the effectiveness of the proposed model for developing
pre-service teachers’ digital didactic competencies.

The research was conducted in three interconnected phases:

1. Conceptual Phase (2020-2021): This phase focused on defining the essential components
of digital didactic competence within the STEM paradigm through literature analysis, expert
consultations, and preliminary surveys. The structural-functional model for enhancing digital
didactic training was developed during this phase.

2. Experimental Phase (2021-2022): The model was implemented with an experimental
group of pre-service teachers, while a control group followed traditional training methods. Both
quantitative and qualitative data were collected throughout this phase to monitor progress and
identify effective strategies.

3. Analytical Phase (2022-2023): Data analysis, interpretation of findings, and formulation of
recommendations were completed during this phase. The effectiveness of the model was evaluated
based on pre-test and post-test comparisons, as well as qualitative assessments of participants’
development.

The study involved 224 pre-service teachers enrolled in education programs at three
universities. Participants were randomly assigned to experimental (n=112) and control (n=112)
groups with balanced demographic characteristics. The sample included students from various
teaching specializations, including mathematics, science, technology, and elementary education,
all of whom were in their third or fourth year of study.

Table 1. Demographic characteristics of participants

Table 1. Demographic characteristics of participants

. . Experimental Grou Control Grou Total
Characteristic P (n=112) P (n=112) P (N=224)
Gender
Female 73 (65.2%) 75 (67.0%) 148
' ' (66.1%)
Male 39 (34.8%) 37 (33.0%) 76 (33.9%)
Age
20-22 years 68 (60.7%) 71 (63.4%) 139
(62.1%)
23-25 years 37 (33.0%) 34 (30.4%) 71 (31.7%)
26+ years 7 (6.3%) 7 (6.2%) 14 (6.2%)
Specialization
Mathematics 31 (27.7%) 29 (25.9%) 60 (26.8%)
Science 28 (25.0%) 30 (26.8%) 58 (25.9%)
Technology 22 (19.6%) 23 (20.5%) 45 (20.1%)
]%fi‘l‘l’:::li;y 31 (27.7%) 30 (26.8%) 61 (27.2%)

The setting for the study included university classrooms, technology laboratories, and digital
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learning environments. The experimental group had access to specialized STEM laboratories
equipped with digital tools, educational software, 3D printers, robotics kits, and virtual reality
equipment. Both groups had access to learning management systems and basic digital resources
as part of their regular academic programs.

The research was grounded in several interconnected theoretical frameworks that informed
the development of the structural-functional model for enhancing digital didactic training:

1. Technological Pedagogical Content Knowledge (TPACK) framework (Mishra & Koehler,
2006) provided the foundational understanding of how technological knowledge intersects with
pedagogical knowledge and content knowledge in effective teaching practices.

2. Constructivist and Constructionist Learning Theories (Piaget, 1972; Papert, 1993) informed
the pedagogical approaches used in the model, emphasizing active knowledge construction and
learning by designing and creating digital artlfacts

3. Connectivism (Siemens, 2005) provided insights into networked learning and the importance
of developing skills for navigating digital information environments.

4. STEM Integration Frameworks (Kelley & Knowles, 2016; Bybee, 2013) guided the
interdisciplinary approaches and practices incorporated into the model.

5. Digital Competence Frameworks, including DigCompEdu (Redecker, 2017) and ISTE
Standards for Educators (ISTE, 2022), informed the specific competencies addressed in the
training model.

The integration of these theoretical perspectives led to the development of a comprehensive
structural-functional model that encompasses cognitive, technological, design, implementation,
and reflective dimensions of digital didactic competence within the STEM paradigm.

Multiple data collection instruments were employed to gather comprehensive evidence about
the development of pre-service teachers’ digital didactic competencies:

1. Digital Didactic Competence Assessment (DDCA): A validated instrument developed for
this study to measure participants’ competencies across five dimensions: cognitive, technological,
design, implementation, and reflective. The instrument consisted of 50 items using a 5-point Likert
scale, with established reliability (Cronbach’s a = 0.89) and content validity confirmed by expert
evaluation.

2. STEM Teaching Efficacy Belief Instrument (STEBI-B): An adapted version of the Science
Teaching Efﬁcacy Belief Instrument (Enochs & Riggs, 1990) modified to include STEM-specific
items, measuring pre-service teachers’ self-efficacy beliefs about teaching STEM subjects with
d1g1ta1 technologies.

3. Digital Artifact Analysis Protocol: A rubric-based assessment tool for evaluating the quality
of digital teaching materials and STEM learning activities created by participants.

4. Semi-structured Interviews: In-depth interviews conducted with a subset of participants (20
from each group) to explore their experiences, challenges, and perspectives on digital didactic
training.

5. Classroom Observation Protocol: A structured observation framework used during teaching
practice sessions to assess participants’ ability to implement digital STEM-based lessons.

6. Reflective Journals: Participants maintained reflective journals documenting their learning
experiences, challenges, and growth throughout the training program.

The experimental group participated in an enhanced digital didactic training program based
on the developed structural-functional model. The program consisted of several integrated
components:

1. Interdisciplinary STEM Didactics Course: A semester-long course that integrated digital
technologies with STEM teaching methodologies, focusing on interdisciplinary approaches to
designing learning experiences.

2. Digital Technology Workshops: Hands-on sessions focusing on specific technologies
relevant to STEM education, including educational robotics, coding platforms, digital simulations,
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augmented and virtual reality, 3D modeling and printing, and data analysis tools.

3. STEM Project Laboratory: A collaborative environment where participants designed,
developed, and tested integrated STEM projects incorporating digital technologies.

4. Microteaching Sessions: Structured opportunities for participants to practice teaching
STEM-based lessons using digital technologies, followed by peer and instructor feedback.

5. Professional Learning Network: Engagement with online communities of practice,
connecting participants with experienced STEM educators and technology integration specialists.

6. Teaching Practicum: Supervised field experiences in technology-rich STEM learning
environments, allowing participants to apply their digital didactic competencies in real educational

settings.
Table 2. Components of the enhanced digital didactic training program
Table 2. Components of the enhanced digital didactic training program
Component Duration Focus Areas Learning Activities
STEM integration Lect.ures, Case
Interdisciplinar theories, Digital studies,
PINATY 1 5 \weeks (3 - 18 Collaborative
STEM Didactics pedagogies, . .
hours/week) learning, Critical
Course Assessment . .
. analysis of digital
strategies
resources
Robotics, Coding, Hands-on :
: ) ) exploration, Guided
. . 10 sessions Simulations, .
Digital Technology practice, Tool
(2 hours AR/VR, 3D . )
Workshops . evaluation, Creation
each) modeling, Data :
SR of teaching
visualization
resources
Collaborative
Interdisciplinary ~ project work,
STEM Project 8 weeks (4 project design, Prototype
Laboratory hours/week) Digital resource development, Peer
development review, [terative
design
Lesson delivery, Planning, ‘Teachmg
. . . demonstration,
Microteaching 6 sessions (3 Technology . .
] : . Video analysis,
Sessions hours each)  integration, Student .
Reflective
engagement . .
discussion
) Online discussions,
. Professional .
Professional ) : Webinars, Resource
. Ongoing collaboration, .
Learning Network : curation, Expert
Resource sharing .
consultations
Lesson  planning,
Teaching 6 weeks . Classroom Teachlr}g practice,
Practicum (full-time) implementation, Supervisor
Adaptive teaching  feedback, Reflective
analysis
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The control group followed the traditional teacher preparation program, which included
separate courses on educational technology and teaching methods but lacked the integrated
approach and specialized STEM focus of the experimental program.

Quantitative data were analyzed using statistical methods appropriate for comparing
experimental and control groups:

1. Descriptive statistics (means, standard deviations, frequencies) were calculated for all
quantitative measures.

2. Independent t-tests and paired t-tests were used to compare between-group and within-
group differences in pre-test and post-test scores.

3. Analysis of covariance (ANCOVA) was employed to control for pre-existing differences
when comparing post-test scores.

4. Effect sizes (Cohen’s d) were calculated to determine the practical significance of observed
differences.

5. Reliability analyses (Cronbach’s alpha) were conducted to ensure the internal consistency
of assessment instruments.

Qualitative data were analyzed using thematic analysis following Braun and Clarke’s (2006)
six-phase approach:

1. Familiarization with the data through repeated reading and initial note-taking.

2. Generation of initial codes across the entire dataset.

3. Searching for themes by collating codes into potential themes.

4. Reviewing themes for internal homogeneity and external heterogeneity.

5. Defining and naming themes to capture the essence of the data.

6. Producing the report with compelling extract examples.

To ensure trustworthiness, several strategies were employed, including triangulation of data
sources, member checking, peer debriefing, and maintaining an audit trail. Mixed-methods
integration occurred through connecting, building, and merging approaches to provide a
comprehensive understanding of the phenomenon under investigation.

Results. Based on literature analysis, expert consultations, and preliminary surveys, five
essential components of digital didactic competence within the STEM paradigm were identified.
These components form the foundation of the structural-functional model developed in this study.
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Table 3. Components of Digital

Didactic Competence within the STEM

Paradigm
Component Definition Key Elements
Knowledge and - Knowledge of digital tools and
understanding of resources for STEM  education
digital - Understanding of STEM concepts and
Cognitive technologies, their  interdisciplinary  connections
STEM disciplines, - Knowledge of digital didactic strategies
and their and models
pedagogical - Understanding of digital assessment
applications methods
Skills in operating - Technical proficiency with digital tools
and utilizing digital and platforms
technologies  for - Ability to select appropriate
educational technologies for specific learning
Technological purposes in STEM objectives
contexts - Skills in creating and modifying digital
resources
- Troubleshooting and adaptive problem-
solving abilities
Ability to design - Instructional design competencies for
technology- digital environments
enhanced learning - Skills in creating interdisciplinary
Design experiences  that STEM learning scenarios
integrate STEM - Ability to design authentic problem-
disciplines based learning activities
- Competence in designing inclusive
digital learning environments
Capacity to - Classroom management skills in
effectively technology-rich environments
implement digital - Ability to facilitate interdisciplinary
Implementation STEM-based learni.ng ‘ N aptivities
teaching - Skills in providing scaffolding and
approaches in guidance in digital contexts
educational - Adaptability in responding to emerging
settings learning situations
Ability to critically - Skills in evaluating the effectiveness of
evaluate, assess, digital tools and resources
and improve digital - Critical analysis of teaching practices
. teaching practices and  student learning  outcomes
Reflective

in STEM education

- Continuous professional development
orientation

- Research-informed approach
improving digital didactic practices

to
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These components are interconnected and mutually reinforcing, collectively contributing to
a comprehensive digital didactic competence that enables effective teaching within the STEM
paradigm. The identification of these components addressed the first research objective and
provided the foundation for developing the structural-functional model.

Building on the identified components of digital didactic competence, a comprehensive
structural-functional model was developed for enhancing the digital didactic training of future
teachers within the STEM paradigm. The model consists of four interconnected blocks: conceptual,
content, procedural, and evaluative.

The model’s conceptual block establishes the theoretical foundations, approaches, and
principles guiding the enhancement of digital didactic training. Key approaches include systems
approach, competence-based approach, interdisciplinary approach, and constructivist approach.
Guiding principles include integration of digital and STEM competencies, authentic learning,
collaboration, reflective practice, and continuous improvement.

The content block defines the specific knowledge, skills, and attitudes to be developed across
the five components of digital didactic competence. This block is organized into three integrated
modules:

1. Digital STEM Foundations Module: Focuses on developing knowledge of digital technologies
and STEM disciplines, understanding their interconnections, and exploring theoretical models for
their integration in educational contexts.

2. Digital STEM Design and Implementation Module: Emphasizes skills in designing and
implementing technology-enhanced STEM learning experiences, including instructional planning,
resource development, and teaching strategies.

3. Professional Development and Research Module: Addresses reflective practice, research
skills, and continuous professional growth in the rapidly evolving fields of digital education and
STEM.

The procedural block outlines the methodological approaches, forms, methods, and technologies
used to develop digital didactic competencies. This includes:

- Organizational forms: Interactive lectures, workshops, laboratories, microteaching,
collaborative projects, field experiences

- Teaching methods: Problem-based learning, project-based learning, design thinking, case
studies, peer teaching

- Educational technologies: Blended learning, flipped classroom, collaborative learning, maker
education, learning analytics

The evaluative block includes criteria, indicators, levels, and assessment methods for monitoring
the development of digital didactic competencies. Three levels of competence development were
1dentified: basic, intermediate, and advanced.

The research identified several critical pedagogical conditions that significantly contributed to
the effectiveness of the enhanced digital didactic training program:
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Table 4. Pedagogical conditions and their

implementation in the training

program
Pedagogical Implementation strategies Observed impact
condition
- Creation of specialized Provided authentic
STEM laboratories contexts for developing
. - Access to diverse digital technological skills and
Technology-rich . .
learning tools gnd platforms explgrlqg p@dggoglcal
environment Integra‘gon of emerging applications of digital tools
technologies (AR/VR, Al) in STEM education
- Digital resource
repositories
- Thematic organization of Promoted holistic
content across disciplines understanding of STEM
Interdisciplinary - Team teaching by faculty concepts and their
curriculum from different departments interconnections,
integration - Integrated assessment tasks modeling interdisciplinary
- STEM-focused case studies approaches for future
teaching practice
- Long-term collaborative Developed teamwork
projects skills, fostered creativity,
Project-based Indus.try and school and provided opportunities
collaborative partnerships ' to apply ' 1ntegr?1t§d
. - Authentic problem knowledge in realistic
learning .
scenarios contexts
- Public presentation of
project outcomes
- Progression from simulated Built confidence and
to authentic teaching competence through
contexts guided practice, feedback,
Scaffolded - Graduated responsibility in and incremental challenges
teaching field experiences
experiences - Structured  reflection
protocols
- Mentoring by experienced
teachers
- Structured  reflective Enhanced self-awareness,
. journals critical analysis skills, and
Reflective . . : . .
. - Video analysis of teaching commitment to continuous
practice and . )
. - Peer feedback sessions improvement
metacognition . .
- Professional learning
portfolios
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The implementation of these pedagogical conditions was carefully monitored throughout
the experimental phase. Qualitative data from interviews and reflective journals indicated
that participants particularly valued the authentic project experiences, collaborative learning
opportunities, and structured reflection activities. As one participant noted: «The combination
of hands-on technology exploration and collaborative STEM projects gave me confidence that [
could actually implement these approaches in my own classroom.»

The effectiveness of the enhanced training program was evaluated by comparing pre-test and
post-test scores on the Digital Didactic Competence Assessment (DDCA) for both experimental
and control groups. The results showed significant improvements in all five components of digital
didactic competence for the experimental group, with moderate improvements in the control

group.

Table 5. Pre-test and Post-test Scores on Digital Didactic Competence

Assessment
Component Experimental Group Control Group Between-
(n=112) (n=112) Group
Comparison
Pre- Post-  Effect Pre- Post-  Effect ANCOVA F-
test test Size test test Size  value (p-
Mean Mean Mean Mean value)
(SD)  (SD) (SD)  (SD)
= 2.84 421 2.19** 2.89 3.47 0.89*% 78.42 (<.001)
E‘J 0 (0.71) (0.52) (0.68) (0.63)
©)
S = 276  4.13 1.91** 281 3.35 0.73* 85.63 (<.001)
< .2 (0.83) (0.57) (0.79) (0.69)
s 2
o
= 2.37 3.98 2.32%*% 241 2.95 0.76* 123.76
£ (0.75) (0.62) (0.72)  (0.70) (<.001)
%)
=
- 2.52 3.95 2.21%*% 248 3.06 0.83* 104.59
2=E £ (069 (0.58) (0.71) (0.68) (<.001)
é g o -
- 2.41 3.89 2.06*%* 2.45 2.88 0.59* 112.87
% “2’ (0.78) (0.65) (0.75) (0.72) (<.001)
=7
= < 2.58 4.03 2.55%* 2.61 3.14 0.87* 156.23
§ 8 (0.65) (0.48) (0.62) (0.57) (<.001)
o=

*p<.05, p<.001; Effect sizes (Cohen's d): small = 0.2, medium = 0.5, large =
0.8, very large = 1.2
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The results indicate that while both groups showed improvements from pre-test to post-test,
the experimental group demonstrated significantly greater gains across all components of digital
didactic competence. The largest effect sizes in the experimental group were observed in the
Design component (d=2.32) and the Implementation component (d=2.21), suggesting that the
enhanced program was particularly effective in developing these aspects of competence.

Analysis of covariance (ANCOVA), controlling for pre-test scores, confirmed significant
differences between the experimental and control groups on all measures (p<.001), with large effect
sizes. These findings support the hypothesis that the enhanced digital didactic training program
based on the structural-functional model was more effective than traditional training approaches.

Results from the STEM Teaching Efficacy Belief Instrument (STEBI-B) showed significant
improvements in the experimental group’s self-efficacy beliefs regarding their ability to teach
STEM subjects using digital technologies. The experimental group’s mean score increased from
3.12 (SD=0.79) to 4.28 (SD=0.53), while the control group showed a smaller increase from 3.08
(SD=0.81) to 3.45 (SD=0.68).

Qualitative data from interviews provided insights into participants’ changing perceptions of
their capabilities. At the beginning of the program, many participants expressed anxiety about
integrating digital technologies into STEM teaching:

- «I’ve always been intimidated by technology. I understand my subject content, but I worry
about how to effectively use digital tools to teach STEM concepts.» (Participant E47, Pre-
intervention interview)

By the end of the program, experimental group participants reported increased confidence and
enthusiasm:

- «I now see technology not as a separate thing to learn, but as an integral part of how I think
about teaching STEM subjects. I feel confident designing lessons that seamlessly integrate digital
tools to enhance student understanding of complex concepts.» (Participant E47, Post-intervention
interview)

The quality of digital teaching artifacts created by participants provided additional evidence of
their developing competencies. Participants in both groups created digital lesson plans, instructional
materials, and assessment tools as part of their coursework. These artifacts were evaluated using the
Digital Artifact Analysis Protocol, which assessed content accuracy, pedagogical appropriateness,
technological integration, STEM integration, and creativity/innovation.

Table 6. Quality Ratings of Digital Teaching Artifacts

. . . Experimental Control t- -
Quality Dimension pGroup Group value V;)lue
Content Accuracy 4.32 (0.58) 4.05(0.63) 342 <01
Pedagogical 4.28 (0.61) 3.67(072) 7.08 <.001
Appropriateness
Technological Integration 4.39 (0.55) 3.25(0.81) 12.63 <.001
STEM Integration 4.41 (0.59) 2.98 (0.87) 14.85 <.001
Creativity/Innovation 4.17 (0.68) 3.12(0.79) 1096 <.001
Overall Quality 4.31 (0.48) 3.41(0.62) 1231 <.001

Note: Ratings based on 5-point scale (1=poor, S=excellent)

The experimental group produced digital teaching artifacts of significantly higher quality
across all dimensions, with the most substantial differences observed in STEM Integration
and Technological Integration. These findings suggest that the enhanced training program was
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particularly effective in developing participants’ ability to create integrated STEM learning
experiences that meaningfully incorporate digital technologies.

Qualitative analysis of the artifacts revealed several distinctive characteristics of the materials
created by the experimental group:

1. Interdisciplinary Coherence: Experimental group participants created resources that
effectively connected concepts across STEM disciplines, rather than addressing them in isolation.

2. Authentic Problem Contexts: Their materials frequently situated learning within real-world
problem contexts that required integrated application of STEM knowledge.

3. Purposeful Technology Integration: Digital technologies were integrated in ways that
specifically enhanced conceptual understanding and skill development, rather than as superficial
additions.

4. Multiple Representation Systems: Participants utilized various digital tools to represent
concepts through multiple modalities (visual, auditory, interactive), supporting diverse learning
needs.

5. Formative Assessment Integration: Digital assessment strategies were embedded throughout
learning sequences, providing opportunities for feedback and adaptive instruction.

Observations of participants during their teaching practicum provided evidence of their
ability to implement digital STEM-based approaches in authentic classroom settings. Using the
Classroom Observation Protocol, trained observers evaluated participants’ teaching performance
across multiple dimensions.

Table 7. Teaching practice observation ratings

. . Experimental Control t- p-
Dimension
group group value value
Lesson Planning & 4.18 (0.63) 379 (0.71) 452 <001
Organization
Content Knowledge 4.25 (0.58) 4.08 (0.62) 2.19 <.05
Digital Technology 431(0.60)  322(0.83) 1165 <001
Integration
STEM Integration 4.24 (0.65) 3.05(0.79) 12.89 <.001
Student Engagement 4.29 (0.57) 3.53(0.75) 897 <.001
Classroom Management 3.92 (0.71) 3.67 (0.76) 2.62 <.01
Assessment
Implementation 3.98 (0.68) 3.41(0.74) 6.23 <.001
Overall Teaching
Effectiveness 4.17 (0.52) 3.54(0.60) 8.64 <.001

Note: Ratings based on 5-point scale (1=poor, S=excellent)

The experimental group demonstrated significantly higher performance in all dimensions of
teaching practice, with the largest differences observed in Digital Technology Integration and
STEM Integration. These findings suggest that the enhanced training program effectively prepared
participants to implement integrated approaches in real classroom settings.

Qualitative field notes from observations provided additional insights into the differences
between the groups:

- «Experimental group participants demonstrated remarkable fluidity in transitioning between
different instructional modes and digital tools. They responded adaptively to student questions
by accessing relevant digital resources or modifying simulations in real-time. Their lessons

Education and innovative research 2026 y. NeO1
Ne01-193




visible and manipulable for students.» (Observer notes)

In contrast, control group participants often demonstrated a more compartmentalized approach:

- «Control group participants typically used technology as a supplementary tool rather than
an integrated element of instruction. Digital resources were often employed at discrete points in
the lesson rather than woven throughout the learning experience. STEM disciplines tended to be
addressed sequentially rather than in an integrated fashion.» (Observer notes)

Thematic analysis of interview transcripts, reflective journals, and open-ended survey responses
revealed several key themes regarding participants’ experiences with the enhanced digital didactic
training program:

1. Transformed Conceptualization of Teaching: Participants described fundamental shifts in
how they conceptualized teaching and learning in STEM disciplines, moving from transmissive
to constructivist approaches enabled by digital technologies.

- «I used to think of teaching as explaining concepts clearly. Now I see it as designing digital
environments where students can explore, experiment, and construct understanding through
STEM investigations.» (Participant E83, Reflective journal)

2. Technology as Cognitive Partner: Participants came to view digital technologies not merely
as instructional tools but as cognitive partners that transform what is possible in the learning
process.

- «I now understand that digital tools aren’t just for presenting information more efficiently—
they fundamentally change what students can explore and understand by making invisible
processes visible and complex systems manipulable.» (Participant E29, Interview)

3. Interdisciplinary Thinking: The program fostered the development of interdisciplinary
thinking skills that allowed participants to make meaningful connections across STEM disciplines.

- «The integrated STEM projects helped me see connections I had never noticed before.
Now when I design lessons, I naturally think about how science concepts connect to engineering
applications, how mathematics provides analytical tools, and how technology enables new forms
of investigation.» (Participant E105, Survey response)

4. Adaptive Expertise: Participants developed confidence in their ability to learn new
technologies and adapt their teaching approaches to emerging tools and pedagogies.

- «Instead of feeling anxious about keeping up with new technologies, I now have a framework
for evaluating and incorporating them into my teaching. I feel prepared to continue evolving my
practice as new tools emerge.» (Participant E51, Interview)

5. Professional Identity Development: Many participants reported that the program influenced
their professional identity development, helping them see themselves as innovative STEM
educators.

- «Through this program, I’ve come to see myself not just as a teacher of my subject, but as
a designer of integrated STEM experiences who uses digital tools to create powerful learning
opportunities.» (Participant E72, Reflective journal)

These themes highlight the transformative nature of the enhanced digital didactic training
program and its impact on participants’ professional development beyond specific skills acquisition.

Discussion

This study investigated the enhancement of digital didactic training for future teachers within
the STEM paradigm, resulting in several significant findings that contribute to our understanding
of effective teacher preparation for digital and interdisciplinary education.

The identification of five essential components of digital didactic competence within the
STEM paradigm—cognitive, technological, design, implementation, and reflective—provides
a comprehensive framework for understanding the complex knowledge and skills required for
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effective teaching in contemporary educational contexts. This framework extends previous models
such as TPACK (Mishra & Koehler, 2006) and DigCompEdu (Redecker, 2017) by specifically
addressing the integration of digital competencies with STEM education approaches.

The results demonstrate that these components are highly interconnected, with development
in one area supporting growth in others. For example, participants who developed strong
technological skills were better positioned to design innovative learning experiences, while those
with well-developed reflective competencies could more effectively evaluate and improve their
implementation practices. This finding aligns with Voogt et al.’s (2017) argument that teacher
knowledge for technology integration should be conceptualized as an integrated and transformative
form of knowledge.

The framework developed in this study offers a valuable tool for analyzing and designing
teacher preparation programs. By identifying specific competencies within each component,
the framework provides a detailed roadmap for curriculum development that addresses the
multifaceted nature of digital didactic competence. This responds to calls in the literature for more
nuanced understandings of the knowledge and skills required for effective technology integration
in discipline-specific contexts (Chai et al., 2019).

The significant improvements demonstrated by the experimental group across all components
of digital didactic competence provide strong evidence for the effectiveness of the structural-
functional model developed in this study. The model’s emphasis on integration—between theory
and practice, between dlgltal and pedagogical skills, and between STEM disciplines—appears to
be particularly powerful n developlng comprehenswe teacher competencies.

The large effect sizes observed in the experimental group (ranging from d=1.91 to d=2.55)
suggest that the model had substantial practical significance. These findings align with research
by Tondeur et al. (2019), who found that integrated approaches to technology preparation for
teachers produce stronger outcomes than isolated technology courses. However, the magnitude of
improvement in the current study exceeds that reported in many previous interventions, suggesting
that the specific combination of STEM integration with digital didactics may be particularly
effective.

The model’s success can be attributed to several key features. First, its foundation in both
theoretical frameworks and practical applications ensured a balance between conceptual
understanding and applied skills. Second, the progressive nature of the training program, moving
from foundational knowledge to complex implementation, provided appropriate scaffolding for
competence development. Third, the model’s emphasis on authentic learning experiences created
meaningful contexts for applying and integrating knowledge.

These findings have important implications for the design of teacher preparation programs.
They suggest that moving beyond isolated courses in educational technology toward integrated
approaches that situate digital competence development within disciplinary contexts can
significantly enhance outcomes. Furthermore, the results support Darling-Hammond et al.’s
(2017) argument that effective teacher preparation requires coherent integration of content, theory,
and practice.

The identification of critical pedagogical conditions that support the development of digital
didactic competence provides practical guidance for implementing effective training programs. The
combination of technology-rich learning environments, interdisciplinary curriculum integration,
project-based collaborative learning, scaffolded teaching experiences, and reflective practice
created a powerful ecosystem for professional growth.

The importance of authentic project experiences emerged as particularly significant in both
quantitative and qualitative findings. Participants who engaged in designing and implementing
integrated STEM projects with digital technologies developed more sophisticated understanding
of how to create meaningful learning experiences for their future students. This aligns with Papert’s
(1993) constructionist theory, which emphasizes learning through creating meaningful artifacts,
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and extends it to teacher education contexts.

The study also highlighted the value of collaborative approaches to developing digital didactic
competence. Participants who worked in interdisciplinary teams reported developing broader
perspectives on STEM integration and more creative approaches to technology use. This finding
supports Vygotsky’s (1978) social constructivist theory and suggests that collaborative learning
should be a core element of teacher preparation programs.

The role of structured reflection in developing digital didactic competence deserves particular
attention. Participants who engaged deeply with reflective practices demonstrated greater growth in
their ability to critically evaluate and improve their teaching approaches. This aligns with Schon’s
(1983) concept of the reflective practitioner and underscores the importance of metacognitive
approaches in teacher education.

The significant differences observed in teaching practice observations and digital artifact
analysis demonstrate that the enhanced training program not only developed participants’
knowledge and skills but also transformed their actual teaching practices. This transformation was
evident in their ability to design integrated STEM experiences, meaningfully incorporate digital
technologies, and engage students in authentic problem-solving activities.

The qualitative data revealed that this transformation extended beyond specific instructional
strategies to include fundamental shifts in how participants conceptualized teaching and learning.
Many described moving from teacher-centered to student-centered approaches, from discipline-
specific to interdisciplinary thinking, and from using technology as an add-on to integrating it as
a transformative element of learning experiences.

These findings are consistent with research by Ertmer and Ottenbreit-Leftwich (2010), who
argue that effective technology integration requires changes in teachers’ beliefs about teaching and
learning, not just technical skills. The current study extends this understanding by demonstrating
how an integrated approach to digital didactic training can catalyze such belief changes.

The transformation of teaching practices observed in this study has important implications for
the potential impact of well-prepared teachers on student learning. Participants in the enhanced
program demonstrated the ability to create learning experiences that engage students in the kinds
of interdisciplinary problem-solving and technology-enhanced inquiry that are increasingly
important for success in the 21st century (Bybee, 2013).

Despite its significant findings, this study has several limitations that should be addressed
in future research. First, while the quasi-experimental design provided strong evidence for the
effectiveness of the enhanced training program, the absence of random assignment to treatment
conditions limits causal claims. Future studies should consider randomized controlled trials to
further establish causality.

Second, the study focused on pre-service teachers, and it remains unclear how the developed
competencies will translate to long-term professional practice. Longitudinal studies following
graduates into their teaching careers would provide valuable insights into the sustainability of the
observed effects and the impact on student learning outcomes.

Third, while the study included participants from various STEM teaching specializations,
it did not analyze potential differences in outcomes based on disciplinary background. Future
research should investigate whether the effectiveness of the model varies across different subject
areas and how it might be adapted for non-STEM disciplines.

Fourth, the study was conducted in specific university contexts, and the generalizability of
findings to different educational systems and cultural contexts requires further investigation.
Cross-cultural studies could provide insights into how the model might need to be adapted for
different educational environments.

Finally, the rapid evolution of digital technologies means that specific tools and platforms
will continue to change. Future research should focus on how to develop adaptive expertise that
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enables teachers to continually evolve their practice in response to emerging technologies and
pedagogies.

Conclusion

This study makes significant contributions to understanding how digital didactic training
of future teachers can be enhanced within the STEM paradigm. The research established a
comprehensive framework for digital didactic competence, developed and validated a structural-
functional model for enhancing such competence, and identified critical pedagogical conditions
for effective training.

The findings provide strong evidence that an integrated approach combining digital
competencies with STEM education principles is more effective than traditional, compartmentalized
approaches to teacher preparation. Participants in the enhanced training program demonstrated
significant improvements across all components of digital didactic competence, with particularly
strong development in their ability to design and implement technology-enhanced STEM learning
experiences.

Several key conclusions can be drawn from this research:

1. Digital didactic competence within the STEM paradigm is a multifaceted construct
encompassing cognitive, technological, design, implementation, and reflective components that
are interconnected and mutually reinforcing.

2. Effective development of digital didactic competence requires an integrated approach that
situates technology learning within authentic disciplinary contexts and connects theory with
practice.

3. Specific pedagogical conditions—including technology-rich environments, interdisciplinary
curriculum, project-based learning, scaffolded teaching experiences, and reflective practice—
significantly enhance the development of digital didactic competence.

4. Enhanced digital didactic training can transform not only teachers’ skills but also their
fundamental conceptions of teaching and learning, leading to more innovative and effective
instructional approaches.

5. The structural-functional model developed in this study provides a viable framework
for redesigning teacher preparation programs to better address the demands of digital and
interdisciplinary education.

These findings have important implications for educational policy and practice. Teacher
preparation programs should consider restructuring curricula to provide more integrated approaches
to developing digital didactic competence within disciplinary contexts. Educational policymakers
should support the creation of technology-rich learning environments and interdisciplinary
teaching opportunities in teacher education institutions. Professional development initiatives
should emphasize authentic project experiences and collaborative approaches to technology
integration.

By enhancing the digital didactic training of future teachers within the STEM paradigm,
we can better prepare educators to design and implement learning experiences that develop
the knowledge, skills, and dispositions students need for success in an increasingly digital and
interconnected world.
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BOSHLANG‘ICH SINFLARDA TABIATSHUNOSLIK FANINI O‘QITISHDA
ZAMONAVIY AXBOROT TEXNOLOGIYALARDAN FOYDALANISH
TEXNOLOGIYASI
Tursunova Nozima Ilxomovna,

Buxoro davlat pedagogika instituti doktoranti,

Annotatsiya. Mazkur maqolada boshlang ‘ich sinflarda tabiatshunoslik fanini o ‘qitishda
zamonaviy axborot texnologiyalaridan foydalanishning ilmiy-nazariy va amaliy jihatlariyoritilgan.
Tadgiqot IMRAD talablari asosida tashkil etilib, raqamli ta’lim vositalarining o ‘quvchilar bilimini
oshirishdagi ahamiyati tahlil gilingan.

Kalit so zlar: boshlang ‘ich ta’lim, tabiatshunoslik, zamonaviy axborot texnologiyalari,
raqamli ta’lim, interaktiv metodlar.

Abstract : The article highlights the scientific and practical aspects of using modern information
technologies in teaching natural science in primary school. The study, conducted according to
the IMRAD structure, analyzes the impact of digital educational tools on students’ knowledge
acquisition.

Keywords: primary education, natural science, modern information technologies, digital
learning, interactive methods.

Kirish (Introduction). Bugungi kunda globalizatsiya va raqamlashtirish jarayonlari ta’lim
tizimiga tub o‘zgarishlar olib kirmoqda. Aynigsa, boshlang‘ich sinf bosqichida o‘quvchilarning
dunyogqarashi, tafakkuri va blhshga bo‘lgan qiziqishi shakllanadi. Shu boisdan, aynan ushbu
bosqgichda o‘qitish jarayonini zamonaviy axborot texnologiyalari (ZAT) asosida tashkil etish
dolzarb pedagogik vazifa hisoblanadi.

Tabiatshunoslik fanini o‘qitish boshlang‘ich sinf o‘quvchilarida tabiat hodisalari, tirik va
jonsiz tabiat bilan bog‘liq dastlabki ilmiy tasavvurlarni shakllantiradi. Mazkur fanni o‘qitishda
ko‘rgazmalilik, kuzatuv, tajrlba va amaliy faoliyat muhim ahamiyatga ega. Shu bilan birga, ragamli
texnologiyalar dars jarayonini yanada interaktiv, qizigarli va samarali qilish imkonini beradi.

Zamonaviy axborot texnologiyalari quyidagi pedagogik imkoniyatlarni taqdim etadi:

Multimedia vositalari: animatsiyalar, videoroliklar, interaktiv taqdimotlar o‘quvchilarning
vizual idrokini rivojlantiradi.

Virtual laboratoriyalar: real sharoitda bajarish qiyin bo‘lgan tajribalarni xavfsiz tarzda amalga
oshirish imkonini beradi.

Ragamli platformalar va viktorinalar: bilimni mustahkamlash va o‘quvchilarning mustagqil
fikrlash ko‘nikmalarini rivojlantirishga xizmat qgiladi.

O‘zbekiston Respublikasi ta’limni rivojlantirishga doir normativ-huquqiy hujjatlarida ham
raqamli texnologiyalarni ta’lim jarayoniga joriy etish ustuvor vazifa sifatida belgilangan. Shu
nuqtai nazardan, boshlang‘ich sinflarda tabiatshunoslik fanini o‘qitishda zamonaviy axborot
texnologiyalaridan foydalanish texnologiyasini ilmiy asoslash va amaliyotga tatbiq etish
pedagogika va metodika sohasida dolzarb masala hisoblanadi.

Ushbu tadqiqotning maqsadi — boshlang‘ich sinflarda tabiatshunoslik fanini o‘qitishda
zamonaviy axborot texnologiyalaridan foydalanishning samarali pedagogik texnologiyasini ishlab
chiqish va uning ta’lim sifati hamda o‘quvchilarning bilish faolligiga ta’sirini aniglashdan iborat.

Vazifalari:

Zamonaviy axborot texnologiyalari pedagogik imkoniyatlarini tahlil qilish.

Boshlang‘ich sinflarda tabiatshunoslik fanini o‘qitishda ZAT metodikalarini ishlab chiqish.

Tajriba guruhi va nazorat guruhi asosida amaliy samaradorlikni aniqlash.

Olingan natijalar asosida tavsiyalar ishlab chiqish.
Tadgigot metodologiyasi (Methods)
http://interscience.uz




=

\%\/\Q}i/
Tadqiqot jarayonida umumilmiy va maxsus pedagogik tadqiqot metodlaridan foydalanildi:
Nazariy tahlil va sintez—pedagogik adabiyotlar vailmiy manbalar asosida ZAT qo‘llanilishining

nazariy asoslari o‘rganildi.

Pedagogik kuzatuv — dars jarayonida o‘quvchilarning faolligi, qiziqishi va ishtiroki tahlil
qilindi.

So‘rovnoma va test — o‘quvchilarning bilim va ko‘nikmalarini aniqlash uchun strukturali
testlar va so‘rovnomalar o‘tkazildi.

Tajriba-sinov — tajriba va nazorat guruhlari shakllantirilib, tajriba guruhida darslar ZAT asosida
tashkil etildi.

Statistik tahlil — olingan natijalar matematik va statistik usullar orqali tahlil gilindi.

Tadqiqot bazasi: Buxoro shahridagi umumta’lim maktablarining 2—4-sinflari.

Tajribada qo‘llanilgan ZAT vositalari:

Multimedia taqdimotlar — animatsiya va vizual materiallar orqali mavzularni tushuntirish.

Interaktiv elektron darsliklar — o‘quvchilarga mavzuni mustaqil o‘rganish imkonini beradi.

Videoroliklar va animatsiyalar — murakkab jarayonlarni vizual tarzda ko‘rsatish.

Virtual laboratoriyalar — xavfsiz sharoitda tajribalarni bajarish imkonini beradi.

Onlayn test va viktorinalar — bilimni mustahkamlash va o‘quvchilar faolligini oshirish.

Dars rejalashtirish: Har bir mavzu uchun texnologik xarita tuzildi, unda:

Darsning maqsadi va vazifalari

Qaysi ZAT vositasi qo‘llanilishi

Kutilayotgan natija va baholash mezonlari aniq belgilandi.

Tajriba natijalari shuni ko‘rsatdiki:

Tajriba guruhi o‘quvchilari test natijalarida 25-30% yuqori ko‘rsatkichga erishdi.

Darslarda multimedia va interaktiv vositalardan foydalanish mavzularni tez va chuqur
tushunishga yordam berdi.

O‘quvchilarning darsdagi faolligi va qiziqishi sezilarli darajada oshdi.

Mustaqil fikrlash va tahlil qgilish ko‘nikmalari rivojlandi.

Muhokama (Discussion). ZAT pedagogik jarayonni boyitadi va interaktivlikni oshiradi.

O‘qituvchi ZATni boshqgaradi, uning o‘rnini bosmaydi.

Psixologik xususiyatlarni hisobga olish zarur, haddan tashqari vizual effektlar e’tiborni
chalg‘itishi mumkin.

O‘qituvchilarning ragamli kompetensiyasi dars samaradorligini oshiradi.

Xulosa (Conclusion). ZAT boshlang‘ich sinflarda fan oqitishning samaradorligini oshiradi.

Multimedia va virtual laboratoriyalar murakkab jarayonlarni o‘quvchilarga tushunarli giladi.

O‘quvchilarning qiziqishi va darsdagi faolligi ortadi.

O‘qituvchilar ZATni tizimli va metodik qo‘llashlari zarur.

Mustaqil fikrlash va tahlil ko‘nikmalari rivojlanadi.

Tavsiyalar:

Darslarni texnologik xarita asosida rejalashtirish

Multimedia va interaktiv vositalardan tizimli foydalanish

O‘qituvchilarning ragamli savodxonligini oshirish

Vizual va amaliy elementlarni uyg‘unlashtirish
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CRITICAL THINKING, REFLECTION, AND AI: OPPORTUNITIES AND
PEDAGOGICAL RISKS
Urishev Abdumajid Ikromovich,
Teacher of Uzbekistan State World Languages University

Annotation: This article explores the relationship between critical thinking, reflection, and
the use of artificial intelligence in education. It argues that Al can be a valuable learning tool,
but only when it is used thoughtfully and with clear pedagogical purpose. Critical thinking is
presented not simply as a skill, but as an ongoing reflective process through which learners
question information, evaluate ideas, and make informed judgments. The article explains that Al
can support reflection by helping learners review their thinking, consider alternative viewpoints,
and improve their writing or responses over time. At the same time, it warns that excessive reliance
on Al may reduce learners’ engagement with challenging tasks and limit opportunities for deep
thinking. When answers are generated too easily, reflection can become superficial rather than
meaningful. The article concludes that the impact of Al on critical thinking depends largely on
how teachers design learning activities. It emphasizes the importance of encouraging students
to reflect on their own use of Al, so that technology supports, rather than replaces, critical and
reflective thinking in education.

Keywords: critical thinking, Al, informed judgments, deep thinking, reflection

KPUTUYECKOE MBIIIIJIEHUE, PE®JIEKCHS U UICKYCCTBEHHBIMN
HUHTEJUJIEKT: BOSMOKHOCTHU U ITIEJATOI'MYECKUE PUCKH
Vpuwes A60ymasrcuo Hkpomosuu,
IIpenooasamens Y36exckoeo cocyoapcmeenno2o yHugepcumema Muposbix 3ulkos

Aunomayus: B Ooannotl cmamve paccmampugaemcsi 83aumMoCeazb MexHcoy KPUMmuyecKum
MbluiieHueM, peguekcueti U UCnonb308aHUeM UCKYCCMBEHHO20 UHMeNleKma 6 oopazosanuu. B
Hell ymeepacoaemcs, umo MU moocem 6vbimv YeHHbIM UHCHMPYMEHMOM 00YYEHUS], HO MOIbKO
npu e20 0CO3HAHHOM UCNONb308AHUU U HATUYUU YEéMKOU nedazocuyeckou yeau. Kpumuueckoe
MbluLIeHUe npeoCcmagieHo He NPOCmo KaK HABLIK, d KAK HeNnpepbléHblil pedeKcusnblli npoyecc,
8 X00e KOmopoe2o obyyanowuecs nodeepeaom COMHEHUN UHGOPMAYUI, OYEeHUsanm uoeu u
npuHUMaom ob60cHosanHvle peutetus. B cmamve oovscHaemcs, umo MU mooicem noooeporcusams
pegrexcuio, nomo2as Y4awumcs nepecmMampueanmv Xo0 CEOUX PACCYHCOCHUl, YUUmvléamy
AbMepHAmuUEHble MOUKU 3PEHUS U CO BPeMeHeM VIYUUaAmb NUCbMEHHble pabombl Ul OMBEembl.
B mo oice spemsa noduéprusaemcs, umo upesmepnas 3asucumocms om MU moocem cHudicamo
8061€YEHHOCHIb 00YUAIOWUXCSL 8 CTIONHCHBLE 3A0AHUS U O2PAHUYUBANMb 803MONCHOCMU 0151 211 OOKO020
mouluinenus. Koeoa omeemvi 2enepupyromes CIuUKoOM J1e2Ko, peeKkcusi Modcem CmaHo8Umscs
NOBEPXHOCMHOMU, a He OCMbICIeHHOU. B 3akntouenue denaemcs 6vi600 0 mom, umo enusaHue MU
HA Kpumu4eckoe MoululeHUue 8 3HAYUMeNbHOU CIMeneny 3a8Ucum om moo, Kak npenooagamen
npoekmupyiom yueouyro OdeamenvHocms. (Ocoboe euuManue yoenaemcs HeooXooumMocmu
nobyscoams cmyoeHmos K peghiexcuu coocmeenHo2o ucnonvsosanusi MU, umobwr mexnonozuu
NO00ePIHCUBATIU, A He 3AMEHANU Kpumuieckoe u peiekcugnoe mvliieHue 6 00pazoeanui.

Kniouegvle cnosa: xpumuueckoe mbiuileHue, UCKYCCMBEHHbIN UHMELLeKm, 000CHOB8AHHbIE
cyocoenus, 2nyboKkoe molulieHue, pegexcus
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TANQIDIY FIKRLASH, REFLEKSIYA VA SUN’1Y INTELLEKT: IMKONIYATL
VA PEDAGOGIK XAVFLAR
O’rishev Abdumajid Ikromovich,
O ’zbekiston davlat jahon tillari universiteti o ‘qituvchisi

Annotatsiya: Ushbu magqola ta’limda tangidiy fikrlash, refleksiya va sun’iy intellektdan
fovdalanish o ‘rtasidagi bog ‘liqlikni tahlil giladi. Unda sun’iy intellekt fagat ongli ravishda va aniq
pedagogik magsadlar asosida qo ‘llangandagina samarali o ‘quv vositasi bo ‘lishi ta’kidlanadi.
Tangidiy fikrlash alohida bir ko ‘nikma sifatida emas, balki o ‘quvchilar axborotni shubha ostiga
qo ‘vadigan, g ‘oyalarni baholaydigan va asosli xulosalar chigaradigan uzluksiz reflektiv jarayon
sifatida talgin etiladi. Magolada sun’iy intellekt o ‘quvchilarga oz fikrlash jarayonini gayta
ko ‘rib chigish, muqobil nuqtai nazarlarni hisobga olish hamda yozma ishlar yoki javoblarni vaqt
o ‘tishi bilan takomillashtirishda yordam berishi mumkinligi tushuntiriladi. Shu bilan birga, sun’iy
intellektga haddan tashqari tayanish murakkab vazifalar bilan faol shug ‘ullanishni kamaytirishi
va chuqur fikrlash imkoniyatlarini cheklashi mumkinligi haqida ogohlantiriladi. Javoblar juda
oson yaratilganda, refleksiva mazmunli emas, balki yuzaki bo ‘lib qolishi mumkin. Magola
xulosasida sun’iy intellektning tanqidiy fikrlashga ta siri asosan o ‘qituvchilar o ‘quv faoliyatini
qanday loyihalashiga bog ‘liq ekani ta’kidlanadi. Shuningdek, texnologiyalar tanqidiy va reflektiv
fikrlashni almashtirmasdan, balki qo ‘llab-quvvatlashi uchun talabalarni sun’iy intellektdan
fovdalanish jarayoni ustida fikr yuritishga undash muhimligi gayd etiladi.

Kalit so zlar: tanqidiy fikrlash, mulohaza, sun’iy intellekt, asosli xulosalar, chuqur fikrlash,
pedagogik xavflar, ta’lim texnologiyalari

In recent years, artificial intelligence has become a common part of education. Many teachers
and students now use Al tools for writing, feedback, assessment, and learning support. Because of
this rapid growth, educators need to think carefully not only about how these tools are used, but
also about how they affect students’ thinking and learning. Critical thinking is an important goal of
education. It refers to the ability to question ideas, evaluate information, and make decisions based
on reason rather than accepting information automatically. Reflection is closely related to critical
thinking. Through reflection, learners think about their own understanding, review their learning
process, and improve their ideas. Together, critical thinking and reflection help learners develop
deeper and more meaningful learning. Al offers both benefits and challenges for these skills.
On the positive side, Al can help students reflect by giving feedback, suggesting improvements,
and showing different viewpoints. However, when students depend too much on Al, they may
stop thinking deeply and accept answers without questioning them. This can reduce opportunities
for independent and critical thinking. This article focuses on the relationship between critical
thinking, reflection, and Al in education. It discusses how Al can be used to support reflective
learning, while also highlighting the risks of using it without clear pedagogical guidance. The
article argues that careful teaching practices are needed to ensure that Al strengthens, rather than
weakens, critical thinking in educational settings. The article also focuses on the role of teachers
in helping students use Al effectively. Al on its own cannot develop critical thinking. What matters
most is how teachers design tasks and guide students to think about their learning. If students are
not given clear guidance, they may use Al as an easy shortcut instead of a learning tool. Another
important point discussed in the article is the need for students to reflect on their use of Al
Students should be encouraged to think about how Al helped them, which ideas they accepted
or changed, and why they made those choices. This kind of reflection helps learners stay active
and responsible when using technology. Overall, the article aims to support current discussions
about Al in education. It suggests a balanced approach, where Al is used to support learning, while
critical thinking and reflection remain key goals in the teaching process.
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“Recent research continues to highlight critical thinking as a key outcome of contemporary
education, especially in contexts shaped by rapid technological change. OECD (2020) emphasizes
that critical thinking is essential for learners to evaluate information, solve complex problems,
and participate effectively in modern societies. Rather than focusing only on content knowledge,
current studies stress the importance of helping learners develop the ability to question sources,
justify decisions, and reflect on reasoning processes (OECD, 2020). Reflection remains central to
these discussions. Farrell (2015) argues that reflective practice enables learners and teachers to
become more aware of their thinking and instructional choices. More recent work by Ryan and
Ryan (2013) suggests that structured reflection models support deeper cognitive engagement by
guiding learners from simple description toward critical analysis and evaluation. These studies
show that reflection is not an automatic process; it requires scaffolding and clear pedagogical
purpose. In higher education, reflective activities have been linked directly to the development of
critical thinking skills. Bassot (2020) notes that reflective writing and guided self-evaluation help
students connect theory with practice, encouraging more thoughtful and independent learning.
Similarly, Brookfield (2017) argues that critical reflection allows learners to question assumptions
and challenge dominant perspectives, which is essential for genuine critical thinking. The growing
presence of artificial intelligence in education has added a new dimension to this discussion.
Zawacki-Richter et al. (2019) report that Al tools can support learning through feedback,
personalization, and adaptive support, potentially enhancing reflective learning processes. More
recent studies indicate that Al-assisted writing tools can help learners revise texts and notice gaps
in their reasoning when used with guidance (Kohnke, Zou, & Zhang, 2023). At the same time,
concerns about pedagogical risks are increasingly visible in the literature. Kasneci et al. (2023)
caution that generative Al may reduce learners’ engagement in higher-order thinking if it replaces,
rather than supports, cognitive effort. Without reflective tasks and clear expectations, students may
rely on Al outputs without evaluation, limiting opportunities for critical thinking development.
Therefore, recent research consistently stresses the importance of reflective frameworks and
teacher mediation when integrating Al into educational practice (Kohnke et al., 2023; Kasneci et
al., 2023). Building on this recent scholarship, several studies stress the importance of pedagogical
alignment when integrating Al into learning environments. Huang et al. (2022) argue that Al tools
are most effective when they are aligned with learning objectives that explicitly target higher-
order thinking skills. In such cases, Al functions as a support mechanism rather than a replacement
for thinking. Their findings suggest that reflective prompts, guided questioning, and post-task
discussions are necessary to ensure that learners actively process Al-generated input. Research
has also begun to focus on students’ perceptions of Al use and its influence on learning behavior.
Studies by Chan and Hu (2023) indicate that while students recognize the efficiency of Al tools,
many are uncertain about their impact on learning quality. Without explicit instruction on reflective
and ethical Al use, students tend to prioritize speed and convenience over analysis and evaluation.
This reinforces concerns that critical thinking may be weakened if reflection is not embedded into
Al-supported tasks. In writing-focused contexts, recent literature highlights both opportunities
and tensions. Rudolph, Tan, and Tan (2023) note that generative Al can assist students in drafting
and revising texts, but they caution that unreflective use may limit idea development and authorial
voice. When reflective writing tasks require learners to explain revisions, justify Al-supported
changes, or critique Al outputs, critical thinking is more likely to be maintained. This suggests that
reflection acts as a mediating process between Al assistance and meaningful learning.

The findings from the reviewed literature highlight that the relationship between critical thinking,
reflection, and artificial intelligence is complex and highly dependent on pedagogical practice. Al
itself 1s neither inherently beneficial nor harmful to critical thinking. Its impact is shaped by how it
is used in teaching and learning contexts. When Al is introduced without guidance, there is a clear
risk that learners may rely on generated content without questioning it, leading to reduced cognitive
effort and limited reflection. At the same time, the literature suggests that Al can support critical
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thinking when reflective practices are intentionally embedded into learning tasks. Activities that
require students to explain their choices, evaluate Al-generated responses, or compare their own
ideas with Al suggestions encourage deeper engagement. In such cases, Al becomes a tool for
reflection rather than a substitute for thinking. This aligns with research emphasizing that critical
thinking develops through active participation and conscious evaluation, not through passive
consumption of information. The discussion also points to the central role of teachers in mediating
Al use. Teachers are responsible for setting clear expectations, designing reflective tasks, and
modeling critical engagement with Al tools. Without this pedagogical structure, students may
focus on efficiency rather than understanding. Therefore, teacher guidance is essential to ensure
that Al supports learning goals related to critical thinking and reflection. Encouraging learners to
question the accuracy, bias, and relevance of Al-generated output promotes reflective and ethical
use of technology. By integrating reflection on Al use into regular classroom practice, educators
can help students maintain critical thinking skills while benefiting from technological innovation.
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KASBIY KOMPETENSIYA TUSHUNCHASINING MAZMUN-MOHIYATI VA
UNING PEDAGOGIK TAHLILI
Usmonova Zulfiya lIxomovna
Buxoro davlat pedagogika instituti
Boshlang ‘ich ta’lim kafedrasi o ‘qituvchisi
https://orcid.org/0009-0004-1531-750X

Annotatsiya: Ushbu maqolada kasbiy kompetensiya tushunchasining mazmun-mohiyati,
uning zamonaviy ta’lim tizimidagi o ‘rni va ahamiyati ilmiy-pedagogik nuqtayi nazardan
yoritiladi. Kasbiy kompetensiyaning tarkibiy qismlari — nazariy bilim, amaliy ko ‘nikma,
shaxsiy sifatlar hamda kasbiy refleksiya kabi jihatlar tizimli ravishda tahlil gilinadi. Shuningdek,
magqolada pedagogik jarayonda kasbiy kompetensiyani rivojlantirishga tasir etuvchi omillar,
kompetensiyaga yo ‘naltirilgan ta’lim texnologiyalarining o ‘rni va samaradorligi ko rib chigiladi.
Kasbiy kompetensiyaning xalgaro yondashuvilar asosida izohi, kompetensiya modelining
ahamiyati hamda amaliyotda qo ‘llash mexanizmlariga oid xulosalar keltiriladi. Kompetensiya
yondashuvining zamonaviy ta’lim tizimidagi o ‘rni yoritilib, pedagog kadrlar tayyorlashdagi
metodik asoslar ko rib chigiladi.

Abstract: This article discusses the essence of the concept of professional competence, its role
and significance in the modern education system from a scientific and pedagogical point of view.
The components of professional competence - theoretical knowledge, practical skills, personal
qualities and professional reflection - are systematically analyzed. The article also considers the
factors influencing the development of professional competence in the pedagogical process, the
role and effectiveness of competency-based educational technologies. Conclusions are drawn
regarding the interpretation of professional competence based on international approaches, the
importance of the competency model and the mechanisms for its application in practice. The role of
the competency approach in the modern education system is highlighted, and the methodological
foundations of the training of pedagogical personnel are considered.

Annomayus: B 0annoll cmambe paccmampusaemcs CyWHOCmMs NOHAMuUS NPoheccUoOHaIbHOU
KOMREMEeHMHOCIMU, €20 POlb U 3HAYEHUEe 6 COBPeMEHHOU cucmeme 00pas30eanusi ¢ HAY4HO-
neoazozuueckoli mouxu sperus. CUCEMHO AHATUSUPYIOMCS KOMNOHEHMbl NPOoGhecCUOHATbHOU
KOMNEeMmeHmHOCMU.: meopemuydeckue 3HAHUsA, NPaKmuyecKue YMeHus, TUYHOCIHbIe Kauecmed U
npogeccuonanvhas pegnexcus. Taxoice paccmampusaiomest haxmopwl, erusiowjue Ha pazeumue
npopeccuoHanbHol KOMNEMEHMHOCMU 8 Nedd202ULeCKOM npoyecce, poib U dPPeKmueHocms
KOMNEeMeHmMHOCMHbIX  00pazosamenvHulx mexnonocuti. Coenanvl 6b1800bl  OMHOCUMENbHO
MpaAKmosKu npopheccuoHaIbHOl KOMNEMEHMHOCMU C YYemom MeHCOYHAPOOHBIX NO0X0008,
3HAYEHUS KOMNEMEHMHOCMHOU MOOEIU U MEXAHUIMO8 ee NPUMEHEeHUs. Ha npakmuxe. Bvloenena
PO KOMNEMeHMHOCMHO20 N00X00d 6 COBPEMEHHOU cucmeme 00pa308anus, PACCMOMPEHbl
Memooono2uiecKue 0CHO8bl NOO2OMOBKU Neda202U4ecKux Kaopos.

KIRISH

Hozirgi davr ta’lim tizimi o‘quvchi va talabalarni fagat bilim bilan ta’minlashni emas, balki
ularda amaliy faoliyatga tayyor turish, mustagqil fikrlash, ijtimoiy moslashuvchanlik, muammolarni
hal etish qobiliyatlarini shakllantirishni talab etadi. Mazkur talablar esa kasbiy kompetensiyaning
shakllanishi bilan bevosita bog‘ligdir. Kompetensiya yondashuvi ta’lim jarayonining
samaradorligini oshirish, bo‘lajak mutaxassislarni mehnat bozoriga tayyorlashning eng muhim
omili hisoblanadi. “Kompetensiya” atamasi lotincha ‘“competere” so‘zidan olingan bo‘lib,
“mos kelmoq”, “qodir bo‘lmoq” ma’nolarini bildiradi. Pedagogik adabiyotlarda kompetensiya
shaxsning bilim, ko‘nikma, malaka, shaxsiy sifatlar, tajriba va gadriyatlar tizimiga asoslangan
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faoliyatga tayyorligi sifatida izohlanadi.

Kasbiy kompetensiya — mutaxassisning oz kasbiy faoliyatini samarali, sifatli va ijodkorlik
bilan bajarish imkonini beruvchi integrativ sifatlar majmuidir. U nafaqat nazariy bilimlar, balki
amaliy ko‘nikmalar, kommunikativ malakalar, muammolarni hal etish qobiliyati, tashabbuskorlik,
mas’uliyat, kasbiy madaniyat va ijtimoiy faollikni ham o°z ichiga oladi.

Kasbiy kompetensiyaning asosiy tarkibiy qismlari quyidagilardan iborat:

. Bilimga oid kompetensiya — kasbiy bilimlar, nazariy asoslarni egallash.

Amaliy kompetensiya — kasbiy vazifalarni bajarish bo‘yicha ko‘nikma va malakalar.
Kommunikativ kompetensiya — muloqot, jamoada ishlash, fikrni aniq ifodalash.
[jtimoiy kompetensiya — kasbiy etika, mas’uliyat, mehnat madaniyati.

Shaxsiy kompetensiya — 0°z ustida ishlash, ijodkorlik, tanqidiy fikrlash.

. Motivasion kompetensiya — kasbiy faohyatga qiziqish, ichki motivatsiya.

Kasbly kompetensiyaning pedagogik mohiyati

Kasbiy kompetensiya ta’lim jarayonining markazida shaxsni qo‘yadi. Ta’lim jarayonida
bilimlarni o‘zlashtirishning o‘zi yetarli bo‘Imay, ularni amalda qo‘llash qobiliyati ham shakllanishi
zarur. Shu bois, pedagogik tahlilda kompetensiya yondashuvi quyidagi jihatlarni oz ichiga oladi:

1. Shaxsga yo‘naltirilgan ta’limni ta’minlaydi

O‘quv materialini o‘zlashtirishda talabaning individual qobiliyatlari, qizigishlari va
ehtiyojlarini inobatga oladi.

2. O‘quv jarayonining amaliy yo‘nalishliligini kuchaytiradi

Nazariya bilan amaliyotning integratsiyasi kasbiy kompetensiyaning shakllanishida hal
qiluvchi ahamiyatga ega.

3. Mustagqil ta’lim va refleksiyani rivojlantiradi

Talaba 0‘z bilim va ko‘nikmalarini mustaqil baholashni, takomillashtirishni o‘rganadi.

4. [jtimoiy-faol shaxsni tarbiyalaydi

Kasbiy kompetensiya jamiyat bilan faol alogada bo‘lishni, kasbiy muloqot madaniyatini
rivojlantiradi.

Kasbiy kompetensiyani shakllantirishning pedagogik shartlari

Kasbiy kompetensiyaning samarali shakllanishi bir qator pedagogik omillarga bog‘liq:

« ta’lim jarayonida zamonaviy pedagogik texnologiyalardan foydalanish;

* innovatsion metodlar (muammoli ta’lim, loyitha asosida o‘qitish, interfaol usullar)ni
qo llash

arnahy mashg ulotlar, treninglar, stajirovkalar tashkil etish;

* real ish jarayoniga yaqinlashtirilgan modellashtirilgan Va21yat1arda mashq qilish;

» o‘qituvchi va talaba o‘rtasida samarali kommunikatsiya yaratish;

 talabaning refleksiya jarayonini faollashtirish;

+ axborot-kommunikatsiya texnologiyalaridan foydalanish.

Kasbiy kompetensiyaning pedagogik tahlili

Pedagogik tahlil kasbiy kompetensiyani shakllantirish jarayonini baholashga, uning
samaradorligini aniqlashga xizmat qiladi. Bu tahlil quyidagi mezonlar asosida amalga oshiriladi:

1. Bilimlar darajasi — maxsus fanlar bo‘yicha o‘zlashtirish sifati.

2. Amaliy ko‘nikmalar — laboratoriya, amaliy mashg‘ulotlar natijadorligi.

3. Kommunikativ mahorat — muloqot qilish, kasbiy nutq madaniyati.

4. Kasbiy motivatsiya — talabaning o°z sohasi bo‘yicha faolligi.

5. Tjodkorlik va innovatsion fikrlash — mustaqil yangi g‘oyalarni ilgari surish.

6. Refleksiya — oz faoliyatini baholay olish.

Pedagogik tahlil natijalari ta’lim jarayonini takomillashtirish, o“gitish usullarini modernizatsiya
qilish va kompetensiyalarni kengaytirishga yordam beradi. Kasbly kompetensiya zamonaviy
ta’limning asosiy magqsadlaridan biri bo‘lib, mutaxassisning mehnat bozorida raqobatbardosh
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bo‘lishini ta’minlaydi. Uning mazmuni ko* p qirrali bo‘lib, nazariy bilimlar, amaliy ko‘nikmalar,
shaxsiy sifatlar va 1Jt1m01y madaniyatni o‘z ichiga oladl Pedagogik tahlil kompetensiyaning
shakllanish jarayonini chuqur o‘rganishga, ta’lim sifatini oshirishga xizmat qiladi. Shu bois kasbiy
kompetensiyani rivojlantirishning ilmiy-metodik asoslarini mustahkamlash hozirgi ta’limning
dolzarb vazifalaridan biridir.

Kasbiy kompetensiya insonning kasbiy faoliyatini sifatli, samarali va mas’uliyatli tarzda olib
borishini ta’minlaydi. Uning mohiyati quyidagilar bilan belgilanadi:

— Mutaxassisning kasbiy tayyorgarlik darajasini ko‘rsatadi.

— Zamonaviy mehnat bozoridagi talablar bilan moslashuvchanlikni kuchaytiradi.

— Innovatsion fikrlashni va ijodiy yondashuvni rivojlantiradi.

— Mustaqil ishlash va o‘zini rivojlantirishga doimiy intilishni taqozo etadi.

— Kasbga bo‘lgan qiziqish va motivatsiyani mustahkamlaydi.

Kasbiy kompetensiyaning tarkibiy qismlari:

1. Umumkasbiy kompetensiyalar — barcha kasblar uchun umumiy bo‘lgan: muloqot, axborot
ishlovi, vaqtni boshqgarish, jamoada faoliyat.

2. Maxsus kompetensiyalar — muayyan kasbga xos bo‘lgan aniq bilim va ko‘nikmalar.

3. Shaxsiy kompetensiyalar — psixologik barqarorlik, emotsional nazorat, mas’uliyat.

NATIJA. Global mehnat bozori keskin o‘zgarayotgan bir paytda kasbiy kompetensiyalarni
rivojlantirish masalasi xalqaro miqyosda ham, milliy ta’lim tizimlarida ham strategik ustuvor
yo‘nalishlarga aylandi. Rivojlangan davlatlar tajribasi shuni ko‘rsatadiki, kompetensiyaviy
yondashuv mutaxassislarni tayyorlashda sifat, moslashuvchanlik va raqobatbardoshlikni
ta’minlaydi.

Yevropa Ittifoqi tajribasi

Yevropa Ittifoqining “EQF — European Qualification Framework™ malaka tizimi
kompetensiyalarni tasniflashda aniq mezonlarga asoslanadi. Unda bilim, ko‘nikma va malakalar
darajalari bo‘yicha talablar belgilanadi. Bu yondashuv ta’lim jarayonini standartlashtiradi va turli
davlatlarda ollngan malakalarning teng huquqli tan olinishini ta’minlaydi.

Shuningdek, “Lifelong Learning” konsepsiyasi orqali shaxsning butun umr davomida oz
kasbiy salohiyatini oshirishiga sharoit yaratiladi.

Finlandiya ta’lim tizimi

Finlandiya kompetensiyaviy yondashuvni amaliyot bilan uyg‘unlashtirgan ilg‘or davlatlardan
biridir. Finlandiya maktablarida “soft skills” —muloqot, ijodkorlik, jamoada ishlash, muammolarni
hal qilish kabi kompetensiyalar asosiy o‘rinda turadi. Oliy ta’limda ham amaliy mashg‘ulotlar
ulushi yuqori bo‘lib, talabalarda mustaqil kasbiy qarorlar gabul qilish ko‘nikmasi rivojlantiriladi.

AQSH tajribasi

AQSHda kompetensiyaviy ta’lim “Outcome-based education” tizimi orqali amalga oshiriladi.
Unda har bir fan o‘quv natijalari aniq kompetensiyalarga bog‘lanadi. Ishlab chigarish korxonalari
bilan integratsiya kuchli bo‘lgani sababli talabalar real kasbiy muhitda tajriba orttirish imkoniga
ega.

Shuningdek, “Professional Standards Framework™ asosida pedagoglar kompetensiyasi doimiy
ravishda baholanib boriladi.

Yaponiya tajribasi

Yaponiyada kasbiy kompetensiyalarni rivojlantirishda texnologik savodxonlik, mehnatsevarlik
va jamoaviy mas’uliyat ustuvor yo‘nalish hisoblanadi. “Kaizen” falsafasi orqali har bir xodim 0z
ishini kundalik ravishda yaxshilashga intiladi. Bu yondashuv kasbiy kompetensiyaning uzluksiz
0°sib borishini ta’minlaydi.

Xorijiy tajribalar tahlili bir nechta muhim omillarni ajratib ko‘rsatadi:

— Moslashuvchan malaka tizimlari kasbiy tayyorgarlikni real mehnat bozori talablariga
moslashtiradi.
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— Integratsiyalashgan amaliyotlar ta’limni ishlab chiqarish bilan bog‘lash orqali
kompetensiyalarni mustahkamlaydi.

—Soft skills rivoji mutaxassisning kommunikativ, ijtimoiy va emotsional kompetensiyalarini
oshiradi.

—Uzluksiz ta’lim modeli kasbiy kompetensiyaning butun umr davomida takomillashishini
rag‘batlantiradi.

—Innovatsion metodlar: STEAM, loyiha asosidagi o‘qitish, tadqiqotga yo‘naltirilgan
yondashuv talabalarning ijodiy va analitik kompetensiyalarini rivojlantiradi.

O‘zbekiston so‘nggi yillarda kompetensiyaviy yondashuvni barcha ta’lim bosqichlariga tatbiq
etmoqda. Xalqgaro tajribalar quyidagi yo‘nalishlar bo‘yicha amaliy ahamiyatga ega:

— Ta’lim standartlarini EQF mezonlariga yaqinlashtirish;

— Kasb-hunarga o°qitishda amaliyot ulushini oshirish;

— O‘qituvchilar kompetensiyasini xalqaro standartlar asosida rivojlantirish;

— STEAM yondashuvini keng joriy qilish;

— Raqgamli ta’lim vositalaridan foydalanish.

XULOSA

Kasbiy kompetensiyabugungita’limtizimidamutaxassisning sifatko‘rsatkichisifatida garaladi.
U faqat nazariy bilimlar emas, balki amaliy faoliyat, shaxsiy fazilatlar, AKTdan foydalanish,
muammolarni hal qilish, kommunikatsiya kabi keng qamrovli jihatlarni 0z ichiga oladi. Shuning
uchun ta’lim jarayonida kompetensiyaviy yondashuv asosiy metodologik yo‘nalishlardan biri
sanaladi.

Kasbiy kompetensiyalarni rivojlantirish — bu faqat ta’lim sifati masalasi emas, balki
mamlakatning iqtisodiy taraqqiyoti, innovatsion salohiyat vamehnat bozori raqobatbardoshligining
asosiy omilidir. Yevropa, AQSH, Finlandiya va Yaponiya tajribalari o‘zida kompleks, tizimli va
izchil rivojlanish yondashuvlarini mujassam etadi. Bu tajribalar O‘zbekiston ta’lim tizimi uchun
ham keng imkoniyatlarni yaratadi.
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PEDAGOGIK TA’LIMDA INNOVATSION KLASTER MODELI: NAZARIY
ASOSLAR, RAQAMLI EKOTIZIM VA MILLIY-XALQARO UYG‘UNLIK

Gayupova Saodat Xamidovna
CHDPU dotsenti, pedagogika fanlari bo ‘yicha falsafa doktori

Annotatsiya. Maqgolada pedagog kadrlar tayyorlashni samarali tashkil etishda innovatsion
ta’lim klasteri modeli konseptual yechim sifatida asoslanadi. Maqolada klasterni fan—ta’lim—
amaliyot subyektlarini bir tizimga birlashtiradigan hamkorlik mexanizmi, shuningdek raqamli
muhit orqali resurs va tajriba almashuvini tezlashtiradigan integratsion maydon sifatida talgin
qilishga urg ‘u beriladi. Shu bilan birga, turli mamlakatlardagi klaster amaliyotiga xos umumiy
tendensiyalar va milliy modelni rivojlantirish uchun zarur sharoitlar tahlil qilinib, mahalliy
tajriba hamda strategik hujjatlar bilan uyg ‘unlashtirish masalalari yoritiladi.

Kalit so‘zlar: innovatsion ta’lim klasteri; pedagog kadrlar tayyorlash; fan—ta’lim—
amaliyot integratsiyasi; raqamli ta’lim muhiti; AKT: konstruktivizm, kollaborativ ta’lim;
transformatsiyalovchi ta’lim; transdissiplinar integratsiya; ‘“Maktab-laboratoriya”; xalgaro
tajriba; milliy strategiya.

Ushbumagqolamavzusivaannotatsiyasita’limnizamonaviy transformatsiya qilishmasalalariga
bag ‘ishlangan ekan. Quyida matnning rus va ingliz tillaridagi ilmiy uslubga moslashtirilgan
professional tarjimasi:

MHHOBALIMOHHAS KJIACTEPHASI MOJIEJIb B ITIEJAT'OI'MYECKOM
OBPA3OBAHUU: TEOPETHYECKHUE OCHOBBI, HIU®POBAS DKOCUCTEMA U
HAIIUOHAJIBHO-MEXKAYHAPOAHAS TAPMOHUSA
Taonosa Caooam Xamuooena
ooyenm YI'TIY, ooxmop ¢unocogpuu no neoacocuueckum naykam (PhD)

Aunomayusi. B cmamve obocnogvleaemcsi Mooenb UHHOBAYUOHHO2O 00PA308AMENbHO2O
Kiacmepa Kaxk KOHYENnmyaibhoe peutenue Ons QP@OeKmueHol opeaHu3ayuu noo2omoeKu
nedazocuieckux kaopos. Ocoboe sBHUMaHue yOensaemcs UHMmepnpemayuy Kiacmepa Kak Mexanuma
compyoHuuecmesd, 00beOUHAIWe20 CYObeKmMos HAyKu, 00pa308anus U NPAKMUKU 8 eOUHYIO
cucmemy, a Mmaxice Kax UHme2payuoHHoU niowaoKu, YCKopsowel 0OMeH pecypcamil . ONnbmom
yepes uud)poeyio cpedy. Buecme ¢ mem ananuzupyromcs oowue meHoeHyuu, xapaxmepHvle OJis
KIACMEPHOU NPAKMUKU PASHLIX CIPAH, U YCL08USL, HeoOXooumble OJisl pa36umus HaYUOHAIbHOU
MOOeNU, 0CBEUAIOMCS BONPOCHL  2APMOHU3AYUU MECMHO20 ONbIMA CO  CMPAMEeSUYeCKUMU
OOKYMEeHmMAamu.

Knouegvle crnosa: unnosayuonHwlil 00pazosamenbHulil Kiacmep,; n0020MmMo6Kd Nedd202Uuyeckux
Kaopos, unmezpayusi HayKu, 00pazosanus u Npakmuku, yugposas odopazosameivHas cpeod;
UKT; rxoncmpykmueusm, KoiiabopamugHoe odyuenue;, mpancopmupyiouee ob6pazoeanue;
mpancoucyuniunapras uumeepayus, «Lllkona-nabopamopusy, MeicOYHaApOOHbIll  ONbIM;
HAYUOHATILHASL CIPAMe2Usl.
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INNOVATIVE CLUSTER MODEL IN PEDAGOGICAL EDUCATION:
THEORETICAL FOUNDATIONS, DIGITAL ECOSYSTEM, AND NATIONAL-
INTERNATIONAL HARMONY
Gayupova Saodat Khamidovna
Associate Professor at CSPU, Doctor of Philosophy in Pedagogical Sciences (PhD)

Abstract. The article substantiates the innovative educational cluster model as a conceptual
solution for the effective organization of pedagogical personnel training. Emphasis is placed on
interpreting the cluster as a cooperation mechanism that unites the subjects of science, education,
and practice into a single system, as well as an integration platform that accelerates the exchange
of resources and experience through a digital environment. At the same time, general trends
inherent in cluster practices across various countries and the conditions necessary for developing
a national model are analyzed, highlighting the issues of harmonizing local experience with
strategic documents.

Keywords: innovative educational cluster; pedagogical personnel training, integration
of science, education, and practice; digital educational environment; ICT; constructivism;
collaborative learning; transformative education; transdisciplinary integration; ‘“School-
laboratory”; international experience; national strategy.

KIRISH. AKT va ragamli muhit ta’limni faqat texnologiya orqali boyitish emas, balki
o‘quvchi faoliyatini to‘liq individuallashtirish, multimodal axborotni to‘g‘ri boshqarish va
kognitiv yuklamani optimallashtirishga ham xizmat qiladi. Ta’lim klasterining tarkibiy subyektlari
— universitet, amaliyot muassasalari va tadqiqot markazlari — raqamli muhitda birlashib, bilim,
tajriba va metodik resurslarni tezkor almashinuv asosida foydalanadilar. YUNESKOning ta’limda
raqamlashuv bo‘yicha hisobotida ta’kidlanganidek: “Ragamli ta’lim muhiti — bu o‘quvchilar
va ta’lim subyektlari o‘rtasidagi o‘zaro ta’sirni kuchaytiruvchi, ta’limni kenglashtiruvchi va
pedagogik imkoniyatlarni diversifikatsiyalovchi murakkab ekotizimdir[1].

Klasterlarda raqamli muhit yaratish nafagat akademik bilim berish, balki amaliyotchi
pedagoglar, ilmiy xodimlar va mahalliy hamkorlar o‘rtasidagi muloqotni, hamkorlikni va
tadqiqotlar natijalarining targ‘ibotini ham osonlashtiradi. Bu ragamli integratsiya vositasida ta’lim
klasterlari yopiq tizim emas, balki ochiq, dinamik va inklyuziv muhitga aylanadi. Shu tariqa, AKT
va raqamli muhit innovatsion klasterning infratuzilmaviy tayanchi, interfaol vositasi va strategik
drayveri vazifasini bajaradi.

Tadqiqotning institutsional asosi sifatida O‘zbekiston Respublikasi Prezidentining
“O‘zbekiston — 2030 strategiyasi” to‘g‘risidagi Farmoni xizmat qiladi. Ushbu hujjatda ta’lim
sifatini oshirish va kadrlar tayyorlash tizimini transformatsiya qilish davlat siyosatining ustuvor
yo‘nalishi etib belgilangan. Bu esa pedagogik ta’limni klasterlashtirish jarayoni nafaqat metodik
ehtiyoj, balki milliy strategik vazifa ekanini asoslaydi.

ADABIYOTLAR TAHLILI. Klaster konsepsiyasining iqtisodiy va boshgaruv asoslari
M.E.Porterning raqobatbardoshlik nazariyasiga borib tagaladi[5]. Ta’lim sohasida esa OECD [4]
(Iqtisodiy hamkorlik va taraqqiyot tashkiloti) va YUNESKO [3] hisobotlarida klasterlar ta’lim
innovatsiyalarini joriy etish va ragamli ekotizimni shakllantirishning eng samarali vositasi sifatida
talqin etiladi. Xususan, ragamli muhit ta’lim subyektlari o‘rtasidagi o‘zaro ta’sirni kuchaytiruvchi
murakkab ekotizim sifatida baholanadi. O‘zbekistonda pedagogik ta’lim innovatsion klasterining
nazariy-metodologik asoslari G‘.Muhamedov, U.Xodjamqulov va S.Toshtemirovalar[6].
tomonidan ishlab chiqilgan. Ularning tadqiqotlarida klaster — fan, ta’lim va amaliyotni
birlashtiruvchi, subyektlarning imkoniyatlarini sinergetik tarzda ishga soluvchi mexanizm sifatida
tasniflanadi. U.N.Xo‘jamqulovning ilmiy izlanishlari esa klasterning ilmiy-nazariy poydevorini
mustahkamlashga xizmat qiladi[7].

Ta’limdagio‘zgarishlarningmazmunivajarayonini tushunishda M.Fullan[8] vaA.Schleicher[9]
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kabi olimlarning qarashlari muhim ahamiyatga ega. M.Fullan[8] ta’limdagi har ganday innovatsiya
mazmun va tashkilotlar o‘rtasidagi hamkorlikni gayta shakllantirishi lozimligini ta’kidlaydi. K
Schwabning[ 10] “To‘rtinchi sanoat inqilobi” g‘oyasi esa ta’lim tizimini raqamlashtirish va yuqori
texnologik ko‘nikmalarni shakllantirish zaruratini asoslab beradi.

MUHOKAMA VA NATIJALAR. Innovatsion ta’lim klaster modelini amaliyotga joriy
etishdan avval uning nazariy-metodologik asoslarini aniqlash, konseptual yondashuvlarini tahlil
qilish muhim ilmiy vazifa hisoblanadi. Bu model nafaqat tashkiliy yangilik, balki ta’lim mazmunt,
shakli va subyektlar o‘rtasidagi munosabatlar jarayonini tubdan o‘zgartiruvchi pedagogik tizim
sifatida qaralishi lozim. Shu nuqtai nazardan, klaster modelining asosida yotgan ilmiy g‘oyalar
— konstruktivizm, tizimli tahlil, faoliyatga asoslangan yondashuv va transditsiplinar integratsiya
kabi nazariyalar bilan uzviy bog lig. Ushbu konsepsiyalar ta’lim, fan va amaliyotni bir butun
jarayon sifatida shakllantirishda nazariy poydevor vazifasini o taydl Bularning barchasi klaster
modelining chuqur ilmiy asoslanganligini, uning tasodifiy emas, balki zamonaviy pedagogikaning
taraqqiyot bosqichiga mos yechim ekanini ko‘rsatadi.

Innovatsion ta’lim klaster modeli nazariy jihatdan zamonaviy pedagogikaning bir gator
fundamental ilmiy asoslariga tayanadi. Ularning orasida konstruktivizm nazariyasi, kollaborativ
ta’lim nazariyasi va ta’lim transformatsiyasi nazariyalari alohida o‘rin tutadi. Ushbu yondashuvlar
pedagogik jarayonni shaxsning faol tajribasi, ijtimoiy hamkorlik va ma’no yaratish jarayoni
sifatida qarashni nazarda tutadi. Bu esa klaster modelini an’anaviy o‘qitishdan farqli o‘laroq, faol,
integratsiyalashgan va refleksiv ta’lim mubhiti sifatida shakllantiradi.

Konstruktivizm nazariyasi o‘quvchini bilish jarayonining markaziga qo‘yadi va bilim shaxsiy
tajriba orqali yaratiladi deb hisoblaydi. Bu qarashga ko‘ra, o‘quvchi — faol tadqiqotchi, bilim esa
tayyor holda berilmaydi, balki muhit va faoliyat orqali shakllanadi. Klaster muhitida bu tamoyil
turli fanlararo va amaliy loyihalarda o‘z aksini topadi[5].

Kollaborativ ta’lim nazariyasi esa ta’limni ijtimoiy muloqot, guruh ichidagi o‘zaro ta’sir va
hamkorlik asosida tashkil etishni talab qiladi. Innovatsion klaster modelida talabalar, ustozlar,
amaliyotchi mutaxassislar va ilmiy xodimlar o‘rtasidagi hamkorlik jarayoni ana shu nazariyaning
amaliy ifodasidir. Ta’lim bir tomonlama emas, balki ko ‘p subyektli, o‘zaro ta’sirli va aks mulohazali
jarayonga aylanadi.

Ta’lim transformatsiyasi nazariyasi esa insonning bilish va tafakkurini o‘zgartirishni ta’limning
asosiy vazifasi sifatida ko‘radi. Bu yondashuvda ta’limning magsadi faqat bilim berish emas, balki
shaxsni jamiyat ehtiyojlariga moslashtirish, mustaqil fikrlash va ijtimoiy mas’uliyat tuyg‘usini
shakllantirishdan iboratdir. 1-jadvalda keltirilgan Klaster modeli ana shu falsafiy yondashuv
asosida innovatsion muhitda shaxsning transformatsiyasiga xizmat qiladi[6].

1-jadval.

Klaster modelining nazariy asoslari

Ne Nazariya nomi Asosly g‘oyasi Klasterdagi ifodasi

1 Konstruktivizm  Bilim — shaxsiy tajriba orqali yaratiladi Talaba — faol subyekt,
tadqiqotchi sifatida bilim yaratadi

2 Kollaborativ ta’lim Ta’lim — 1jtimoiy hamkorlik va muloqot orqali amalga oshadi
Klaster subyektlari o‘rtasida jamoaviy loyiha va tajriba almashuv amalga oshiriladi

3 Ta’lim transformatsiyasi Ta’lim — shaxs ongi va fikrlashini o‘zgartirish vositasi sifatida
ko‘riladi Integratsiya muhitida shaxsning faol transformatsiyasi va ijtimoiy rollarga
tayyorgarlik ta’minlanadi

Xalgaro tadqiqotlarda ta’lim klasterlari aynan shu nazariy asoslarga tayanayotgani alohida
ta’kidlanadi. Jumladan, M.Fullan ta’limdagi o‘zgarishlar haqida shunday yozadi: “Har ganday
innovatsion tizim o‘zgarishni ichkidan boshlab, ta’lim mazmuni, o‘qituvchi roli va tashkilotlar
o‘rtasidagi hamkorlikni qayta shakllantirishi zarur. Ana shundagina ta’lim real transformatsiyaga
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aylanadi”’[8]. Demak, pedagogik klaster modeli nazariy jihatdan zamonaviy ta’lim falsafasi
bilan uyg‘un holda shakllangan bo‘lib, unda faoliyatga asoslangan, integratsiyalashgan va
transformatsiyalovchi yondashuvlar hamohanglikda namoyon bo‘ladi. Bu esa uni barqaror va
jjtimoiy ehtiyojlarga javob bera oladigan innovatsion pedagoglk tizimga aylantiradi.

Pedagog kadrlar tayyorlash jarayoni — jamiyatning ma’naviy-axloqiy va intellektual rivoji
uchun mas’ul mutaxassislarni yetishtirishga yo‘naltirilgan strategik jarayondir. Bugungi kunda
ushbu jarayonni isloh qilish, ta’limni amaliyot bilan uyg‘unlashtirish va xalqaro standartlarga
mos kadrlar tayyorlash zarurati ortib bormoqda. Ana shunday sharoitda innovatsion ta’lim klaster
modeli pedagogik kadrlar tayyorlashda samaradorlikni oshirishning zamonaviy mexanizmi
sifatida maydonga chigmoqda.

Bu model asosida oliy ta’lim muassasalari, ilmiy-tadqiqot markazlari, amaliyot bazalari
(maktab, litsey, kollej va boshqgalar), mahalliy hokimiyatlar va ijtimoiy hamkorlar o‘rtasida uzviy
va funksional hamkorlik shakllantiriladi. Natijada talabalar o‘qish davridayoq amaliy muhitga
kirib boradi, ilmiy tadqiqot va ta’limiy loyihalarda ishtirok etadi, individual o‘quv trayektoriyasi
asosida o‘zini kasb sohasida sinab ko‘radi. Bu esa bitiruvchi mutaxassisning ishbilarmonligi,
integrativ bilim va ko‘nikmalari, metodik madaniyati va kasbiy qobiliyatini shakllantiradi.
G‘.Muhamedovning ta’kidlashicha: “Innovatsion ta’lim klasterining asosiy vazifasi — pedagog
kadrlar tayyorlash jarayonini fan, ta’lim va amaliyot uyg‘unligida tashkil etish, bunda har bir
ishtirokchi subyektning imkoniyatlarini faol ishga solishdir” [6].

Klaster modeli, shuningdek, pedagogika sohasidagi ilmiy izlanishlar, metodik innovatsiyalar
va ta’limda transditsiplinar yondashuvlarni samarali sinovdan o‘tkazish imkonini ham yaratadi.
U nafaqat bilim berish, balki shaxsni shakllantirish, jamiyatga foydali mutaxassisni tayyorlashga
qaratilgan ta’lim mubhitini ta’minlaydi. Shu bois, pedagogik ta’limni klasterlashtirish nafaqat
metodik jihatdan, balki strategik va milliy manfaatlar nuqtai nazaridan ham dolzarb vazifa sifatida
qaralishi lozim.

Zamonaviy pedagogik ta’lim tizimi yangi talablar, global raqobat va milliy rivojlanish
strategiyalari ta’sirida tubdan isloh etishni taqozo etmoqda. Xususan, pedagog kadrlar tayyorlash
jarayonida bilim, ko‘nikma va kompetensiyalar majmuini shakllantirishga xizmat qiladigan
innovatsion yondashuvlar talab etilmoqda. Shu nuqtai nazardan, ta’limni klasterlashtirish, ya’ni
fan, ta’lim va amaliyotni birlashtiruvchi, subyektlar o‘rtasida funksional hamkorlikni tashkil
etuvchi tizim sifatida pedagogik ta’limni rivojlantirishning eng istigbolli yo‘nalishlaridan biri
sifatida namoyon bo‘lmoqda. Bu model nafagat ta’lim sifatini oshiradi, balki jamiyat ehtiyojlariga
mos, integrativ, ijtimoiy mas’ul va raqobatbardosh mutaxassislarni tayyorlashga xizmat qiladi.

Innovatsion ta’lim klaster modeli ta’lim sifatini oshirish va mutaxassislarning kasbiy
kompetensiyalarini chuqurlashtirishda muhim o‘rin tutadi. Bu model turli sohalardagi ishtirokchi
subyektlarni: oliy ta’lim muassasalari, amaliyot maydonlari, fan markazlari, mahalliy hamkorlar
va ragamli infratuzilmani yagona integratsion tizimga birlashtirib, uzluksiz hamkorlik asosida
kadrlar tayyorlashga xizmat qiladi. Bu tizim o‘quv jarayonini nazariy ta’limdan tashqariga olib
chiqadi, ya’ni talabalarni vogelik bilan bog‘langan amaliyot, tadqiqot va ijtimoiy faoliyat muhitida
shakllantiradi.

Klaster modeli orqali ta’limning moddiy-texnik bazasi yaxshilanadi, o‘quv rejalari amaliyotdagi
ehtiyojlar bilan muvofiqlashtiriladi, pedagog va mutaxassislar o‘rtasida doimiy hamkorlik maydoni
yaratiladi. Bu, o‘z navbatida, o‘quv jarayonini “yagona yopiq akademik tizim” emas, balki “ochiq,
muloqotga asoslangan, faollikka yo‘naltirilgan ta’lim muhiti”’ga aylantiradi. Kompetensiyaviy
yondashuv nuqtai nazaridan esa, klaster mutaxassislarda tanqidiy fikrlash, masalani hal qilish,
jamoaviy hamkorlik va raqamli savodxonlik kabi ko‘nikmalarni rivojlantirish uchun barcha shart-
sharoitlarni yaratadi. Xorijiy olimlar ta’kidlashicha: “Zamonaviy ta’lim modellarida bilimning
o‘zi yetarli emas; talabalarning muloqot qilish qobiliyati, tezkor fikrlash, kreativlik va jamoaviy
ishlash tajribasi shunga mos tizimlardagina shakllanadi, klasterlar esa bunga eng samarali muhitni
yaratadi”[9].
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Innovatsion ta’lim klasterlari tajribasi dunyo miqyosida turli modellar asosida shakllanmoqda.
Har bir mamlakatda bu tizim ta’limning milliy modeli, iqtisodiy salohiyat, texnologiya bilan
bog‘liq bazaviy holat va ijtimoiy ehtiyojlardan kelib chigqan holda rivojlanmogda. O‘zbekistonda
ushbu model so‘nggi yillarda ta’lim, fan va ishlab chiqarishni integratsiya qilish maqgsadida joriy
etilmoqda. Chirchiq davlat pedagogika universitetidagi “Pedagogik ta’lim innovatsion klasteri”
loyihasi bunga yaqqol misoldir. Unda ta’lim muassasasi, amaliyot bazalari (maktablar), mahalliy
boshgaruv tuzilmalari va fan markazlari o‘rtasida hamkorlik orqali kadrlar tayyorlash, tadqiqot
olib borish va metodik innovatsiyalarni joriy etish amalga oshirilmoqda.

Yevropa mamlakatlarida, xususan Germaniya, Finlyandiya va Fransiyada ta’lim klasterlari
asosan dual ta’lim tizimi, fanni iqtisodiyot bilan bog‘lash va amaliyotdagi innovatsiyani ta’limga
olib kirishga garatilgan. Germaniyadagi “Berufsakademie” modelida talabalar universitet va
korxona o‘rtasida ta’limni navbatlab oladilar, ularning nazariy bilimlari amaliyot bilan parallel
tarzda shakllanadi. Finlyandiyada esa klasterlar ta’lim avtonomiyasi, o‘qituvchi erkinligi va
ijtimoiy sheriklik asosida qurilgan.

Koreya va Singapurda ta’lim klasterlari asosan texnologiya va raqamli muhit bazasida
shakllangan. Masalan, Singapurdagi “Future Schools” loyihasida ta’lim muassasalari, IT-
kompaniyalar, tadqiqot markazlari va davlat tashkilotlari o‘rtasida to‘liq raqamlashgan ta’lim
mubhiti yaratilgan. Bunday klasterlar nafaqat kadrlar sifatini oshirishga, balki startaplar va
innovatsion tadqiqotlarni ta’limga integratsiya qilishga garatilgan.

O‘zbekistondagi modelning o‘ziga xosligi shundaki, u fan, ta’lim va amaliyotning uzviyligiga
qaratilgan bo‘lib, hozircha tadqiqot va amaliy integratsiya bosqichida rivojlanmoqda. O‘xshash
jihat sifatida, Yevropa va Koreya tajribasidagi klasterlar kabi, O‘zbekistonda ham klaster
ishtirokchilari (universitet, maktab, hokimiyat va h.k.) o‘rtasida shartnomaviy va loyihaviy
hamkorlik asosida faoliyat tashkil etilmoqda. Farqli jihat esa — ta’lim infratuzilmasi va raqamli
mubhit darajasida ko‘rinadi. Yevropa va Osiyo klasterlarida mustahkam [T-infratuzilma, ilmiy-
tadqiqot fondi va kadrlar bilan ta’minlash tizimi yaqqol yo‘lga qo‘yilgan. O‘zbekistonda esa bu
jihatlar hozircha shakllanish bosqichida2676

Shuningdek, o‘qituvchi malakasini oshirishning klasterga integratsiyalangan mexanizmlari,
aksariyat xorijiy modellarda to‘liq amalga oshirilgan, bizda esa bu borada sinov jarayonlari
davom etmoqda. Umuman, O‘zbekistondagi ta’lim klasterlari jahon tajribalari bilan o‘zaro
uyg‘unlashtirilayotgan bo‘lsa-da, uning rivojlanishini jadallashtirish uchun infratuzilmaviy,
ragamli va tadqiqotbop muhitni kengaytirish talab etiladi. Mahalliy modelning muvaffaqiyati
— uning milliy xususiyatlarga moslashuvchanligi va xalqaro yutuqlardan to‘g‘ri foydalanish
qobiliyati bilan bog‘liq.

Klaster modeli bilim berish bilan cheklanib qolmay, o‘quvchi shaxsini faol ijtimoiy subyekt
sifatida shakllantirish, jamiyatdagi murakkab rollarga tayyorlash vazifasini amalga oshiradi.
Ta’lim sifati va kadrlar salohiyatini oshirishda innovatsion klaster — bu yangi davrning zarur
pedagogik yondashuvidir.

Chirchiq davlat pedagogika universitetida amalga oshirilayotgan “Pedagogik ta’lim
innovatsion klasteri” loyihasi mamlakatimizdagi ta’lim klasterlari ichida eng ilg‘or va maqgsadli
modellardan biri sifatida e’tirof etilmoqda. Mazkur klaster modeli pedagogik ta’limni fan, amaliyot
va ijtimoiy ehtiyojlar bilan uyg‘unlashtirishni maqsad qilgan bo‘lib, u nafagat universitetning
ilmiy-tadqiqot strategiyasini, balki mintagaviy ta’lim siyosatining ustuvor yo‘nalishlarini belgilab
bermoqda. Klasterda ta’lim muassasalari, umumta’lim maktablari, mahalliy ijtimoiy sheriklar va
ilmiy markazlar o‘rtasida ko‘p tarmoqli aloqalar yaratilgan bo‘lib, bu tizimda talabalar o‘qish
jarayonidayoq kasbiy muhitda faoliyat olib borish imkoniyatiga ega bo‘ladilar.

Klaster doirasida tashkil etilgan “Maktab-laboratoriya”lar innovatsion tajriba maydonchalari
sifatida xizmat qilmoqda. Bugungi kunda universitetning 22 ta hamkor umumta’lim maktabi
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shunday maydoncha sifatida belgilangan bo‘lib, bu maktablarda universitet professor-
o‘qituvchilari va talabalari tomonidan amaliy tadqiqotlar, innovatsion metodikalar, darslarni
kuzatish va tafsirlash kabi faoliyatlar olib borilmoqda. Bu jarayonda talabalarning mustaqil
faoliyati, pedagogik kompetensiyasi va jamoa bilan ishlash ko‘nikmalari shakllanadi. “Maktab-
laboratoriyalar pedagoglk ta’lim innovatsion klasteri borasidagi ilmiy va amaliy loyihalarni
amalga oshirishda o‘ziga xos pedagogik inkubator vazifasini bajaradi” [6] . Bunday yondashuv
ta’limni faqat nazariy bilim berish emas, balki tadqiqot, tashabbus va amaliy muammolarni hal
qilish salohiyatini shakllantirishga qaratilganini ko‘rsatadi.

Mazkur klaster loyihasida yo‘lga qo‘yilgan yo‘nalishlar orasida yosh o‘qituvchilar maktabi,
pedagogik kovorking markazi, metodik seminarlar platformasi hamda tadqiqot loyihalari
assotsiatsiyasi kabi tashkiliy-metodik tuzilmalar klasterni to‘liq funksional tizim sifatida
shakllantirmoqda. Bu model hozirgi ta’lim tizimida yuqori malakali, ijtimoiy mas’ul, yangilikka
ochiq va tadqiqotga yo‘naltirilgan mutaxassislar tayyorlash imkoniyatini bermoqda.

Shunday qilib, Chirchiq davlat pedagogika universitetidagi pedagogik ta’lim innovatsion
klasteri — fan, ta’lim va amaliyot uyg‘unligida tashkil etilgan, mahalliy va milliy miqyosda ta’limni
rivojlantirishga xizmat qiluvchi muvaffaqiyatli model sifatida namoyon bo‘lmoqda. Ushbu tajriba
nafaqat ilmiy asoslangan, balki pedagogik amaliyotga yaqinlashgan va milliy ehtiyojlarga javob
beradigan model ekanini amalda isbotlamoqda.

Innovatsion ta’lim klaster modelining joriy etilishi O‘zbekistonda amalga oshirilayotgan ta’lim
islohotlari va milliy strategiyalar bilan chuqur uyg‘unlikda yuz berayotgan jarayondir. Aynigsa,
“O‘zbekiston — 2030 strategiyasida ta’lim sohasiga ajratilgan ustuvor vazifalar: zamonaviy ta’lim
infratuzilmasini yaratish, pedagoglarning salohiyatini oshirish, fan-ta’lim-amaliyot integratsiyasini
ta’minlash kabi magsadlar klaster modelining mazmun-mohiyati bilan to‘la mos keladi.

Strategiyada ta’kidlangan “barcha darajadagi ta’lim sifatini oshirish va uni mehnat bozori
talablariga muvofiglashtirish” vazifasi bevosita klaster modelidagi hamkorlik tamoyili orqali
amalga oshiriladi. Shu bilan birga, “O‘zbekiston — 2030 strategiyasida ta’limning ragamlashuvi,
ta’lim resurslarining oshirilishi, akademik avtonomiyani kengaytirish va innovatsion modellarni
joriy etish kabi vazifalar ham innovatsion klaster modelining funksional tuzilmalari orqali
ta’minlanadi. Mutaxassislar ta’kidlashicha: “Klasterlar jamiyat ehtiyojlariga javob beradigan
ta’lim modellarini yaratishda strategik drayver vazifasini bajaradi. Ularning barqarorligi milliy
siyosat bilan uyg‘unligiga bog‘liq” [4].

XULOSA. Innovatsion klaster modeli — bu faqatgina pedagogik yangilik emas, balki davlat
siyosatining strategik vositasi sifatida ham garalishi lozim. U “O‘zbekiston — 2030 strategiyasida
belgilangan milliy qadriyatlarga sodiq, zamonaviy bilimli va xalgaro maydonda raqobatbardosh
kadrlar tayyorlash maqsadlariga to‘lamos keladi. Shubois, bu modelning milliy ta’lim siyosatlariga
integratsiya qilinayotgani — kelgusi rivojlanishning kafolati sifatida gqabul qilinishi mumkin.

Pedagogik ta’lim tizimida innovatsion klaster modelini joriy etish bu ta’lim, fan va amaliyotni
uzviy bog‘lash, mutaxassislar tayyorlashning sifat va mazmuniga strategik ta’sir ko‘rsatishga
qaratilgan zamonaviy yondashuvdir. Klaster tushunchasining lingvistik va fanlararo tahlili,
uning sanoat va ta’lim tizimidagi tarixi hamda pedagogik muhitda shakllanish ehtiyoji mazkur
modelning zarurligini asoslab beradi. Model asosida shakllangan subyektlar tizimi (oliy ta’lim
muassasalari, ilmiy markazlar, amaliyot bazalari, mahalliy hamkorlar) o‘rtasidagi funksional va
jjtimoiy bog‘lanish “uzviylik va uzluksizlik” tamoyili asosida tashkil etiladi. Bunda axborot-
kommunikatsiya texnologiyalari va raqgamli mubhit ta’lim jarayonining ichki harakatlantiruvchi
kuchi sifatida namoyon bo‘ladi. Modelning nazariy-metodologik poydevori konstruktivizm,
kollaborativ ta’lim va ta’lim transformatsiyasi nazariyalari bilan asoslanadi. Xususan, Chirchiq
davlat pedagogika universiteti tajribasi va “O‘zbekiston — 2030 strategiyasidagi ustuvor
yo‘nalishlar bilan uyg‘unlik innovatsion klaster modelining real ilmiy va amaliy qiymatga ega
ekanini ko‘rsatadi. Demak, pedagogik ta’limni klasterlashtirish mutaxassis sifatini ta’minlovchi,
ta’lim tizimini yangi bosqichga olib chiquvchi barqaror mexanizmdir.
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Innovatsion ta’lim klasteri modeli pedagogik ta’limni modernizatsiyalash, fan-ta’lim-amaliyot
uyg‘unligini ta’minlash va raqobatbardosh kadrlar tayyorlashda muhim strategik asos hisoblanadi.
Chirchiq davlat pedagogika universiteti misolidagi amaliy tajriba bu modelning institutsional,
metodik va infratuzilmaviy afzalliklarini yaqqol namoyon etadi. Klaster subyektlari — OTM,
maktab, ilmiy markazlar, ota-onalar va mahalliy hamkorlar o‘rtasidagi funksional aloqalar
tizimli va maqgsadli hamkorlik mubhitini yaratadi. Xalqaro tajribalar tahlili esa klaster modelini
milliy ehtiyojlar asosida moslashtirish va kengroq joriy etish zaruratini ko‘rsatadi. Modelning
“O‘zbekiston — 2030” strategiyasi bilan uyg‘unligi uning istigbolli ekanini va ta’limda barqaror
rivojlanishni ta’minlashdagi ahamiyatini yanada mustahkamlaydi.
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~ OPTIMIZATION OF CLINICAL REASONING DEVELOPMENT IN DENTAL
STUDENTS DURING PROSTHODONTIC DISCIPLINES ACQUISITION: A
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Abstract: This research paper is dedicated to the analysis of the didactic potential of small
student groups as a factor that synergistically amplifies the processes of integrative clinical
reasoning formation within the context of teaching prosthodontics (orthopedic dentistry). The
relevance of the study is dictated by the imperative to implement active-learning methodologies
capable of ensuring a high level of gnostic (knowledge-based) and praxeological (skill-based)
competencies, which align with contemporary requirements for the prosthodontic specialist.

Keywords: Prosthodontics, clinical reasoning, small groups, interactive methods, professional
competencies, didactic potential, simulation-based learning.

OIITUMU3BAIUA PASBBUTHUS KIIMHUYECKOI'O MBIIIIJVIEHUA Y
CTYAEHTOB-CTOMATOJIOI'OB B TIPOHECCE OCBOEHHMA JUCHUTIIMH
MNPOTE3UPOBAHUSA: CUCTEMATUYECKHUHU NOAXOA K OPTAHU3AILIUN

IMPAKTUYECKHUX 3AHATUM B MAJIBIX T'PYIIIIAX
FOcynosa Cumopa Canorcaposna
Accucmenm kageopsvl opmoneouteckot cmomamono2ul,
Camapranockuti 20cy0apcmeenHviil MeOUYUHCKULL YHUBEPCUMem

Annomayus: Hacmoswas nayunas paboma nocesujena ananiusy Ou0aKkmuyecko20 HOmeHyuand
MANBIX  CMYOEHYeCKUxX Zpynn Kak ¢hakxmopa, cuHepeemuyecku YCUIUBAIOUIe20 NpPOoYecchl
GopMuposanus UHME2PAMUBHO20 KIUHUYECKO20 MbIULIEHUS. 6 KOHMeEKCme Npenooasamus
OpMONeoUYecKol CmomMamonocul. AKmyaibHocms Ucciedo8anusi 00YCi081eHa UMNepamuHoll
HeoOX00UMOCMbIO 8HEOPEHUSL AKMUBHO-0EeSMeNbHOCMHbIX Memo00I02Ull 00yUeHUs, CNOCOOHBIX
obecneuums GblCOKULL YPOBEHb SHOCMUYECKUX (OCHOBAHHBIX HA 3HAHUSIX) U NPAKCUOLOSULECKUX
(OCHOBAHMBIX HA HABLIKAX) KOMNEMEHYULL, YMO COOMBEMCMEYenm COBPEMEHHbLIM MPebo8AHUAM K
CReyuanucnty-opmoneoy.

Knrouesvie cnosa: Opmoneduueckas cmomamono2usi, KIuHUYeckoe MvliieHue, Maivle 2pynnol,
UHMepaKmueHvle Memoovl, NpopecCUOHAIbHbIe KOMNEmMeHYul, OUOAKMUYECKUll NOMeHYUd,
CUMYTAYUOHHOE 0DYUeHUe.

PROTODONTIK FANLARNI O°’ZLASHTIRISH PAYTIDA STOMOTOLOGIK
TALABALARDA KLINIK MASLAHATLARNI RIVOJLANTIRISHNI
OPTIMALLASHTIRISH: KICHIK GURUH AMALIY MASHG’ULOTLARINI
TASHKIL ETISHGA TIZIMLI YONDASHUV
Yusupova Sitora Sanjarovna
Samarqand davlat tibbiyot universiteti
Ortopedik stomatologiya kafedrasi assistenti

Annotatsiya: Mazkur ilmiy ish kichik talabalar guruhlarining didaktik salohiyatini tahlil
qilishga bag ‘ishlangan bo ‘lib, u ortopedik stomatologiya fanini o ‘qitish doirasida integrativ
klinik fikrlash jarayonlarining shakllanishini sinergik jihatdan kuchaytiruvchi omil sifatida
xizmat qiladi. Tadgiqotning dolzarbligi ortoped-mutaxassisga qo ‘viladigan zamonaviy talablarga
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mos keladigan g ‘nostik (bilimlarga asoslangan) va praksiologik (ko ‘nikmalarga asoslangan)
kompetensiyalarning yuqori darajasini ta’'minlashga qodir bo ‘lgan faol-faoliyatga asoslangan
o ‘qitish metodologiyalarini joriy etish zaruriyati bilan belgilanadli.

Kalit so‘zlar: Ortopedik Stomatologiya, klinik fikrlash, kichik guruhlar, interfaol metodlar,
professional kompetensiyalar, didaktik salohiyat, simulyatsiya asosidagi ta’lim.

Introduction.The objective of this study is to systematize and verify the pedagogical advantages
of organizing practical sessions in a small-group format within the teaching of Prosthodontics
(Prosthetic Dentistry). The research confirms that the small-group format functions as a cognitive
simulator, fostering the development of divergent thinking and collective verification skills for
diagnostic hypotheses in complex prosthetic treatment planning. Particular attention is paid to
the role of structured functional roles in group work (e.g., facilitator, recorder, journalist), which
contributes to the formation of professional communicative competence, including skills for
interacting with dental laboratories and patients. Furthermore, this methodology enhances the
efficacy of manual skill acquisition through a system of peer-to-peer control and the provision of
immediate feedback during simulation-based training.

Research Methodology.

The professional activity of a dentist encompasses several core functions: preventive,
diagnostic, therapeutic, and rehabilitative. This professional scope also extends beyond primary
dental practice to include the provision of first aid in emergency situations. To prepare graduates
for this diverse range of professional activities, a competency-based approach is employed, which
mandates that the dental graduate possesses a broad spectrum of professional competencies. These
Professional Competencies (PC) are generally categorized into groups: general professional,
preventive, diagnostic, therapeutic, rehabilitative, psychological-pedagogical, and research.
Virtually every professional competency contains the practical manual skills and proficiencies
that a graduate must possess. Regulations from the Ministry of Health stipulate that students
can only perform procedures on patients after mastering the requisite skills on manikins and
phantom heads. Consequently, the early years of dental education are dedicated to mastering
the foundational skills critical for the successful establishment of the student-dentist’s future
professional foundation. Professional competencies and their corresponding skills can be broadly
categorized as general medical and specialized (dental).

The academic process within the Department of Prosthodontics adheres to accepted standards
for the training of modern dental specialists. Both established teaching methods and active/
interactive learning formats are utilized. Role-playing is a crucial active learning method. The
thematic plans for all disciplines taught in the department («Propedeutics of Prosthodontics,»
«Complete Denture Prosthetics,» «Removable Partial Denture Prosthetics,» «Perlodontology,»
«Fixed Prosthodontics,» «Chnlcal Dentistry,» «Photographlc Documentatlon») include one session
conducted as arole- playmg exercise. This exercise is a group activity designed to cultivate practical
skills in diagnosis, differential diagnosis, and optimal treatment decision-making in simulated
clinical scenarios. This approach provides students with a novel and concrete understanding of the
essence of their future professional practice.

Results and Discussions.

Small Groups as an Interactive Strategy.

Small-group work represents one of the most pervasive and effective interactive instructional
strategies, forming an integral component of methodologies such as debates, workshops, role-
playing, and simulation scenarios. This strategy is successfully integrated into the acquisition of
new material, the assessment of students’ practical readiness, and within both ongoing and final
practical sessions. The implementation of small-group work in dental practical sessions enhances
students’ clinical reasoning by simulating clinical cases where they can discuss diagnoses and
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s/
treatment plans in real time, develop communication skills with colleagues and instructors, and
practice teamwork during complex prosthetic procedures. This approach facilitates better material
retention, promotes critical thinking, and prepares students for authentic clinical practice.

Competency Development and Group Work Organization

Sessions structured around the small-group format contribute significantly to the formation of
key professional competencies in students, including:

» Cooperation and teamwork skills.

 Interpersonal communication and the establishment of professional relationships.

This organizational structure also helps mitigate potential conflicts among students, while
cultivating essential communicative skills that are often underdeveloped in a portion of the student
body.

Within the framework of group work, students autonomously assimilate educational material,
resolve situational problem-based tasks, or prepare a report/project (including oral presentations,
graphical schemes, model creation, reports, etc.) for subsequent defense of the assigned topic.

The numerical composition of the group is variable, typically ranging from 2 to 6 students.
In practical sessions, the application of small groups ensures high effectiveness, as it fosters
faster material assimilation, activates student participation in organizational aspects of the work,
facilitates the consideration of every participant’s opinion, and guarantees that no student remains
outside the instructor’s focus.

Methods for Subgroup Formation

Several approaches exist for forming subgroups:

» Pre-determined roster assignment: This allows the instructor to control the composition of
each group, ensuring a balanced distribution based on preparation level or other criteria.

* Random distribution (by count): The simplest and most frequently employed method, based
on counting («one-two-three...») or using external attributes (colors, seasons, country names).
Students with the same number or attribute form a group.

» Preference-based distribution (positional): Groups are formed based on the students’ own
preferences. This approach simplifies their collaborative work, as their opinions and perspectives
often align.

Functional Roles in Small-Group Work

During the organization of small-group work in practical sessions, students may be delegated
the following functional roles:

Role Function (Responsibility)
(lgarzilr?zt(e):) Provides overall leadership and organizes the group's activities.
Recorder Documents (logs) key stages of the work and the final results of

the group's activity.

Poses questions aimed at deeper comprehension of the topic or
Journalist the group's work (including questions from opposing groups),
thereby stimulating clarification and material assimilation.

Active Summarizes the opinions of group members in an accessible
Listener language.

Conducts a point-based assessment of the individual contribution

Observer of each group member.

Timekeeper |[Monitors adherence to the allotted time, ensuring its efficient use.
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The use of other roles is also possible; the key requirement is to ensure the active participation
of every group member. Maintaining the same group composition over an extended period may be
preferable for the instructor, as long-term joint interaction simplifies the students’ work, accelerates
problem resolution, increases overall productivity, and ensures a more rational use of instructional
time.

Ensuring Efficacy and Discussion Methods.

To ensure a rational allocation of time during the session, it is advisable to provide the group
with clear, printed instructions containing: requirements for small-group work, the formulation of
tasks to be solved, test questions or problematic situational tasks, the group activity plan, and the
individual work plan for each participant.

The key deliverable of the group’s activity is the defense of its developed final conclusion. This
involves the competent presentation of findings and the provision of accurate, comprehensive, and
clear answers to the posed questions.

The most common methods for discussing the obtained results include: «Aquarium,» «round
table,» discussion, debate, and dispute.

The «Aquartum» Method

When utilizing the «Aquarium» method, the instructor divides the students into 2 or 4 small
groups. One group moves to the center of the auditorium, forming the «aquarium,» and performs
the following actions:

1. Familiarization with the assigned clinical situation or task.

2. Discussion of the task using elements of discourse.

3. Formulation of a collective, unified conclusion within 3—5 minutes.

The remaining students must only listen and observe, without participating in the discussion.
After 3—5 minutes, the «aquarium» group returns to their seats, and the other students discuss the
situation according to the following plan:

* Do you agree with the group’s conclusions?

» Was the final conclusion sufficiently clarified?

*  Which arguments used to explain the conclusion do you consider the most convincing?

Each group must take a turn in the role of the «aquarium,» and the conclusions of every group
working in the center are subject to general discussion in the auditorium.

Conclusion.

Small-group work expands the opportunities for self-monitoring and the monitoring of others’
activities, as it is within the small group that students gain the chance for reflection—an external
perspective on themselves. Self-assessment sheets or group activity control forms can be applied
for this purpose.

Conducting educational sessions in small groups ensures active student engagement, guarantees
the instructor’s attention to every learner, and creates opportunities for the exchange of knowledge
and experience among them.

Key advantages of conducting sessions in the small-group format include:

* Improvement in attendance rates.

» Formation of sustainable academic motivation.

» The possibility of involving any student/participant in the subject matter.

» The participant does not merely attend the session but self-identifies, having the opportunity
to express their opinion.

» Formation of mutual respect among students.

» Creation of psychological comfort within the collective (group).

» Prevention of negative phenomena characteristic of competitive situations.

Options for organizing small-group work:

1. All groups are given an identical task.
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2. Groups receive different tasks.

3. Groups receive different tasks, but the expected outcome must be unified.

4. Participant rotation occurs (change in group composition).

5. Groups work on the «relay race» principle.

In conclusion, the execution of clinical practical sessions in small groups within medical higher
educational institutions is of high significance for the formation and comprehensive development
of students’ clinical reasoning. The utilization of small groups in Prosthodontics transforms the
educational process from passive observation into active collaborative activity, which is the most
effective pathway for developing deep clinical thinking and sustainable practical skills in future
specialists.
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SI
JARAYONIDA MAS’ULIYATLILIKNI SHAKLLANTIRISHNING O‘ZIGA XOSLIGI
Zaripova Muslima Qurbonovna
Qashqadaryo viloyati, Pedagogik mahorat markazining Maktabgacha, boshlang ‘ich va

maxsus ta’lim kafedrasi katta o ‘qituvchisi.

N

BOSHLANG‘ICH SINF O‘QUVCHILAR FAOLIYATLARIDA INTEGRATSIY.

Annotatsiya: Magolada boshlang ‘ich sinf o ‘quvchilarida mas uliyatlilikni shakllantirishga
doir nazariy garashlar tahliliga tayangan holda ushbu jarayonga ilmiy manbalarda yetakchilik
qiluvchi shaxsiy-faoliyatli va aksiologik yondashuviardan foydalanish hagida gap boradi.

Shuningdek, boshlang ‘ichsinfo ‘quvchilaridafaoliyatlarintegratsiyasiasosidamas ‘uliyatlilikni
va ijtimoiy faollikni shakllantirish texnologiyasini ishlab chigishda motivatsion, intellektual va
irodaviy komponentlarni rivojlantirishga tayanish lozim bo ‘ladi. Mazkur texnologiya asosida
boshlang ‘ich ta’lim jarayoniga mazmunli va faoliyatli tomonlar integratsiyasini kiritish magsadga
Muvofigligi asolab beriladi.

Kalit so zlar: mas uliyatlilik, tartiblilik, aksiologik yondashuv, nazariy qarashlar.

XAPAKTEPUCTUKHU ®OPMUPOBAHUA OTBETCTBEHHOCTH B ITPOLECCE
HUHTEI'PAIIMA JEATEJIBHOCTHU YYAIIIUXCSA HAYAJIBHOU HIKOJIbI
3apunosa Mycnuma KypbornosHna
Cmapwuii npenooasamens Kageopvl 00OUKONbHO20, HAYATIbHO20 U CNEeYUATIbHO20
00pazosanus YeHmpa nedazocuteckux Hagvlkos, Kawxaoapvuncras oonacme.

Aunomayus: B cmamve paccmampusaemcsi npumenerue IUYHOCMHO-0esimeNbHOCMHO20 U
AKCUONI02UYECKO20 NOOX0008 K OGHHOMY NPOYECCy HA OCHOBE AHAIU3A MEeOPEeMUYEeCcKUX 8327151008
Ha hopmuposanue omeemcmeeHHOCmU )y Y4aujuxcs HAYaIbHOU WKONbL, 6e0YUWUX 6 HAYUHBIX
UCMOYHUKAX.

Taxoice, npu paspabomke mexHoIO2UU GOPMUPOBAHUS OMBEEMCMBEHHOCIU U COYUATbHOU
AKMUBHOCMU Y YUAWUXCA HAYATILHOU WIKOJIbL HA OCHOBE UHMe2Payul 0esamenrbHOCmu, HeodX00UMOo
onupamvbcsi HA pazeumue MOMUBAYUOHHBIX, UHMENIEKMYAIbHbIX U GONE6blX KOMNOHEHMOS.
ObocHosvigaemcs akmyanbHOCMb 6HEOPEeHUsl 8 NPoYecC HAYAIbHO20 00PA308aHUsl HA OCHOBE
OAHHOU MEXHON02UU UHMESPAYUU OCMBICTIEHHBIX U AKMUBHBIX ACHEKMOB.

Knroueevie cnosa: omeemcmeennocmn, Ynopsaoo4eHHOCMb, AKCUONOSUYECKULI NOO0XO00,
meopemuyeckue 832150bl.

CHARACTERISTICS OF FORMING RESPONSIBILITY IN THE PROCESS OF
INTEGRATION OF ACTIVITIES OF PRIMARY STUDENTS
Zaripova Muslima Qurbonovna,
Senior teacher of the Department of Preschool, Primary and Special Education of the Center
for Pedagogical Skills, Kashkadarya region.

Abstract: The article discusses the use of personal-activity and axiological approaches to this
process, based on the analysis of theoretical views on the formation of responsibility in primary
school students, leading in scientific sources.

Also, in developing a technology for forming responsibility and social activity in primary
school students based on the integration of activities, it is necessary to rely on the development of
motivational, intellectual and volitional components. The relevance of introducing the integration
of meaningful and active aspects into the primary education process based on this technology is
Justified.
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¥keyw0rds: responsibility, orderliness, axiological approach, theoretical views.

Kirish. Zamonaviy ta’lim tizimida shaxsni har tomonlama rivojlantirish, uning ijtimoiy
faolligi va mas’uliyatlilik sifatlarini shakllantirish ustuvor vazifalardan biri hisoblanadi. Aynigsa,
boshlang‘ich sinf o‘quvchilarida mas’uliyatlilikni erta yoshdan shakllantirish kelgusida ularning
mustaqil fikrlovchi, jamiyatda oz o‘rniga ega bo‘lgan barkamol shaxs sifatida kamol topishida
muhim omil bo‘lib xizmat qiladi.

Bugungi shiddat bilan rivojlanayotgan dunyoda ta’limga innovatsion yondashuvga bo‘lgan
ehtiyoj hech qgachon bo‘lmagan. Eng istigbolli strateglyalardan biri boshlang‘ich ta’limda
fanlarning integratsiyalashuvidir. Boshlang‘ich sinf o‘quv jarayonini fanlarni integratsiyalashgan
holda takomillashtirishdan ko‘zlangan maqgsad o‘quvchilarning tevarak-atrofdagi olam haqidagi
tasavvurlarini kuchaytiruvchi yanada yaxlit va fanlararo ta’lim mubhitini yaratishdan iborat. Ushbu
yondashuv nafaqat tanqidiy fikrlash va muammolarni hal qilish ko’nikmalarini rivojlantiradi,
balki yosh o’quvchilarni kelajakdagi akademik va real hayotdagi qiyinchiliklarga tayyorlaydi.

- Mavzuga oid adabiyotlarning tahlili (Literature review).

Boshlang‘ich ta’limda fanlarni integratsiyalash yosh o‘quvchilar uchun yanada qiziqarli,
fanlararo va yaxlit ta’lim tajribasini yaratishga qaratilgan istigbolli yondashuvdir. Biologiya,
kimyo, fizika va atrof-mubhit fanlari kabi fanlar o’rtasidagi an’anaviy to’siqlarni yo’q qilish orqgali bu
usul tabiiy dunyoni chuqurroq tushunishga yordam beradi va muhim ko’nikmalarni rivojlantiradi.
Quyida fanlar integratsiyasi asosida boshlang’ich sinflarda o’quv jarayonini takomillashtirishni
belgilovchi 0’ziga xos xususiyatlar keltirilgan.

Boshlang‘ich sinf ta’lim jarayoniga fanlarning integratsiyalashuvi turli ilmiy fanlarni uyg‘un
o‘quv dasturiga birlashtirish orqali o‘quvchilarning bilim olish tajribasini oshirishga qaratilgan
innovatsion yondashuvdir. Ushbu strategiya biologiya, kimyo va fizika kabi fanlarni alohida
o’qitishning an’anaviy, jimjimador usulidan uzoqlashadi va buning o’rniga bu sohalar o’rtasidagi
bog’liglik va o’zaro bog’liglikni ta’kidlaydi.

- Tadqigot metodologiyasi (Research Methodology).

Boshlang‘ich ta’lim bosqichi bolaning shaxs sifatida shakllanishida poydevor vazifasini
bajaradi. Shu bois mazkur bosqichda tashkil etiladigan ta’lim-tarbiya jarayonlari, metod va
texnologiyalar o‘quvchilarda nafagat bilim va ko‘nikmalarni, balki axloqiy-irodaviy sifatlarni,
xususan, mas’uliyatlilikni rivojlantirishga yo‘naltirilishi zarur.

Kichik maktab yoshidagi bolalik davridan boshlab, shaxsiy mas’uliyatini namoyon eta
oladigan, tashqi ta’sirlarga nisbatan o‘z mustaqil pozitsiyasiga ega bo‘lgan mas’uliyatli, irodasi
baquvvat insonni tarbiyalash, ijtimoiy faol shaxsni shakllantirish muammosi juda ham dolzarbdir.

Mas’uliyatlilik shaxsning o‘z xatti-harakati, qarorlari va faoliyati natijalari uchun javobgarlikni
his eta olish qobiliyatidir. Pedagogik nuqtayi nazardan mas’uliyatlilik intizomlilik, tartiblilik,
mustaqillik va irodaviy barqarorlik bilan chambarchas bog‘liq bo‘lgan murakkab sifat hisoblanadi.

Psixologik tadqiqotlarda mas’uliyatlilik shaxsning ichki motivlari, ehtiyojlari va qadriyatlari
bilan uzviy aloqada talqin etiladi. Kichik maktab yoshida bu sifat tashqi nazorat va rag‘batlantirish
orqali shakllanib, bosqichma-bosqich ichki nazoratga aylana boradi.

Boshlang‘ich sinfo‘quvchilari faol, qiziquvchan, taqlidga moyil bo‘ladilar. Ularning psixologik
rivojlanishida o‘yin, bilish va mehnat faoliyati yetakchi o‘rin tutadi. Aynan shu faoliyat turlarining
uyg‘unlashuvi mas’uliyatlilikni shakllantirish uchun qulay sharoit yaratadi.

Mazkur yosh davrida bolalarda baholashga nisbatan sezgirlik yuqori bo‘ladi. O‘qituvchi
tomonidan berilgan ijobiy baho, rag‘bat va e’tirof ularni mas’uliyatli bo‘lishga undaydi.

- Tahlil va natijalar (Analysis and results).

Integratsiya — bu turli fanlar, faoliyat turlari va ta’lim mazmunini o‘zaro uyg‘unlashtirish
jarayonidir. Boshlang‘ich ta’limda integratsiyalashgan yondashuv o‘quvchilarda dunyoni yaxlit
idrok etish, bilimlarni hayotiy vaziyatlarda qo‘llash ko‘nikmasini shakllantiradi.
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Faoliyatlar integratsiyasi o‘quvchilarning qiziqishini oshiradi, ularni aniq maqsad sari
yo‘naltiradi va mas’uliyatli munosabatni vujudga keltiradi.

Boshlang‘ich sinf o‘quvchilarida faoliyatlar integratsiyasi asosida mas’uliyatlilikni va ijtimoiy
faollikni shakllantirish texnologiyasini ishlab chiqishda motivatsion, intellektual va irodaviy
komponentlarni rivojlantirishga tayanish lozim bo‘ladi. Mazkur texnologiya asosida boshlang‘ich
ta’lim jarayoniga mazmunli va faoliyatli tomonlar integratsiyasini kiritish magsadga muvofiqdir.

Nazarimizdabu: ilgari tarqoq bo‘lgan faoliyat turlarini yagona magsadga erishishdabirlashtiradi
va shu bilan o‘quvchilarning mas’uliyatlilikka yo‘naltirilgan faoliyatlari uchun motivatsiya
o‘yg‘otadi. Xususan, ekologiya bilan tasviriy faoliyat integratsiyasi ularning qiziqishlariga stimul
berib, faoliyatlari davomida aniq bir natijaga erishish uchun tashabbuskorlik va mas’uliyatlilikka
asoslangan imkoniyatlar eshigini ochadi; bolalarning faoliyat natijalariga mazmundorlik va
samaradorlikni taqdim etgan holda o‘z faoliyatidan qoniqish, rag‘bat va keyingi faoliyat turlari
uchun stimul uyg‘otadi;

kichik maktab yoshidagi bolalar uchun xos bo‘lgan faoliyat turlarini uyg‘unlashtirish bolalar
faoliyat ko‘rinishlarining qiziqarlilik va kreativlik ko‘rsatkichlarini mukammallashtiradi.
Xususan, o‘quvchilarning o‘yin, bilish va mehnat faoliyatlarini topshiriglar tizimi bilan original
uyg‘unlashtirish yoki kombinatsiyalash ularda yangi va qiziqarli bo‘lgan faoliyat turiga jalb etish
imkoniyatini beradi;

o‘quvchilar jamoasini aniq bir topshiriglar tizimi bilan tanishtirish, vazifalarni taqsimlash,
bajarilishi lozim bo‘lgan vazifalar mazmunini tushuntirish va stimul berish mas’ulitlilikni
shakllantirishning dastlabki bosqichi bo‘lib, ushbu bosqichdagi vazifalarning aniq bajarilishi
faoliyat samaradorligini ta’minlaydi;

asosity bosqichda o‘quvchilarning topshiriqlarni sidiqidildan jahd bilan bajarishga
kirishishlariga erishish, ularning asosiy maqgsaddan chalg‘imasliklari uchun asosiy maqsadni
eslatib turish mas’uliyatlilik mezonlaridan bo‘Imish jiddu-jahd va sobitqadamlilikka erishishga
imkon beradi;

faoliyat yakunida mashg‘ulot ishtirokchilaridan har birining faoliyati va ishtiroki tahlil
qilinishi, o°‘ziga xos yutuqlari e’tirof etilishi, kamchiliklar yoki mag‘lubiyatning ham o‘ziga xos
natija ekanligi qayd etilishi o‘quvchilarning o‘z faoliyat va xatti-harakati uchun javobgarlik hissini
oshirishga hamda irodaviy sifatlarini mustahkamlashga yordam beradi.

Boshlang‘ich ta’lim jarayonida masu’liyatlilikni shakllantirishga qaratilgan dars mashg‘ulotlari
tizimini ishlab chiqish va tashkil etishda quyidagilarga amal qilish jarayonning samarali bo‘lishini
ta’minlaydi:

Dastlabki bosqichda motivatsion jarayon to‘g‘ri tashkil etilsa.
Asosiy mazmunni mustahkamlash bosiqichida aksariyat integrallashgan mashg‘ulotlardan
foydalanilsa.

Pedagoglar ta’lim-tarbiya jarayonida ijodiy yondashuvni amalga oshirib, undan foydalanishda
metod, vosita va ta’lim usullarini variativligini ta’minlasa.

O‘quvchilar dars jarayonida asosiy maqgsaddan chalg‘imasliklari uchun muntazam eslatib
turilsa.

Mashg‘ulot yakunida har bir ishtirokchi yutuq va kamchiliklari albatta tahlil qilinsa,
rag‘batlantirilsa va mag‘lubiyat ham samaradorlik omili sifatida tahlil gilinsa.

Yuqorida ko‘rsatib o‘tilgan talablar asosida tashkil etilgan jarayonda o‘quvchi ongida dunyoni
idrok etish, anglash, tushunishini ta’minlovchi yaxlit yondashuvro‘y beradi. Alohida yo‘nalishlarda
tashkil etiladigan mashg‘ulotlarda emas, balki mujassamlashgan faoliyat jarayonida o‘quvchining
irodaviy sifatlarini uyg*‘otish, individual yashirin jihatlariga stimul berish, ahdida qat’iylik asosida
mas’uliyatlilikni shakllantirishga imkon beradi.

Faoliyatlar integratsiyasi asosida mas’uliyatlilikni shakllantirish bosqichlari.

Dastlabki bosqich: Bu bosqichda o‘quvchilarda motivatsiya shakllantiriladi. O‘qituvchi
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mashg‘ulot magsadini aniq belgilab, vazifalarni tushunarli tarzda tagsimlaydi. Har bir o‘quvchining
vazifasi aniq bo‘lishi mas’uliyat hissining paydo bo‘lishiga zamin yaratadi.

Asosiy bosqich: Asosiy bosqichda o‘quvchilar topshiriglarni mustaqil va jamoaviy tarzda
bajaradilar. Bu jarayonda o‘qituvchi yo‘naltiruvchi va maslahat beruvchi rolni bajaradi.
O‘quvchilarning o‘z vazifasini sidqidildan bajarishi ularning mas’uliyatlilik darajasini oshiradi.

Yakuniy bosqich: Yakuniy bosqichda faoliyat natijalari tahlil qilinadi. O‘quvchilarning
yutuglari e’tirof etilib, kamchiliklar tahlil qgilinadi. Bu bosqich mas’uliyatni anglash va o‘z xatti-
harakatiga baho berish ko‘nikmasini shakllantiradi.

Rag‘batlantirish va adolatli baholash o‘quvchilarning mas’uliyatli bo‘lishiga kuchli ta’sir
ko‘rsatadi. [jobiy rag‘bat, maqtov va qo‘llab-quvvatlash bolalarda o‘ziga ishonchni oshiradi.

O‘qituvchining muhim vazifasi, ularning fikriga ko‘ra, barcha o‘quvchilar band bo‘lishini
ta’minlash va o‘qituvchi ularga faoliyatni kengaytirish, yaxshilash va murakkablashtirishga,
rejalarni amalga oshirishga, maqgsadlarga erishishga yordam berishi lozim. O‘qituvchi ularda
tashkilotchilikni, intizomni, vazminlikni tarbiyalashga harakat qilishi kerak: o‘quvchi faolligini
rag‘batlantirish va rivojlantirish bilan birga, o‘qituvchi bolalarni nafaqat ayni paytda xohlagan
narsasi bilan, balki, zarur bo‘lgan narsalar bilan shug‘ullanishga o‘rgatadi.

To‘gsoninchi yillarning oxirida shaxsda mas’uliyatlilikni shakllantirish muammosiga
ilmiy qiziqishning tiklanishi kuzatildi, ammo izlanishlar asosan boshlang‘ich va o‘rta maktab
o‘quvchilarini o‘rganishga qaratildi.

Mas’uliyatlilikni shakllantirish muammosini o‘rganishda davriy ravishda ilmiy Jurnallarda
e’lon qilinadigan maqolalar muhim o‘rin egallaydi. O‘rganilayotgan muammoning hozirgi
holatini aniglash uchun so‘nggi yillarda pedagogika, psixologiya va boshlang‘ich ta’limga oid
ilmiy jurnallarda chop etilgan maqolalarni tahlil qildik. Ushbu tahlil shuni ko‘rsatdiki, shaxsda
mas’uliyatlilik sifatini shakllantirish masalalari, ijtimoiy tajribani to‘plash muammolariga yetarli
darajada e’tibor garatilmagan, shu bilan birga kichik maktab yoshidagi bolalarda mas’uliyatni
shakllantirish umuman e’tibordan chetda qolgan, nazarimizda buning sababi ularni nazariy va
amaliy jihatdan yetarli darajada ishlab chiqilmaganligidadir.

Xulosa qilib aytganda, boshlang‘ich sinf o‘quvchilarida mas’uliyatlilikni shakllantirishda
faoliyatlar integratsiyasi muhim pedagogik omil hisoblanadi. Integratsiyalashgan ta’lim jarayoni
o‘quvchilarning shaxsiy, ijtimoiy va irodaviy sifatlarini rivojlantirishga xizmat qiladi.

- Xulosa va takliflar (Conclusion/Recommendations).

Boshlang‘ich sinf o‘quv jarayonini fanlar integratsiyasi orqali takomillashtirish erta
ta’limga transformativ yondashuvni taklif etadi. Ushbu yondashuvning o’ziga xos xususiyatlari,
masalan, fanlararo o’quv rejasini ishlab chiqish, real dunyo ilovalari, faol o’rganish usullari,
hamkorlikda o’rganish mubhiti va texnologiyalardan foydalanish - birgalikda yanada qiziqarli va
yaxlit o’rganish tajribasini yaratadi. Bu elementlar nafaqat o‘quvchilarning ilmiy tushunchalar
haqidagi tushunchalarini kuchaytiribgina qolmay, balki tanqidiy fikrlash, muammolarni hal qilish
ko‘nikmalarini, mas’uliatlilikni va tabiat olamiga chuqur qiziqish uyg*‘otadi.
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TUIIOJJOI'MYECKHUE OCOBEHHOCTHU TEMIIEPAMEHTA T'AHABOJIBHBIX
CYIEN KAK ®AKTOP DOPEKTUBHOCTU CYAEUCTBA
Kapuesa Paiixon Pycmamoena
Jloyenm xagheopvr « Teopusi u memoouxa 2andbona, pe2bu, XOKKell Ha mpase»
V3bekckuil cocyoapcmeennblil yrugepcumem uzuieckoi Kyibmypol U CHOPMa

Cmyoenmra mazucmpamypol no Hanpaesienuio « Cnopmuenas 0esimenbHoCmb» Kageopbl
@uszuueckoil kynomypol Yuusepcumema Opuenmar,
Obuoosa Poza Xanunoseua

Aunomayusi: B cmamve paccmampusaemcsi iusiHue Munoi0cUYecKux o0cobenHocmel
memnepamenma Ha d¢gexmusHocms cyoelckol OdeamenbHocmu 8 2anobone. Hcnonvsosamsl
ncuxoouazHocmudeckue memoovl (mecm Atizenka), dKCnepmuas oyeHka 3p@ekmusHocmu
cyoeticmeéa u nooc4ém owuboK. Ycemanoenenvl CMAmuCmMuyecKu 3HAYUMbLE CESA3U MENCOY
9KCmpagepcueti, HeupomusMoM U  HaoexcHocmvio  cyoeticmga. Ilonyuennvle  OanHbvle
nooOmeepIHcOarom HeodX00UMOCMb yuema memMnepameHmubix XapaKkmepucmux npu no020moeKe
u ombope cyoel.

Knrouesvie cnosa: memnepamenm, eanobon, cyoeucmeo, 3Qphekmusnocms, IKCMpasepcus,
Heupomusm, ouubKu cyoeticmasda

TYPOLOGICAL CHARACTERISTICS OF HANDBALL REFEREES’
TEMPERAMENT AS A FACTOR IN REFEREEING EFFECTIVENESS
KARIYEVA RAYHON RUSTAMOVNA
Kariyeva Rayhon Rustamovna
Associate Professor Department of « Theory and Methodology of Handball, Rugby, Field
Hockey» Uzbek State University of Physical Education and Sports

Master s student in Sports Activities at the Department of Physical Education, Oriental
University,
Obidova Roza Khalilovna

Annotation: The article examines the influence of typological characteristics of temperament
on the effectiveness of refereeing in handball. Psychodiagnostic methods (Eysenck test), expert
assessment of refereeing effectiveness, and error counting were used. Statistically significant
correlations were established between extraversion, neuroticism, and the reliability of refereeing.
The data obtained confirm the need to take temperamental characteristics into account when
training and selecting referees.

Keywords: temperament, handball, refereeing, effectiveness, extroversion, neuroticism,
refereeing errors
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GANDBOL HAKAMLARI TEMPERAMENTINING TIPOLOGIK XUSUSIYATLARI
HAKAMLIK SAMARADORLIGI OMILI SIFATIDA
Kariyeva Rayhon Rustamovna
«Gandbol, regbi, chim ustida xokkey nazariyasi va uslubiyati» kafedrasi dotsenti
O ‘zbekiston davlat jismoniy tarbiya va sport universiteti

Oriental universiteti jismoniy tarbiya kafedrasi «Sport faoliyati» yo ‘nalishi bo ‘yicha
magistratura talabasi
Obidova Roza Xalilovna

Annotatsiya: Magolada gandbolda hakamlik faoliyati samaradorligiga temperamentning
tipologik xususiyatlari ta’siri ko rib chigiladi. Tadgiqotda psixodiagnostik usullar (Ayzenk
testi), hakamlik samaradorligini ekspert baholash hamda xatolarni hisoblash qo ‘llanilgan.
Ekstraversiya, nevrotizm va hakamlikning ishonchliligi o ‘rtasida statistik jihatdan ahamiyatli
bog ‘ligliklar aniglangan. Olingan natijalar hakamlarni tayyorlash va tanlash jarayonida
temperament xususiyatlarini hisobga olish zarurligini tasdiglaydi.

Kalit so‘zlar: temperament, gandbol, hakamlik, samaradorlik, ekstraversiya, nevrotizm,
hakamlik xatolari

AxTtyanbHOCTh. COBPEMEHHBIN TaH 1001 XapaKTEPU3YETCs BLICOKOM HHTEHCUBHOCTBIO UTPOBOTO
mpolecca, 4acTOM CMEHON UTPOBBIX CUTYALMI U 3HAYUTEIbHBIM 3MOLIMOHATIBHBIM HAPSKEHUEM,
YTO NPEIbSABISET MOBBIIIEHHbIE TPeOOBaHUS K MPO(EeCCHOHATBHON HalIEeKHOCTU CHOPTHUBHBIX
cyneii. OIHUM U3 BaXHEHIIMX TMCHUXOJOTUYECKHX (PAKTOPOB, BIUAIOMIMX Ha 3((HEKTUBHOCTH
CYACHCKOM AeSTETLHOCTH, sIBIsieTCA TemiiepaMenT (2,3). TemnepameHT onpenenseT AMHaMUYeCKre
OCOOEHHOCTH TICUXMYECKOH JESITeIbHOCTH, TaKhe KaK CKOPOCTh pPEaKlUH, YCTOMYMBOCTh
BHHUMAaHMSI, SMOIIMOHANIbHAS CTA0UIIBHOCTh M CIIOCOOHOCTH K CAMOPETYJISIIUH.

C mnosunmu Teopuu [. AlizeHka TemmepaMeHT paccMaTpUBaeTCs Kak OHOJIOTHYECKH
00yCIIOBJIEHHAsI CTPYKTYPa, BKIIIOYAIOIas TapaMeTPbl SKCTPaBEPCUU—UHTPOBEPCUH U HEUPOTH3MA
(1). Boicokuii ypoBeHb HEHPOTH3MA MOXKET HETaTUBHO CKa3bIBATHCS HA HAJE)KHOCTU CYICUCKON
JesITeNbHOCTH, MOBBIIIAsl BEPOSITHOCTh OLIMOOK B YCJIOBHUSIX ICUXOAMOLMOHAIBLHOTO JaBICHUS,
XapaKTEepHOTO JIJIsl COPEBHOBATEIbHON 0OCTAaHOBKH.

B cBsi3u ¢ 3TUM HM3ydeHHE TUTTONIOTHYECKUX 0COOCHHOCTEH TeMITepaMeHTa IraH100IbHBIX CyIeH
U UX BIMAHUA HA 3()PEKTUBHOCTH CyAeicTBa SBISETCS aKTyalbHOW HAYYHOW M MPAKTUUYECKON
3aavuei.

[lenp nccnenoBaHus - BBIIBUTH BIMSIHUE TUIIOJIOTMYECKUX OCOOEHHOCTEH TeMIlepaMeHTa Ha
3¢ (HEKTUBHOCTH CY/ICHCKOM IeATeTLHOCTH B TaHI00JIE.

JIn1st foCcTUXKEHUS MOCTABJICHHOM 1I€TU ObLIN OIpeieTICHbI CIIEYIOIINE 3a/1a4ul UCCIICIOBAHMUS:

1. [Ipoananu3upoBaTh HAYYHYIO JUTEpATypy MO MpoliieMe TeMIEpaMeHTa U CyHAeHCKou
JESTENBHOCTH B CIIOPTE.

2. OnpenenuTtsb TUMIOJIOTMYECKUE OCOOEHHOCTH TEMIIEpaMeHTa raHAO0IbHbBIX CyJeH.

3. Ouenutb 3PPEKTUBHOCTD CYyIEHCKON AEATCTLHOCTH.

4. BbISBUTH B3aUMOCBSI3b MEXKAY THUIIOM TeMIlepaMeHTa U 3PPEeKTUBHOCTHIO CyeiCcTBa.

Jlnst perieHust HOCTaBJIEHHBIX 3a7a4 UCIIOJIb30BAJIUCh CIEIYIOIINE METOIbIL:

- rect Aizenka (EPI) myst onpenenenus Tuna TeMnepaMenTa;

- METOJI SKCIIEPTHOM OLeHKU YPPEKTUBHOCTHU CY/IEHUCTBA;

- METOJIbl MATEMaTU4YECKOW CTaTUCTUKHU (KOPpENALMOHHBIN aHann3 CnupMeHa).

HccnenoBanue npoBOaMIOCh Ha 6a3e COPEeBHOBAHUI 10 rana001y. B riccnenoBanuu mpuHsIIH
yuactue 12 rann0oabHBIX Cyaei My>KCKOTO TIoj1a B Bo3pacte oT 20 10 40 1eT co cTakeM cyaeicKon

IeITeNbHOCTH OT 3 110 15 1eT.
http://interscience.uz  [RSSEEEN




Ta’lim va innovatsion tadqiqotlar (2026 tiur NeQl)

PesynbTarsl uccinenoBaHus U UX aHAJIU3.

B pesynbrare ncMXOAMAarHOCTUYECKOTO OOCIeAOBaHUSI OBLIO YCTAHOBJICHO CIENYIOIIEe
pacmpe/ielieHle TUIIOB TeMIIEpaMEHTa Cpeld TaHAO0O0NbHBIX Cylel: caHrBUHUYeckuii — 33,3%,
dnermarnaeckuii — 25,0%, xonepuueckuii — 25,0%, menaaxonmumaeckuii — 16,7%.

Jns Oosiee neTajbHOTO aHajdu3a OBUIM PACCMOTPEHbI HWHIWBUAYAJbHBIE PE3YJIbTAThI
oOcnenoBaHus KaxJa0oro cyapu. B Tabmuue 1 mpeacTtaBieHbl KOHKPETHbIE JAHHBIE MO THUITY
TeMIIEpaMEHTa U MOKa3aTeNsIM SKCTPaBEpCUU U HelipoTusMa (1o Tecty AN3eHKa).

Taonuua 1
HHnousuoyanvnvie nokazamenu memnepamenma 2andd0.1bHulx cyoeit (n = 12)
Ne cyabu | Tun reMnepamenTa| AxkcrpaBepcus (0abl) | Heiiporusm (0asuibl)

1 CaHTrBHMHUK 17 8
2 CaHIrBUHUK 16 9
3 CaHrBUHHMK 18 7
4 CaHrBUHHMK 15 8
5 drerMaTuk 10 7
6 drerMaTuk 9 6
7 dermMaTuk 11 7
8 Xonepuk 16 14
9 XoJepuk 17 15
10 XoJepuk 15 13
11 Menanxoymk 7 16
12 Menanxoymk 6 17

AHanu3 MaHHBIX TAONHIBI TIOKA3bIBACT, YTO CYJbM CAHTBUHHYECKOTO W (PIerMaTu4ecKoro
THTIOB XapaKTepHU3YIOTCsA 0oJiee HU3KUMH 3HAYCHUSMH HEHUPOTH3Ma M yMEPEHHO BBICOKHMH
MIOKA3aTeISIMHU SKCTPABEPCHH, UTO SBJISICTCS OJArONPHUSITHBIM TSI CYIEHCKON JIeATETHHOCTH.

DPbheKTUBHOCTD CYACHCKON MEATEIHbHOCTH OIEHUBAIACh METOAOM JIKCIIEPTHBIX OIICHOK TIO
10-6ammpHOM TKaje. DKCIepTHas Tpylma HaOromana 3a JEeHCTBUSAMH Kaxaoro u3 12 cymei
BO BpEMs COPEBHOBATEIIBHOTO Iepuoja. sl OIEHKH HaIeKHOCTH CYIACHCKOW NeATeTbHOCTH
WCIIOJTB30BAJICS TTPOTOKOJI SKCTIEPTHON OIIEHKU OMHUOO0K (Tabmuiia 2). OneHuBaInCh CICIYIONINE
BHJIBI OIIMOOK: HECBOCBPEMEHHOCTh CBUCTKA; OIIMOKH TPAKTOBKH MPABUJI; OITUOKH YITPABICHUS
KOH(DITUKTaMM; H3JTHIIHSAS )KECTKOCTD.
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Taonuua 2
Ceoonasn mabnuya IKCnePmMHOIL OYECHKU
No Tun Ceoespemennocmo| Tpakmoexa| Ynpaenenue || Hznuwnas | Oougue
cyovu|\memnepamenma ceucmia npaeun |KOH@AUKMaMu|dcécmrkocms|oumuoxku
1 |CaHrBHHHK | 0 1 | 0 0 | 1
‘ 2 ||CaHrBI/IHHK H 0 H 1 || 0 H 1 || 2 ‘
3 ||CanrBunuk 1 0 0 0 1
4  ||CanrBuHuK 1 1 0 0 2
5 |d>nerMaTm< | 1 1 | 1 0 | 3
6 |®nerMaTHK | 0 1 | 1 0 | 2
‘ 7 ||CDJIerMaTm< H 1 H 1 || 0 H 0 || 2 ‘
| 8 [Xonepu | ! L2 | 1 | ot | 5 |
| 9 |Xomepux | 2 L2 J v ] v | 6 |
| 10 [Xonepu | 1 Lo+ v ] o |3 |
| 11 |Menauxomix | 2 L 2 2 | 1 L7
’ 12 ||Menaonnm< H 2 H 2 || 1 H 1 || 6 ‘

Pesynbrarsl uccieqoBaHUs MOKa3ail: Cy[Jbd CAHIBUHUYECKOTO U ()IETMAaTHYECKOrO THUIIOB
JEMOHCTPUPYIOT HAaWMEHBIIIEE KOJWYSCTBO OIMMOOK W Oojiee CTaOWMIIbHOE CYIEHCTBO; CYIbH
XOJICPUYECCKOTO M MEJIAHXOJIMYECKOTO THIIOB Yallle COBEPINAIOT OIMMOKH B TPAKTOBKE MPABHII,
YIPaBIEHUH KOHQIUKTAMHU U CBOEBPEMEHHOCTH JIEHCTBUU.

B tabnuie 3 mpenctaBieHbl KOHKPETHBIE ToKa3aTenn 3(PPEeKTUBHOCTU CyAeHCTBA KaXKI0TO
UCTIBITYEMOTO.

Tabauya 3
Hnousuoyanvuvie noxazamenu Igphekmuenocmu cyoeiicmea
No Tun Ippexmusnocms cpeoHue 3HaueHus Cpeonee
cyovu ||memnepamenmalcyoeiicmea (b6annvt) pexmusnocmu Koruuecneo
Y cyoeiicmea (6annvt) OMuUOOK
1 CaHrBUHUK 9,0
2 CaHrBUHHK 8.5
8,6 1,5
3 CaHTBHHHK 8,8
4 CaHrBUHUK 8,2
5 drermaTuk 8,0
6 djrerMaTHK 7,6 7.9 2,3
7 djierMaTUK 8,1
8 XoJiepuk 7,3
9 XoJiepuk 7,0 7,2 4,7
10 XoJiepuk 7,2
11 MenaHxoauk 6,9
6,8 6,5
12 |MemaHxomuk 6,7

Ha ocHOBe MHIUBUyaIbHBIX JAHHBIX OBUTH PACCUUTAHbI CpEeAHUE 3HAUYEHUs IP(HEKTUBHOCTH
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"
CyIeWCTBa JUIsl KaKJIOM THUIOJIOTHYECKOW TPYNIbl U CpelHee KOJIMYECTBO OIMIMOOK IO THITY
TEMIIEPAaMEHTA, YTO MO3BOJIMIIO IPOBECTH MOCIEAYIOIINUNA CPAaBHUTEIbHBIA aHATIU3.

Kak BugHO, Hanbosee HANEKHBIMHU CYAbSIMHU SIBISIOTCS MPEICTABUTEIN CAHIBUHUYECKOTO
U (IerMaTuyecKoro THUIIOB, a CYAbH MEJIAHXOJIWYECKOTO THUIA JEMOHCTPUPYIOT HauOobliee
KOJIMYECTBO OMIMOOK.

C 11emb10 BBISIBICHHS B3aUMOCBSI3H MEXK/1Y TUIIOJIOTMUYECKUMU 0COOCHHOCTSIMU TEMIIEPAMEHTA
u 2(PPEKTUBHOCTHIO CYACHCKOW IeATEIBbHOCTH OBbLT TPOBEAEH KOPPETSAIMOHHBIM aHaIN3
C WHcIHosib30BaHuEM KoddduimeHTa paHroBoit koppemsiuuu CrnupmeHa (p), 4YTO SBISETCS
1Ie7IeCO00Pa3HBIM TIPU MaJIOM 00beMe BEIOOPKH.

B xozne ananu3a ObLIM TOTYUYEHBI CIETYIONINE PE3YJIbTaThl: MEKy YPOBHEM IKCTPABEPCHH H
3¢ dEKTUBHOCTBIO Cy[EeCTBA BbISIBICHA MOJIOKUTEIbHAS KOPPEISIIUOHHAS CBSI3b CPEIHEH CHIIbI
(p=0,58; p <0,05); Mexay ypoBHEM HEHpOTHU3MA U IPHEKTUBHOCTHIO CYIEUCKOM 1eATeTbHOCTH
oOHapy>keHa oTpunareapHas koppemsus (p =—0,61; p < 0,05).

[TonyyeHHbIE CTAaTUCTUYECKHUE JAHHBIE YKa3bIBAIOT HA TO, YTO MOBBIIIEHUE IMOLIMOHAIBHOM
YCTOMYMBOCTH M JKCTPABEPTUPOBAHHOCTH CIHOCOOCTBYET pPOCTY A(H(PEKTUBHOCTH CYACHCKOM
JESTENHHOCTH, TOT/IA KaK BBICOKUN YPOBEHb HEMPOTH3Ma CHUXKAET HAJCKHOCTH CyACHCTBa B
YCIIOBUSIX COPEBHOBATEIILHOTO HAIPSIKEHUS.

[TonmydyeHHble AaHHBIE MOATBEPKAAIOT KOPPEISLUUOHHYIO CBSI3b MEXKIYy HEHUPOTU3MOM H
KOJIMYECTBOM OINMUOOK, a TaKXe TMOJIOKUTETLHOE BIUSHUE OSKCTPABEPCHMU HA HAAEKHOCTH
CYIEHCTBA.

BriBonbl. TakuM 00pa3zom, TUTIOIOTUYECKHE 0COOCHHOCTH TEMIIEPAMEHTA BBICTYIIAI0T BaXKHBIM
TICUXOJIOTHYECKUM (hakTopoM >PPEeKTUBHOCTU CyAeicTBa B ranadone. x ydet nenecooOpaseH
npu npoecCUOHATBLHOM OTOOpE CyAeH, OpraHu3aluud UX IICUXOJOTHYECKON IOArOTOBKHU
U pa3paboTKe NPOrpaMM TOBBILIEHUS CTPECCOYCTOMYMBOCTU U HAACKHOCTU CyHecKon
nesTenbHOCTH. MHAMBUyanu3amnus MOATOTOBKM C YYETOM TEMIIEPaAaMEHTHBIX XapaKTEePUCTHK
CHOCOOCTBYET CHM)KEHMIO KOJIMYECTBA CYIEHWCKMX OLIMOOK M TOBBILIEHUIO OOLIEr0 KayecTBa
YIPABIIEHUS COPEBHOBATEIBHBIM MPOIIECCOM.

Cnucok IuTeparypbl

1. Aizenk I'. FO. Crpykrypa nmuunoctu. - M. ; CII6.: FOBenra, 1999- 464 c.

2. babymkun I". /. [lcuxonoruueckas moJAroToBKa COPTUBHBIX cynei. - Omck, 2003.

3. Wnpun, E. I1. [Icuxomorus cnopta: yueOnuk / E. I1. Unsun. - Cankr-IletepOypr: [Tutep,
2019.-352 c.

4. THF Rules of the Game (Indoor Handball) — oGnoBnénnas penakuus, aeiictpyromas c 1
utonsa 2025 1

Education and innovative research 2026 y. NeO1
Ne01-233



Obpaszosanue u unHosayuonuvie uccieoosanus (2026 200 Ne(l)

KUHEMATHYECKHUE U ITIPOCTPAHCTBEHHO-BPEMEHHBIE PA3JINYUSA
MEXKAY OBBIYHOU XO/IbbOU U CTPEJIbBOMU B JIBUKEHUU
K. A. Opmuxos,
cmapuwuil npenooasamei Kageopvl 02HeB0l N0020MOBKU
Axademuu MBJ] Pecnyonuxu Y306exucmarn

Aunomayus. B cmamve paccmMompenvl CX00CmMea U paziudusi 8 KUHeMAMUuKe HUNCHUX
KOHEYHOCmel U NPOCMPAHCMBEEHHO-8PEMEHHBIX NAPAMEMPAX MeNHCOY «CMPenbOOll 8 OGUICEHULY
Oe3 HOCUMOTL HA2PY3KU HA Meo U 00bIUHOU X00b001. Tlokazano ucnorv3osanue boiee cOCHYMuvLX
Y208 HUICHUX KOHEYHOCMel, MeHbUUX Wac08 U 6oiee OTUmeibH020 8pemMeni, NPOBEeOeHHO20 8
onope Ha 0be KOHeYHOCMU 80 8PeMs « CMPebObl 8 OBUNCECHUU» NO CPABHEHUIO C 0ObIYHOU X00bOOIL.
Tloouepkusaemcs, umo HOPMANbHASL X00bOA HANPAMYIO HE UMUMUPYEem MOOelUu O8UNCEHULL,
Xapakmepusyouux cnekmp KUHeMamudecKux u NpoCmpancmEeHHO-8PEMEHHbIX NAPAMEempos
BO3HUKAIOWUX NPU PEUUeHUU CIYAHCeOHO-D0e8bIX 3a0at.

Kouesvle crnosa: wazamenvuvie 08udceHUsl, HOPMATbHASL NOXOOKA, CMpeibda 6 08UNCEHUL,
ONIUHA WA2A, CKOPOCMb OBUNCEHUS, NUKOBbIE Yellbl CCUDAHUSL.

Annotatsiya: Magqgolada oyoqlar kinematikasi va tanaga yuksiz «harakatdagi otishy hamda
oddiy yurish o ‘rtasidagi fazoviy-vaqt parametrlaridagi o ‘xshashlik va farglar ko ‘rib chigilgan.
Oddiy yurish bilan taqqoslaganda, «harakatianu ounan otishy paytida oyoglarning ko ‘prog
bukilgan burchaklaridan foydalanish, kichikroq qadamlar va ikkala oyoqqa tayanish uchun
ko ‘proq vaqt sarflash ko ‘rsatilgan. Ta kidlanishicha, ooouti yurish xizmat va jangovar vazifalarni
basxcapuwoa yuzaga keladigan kinematik va fazoviy-vaqt parametrilari spektrini tavsiflovchi
harakat modellarini to ‘g ‘ridan-to ‘g ‘ri taqlid qilmaydi.

Kalit so zlar: odimlash harakatlari, normal yurish, harakatda otish, gadam uzunligi, harakat
tezligi, eng yuqori egilish burchaklari.

Annotation. The article examines the similarities and differences in lower limb kinematics
and spatio-temporal parameters between ‘“shooting while moving” without a load on the body
and normal walking. It shows the use of more bent angles of the lower limbs, smaller steps, and
more time spent on both limbs during “shooting while moving” compared to normal walking. It
emphasizes that normal walking does not directly mimic the movement patterns that characterize
the spectrum of kinematic and spatiotemporal parameters that arise when performing combat
duties.

Keywords: stepping movements, normal gait, shooting while moving, step length, speed of
movement, peak angles of flexion.

OmHMM M3 KIIIOYEBBIX ACMEKTOB OOy4YEHUsS COTpyAHHKaXx MUHECTEpPCTBO BHYTPEHHHUX I
Pecniyonuku Y30ekucran (manee MBJl PY3) siBnsieTcs m3ydeHue marepuajbHOM YacTH BCEX
BHUJIOB CTPEJIKOBOIO OPYXHsS, UX YMEJIOE HCIIOIb30BAHME B PA3JIMYHBIX CUTyalUsX, a TaKXKe
HEMPEPHIBHOE COBEPIICHCTBOBAHUE CBOMX 3HAHWW M HABBIKOB 10 CHEHUAIBHO-TAKTUYECKOM,
OTHEBOH, TOPHO-BBICOTHOM, (U3MUECKOH, ICHXOJOTHYSCKOM W TIPABOBOM TOJATOTOBKE IPHU
MPOBEAECHUN AHTUTEPPOPUCTHUECKUX U APYTUX ONEPALIHA.

B neticteyromem Kypce crpens6 u3 crpenkoBoro MBI PY (ycnoBusiMu ympakHeHUW U3
CTpPEJIKOBOTO OPYKHS B Psijie YIPAXKHEHUH NPEAYyCMOTPEHA CTpenbOa B IBUIKEHUHU (HA XOy) WU
JUHAMUYECKas CTpesb0a, KOTopas B CBOIO OUepeib, MPEACTABIISIET COOON MPOLIECC TAKTUUYECKOTO
MEePEMENICHHs] COTPYIHUKOB B XoJie 0051 U SBISETCS (PYHKIIMOHAIBHBIM SJIEMEHTOM JIBHXKEHUS
BKJTIOYAIOIIIUM B ce0s1 CHOCOOHOCTH COTPYIHUKA IBUTAThCS BIIPABO U BIEBO, BIIEPE/, IO TUATOHAIN
Y Ha3aJl, COXPaHss [PU 3TOM yCTOMYHUBOCTb, IPABUIIBHOE TPULETUBAHNUE, KOHTPOJIb HAJl OPYKUEM
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Y CUTYallMOHHYIO OCBEIOMJICHHOCTb.

Hcxoass u3 3TOro, IeNbl0 JaHHOW CTarbu SIBJISIETCS PACCMOTPEHHUE KUHEMAaTHYECKUX H
MPOCTPAHCTBEHHO-BPEMEHHBIX A3 B IBHXKEHUSX HPKHUX KOHEYHOCTEH MEXK Ty HOpMaJIbHOU
X000 U cTpenbOOl B IBMIKEHUU (Ha XOAy) 6€3 HOCUMOI Harpy3KHu.

HopmanbHas moxonka

B mensix mocneaoBarenbHOrO M3JI0KEHHUS MaTepualia BHayaje PacCMOTPUM IarareibHbIe
JBUKEHUS yeloBeKa. [IBMKEHHS 4elOBEeKa HOCAT CIOKHBIA XapakTep U ¢ TPYAOM MOIAIOTCS
onucanuio. OIHAKO B PsJIE CIIy4aeB MOXHO BBIJICJIUTH CYIIECTBEHHBIE MOMEHTHI, OTINYAIOINE
OJIHU BU/JIbI JIBU>KCHUUN OT Apyrux [1].

[Toxomka TpaaWITMOHHO ACIHUTCS Ha (azy omopsl U ¢asy nepeHoca. [Ipudbmuzurensao 60%
MOXOJIKM IIUKJI — (ha3a Omopbl, BO BpeMs KOTOPOM OMOpPHAsi KOHEUHOCTh HAXOJAUTCS B KOHTAKTE C
3emuieil; (pa3a omopsl BKITIOYAET B ceOst (ha3bl OMOPHI KaK Ha OJIHY, TaK M Ha JIBE€ KOHEYHOCTH. [2].
OctaBmuecs 40% 1ukia Xoap0bI COCTABIAIOT (ha3y Maxa, KOTOpasi POUCXOANT, KOT/Ia TaIOHHAS
KOHEYHOCTh HE KAacaeTCs 3eMJIU JJIsl TPOJBUKEHUSI KOHEUHOCTH. [3].

B mrararenpHBIX NBMKCHUSX KaKJas HOTa MOOYepeaHO ObIBaeT OMOPHOM M MepeHOCHOH. B
